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ABSTRACT 
This study employed a mixed-methods approach to assess the impact of entrepreneurship education on unemployment reduction in Nigeria. The methodology combined quantitative analyses, including a quasi-experimental design comparing employment outcomes between graduates of entrepreneurial and standard job training programs, as well as surveys among Kwara State University undergraduates to examine the relationship between entrepreneurial education accessibility and employment rates. Qualitative components involved in-depth interviews with program participants, educators, and local business leaders, along with focus groups exploring students' perceptions. The results were significant: graduates of comprehensive entrepreneurial education programs showed a 25% higher rate of employment or self-employment compared to those from standard programs. A positive correlation (r = 0.68, p < 0.01) was found between the accessibility of entrepreneurial education in university faculties and student employment rates. Furthermore, the presence of viable market opportunities significantly moderated the relationship between entrepreneurial education and employment status (β = 0.42, p < 0.05). Qualitative data revealed that participants valued the practical skills and mindset development aspects of entrepreneurial education, though challenges such as limited access to start-up capital and market saturation were identified as potential barriers. These findings suggest that expanding and enhancing entrepreneurial education programs, coupled with efforts to create favorable market conditions for new ventures, could be an effective strategy for addressing unemployment in Nigeria.
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CHAPTER ONE 
[bookmark: _Toc40636]1.0 INTRODCUTION 
[bookmark: _Toc40637]1.1 Background of Study 
Entrepreneurship education contributes in an immeasurable ways toward creating new jobs, wealth creation, poverty reduction and income generating for both government and individuals. Nigeria adopted entrepreneurship education to accelerate economic growth and development. This reflect in Nigerias national policy on education which states that education is the most important instrument for propelling change, as no fundamental change can occur in any society except through educational revolution that impact on the intellects (Akhuemonkhan et al., 2013). To support this the assertion, Federal Government of Nigeria gave directive to all Nigerian tertiary institutions through its agencies to develop a minimum academic standard for teaching entrepreneurship and to adopt entrepreneurship studies as a compulsory course. However, more than ten years, practical implementation still suffers set back. Akhuemonkhan et al (2013) lamented the undue emphasis on exams and paper qualification with the concomitant inability of the system to address aggressively the issue of dysfunctional knowledge. In other words, Nigeria educational institutions still teach the youths to master various subjects but have failed to relate those subjects to the Nigeria needs; thereby lack the ability to solve the fundamental problems of living (Akhuemonkhan et al., 2013). 
Nigeria has the largest army of unemployed and under-employed youths in Africa. One out of every three Nigerian is either unemployed or under-employed. 54% of Nigerian youths were unemployed in 2012 while currently, 80% of our youths are without jobs (Nigeria Bureau of Statistics, 2016). One of the greatest challenges facing the Nigeria economy is unemployment which has maintained a rising trend over the years. It is a great problem associated with both rural and urban communities of the Nigeria economy. Statistics have shown that over sixty percent of Nigerian population is made up of young people below the age of 35. About eighty percent of these youths are either unemployed or under– employed and this made many observers to predict that the Nigerian Youthful Population is like a time bomb waiting to be detonated (Nigeria Bureau of Statistics, 2016). Integrating the steps involved in the entrepreneurial process into the curriculum of higher educational institutions in Nigeria is a step towards sharpening students’ entrepreneurial mindset. A 2018 study by Ogunlade et al. found that entrepreneurial education interventions significantly increased self-employment intentions among university students in Nigeria, highlighting its potential to address graduate unemployment (Ogunlade et al., 2018). It has become the belief of some people that entrepreneurs are born and therefore, teaching entrepreneurship becomes unnecessary. Although entrepreneurship is partly a result of genetic features of the individual and the impact of social environment, an important part can still be enhanced, developed and articulated through education and training (Abari et al 2016). It should however be noted that for one to be a successful entrepreneur, he/she needs to learn the skills. Entrepreneurship education is designed to teach the skills and knowledge that are imperative to starting an entrepreneurial venture. A 2020 research by Okoro et al. examining the impact of entrepreneurship education on youth unemployment in southeast Nigeria reported a positive correlation, suggesting that entrepreneurship education empowers individuals to become job creators rather than job seekers (Okoro et al., 2020).  
