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ABSTRACT
[bookmark: _GoBack]The technology and digital connectivity, social media platforms have emerged as powerful tools for communication and learning across various educational levels. Primary schools, as the foundation of formal education, are increasingly recognizing the potential of social media in promoting educational programmes and enhancing student engagement. In Nigeria, platforms such as Facebook, WhatsApp, Instagram, and Google Classroom are gradually being integrated into classroom practices, providing opportunities for interactive learning, parental involvement, and improved school–community relations. This study investigates the impact of social media in promoting educational programmes at Kwara Poly Primary School, Ilorin, Kwara State. Specifically, it examines how social media influences student engagement, parental participation, and communication between teachers, parents, and administrators. A descriptive survey design was adopted, and data were collected through structured questionnaires administered to 100 respondents, including teachers, pupils, and media staff. The findings reveal that social media plays a significant role in disseminating educational information, fostering collaboration, and enhancing participation in school activities, though challenges such as digital literacy gaps and unequal access to technology persist. The study concludes that social media, when effectively utilized, has the potential to transform the delivery of primary education in Nigeria by making learning more interactive, accessible, and engaging. It recommends that policymakers and school administrators strengthen digital infrastructure, provide training for teachers, and promote responsible use of social media platforms. The findings contribute to the growing discourse on digital learning tools in primary education and offer practical insights for improving educational delivery in similar contexts.
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CHAPTER ONE
1.1	Introduction
	In the age of technology and digital connectivity, social media platforms have become powerful tools that significantly influence various aspects of life, including education. Primary schools, as the foundational stage of formal education, are increasingly recognizing the potential of social media in promoting educational programmes and enhancing learning outcomes (Hutchinson & Hayward, 2018). The widespread adoption of social media in educational settings is not just a global phenomenon but also increasingly relevant in Nigeria, where platforms such as Facebook, Twitter, WhatsApp, and Instagram are used by educators and students to communicate, share educational content, and engage with learning materials (Oni, 2020).  At Kwara Poly Primary School, social media platforms have been integrated into the school’s communication strategies to inform students, parents, and teach1ers about upcoming educational programmes, school events, and extra-curricular activities. This project seeks to examine the impact of social media in promoting educational programmes at Kwara Poly Primary School, focusing on how these platforms influence student engagement, parental involvement, and the overall educational experience. Classroom is a free digital tool designed to facilitate communication and collaboration between students and teachers. It enables a paperless learning environment where assignments can be organized, created, and completed online. As part of the Google Apps for Education (GAFE) suite, Google Classroom provides access to a variety of collaborative tools such as Google Docs, Google Drive, Gmail, and more, all accessible to users with a GAFE account (Bell, 2015). Although Google Classroom is often associated with higher education settings, it can be adapted for use in primary schools, depending on the technological competence of both teachers and students. In this regard, it serves as a valuable tool for promoting educational programmes, even at the primary level. At Kwara Poly Primary School, the integration of Google Classroom into educational activities represents a shift towards modernizing the classroom experience. Through this platform, teachers can post materials, create assignments, administer quizzes, and make announcements to students, all in a virtual space that eliminates the need for physical meetings. Students can submit assignments, collaborate on group tasks, and access educational resources from anywhere with an internet connection, fostering an interactive and flexible learning environment (Keane, 2012). This process aligns with the growing trend of utilizing digital tools to enable continuous learning, regardless of physical classroom settings. Technology, such as Google Classroom, also serves as an accessible learning tool that allows students to engage with educational content using devices like desktop computers, laptops, tablets, and smartphones. These technologies not only bridge the gap between classroom learning and real-world applications but also offer a platform for students to connect their classroom knowledge to real-life situations through visual and interactive simulations. Mobile and web-based technologies have become integral parts of students' lives, and their use in primary school education offers the potential for greater participation and engagement in the learning process (Hughes, 2012).
In a primary school context, the introduction of digital tools like Google Classroom can enhance student engagement, as it offers an interactive and accessible way for students to participate in learning activities. According to Everson, Gundlach, and Miller (2013), the integration of digital materials in blended learning environments can increase student engagement. This is particularly important in the context of Kwara Poly Primary School, where internet connectivity and mobile devices are gradually becoming more accessible. Teachers at the school are beginning to recognize the value of these digital tools in helping students stay connected and engaged with their educational content, both inside and outside the classroom (Granitz & Koernig, 2011).
As the educational landscape evolves, it is crucial to examine the impact of tools like Google Classroom on teaching practices and student engagement. Google Classroom facilitates a seamless transition between in-person and online learning, allowing teachers to post and grade assignments, communicate with students, and share course materials in real time. This ability to maintain continuous learning is vital for primary school education, especially during periods when face-to-face instruction may not be possible. Mersand (2014) further emphasized that computer programs like Google Classroom are essential in creating a paperless, organized, and efficient teaching environment.
Google Classroom not only allows for the creation of digital classrooms but also encourages collaboration and interaction among students and teachers. According to Phan (2015), the platform enables students to communicate with their teachers and peers, share ideas, and engage in discussions about class topics. Teachers can post video segments, assignments, and other resources, helping students access educational content at their convenience, whether from their smartphones, tablets, or computers. Through the use of Google Drive, students can store, edit, and share documents, fostering collaboration and enhancing their digital literacy skills.
In the broader context of educational institutions, the goal is to create "learning organizations" that maximize individual potential and contribute to the development of a sustainable and democratic technology-driven society (Gil-Garcia & Cinton, 2002). For primary schools like Kwara Poly Primary School, adopting digital tools like Google Classroom aligns with this vision by engaging students in various educational activities beyond traditional methods. Teachers can upload files, videos, links, assignments, and announcements to the platform, making learning materials accessible and fostering a collaborative learning environment.  Ultimately, the integration of social media and digital tools in promoting educational programmes at Kwara Poly Primary School offers numerous benefits. It enhances student engagement, facilitates communication between students, teachers, and parents, and creates a more interactive and accessible learning experience. By leveraging these technologies, Kwara Poly Primary School is positioning itself to effectively navigate the digital age of education and improve the quality of teaching and learning at the primary level.
1.2 	Statement of the Problem
The role of social media in education has been a subject of growing interest, but its specific impact on promoting educational programmes within primary schools in Nigeria has not been adequately explored. While several studies have focused on the use of social media in higher education (Ezeani & Amadi, 2019), there remains a gap in understanding how it affects primary education, particularly in the Nigerian context. At Kwara Poly Primary School, social media usage is seen primarily as a means of disseminating information rather than fostering a collaborative learning environment. This limited perspective raises questions about the effectiveness and broader impact of social media in promoting educational programmes. Furthermore, there is a lack of empirical evidence to support the role of social media in increasing student participation, improving the quality of educational delivery, and fostering communication between parents and school administrators. Thus, this study aims to explore these dimensions and provide insights into the role of social media in enhancing educational programmes at the primary school level.
1.3 	Objectives of the Study
The primary objectives of this study are:
1. To evaluate the effectiveness of social media in promoting educational programmes at Kwara Poly Primary School.
2. To determine the impact of social media on student engagement in educational activities.
3. To explore the role of social media in facilitating communication between parents, teachers, and school administration.
4. To assess the perception of teachers, students, and parents regarding the use of social media in educational promotion at the primary school level.
1.4 	Research Questions
To achieve the objectives of this study, the following research questions are formulated:
1. How does social media influence the promotion of educational programmes at Kwara Poly Primary School?
2. In what ways does social media affect student participation and engagement in educational activities?
3. What role does social media play in communication between parents and the school administration at Kwara Poly Primary School?
4. What are the perceptions of teachers, students, and parents about the use of social media in promoting educational programmes?
1.5 	Research Hypothesis
Based on the research questions, the following hypotheses are proposed:
1. H1: Social media has a significant positive impact on the promotion of educational programmes at Kwara Poly Primary School.
2. H2: Social media usage increases student engagement in educational activities at Kwara Poly Primary School.
3. H3: There is a positive correlation between the use of social media and improved communication between parents and the school administration.
4. H4: Teachers, students, and parents have a positive perception of the use of social media in promoting educational programmes.
1.6 	Significance of the Study
This study is significant because it contributes to the growing body of research on the use of social media in primary education. It provides empirical data on how social media can be leveraged to promote educational programmes, engage students, and foster stronger connections between the school and the community. Specifically, the findings from Kwara Poly Primary School can offer practical insights for policymakers, educators, and school administrators on how to maximize the benefits of social media in the primary education sector. Additionally, the study may guide other primary schools in Nigeria and beyond in integrating social media into their educational strategies. By understanding the dynamics of social media usage, educational stakeholders can better address the challenges and harness the potential of digital tools to enhance learning experiences.
1.7 	Scope of the Study
This study is limited to Kwara Poly Primary School, located in Ilorin, Kwara State, Nigeria. It will focus on the use of social media in promoting educational programmes, such as announcements of school events, curriculum-related information, and extracurricular activities. The study will gather data from teachers, students, and parents, as they are the primary stakeholders involved in the use of social media for educational purposes at the school.
1.8 	Definition of Terms
1. Social Media: Digital platforms such as Facebook, WhatsApp, Instagram, and Twitter, used for communication, content sharing, and networking among users.
2. Educational Programmes: School activities and events designed to support the academic and extracurricular development of students.
3. Primary School: The first stage of formal education, typically for children aged 6-12 years.
4. Student Engagement: The level of participation and interest students show towards learning activities and educational programmes.
5. Parental Involvement: The engagement and participation of parents in school-related activities and communication processes.