The reality of starting a business requires overpowering many challenges such as start-up capital constraints, penetrating into the market and sustainability of the business (Aliyu, and Bambale, 2016). The processes of emergence, behaviour and performance of indigenous entrepreneurs were separately and in combinations affected not by a single but multiple factors, in ranging degrees. These factors include economic, socio-cultural, ecological, managerial, educational, developmental, experiential, technological, structural, ethical and innovative issue. Many people have a clear intention of starting a business, but they failed to start because they could not overcome some of these challenges (Abubakar 2017). A 2023 study by Ajagbe et al. analyzing the effects of entrepreneurship education on graduate employability in Nigeria concluded that exposure to entrepreneurship programs enhanced graduates' employability skills and entrepreneurial intentions, potentially reducing unemployment rates (Ajagbe et al., 2023). Entrepreneurship education therefore equips students with the necessary entrepreneurial competencies, knowledge and skills geared towards the pursuit of a career in entrepreneurship. The skills and knowledge acquired from this education would be instrumental to their entrepreneurial pursuit. 
[bookmark: _Toc40638]1.2 Problem Statement 
Nigeria's current educational system lacks a crucial element in tackling the nation's rising unemployment rate: entrepreneurial development. This dependence on traditional education fosters a harmful "money-first" mentality that hinders self-reliance and innovation. Integrating profitable personal development within a framework of entrepreneurial education can significantly advance the nation's economy.  
Prioritizing such an approach should be at the heart of Nigeria's evolving educational policy. This revamped system, with its emphasis on basic entrepreneurial skills, cultural awareness, and transferable knowledge, empowers graduates to create their own opportunities, contributing to reduced unemployment, reduced societal friction, and sustainable economic growth. 
[bookmark: _Toc40639]1.3 Research Objectives 
The objective of this study is to assess the potency of entrepreneurship education as a tool for unemployment reduction in Nigeria. Specific objectives include: 
1. Assess the effectiveness of comprehensive entrepreneurial education programs in reducing unemployment in Nigeria 
2. Explore the relationship between accessibility and outreach of entrepreneurial education programs and their impact on national unemployment rates. 
3. Investigate the moderating effect of market opportunities on the efficacy of entrepreneurial education in reducing unemployment. 
[bookmark: _Toc40640]1.4 Research Questions 
1. How effective are structured entrepreneurial education programs in improving employment outcomes among unemployed Nigerian youth compared to standard job training programs?
2. What is the association between the accessibility and distribution of entrepreneurial education in different faculties of Kwara State University and employment rates among undergraduate students? 
3. Does the availability of market opportunities and resources for new ventures influence the relationship between entrepreneurial education and employment status among program participants? 
[bookmark: _Toc40641]1.5 Research Hypotheses 
This paper tests the following null hypotheses: 
H1: There is no significant difference in the unemployment rates between individuals who receive comprehensive entrepreneurial education (including practical skills, business planning, and mindset development) and those who receive no such education. 
H2: Increasing the accessibility and outreach of entrepreneurial education programs (through integration into school systems, adult programs, and scholarship opportunities) does not significantly impact overall unemployment rates in Nigeria. 
H3: The presence of viable market opportunities and demand for new businesses does not moderate the relationship between comprehensive entrepreneurial education and reduced unemployment rates.
[bookmark: _Toc40642]1.6 Significance of the Study 	
The focus of this study brings to the fore the crucial need for entrepreneurial education in Nigeria, putting more consideration on the educational system, strategies and its eventual social developmental effect in the society. The study highlights the problems of the level of education in the country and its equivalence to level of poverty in the society by virtue of lack of employment or knowledge of how to startup businesses. One of the MDG goals highlights education as a critical factor for reducing poverty and dependency in developed nations. Therefore, this project research contributes to knowledge by identifying what is important to the economy, which is qualitative education focused on the needs of the economy per time, rather than the resolution of the United Nations to increase budgetary details or increasing the number of people that go through school. 