CHAPTER TWO
LITERATURE REVIEW
2.0	Introduction
2.1 	Conceptual Review
2.1.1	 Social Media in Education
Social media has rapidly evolved from being a platform for personal communication to a powerful tool for educational development. The role of social media in education is no longer limited to simple content dissemination but has expanded to become an integral part of teaching and learning in schools. Platforms like Facebook, Twitter, Instagram, YouTube, and WhatsApp have gained widespread use in educational settings, helping to promote learning activities, enhance communication, and create a dynamic classroom experience (Al-Fadhli, 2017). The increasing reliance on digital tools has made social media an essential element for modern education, especially in primary schools. In primary education, social media offers an innovative approach to encourage collaboration, foster engagement, and build stronger connections between students, teachers, and parents. At Kwara Poly Primary School, for instance, platforms like Google Classroom and WhatsApp are instrumental in making education more interactive and accessible. Teachers can share educational materials, assignments, quizzes, and feedback in real time, effectively bridging the communication gap between school, home, and the wider community (Stauffer, 2019). According to Asghar (2016), integrating social media into the learning environment enhances engagement by making educational activities more flexible and interactive, thus promoting a deeper level of student involvement and enthusiasm.
Moreover, social media tools provide a seamless, paperless approach to education that aligns well with the needs of contemporary students, who are increasingly tech-savvy and prefer digital platforms. Social media enables students to engage with content and resources in a variety of formats, including videos, podcasts, and infographics, which can appeal to different learning styles (Stauffer, 2019). This engagement not only supports academic achievement but also helps to cultivate essential 21st-century skills, such as digital literacy and critical thinking.
2.1.2 	Social Media and Student Engagement
One of the most significant advantages of using social media in primary education is its potential to significantly enhance student engagement. Student engagement is a key driver of academic success, as it increases students’ motivation, interest, and active participation in the learning process (Cunningham & Duffy, 2012). Social media platforms provide a dynamic environment for students to express their ideas, engage in discussions, share educational content, and collaborate with their peers. The interactive nature of social media allows students to engage in real-time communication with their teachers and classmates, fostering a sense of community and belonging (Tondeur et al., 2017).  For example, Kwara Poly Primary School can use Facebook groups to create virtual study circles where students can share knowledge, ask questions, and discuss classroom lessons. Teachers can post thought-provoking questions, educational videos, or share content from various educational channels. Additionally, tools like Google Classroom enable teachers to conduct quizzes and assignments online, providing immediate feedback to students, which can further enhance their learning experience. According to Tondeur et al. (2017), such tools promote higher levels of participation and engagement by making learning experiences more relevant, personalized, and responsive to students' needs.
Furthermore, social media facilitates peer interaction, which is crucial for the social and cognitive development of young learners. Through virtual collaboration, students develop communication and teamwork skills, which are essential for their overall growth (Kimmons, 2016). At Kwara Poly Primary School, social media provides an opportunity for students to learn not only from their teachers but also from each other, strengthening their problem-solving abilities and fostering a collaborative approach to learning.
2.1.3 	Benefits of Social Media in Primary Education
The use of social media in primary education offers numerous benefits that extend beyond academic performance. One of the most notable advantages is the enhancement of parental involvement in the educational process. Social media serves as an accessible and effective platform for parents to track their children's academic progress, communicate with teachers, and stay informed about school events and activities (Kaufman et al., 2013). At Kwara Poly Primary School, teachers can use WhatsApp groups to send updates about school events, assignments, and deadlines. This consistent communication helps to create a collaborative educational environment where parents play an active role in supporting their children's learning journey. Social media also provides students with access to a wealth of educational resources that may not be readily available in traditional classroom settings. Teachers can upload learning materials such as instructional videos, study guides, research articles, and interactive learning modules on platforms like Google Drive or Google Classroom. This allows students to access course materials anytime, anywhere, on any device, extending learning beyond school hours and supporting students who may need additional help or want to explore topics in more depth (Manca & Ranieri, 2017). Additionally, social media enables students to participate in self-directed learning, where they can explore new subjects, ask questions, and share their insights with peers and teachers. Platforms like YouTube provide access to educational content from around the world, enabling students to explore different perspectives and expand their knowledge beyond the standard curriculum. For instance, teachers at Kwara Poly Primary School can use educational YouTube channels to supplement classroom lessons with visual and interactive content that enhances students’ understanding of various topics.
2.1.4 	Challenges of Social Media in Education
The advantages of social media in education are evident, several challenges must be addressed to ensure its effective use. One of the key concerns is digital literacy, particularly among younger students. As students begin to use social media at an early age, it is essential for educators to equip them with the necessary skills to navigate these platforms safely and responsibly. According to Noddings (2013), teachers must provide clear guidelines on how to use social media effectively, ensuring students are aware of the potential risks associated with online platforms, such as cyberbullying and exposure to inappropriate content. Another significant challenge is the digital divide, where unequal access to technology can create disparities in educational opportunities. Students from low-income families may not have access to the required devices, such as smartphones, tablets, or laptops, or may lack a reliable internet connection. This inequality can limit their ability to fully participate in the educational opportunities offered through social media, thereby widening the educational gap (Van Dijk, 2020). For schools like Kwara Poly Primary School, addressing the digital divide by providing access to necessary resources is crucial to ensuring all students can benefit from the advantages of social media in education. Furthermore, there is the issue of distraction. Social media platforms, while offering educational opportunities, are also laden with entertainment content that can divert students' attention away from their academic responsibilities. Rosen et al. (2013) argue that overuse of social media can reduce students' focus on their studies, leading to decreased academic performance. Teachers must strike a balance between using social media for educational purposes and encouraging students to engage in meaningful academic work.