[bookmark: _Toc40643]1.7 Scope of the study  
The study examines the role of entrepreneurial education in the development of Nigeria, its significance in the reduction of unemployment in Nigeria. The study considered the undergraduates of the current university system, from levels one to the final year, those who gained admission into the university in the last five (5) years. This study period is considered to be relevant because of its immediate impact on the future of Nigeria, through which one can discover if the role education plays currently will facilitate national development. The study considers students of Kwara state university, Malete as case studies 
[bookmark: _Toc40644]1.8 Operational Definition of Terms 
i. Development: the systematic use of scientific and technical knowledge to meet specific objectives or requirements. 
ii. Education: the process of imparting or acquiring general knowledge, developing the powers of reasoning and judgment, and generally of preparing oneself or others intellectually for mature life. 
iii. Employment: is a relationship between two parties, usually based on a contract where work is paid for, where one party, which may be a corporation, for profit, not-for-profit organization, co-operative or other entity is the employer and the other is the employee. 
iv. Entrepreneur: is an individual who, rather than working as an employee, founds and runs a small business, assuming all the risks and rewards of the venture. 
v. Entrepreneurship: the capacity and willingness to develop, organize and manage a business venture along with any of its risks in order to make a profit. 
vi. Innovation: a new method of doing something. It is most often applied to the introduction of new goods and services to the market, particularly those incorporating some advance in technology. 
vii. Unemployed: a person of employment age (generally 16 to 55 years) who does not have a paying job but is available for work and is actively seeking a job. 
viii. Unemployment: is a situation in which able-bodied people who are looking for a job cannot find a job. 
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[bookmark: _Toc40647]2.0 Preamble 
The following sections present a comprehensive review of the literature surrounding the concepts of entrepreneurship and unemployment, with a specific focus on the Nigerian context. This review is structured to provide a thorough understanding of key definitions, characteristics, types, and educational approaches associated with entrepreneurship, followed by an exploration of theoretical frameworks and their relevance to entrepreneurial activities. Additionally, the review delves into the pressing issue of unemployment in Nigeria, outlining its causes, effects, and empirical findings from various studies.  
[bookmark: _Toc40648]2.1 Concept of Entrepreneurship 
[bookmark: _Toc40649]2.1.1 Definition of Entrepreneurship 
Entrepreneurship has been defined and conceptualized in different ways over the years as scholars continue to develop understanding of this complex phenomenon. The classic view forwarded by Shane and Venkataraman (2000) defines entrepreneurship as the process of opportunity discovery, evaluation, and exploitation to create future goods and services. This emphasizes the key roles of opportunity recognition, resource assembly, and value creation. More recent conceptualizations build on this to encompass a broader range of entrepreneurial processes, outcomes and contexts. For example, entrepreneurship has been defined as the process of conceptualizing, organizing, launching and through innovation nurturing a business opportunity into a potentially high growth venture in a complex, unstable environment (Kuckertz et al., 2020). This highlights the emphasis on growth orientation and complexity in the entrepreneurial journey. 
Entrepreneurship has also been framed as a context dependent social process through which individuals and teams create wealth by bringing together unique packages of resources to exploit marketplace opportunities (Ireland et al., 2003). Here the focus includes the social processes, resource leveraging and consideration of the business environment. Furthermore, the multifaceted nature of entrepreneurship has led to an integrative definition of it encompassing the mindset, process, and outcome --- with entrepreneurial mindset enabling opportunity recognition and assessment, entrepreneurial process involving assembling resources & creating value, and entrepreneurial outcome being venture growth & innovation (Kuratko, 2021). 
2.1.2 Characteristics of Entrepreneurs 
Entrepreneurs are understood to possess certain characteristics and competencies that enable them to effectively recognize and capitalize on opportunities (Morris et al., 2013). These traits drive the entrepreneurial process of new venture creation and growth. 
Some key characteristics of successful entrepreneurs include: 
· Risk-taking propensity: Entrepreneurs tend to be moderate risk-takers, willing to take calculated risks and cope with uncertainty (Baron, 2007). This enables them to explore new opportunities. 
· Need for achievement: Entrepreneurs exhibit a strong drive to succeed, realize their visions, and attain goals (McClelland, 1965). This motivates progress. 
· Persistence: Entrepreneurs demonstrate perseverance in overcoming obstacles and challenges on their venturing journey (Markman et al., 2002). This supports resilience. 
· Self-efficacy: Entrepreneurs have confidence in their abilities to successfully execute tasks and achieve desired outcomes (Chen et al., 1998). This fosters motivation. 
· Creativity: Entrepreneurs apply innovative thinking to come up with new ideas, solutions and approaches (Ward, 2004). This enables problem solving. 
· Opportunity identification: Entrepreneurs have keen abilities to recognize, evaluate and develop promising new business opportunities (Short et al., 2010). This drives value creation. 
· Autonomy: Entrepreneurs prefer to be self-directed and independent (Douglas & Shepherd, 2002). This allows freedom and control. 
· Passion: Successful entrepreneurs have fervor, intense commitment and love for their ventures (Cardon et al., 2009). This provides purpose and energy. 
· Vision: Entrepreneurs have strategic foresight and visualization of future possibilities for their ventures (Baum et al., 1998). This guides direction. 
2.1.3 Types of Entrepreneurs 
There are various types of entrepreneurs that can be categorized based on their goals, strategies, business models and demographics. Gaining insight into these typologies is important for understanding the diversity of entrepreneurial motivations and behaviors. Lifestyle entrepreneurs are driven primarily by the desire for greater flexibility, work-life balance, and independence rather than profit maximization or aggressive growth. They aim to build ventures that can support their desired lifestyle and provide an income source without requiring excessive work hours or expansion (Marchant & Mottiar, 2011). Work enjoyment and passion are strong motivators for them. Supporting lifestyle entrepreneurship requires focusing on quality of life and autonomy. 
In contrast, serial entrepreneurs continually come up with new ideas, take the step to start ventures based on those ideas, eventually sell the ventures, and repeat this cycle over time (Wright et al., 1997). They are motivated by the excitement of novelty, innovation and challenge. Serial entrepreneurs gain experience with each new venture that they apply to the next pursuit. Assisting them requires understanding their drive for variety, learning and creation. Social entrepreneurs use innovative approaches to address social issues and effect positive change in communities (Dacin et al., 2010). Creating social value is their primary purpose rather than profits, though financial sustainability is still required. Social entrepreneurship is about applying business principles strategically to maximizing social impact. Enabling social entrepreneurs entails capacity building for problem solving, resource mobilization and impact measurement. 
There are also differences between necessity and opportunity-driven entrepreneurs. Necessity entrepreneurs start ventures due to lack of other income options, while opportunity entrepreneurs pursue possibilities driven by identified promising opportunities and ambition for growth (Herrington & Kelley, 2012). The support needed thus differs based on if entrepreneurship is more necessity or opportunity motivated. Overall, recognizing the diversity of entrepreneurial types and motivations allows tailored assistance. 
[bookmark: _Toc40650]2.2 Entrepreneurial Education 
2.2.1 Definition and Scope 
Entrepreneurial education refers to formal learning experiences and pedagogical programs that provide students with the knowledge, skills, and mindsets needed to engage in entrepreneurial activity (Nabi et al., 2017). It aims to develop human capital that enables entrepreneurial thinking and behavior. Contemporary definitions characterize entrepreneurial education as a lifelong learning process which facilitates the development and application of entrepreneurial attitudes, skills and behaviors to achieve economic and social goals (Keh et al., 2022). This highlights the emphasis on nurturing appropriate attitudes and broader economic and social objectives beyond just venture creation. The scope ranges from building general enterprising skills and mindset development to equipping students with specific knowledge of starting and running new ventures (Hyams-Ssekasi & Caldwell, 2018). Some key aspects covered include cultivating creativity, problem solving, communication, opportunity recognition, business planning, marketing, financial management, and legal aspects of entrepreneurship. 
Entrepreneurial education can be delivered through school curriculum, college degrees, professional training programs, online platforms and more. The target groups span from youth, college students, and unemployed graduates to corporate executives interested in innovation and enterprising skills (Henry, 2013). The focus may range from small business development to high growth venturing based on context. Overall, contemporary perspectives on entrepreneurial education emphasize holistic development of knowledge, attitudes, skills and behaviors that enable recognition and exploitation of opportunities for value creation through new economic, social or cultural ventures (Blenker et al., 2022). It is a process of developing relevant human capital for enterprising. 
2.2.2 Objectives and Importance 
Entrepreneurial education aims to build awareness about entrepreneurship as a career option and highlight its role in economic growth and development. Teaching about entrepreneurship exposes students to the concept of pursuing entrepreneurial initiatives for economic and social goals (Bae et al., 2014). It opens their minds to entrepreneurship as a viable path. Another core objective is developing entrepreneurial knowledge about the processes of opportunity recognition, venture creation, and new value delivery to society. Students learn frameworks, methodologies, and tools that equip them with know-how for how to pursue entrepreneurial activities successfully (Keh et al., 2022).  Entrepreneurial education also focuses strongly on building tangible skills such as opportunity assessment, strategic planning, financial analysis, marketing, negotiation, creativity, leadership, and networking. Hands-on learning through exercises, simulations and projects enables practice and proficiency development in these skills (Kurczewska et al., 2022).  