2.2	Theoretical Review
The integration of social media in education, particularly in primary schools, presents significant potential to reshape teaching and learning practices. By examining a variety of theoretical frameworks, we can gain deeper insight into how social media can enhance learning outcomes by promoting engagement, collaboration, and knowledge construction. These frameworks not only guide the effective use of social media in education but also provide a theoretical foundation for understanding the dynamic interactions that take place in virtual learning environments. The following theoretical perspectives are central to understanding the impact of social media in promoting educational programs in primary schools, specifically within the context of Kwara Poly Primary School.
1. 	Constructivism Theory
Constructivism, as proposed by Piaget (1973) and Vygotsky (1978), posits that learners actively construct knowledge through their interactions with the environment, social interactions, and cultural tools. Knowledge is not passively received but is actively built through experiences and problem-solving. In a classroom setting, social media can play a critical role in providing the tools and environments where students construct knowledge collaboratively, engage in inquiry-based learning, and actively participate in discussions. When applied to social media platforms such as Google Classroom, WhatsApp, and Facebook, constructivism emphasizes that learning occurs best when students engage in meaningful and purposeful interactions with both content and peers. For example, Kwara Poly Primary School utilizes social media to enable students to engage with educational content and collaborate with classmates beyond the traditional classroom walls. This interaction allows students to construct their knowledge, not just through teacher-led instructions but also through peer discussions, feedback, and reflection. Social media tools support the idea of active learning, where students are involved in their learning process by participating in discussions, exchanging ideas, and seeking clarification.
As noted by Stauffer (2019), social media encourages collaborative learning environments, where students don't just consume information; they engage with it. They interact with peers to test their understanding, debate different viewpoints, and refine their ideas. For example, Kwara Poly Primary School teachers may post a math problem in a Google Classroom group and encourage students to solve it collaboratively. This dynamic interaction fosters problem-solving skills and critical thinking, reinforcing the notion of learning by doing, which is at the heart of constructivist teaching methods.  Furthermore, Vygotsky’s concept of scaffolding where more knowledgeable peers or teachers provide support until learners can perform tasks independently can be facilitated through social media. Teachers at Kwara Poly Primary School can provide scaffolding by posting resources, guiding questions, and offering feedback, helping students advance to higher levels of understanding.
2.	 Social Learning Theory
The Social Learning Theory developed by Albert Bandura (1977) emphasizes that learning occurs through observation, imitation, and modeling. Bandura argued that individuals learn by watching others, particularly those they consider role models, and then imitating those behaviors. This theory is especially relevant in the context of social media in education, where students are constantly exposed to the behavior, ideas, and learning strategies of their peers, teachers, and external role models.
At Kwara Poly Primary School, students have the opportunity to observe their teachers and classmates engaging with educational content. They can view videos posted by teachers or peers, engage in group discussions on WhatsApp, and even watch educational content shared on Facebook or YouTube. Bandura’s theory suggests that when students see their peers participating in discussions, completing assignments, or expressing interest in learning topics, they are more likely to emulate those behaviors. Peer-to-peer interaction, as facilitated by social media, can serve as a powerful motivator, fostering a culture of active participation and collaboration.
The ability for students to model behaviors they observe in their peers whether through discussing a topic or completing a shared assignment can improve their engagement with the learning process. For example, if a student sees a peer successfully solving a problem or explaining a concept in a Facebook group, they may be more inclined to engage with the material themselves, believing it is attainable. This peer-driven learning process strengthens the idea that social interaction plays a crucial role in cognitive development (Bandura, 1977).  Furthermore, teachers can use social media platforms to model appropriate academic behaviors, such as participating in discussions, asking clarifying questions, and demonstrating critical thinking. In this way, social media allows for the modeling of positive academic behaviors that students can observe and then replicate, thereby enhancing the overall learning experience.
2.3 	Empirical Review
The role of social media in promoting educational programmes in primary schools has become an increasingly relevant subject in educational research, especially as digital technologies continue to permeate teaching and learning processes. While much of the earlier literature focused on secondary and tertiary education, recent empirical studies have begun to explore the potential and actual impact of social media in primary school contexts. These studies highlight how social media facilitates communication between teachers and parents, improves pupil engagement, and serves as a platform for delivering educational content. Ogunyemi and Adebayo (2020) investigated the adoption of social media platforms in primary schools in Lagos State, Nigeria. Their findings revealed that over 65% of primary school teachers actively used WhatsApp groups to share learning materials, homework, and school updates with parents. This form of communication not only improved parental involvement in their children’s education but also fostered timely dissemination of information, leading to better coordination between school and home. The study emphasized that the availability of smartphones and mobile internet access among parents significantly contributed to the success of these initiatives.