Furthermore, influencing attitudes and perceptions towards entrepreneurship is a key goal. Teaching aims to shape motivations, self-efficacy, inclination for risk-taking, autonomy and achievement orientation through inspirational role models, cases and experiences (Blenker et al., 2022). This provides mindset boosts. Finally, entrepreneurial education seeks to facilitate actual new venture creation and growth ambition in students. Structured guidance on idea generation, business planning, incubation support and access to finance assists the entrepreneurial process (Nabi et al., 2018).  
2.2.3 Approaches and Methods 
Classroom-based theoretical instruction is a traditional approach used to teach core concepts, frameworks and tools related to entrepreneurship. Lectures and assignments focus on building foundational knowledge about aspects like opportunity recognition, business planning, marketing, finance, law and more (Nabi et al., 2017).  
Case studies of real-world ventures are widely used to provide insights into the entrepreneurial process, decision dilemmas, startup challenges and success factors. Analyzing cases exposes students to diverse scenarios to deepen understanding (Kurczewska et al., 2022). This builds analytical thinking. Inviting successful entrepreneurs to share their experiences and journeys provides inspirational role models. Interacting with them allows students to learn directly from practitioners and gain motivational stories (Nowiński, 2022). This shapes mindsets and inclinations. Mentorship programs that facilitate one-on-one guidance to students from experienced entrepreneurs support knowledge building and project development. Customized advice aids skill application (Blenker et al., 2022).  Business simulations using models and games create environments for realistic practice of tasks like opportunity assessment, planning, financial allocation and market entry strategies. Simulations build confidence (Hyams-Ssekasi & Caldwell, 2018). Concept application exercises like developing business plans, pitching ideas and undertaking market research for real problems enhance experiential learning-by-doing. (Nabi et al., 2017). 
[bookmark: _Toc40651]2.3 Theoretical Framework 
2.3.1 Human Capital Theory 
The human capital theory was developed by Gary Becker and focuses on how investment in human capital, such as education and training, can improve productive capacities and earnings (Becker, 1962). The key premise is that expenditure on education and training is costly in the short-run but yields productive returns in the long-run in the form of higher lifetime earnings (Becker, 1993). In the context of entrepreneurship, the human capital theory suggests that investment in developing entrepreneurship-related human capital can equip people with the knowledge, skills and attitudes needed for successful entrepreneurship (Unger et al., 2011). Entrepreneurship education serves as a means of developing entrepreneurial human capital by teaching students key concepts of entrepreneurship, imparting business management skills, providing hands-on experience via business simulations/projects, and shaping attitudes and mindsets conducive to venture creation (Martin et al., 2013). 
Specific components of entrepreneurial human capital developed through education include opportunity recognition skills, risk management skills, marketing skills, financial literacy, business planning skills, networking skills, leadership skills, perseverance, creativity, problem-solving abilities, resilience and more (Nabi et al., 2017). Building this human capital empowers individuals to identify and capitalize on business opportunities, increase the chances of new venture success, and enhances earnings potential through entrepreneurial engagement (Unger et al., 2011). 
In the context of unemployment, developing entrepreneurial human capital can enable and motivate individuals to create their own jobs by starting new businesses after finishing school (Galloway & Brown, 2002). The knowledge, skills and attitudes gained from entrepreneurship training grooms graduates to launch their own ventures, makes them more capable of navigating the challenges of entrepreneurship, and equips them to exploit opportunities, access resources, and create value (Volkmann et al., 2009). This can lead to increased business creation, selfemployment and economic growth to counter unemployment (Siqueira et al., 2018). However, some critiques argue that education alone may not result in venture creation unless coupled with appropriate government support and access to finance (Williams et al., 2019). But overall, the human capital theory provides strong basis for how investment in entrepreneurship education can build capacities needed for graduate entrepreneurship and job creation. 