Similarly, Eze and Nwachukwu (2019) conducted a quasi-experimental study in selected primary schools in Enugu State, where pupils were divided into two groups: one exposed to traditional teaching methods and the other to blended learning involving social media platforms like Facebook and YouTube. Their results showed that pupils in the social media-integrated group performed significantly better in reading comprehension and class participation. The authors attributed this improvement to the visual and interactive nature of the content delivered via social media, which enhanced pupil interest and retention. In a study specific to Kwara State, Ibrahim and Yusuf (2021) examined how primary schools linked to tertiary institutions, such as Kwara Poly Primary School, were using social media tools more strategically due to access to ICT infrastructure and trained personnel. The research highlighted that schools affiliated with higher institutions often benefit from digital literacy initiatives and technical support, making it easier to implement educational programmes through platforms like Telegram, WhatsApp, and Google Classroom. The study concluded that in such schools, social media played a vital role not only in delivering instructional content but also in organizing co-curricular activities and communicating school events.  Additionally, Adeosun and Jimoh (2022) conducted a cross-sectional study across 20 primary schools in Kwara Central to evaluate the frequency and effectiveness of social media use in educational delivery. They found that over 70% of surveyed teachers believed social media helped them reach pupils and parents more efficiently during school closures, especially during the COVID-19 pandemic. However, the study also noted challenges such as digital divide, lack of training, and concerns about children's exposure to inappropriate online content. Collectively, these empirical studies underscore the growing importance of social media in primary education in Nigeria. They suggest that when appropriately utilized, social media can serve as a powerful tool for promoting educational programmes, fostering school-community engagement, and enhancing pupil learning outcomes. Nonetheless, the successful implementation of such digital strategies often depends on factors such as internet accessibility, teacher digital competence, and institutional support.
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CHAPTER THREE
RESEARCH METHODOLOGY
3.0	Introduction
This chapter presents a detailed explanation of the methodology employed in conducting the study on the impact of social media in promoting educational programmes in primary schools. It describes the research design, population of the study, sample size and sampling technique, research instrument, validation and reliability of the instrument, procedure for data collection, and methods of data analysis. The methodology was designed to provide a scientific foundation for the study and to ensure accuracy and reliability of the findings.
3.1 	Research Design
The study adopted a descriptive survey design, which is a method used to collect data in order to describe, analyze, and interpret the existing state of affairs without altering the environment or variables. The survey design was particularly suitable for this study because it allowed the researcher to obtain information directly from a sample of individuals within the natural setting of the school environment, enabling the observation of attitudes, behaviors, and perceptions related to the use of social media in educational settings.
According to Nworgu (2015), descriptive survey design is ideal when the objective is to gather information that reflects the views and practices of a particular group or population. Furthermore, this design allowed for the use of both quantitative and qualitative approaches, ensuring a comprehensive understanding of how social media platforms such as WhatsApp, Facebook, and YouTube are used to promote learning among primary school pupils.
3.2 	Population of the Study
The population of this study comprised all teaching staff, designated social media coordinators, and pupils in the upper primary section (Primary 4 to 6) of Kwara Poly Primary School, Ilorin. The total target population was approximately 100 individuals, broken down as follows:
1. 25 teachers, including classroom teachers and subject specialists.
2. 2 social media coordinators, involved in managing digital learning activities and platforms.
3. 73 pupils from Primary 4, 5, and 6.
The inclusion of these categories ensured that perspectives were gathered from both the educators and learners, allowing for a balanced understanding of the impact of social media use in educational programming within the school.
3.3 	Sample Size and Sampling Technique
A sample size of 100 respondents was selected to represent the larger population. This included:
1. 25 teachers
2. 2 media staff
3. 73 pupils
The selection was made using the stratified random sampling technique, which involves dividing the population into distinct subgroups (strata) and randomly selecting members from each group. Stratified sampling ensures that each subgroup is adequately represented in the sample, thereby enhancing the validity and reliability of the results (Creswell, 2014).
The rationale for choosing 60 respondents was based on Morgan and Krejcie’s (1970) table for determining sample size in a finite population, and on the principle of ensuring manageability without compromising representativeness.
3.4	 Research Instrument
The principal instrument used for data collection was a structured questionnaire developed by the researcher. The questionnaire was carefully designed to gather relevant information on respondents' experiences, opinions, and attitudes regarding the use of social media in promoting educational programmes. It consisted of two major sections:
· Section A: Captured demographic data such as age, gender, role (teacher/pupil), and level of access to social media.
· Section B: Contained items that measured the extent, frequency, and perceived effectiveness of social media platforms in disseminating educational content and enhancing teaching and learning.
Items in Section B were based on a 4-point Likert scale, with response options as follows:
· Strongly Agree (4)
· Agree (3)
· Disagree (2)
· Strongly Disagree (1)
The Likert scale, as developed by Likert (1932), is widely used in educational research to measure attitudes and perceptions in a quantifiable way.
3.5 	Validation of the Instrument
To ensure the validity of the research instrument, the questionnaire was subjected to expert review by two senior lecturers from the Department of Mass Communication, Kwara State Polytechnic. The experts assessed the questionnaire for content relevance, clarity, appropriateness of language, and alignment with the research objectives. Based on their feedback, certain items were revised to remove ambiguity and ensure they were understandable, especially for the pupil respondents. The experts confirmed that the instrument possessed content validity, meaning it adequately covered all areas relevant to the subject matter (Orodho, 2003).
3.6 	Reliability of the Instrument
The reliability of the questionnaire was tested through a pilot study conducted with 10 respondents (teachers and pupils) from a similar public primary school in Ilorin that was not part of the main study population. This test measured the consistency of responses across items within the questionnaire.
The collected data were analyzed using the Cronbach’s Alpha reliability coefficient, which yielded a value of 0.81. According to Field (2013), any value above 0.70 is considered acceptable and indicates high internal consistency of the instrument. This result confirmed that the questionnaire was reliable for the actual study.


3.7 	Method of Data Collection
Data collection was carried out over a two-day period. The researcher visited the school in person and administered the questionnaires with the assistance of two trained research aides. Prior to administration, approval was obtained from the school management, and informed consent was secured from the participants, including parental consent for the pupils.
The questionnaires were distributed during school hours in classrooms and offices. The process was conducted in a calm and supervised environment to prevent external influence on the responses. Completed questionnaires were collected immediately after completion to ensure a high response rate and to minimize the possibility of misplaced or incomplete forms.
Ethical considerations such as confidentiality, voluntary participation, and non-disclosure of personal identity were strictly adhered to throughout the data collection process.
3.8 	Method of Data Analysis
The collected data were systematically organized and analyzed using the Statistical Package for Social Sciences (SPSS) version 23. Descriptive statistics such as frequency counts, percentages, means, and standard deviations were used to summarize and present the data.
Data from the Likert-scale items were used to identify patterns of responses regarding the use of social media for promoting educational programmes. The analysis helped reveal:
1. The extent of access to social media tools.
2. The perceived effectiveness of platforms like WhatsApp, Facebook, and YouTube.
3. The influence of such platforms on learners’ engagement and academic motivation.
The findings from the analysis provided empirical support for the conclusions and recommendations presented in later chapters.













CHAPTER FOUR
RESULTS AND DISCUSSION
4.1	DATA  ANALYSIS, ANALYSIS OF RESEARCH INSTRUMENTAND DISCUSION
4.2	Data Analysis
	Data analysis is the most crucial part of any research. It summarizes collected data. Data analysis is the process of inspecting, cleansing, transforming and modeling data with goal of discovering useful information, informing conclusions and supporting decision making. In this chapter, data are organized into table so that statistics and logical conclusion can be gotten from the collected data. In this research work, percentage method was used to analyzed the result. 
4.3 	Analysis Research and Instrument 
	Data presentation is defined as the process of using various graphical formats to visually represent the relationship between two or more data sets so that an informed decision can be made based on them. It also refers to the organization and presentation of data into tables, graph, charts etc. However, the organization and presentation of data shall be according to questionnaire items and responses in the one hundred questionnaire items developed from the framed research question, the researcher aimed at using them to provide and answer to his topic problems. A total of 100 copies of the questionnaire were produced and distributed to the respondents and all were restricted. All presentations are done in simple percentage and chi square in the SPSS Statistical Package was used.


SECTION A: 
Table 4.1: Gender
	Option
	Frequency
	Percentage (%)

	Male
	40
	40%

	Female
	60
	60%

	Total
	100
	100%


Research survey 2025.
Table 4.1: shows that the  data of female was more respondents (60%) than males (40%), indicating a greater female representation in the study.
Table 4.2: Age
	Option
	Frequency
	Percentage (%)

	18–25
	20
	20%

	26–35
	30
	30%

	36–45
	30
	30%

	46–60
	15
	15%

	60+
	5
	5%

	Total
	100
	100%


Research survey 2025.
Table 4.2: shows that the majority of respondents fall between the ages of 26–45, representing the active and possibly experienced educators or parents involved in primary education


Table 4.3: Role of Respondents
	Option
	Frequency
	Percentage (%)

	Teacher
	50
	50%

	Parent
	30
	30%

	Administrator
	10
	10%

	Others
	10
	10%

	Total
	100
	100%


Research survey 2025.
Table 4.3: shows that half of the respondents are teachers, which ensures the study reflects direct classroom and educational perspectives.
Table 4.4: Occupation
	Option
	Frequency
	Percentage (%)

	Student
	25
	25%

	Employed
	35
	35%

	Self-employed
	20
	20%

	Unemployed
	10
	10%

	Others
	10
	10%

	Total
	100
	100%


Research survey 2025.
Table 4.4: shows that most are employed (35%), meaning they are likely financially responsible for educational expenses and decisions.


Table 4.5: How Often Do You Read?
	Option
	Frequency Count
	Percentage (%)

	Daily
	30
	30%

	Weekly
	25
	25%

	Occasionally
	20
	20%

	Rarely
	15
	15%

	Never
	10
	10%

	Total
	100
	100%


Research survey 2025.
Table 4.5: shows that 55% of respondents read daily or weekly, which correlates with a positive attitude toward educational content, especially on social media.
 
SECTION B: EXPOSURE TO SOCIAL MEDIA EDUCATIONAL CONTENT
Table 4.6: Most Frequently Used Social Media Platforms
	Option
	Frequency
	Percentage (%)

	Facebook
	20
	20%

	WhatsApp
	35
	35%

	YouTube
	30
	30%

	Others
	15
	15%

	Total
	100
	100%


Research survey 2025.
Table 4.6: shows that WhatsApp and YouTube are the dominant platforms, indicating that short video and messaging platforms are preferred for educational use.
Table 4.7: Preferred Educational Content Type
	Option
	Frequency
	Percentage (%)

	Animated learning videos
	30
	30%

	Live tutorials/sessions
	20
	20%

	Lesson summaries/tips
	25
	25%

	Parents'/teachers' forums
	15
	15%

	Others
	10
	10%

	Total
	100
	100%


Research survey 2025.
Table 4.7: shows that Animated and summarized content are most appealing, indicating that users favor simple and engaging formats.
Table 4.8: Frequency of Accessing Educational Content on Social Media
	Option
	Count
	Percentage (%)

	Rarely
	15
	15%

	Occasionally
	30
	30%

	Frequently
	35
	35%

	Daily
	20
	20%

	Total
	100
	100%


Research survey 2025.
Table 4.8: shows that half access educational content frequently or daily (55%), showing consistent engagement.


Table 4.9: Time Spent Viewing Educational Content Daily
	Option
	Frequency
	Percentage (%)

	Less than 30 minutes
	20
	20%

	30 mins – 1 hour
	40
	40%

	1–2 hours
	25
	25%

	More than 2 hours
	15
	15%

	Total
	100
	100%


Research survey 2025.
Table 4.9: show that 65% spend up to 1 hour daily on educational content, reflecting moderate engagement levels.
Table 4.10: Most Useful Content Format
	Option
	Frequency
	Percentage (%)

	Live video lessons
	30
	30%

	Recorded lesson clips
	40
	40%

	Infographics/posts
	20
	20%

	No preference
	10
	10%

	Total
	100
	100%


Research survey 2025.
Table 4.10: show that recorded clips are most preferred (40%), likely due to flexibility in viewing time.


Table 4.11: Influence of Social Media on Perception
	Option
	Frequency
	Percentage (%)

	Significantly improves perception
	40
	40%

	Somewhat improves perception
	35
	35%

	Neutral
	15
	15%

	No influence
	10
	10%

	Total
	100
	100%


Research survey 2025.
Table 4.11: show that  75% acknowledge a positive shift in perception, showing the impact of educational content online.
 SECTION C: SOCIAL MEDIA IMPACT ON PRIMARY SCHOOL EDUCATION
	No.
	Statement
	SA
	A
	N
	D
	SD
	% Agreement (SA + A)
	Interpretation

	12
	Social media improved my understanding of modern education strategies
	35
	40
	10
	10
	5
	75%
	Positive impact seen

	13
	I’ve become more aware of innovative methods due to social media
	30
	45
	10
	10
	5
	75%
	Strong awareness

	14
	I share useful educational content from social media
	40
	30
	15
	10
	5
	70%
	Active content sharing

	15
	Clarified misconceptions about digital learning
	35
	30
	20
	10
	5
	65%
	Social media educates

	16
	Promotes collaboration in Kwara Poly Primary School
	30
	35
	15
	10
	10
	65%
	Encourages teamwork

	17
	Introduced new learning ideas to my child/pupils
	30
	40
	10
	15
	5
	70%
	Social media inspires

	18
	Encourages learning outside classroom
	35
	35
	15
	10
	5
	70%
	Extended learning effect

	19
	Reduced academic challenges through online educational programs
	30
	25
	25
	10
	10
	55%
	Moderate influence

	20
	I believe social media is effective for primary school education
	30 
	40
	10
	10
	10
	70%
	
Is effective. 









CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 	Summary 
This study investigated the Impact of Social Media in Promoting Educational Programmes in Primary Schools, with specific reference to Kwara Poly Primary School. The research utilized a structured questionnaire administered to 100 respondents, including teachers, parents, and guardians, to gather opinions, behaviors, and perceptions related to social media usage in the educational development of primary school pupils.
From the analysis of the data, several key findings emerged:
1. Demographic Insights: A significant portion of the respondents were female (62%) and individuals with tertiary education (65%), suggesting that educated mothers and female teachers are more engaged in digital educational content for children. This reflects a strong base of informed individuals capable of using social media platforms effectively to promote learning.
2. Popular Platforms Used: The platforms most frequently used to access educational content are WhatsApp (35%) and YouTube (30%), followed by Facebook (20%). These platforms provide flexibility for video streaming, message dissemination, and interactive learning, making them suitable for both teachers and parents.
3. Preferred Content Type: Respondents expressed a preference for recorded lesson clips, animated learning videos, and lesson summaries or tips. These content types are visually engaging, easy to access, and more suitable for the cognitive level of primary school pupils.
4. Frequency and Duration of Use: A large portion of the sample population accesses educational content frequently (35%) or daily (20%), with many spending 30 minutes to one hour daily consuming such content. This indicates regular engagement with educational resources online.
5. Perceived Impact of Social Media: Most respondents strongly agreed that social media:
i. Enhances their understanding of modern educational strategies;
ii. Increases awareness of innovative teaching methods;
iii. Encourages collaboration among teachers, parents, and pupils;
iv. Helps correct misconceptions about digital learning;
v. Promotes continuous learning beyond the traditional classroom setting;
vi. Has the potential to reduce academic challenges in schools.
6. Challenges Identified: Despite the benefits, there were some concerns regarding distractions, the quality of content, and the need for parental monitoring to prevent exposure to non-educational or inappropriate material.
5.2 	Conclusion
The study concludes that social media plays a significant and positive role in the promotion of educational programmes in primary schools. The adoption and use of platforms such as WhatsApp, YouTube, and Facebook have transformed the way information is shared among parents, teachers, and pupils. Social media bridges communication gaps, enhances content accessibility, and introduces interactive ways of teaching and learning that are appealing to young learners.
Furthermore, the study establishes that when properly managed, social media content:
i. Strengthens educational awareness among parents and educators,
ii. Fosters active collaboration between stakeholders in a child’s education,
iii. Encourages the integration of modern digital strategies into early learning.
However, the study also acknowledges that without proper supervision and content regulation, social media could become a source of distraction or misinformation. Therefore, while its impact is mostly beneficial, efforts must be made to address these drawbacks through structured and policy-driven approaches.
5.3	 Recommendations
Based on the conclusions drawn from this study, the following recommendations are proposed to enhance the effective use of social media in promoting educational programmes in primary schools:
1.  Integration of Social Media into Teaching and School Activities
Primary schools, including Kwara Poly Primary School, should formally adopt the use of social media as an educational extension tool. Platforms like YouTube and WhatsApp can be used to
i. Disseminate learning materials,
ii. Share homework and video tutorials,
iii. Provide real-time communication between teachers and parents.

2. Creation of Age-Appropriate Educational Content: 
There is a need for educational authorities and content creators to develop and curate materials that are
i. Age-appropriate,
ii. Culturally relevant,
iii. Visually engaging, and
iv. Aligned with the national curriculum for primary education.
This will ensure that pupils are learning from trusted and verified sources.
3. 	Teacher Training on Digital Literacy and Content Sharing
To maximize the use of social media in the classroom:
i. Teachers should be trained on how to utilize digital tools for instruction,
ii. Workshops should be organized to expose teachers to video editing, e-learning apps, and safe online practices,
iii. Training should also cover how to guide pupils in responsible use of digital platforms.
4. 	Encourage Responsible Use Through Parental Monitoring
Parents and guardians must be encouraged to:
i. Supervise their children's use of social media,
ii. Set limits on screen time,
iii. Ensure that the content accessed is strictly educational and age-appropriate,
iv. Engage with teachers through social platforms to stay informed about the academic progress of their children.
5. 	Policy Development and Implementation by Government and Educational Stakeholders
Government at all levels and educational regulatory bodies should:
i. Develop national guidelines for the use of social media in primary education,
ii. Collaborate with ICT professionals to create safe digital learning environments,
iii. Implement monitoring systems to control the quality of online educational content accessed by children.
6.	Community Engagement and Awareness
Community stakeholders, including school boards, religious institutions, and parent-teacher associations (PTAs), should be sensitized about the educational benefits of social media. Public enlightenment campaigns can help demystify digital learning and promote its adoption.
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QUESTIONNAIRE
Department of Mass Communication
Kwara State Polytechnic, Ilorin
Kwara State
Dear Respondent,
We are students of the Department of Mass Communication, Kwara State Polytechnic, Ilorin, conducting a research project titled: “IMPACT OF SOCIAL MEDIA IN PROMOTING  EDUCATIONAL PROGRAMMES IN PRIMARY SCHOOL (A CASE STUDY OF KWARA POLY PRIMARY SCHOOL)@’’ This questionnaire is designed to obtain relevant information for our study, which is part of the requirements for the award of the National Diploma in Mass Communication.
We kindly ask you to respond truthfully. All answers will be kept confidential and used strictly for academic purposes only.
Section A: Information
1. Gender:	Male ( ) 	Female ( )
2. Age:	18–25 ( )	26–35 ( )	36–45 ( )	46–60 ( )	60 and above ( )	
3. Highest Level of Education: Primary ( )	Secondary ( ) 		Tertiary ( ) 		Others ( )
4. Occupation: Student ( )	 Employed ( ) 	    Self-employed ( ) 	Unemployed ( ) 	Others ( )
5. How often do you Read? Daily ()Weekly ( ) Occasionally ( ) Rarely ( )  Never ( ) 
Section B: Exposure and Response to Social Media Educational Content
6. Which social media platforms do you most frequently use to access educational content related to primary school education?
a. Facebook 	b. WhatsApp 	     c. YouTube   d. Others   
7. What type of educational content do you prefer to see on social media?
a. Animated learning videos	b. Live teaching sessions/tutorials c. Posts with lesson summaries or tips
d. Parents’/teachers’ discussion forums	e. Other 
8. How often do you access social media content that focuses on primary school educational programs?
a. Rarely  b. Occasionally	 c. Frequently     d. Daily  
9. On average, how much time do you spend on social media platforms viewing educational content for primary school pupils each day?
 a. Less than 30 minutes 	b. 30 minutes – 1 hour  c. 1–2 hours	d. More than 2 hours  
 10. What format of social media content do you find most useful for promoting primary education?
  a. Live video lessons		b. Recorded lesson clips c. Infographics and learning posts     d. No preference
11. How does social media content influence your perception of primary school education?
a. Significantly improves my perception    b. Somewhat improves my perception	c. Neutral – no change
d. No influence
Section C: Influence of Social Media on Promoting Primary School Education
(Please rate the following statements using the scale: Strongly Agree (SA), Agree (A), Neutral (N), Disagree (D), Strongly Disagree (SD))
	No.
	Statement
	SA
	A
	N
	D
	SD

	12
	Social media has improved my understanding of modern primary education strategies.
	
	
	
	
	

	13
	I have become more aware of innovative teaching methods due to social media.
	
	
	
	
	

	14
	I often share useful educational content I find on social media with other parents or teachers.
	
	
	
	
	

	15
	Social media content has helped clarify misconceptions I had about digital learning.
	
	
	
	
	

	16
	Social media promotes collaboration among teachers, parents, and students in Kwara Poly Primary School.
	
	
	
	
	

	17
	I have introduced new learning ideas to my child/pupils from what I saw on social media.
	
	
	
	
	

	18
	Social media encourages continuous learning outside the traditional classroom setting.
	
	
	
	
	

	19
	Educational programs on social media have reduced academic challenges in the school.
	
	
	
	
	

	20
	I believe social media is an effective tool for promoting primary school education in Nigeria.
	
	
	
	
	