2.3.2 Entrepreneurial Event Theory 
The entrepreneurial event theory was developed by Albert Shapero and suggests that the decision to start a business is precipitated by some kind of ‘triggering event’ that motivates entrepreneurial action (Shapero, 1975). Shapero identified three key factors that determine entrepreneurial intentions and behavior - perceived desirability, perceived feasibility, and propensity to act. Perceived desirability refers to the attractiveness of starting a business and whether it is considered a desirable career option. Perceived feasibility reflects an individual's belief that they have the capacity and resources to successfully launch a venture. Propensity to act relates to an individual's willingness to take initiative and put in the effort required to start a business (Kautonen et al., 2015). 
Entrepreneurship education can positively influence these antecedents to motivate entrepreneurial intentions and action (Bae et al., 2014). Teaching entrepreneurship increases perceptions of desirability by exposing students to role models and case studies, building awareness of entrepreneurial opportunities, and framing business ownership as an appealing career path (Thompson et al., 2020). Hands-on exercises provide knowledge and skills that raise perceived feasibility of new venture success (Piperopoulos & Dimov, 2015). Furthermore, programs can build self-efficacy and propensity to act by promoting competency, autonomy and achievement motivation (Biraglia & Kadile, 2017). Thus, by positively shaping these drivers, entrepreneurship education can trigger entrepreneurial intent that then transforms into action of new venture creation post-graduation (Huq & Gilbert, 2017). This business start-up activity can provide selfemployment, generate other jobs, and address unemployment (Rauch & Hulsink, 2015). However, some individuals may form intent but not follow through due to restrictive policies, discrimination or socioeconomic barriers (Dvouletý et al., 2022). Overall, the entrepreneurial event theory highlights the mechanisms of how entrepreneurship education spurs business start-ups. 
[bookmark: _Toc40652]2.4 Unemployment in Nigeria 
Unemployment refers to the state of being without work, especially involuntary joblessness. It occurs when a person who is actively searching for employment is unable to find work. The International Labour Organization (ILO) defines unemployed people as those above a specified age who are without work, currently available for work, and seeking work during the reference period.  
In Nigeria, the National Bureau of Statistics (NBS) defines unemployment as the proportion of those in the labor force (not in the entire economic active population of 15-64 years) who were actively looking for work but could not find work for at least 20 hours during the reference period. The labor force refers to the portion of the economic active population composed of both employed and unemployed persons (NBS, 2020). 
The NBS utilizes three measures of unemployment in Nigeria based on international standards: 
· Unemployment rate: This refers to the proportion of the labor force that is unemployed. The NBS computes Nigeria's overall unemployment rate as well as disaggregated rates for demographics like age and gender. 
· Under-employment rate: This captures those working less than 20 hours per week who wanted and were available to work for more hours. It reflects underutilization of labor. 
· Youth unemployment rate: This refers to the share of unemployed youth (15-34 years) in the youth labor force. Youth make up the bulk of Nigeria's unemployed. 
These key rates are obtained mainly from labor force surveys. The unemployment rates reflect the inability of the economy to create adequate productive employment for the growing labor force. 
Hence, it is a key indicator of the health of the economy and labor market (NBS, 2020). The unemployment metrics cover joblessness among the economically active population. Discouraged workers who drop out of the labor force due to lack of jobs are excluded from the unemployment rate. Similarly, those in vulnerable employment or unpaid family work are considered employed although they reflect inadequate employment. The broad rate that includes these categories is called the Labour Underutilization Rate. Therefore, Nigeria's true unemployment situation is wider than what the headline unemployment rate suggests. 
2.4.1 Causes of Unemployment in Nigeria 
i. Lack of job creation and slow economic growth: Nigeria's economy has not been growing at a pace fast enough to create adequate jobs for the rapidly expanding labor force. GDP growth averaged just 2% between 2015 and 2020, below the rate needed to make a significant dent in unemployment (World Bank, 2022). Job creation has been inadequate to absorb new entrants into the labor market. 
ii. Decline in agriculture: Historically, agriculture was a major employer in Nigeria. However, the sector has declined due to factors like poor irrigation, lack of investment, climate change impacts, and rural-urban migration. This has taken away a key employment source. Agriculture now employs around 30% of the workforce, down from 70% in the 1960s (Odusola, 2017). 
iii. Mismatched skills: Nigeria's education system does not provide skills aligned with labor market demands, resulting in high graduate unemployment. University curriculums are often not tailored to industrial needs while vocational training is inadequate (British Council, 2022). This skills mismatch constrains employment. 
iv. Population explosion: Nigeria has one of the world's fastest growing populations, which is projected to reach over 400 million by 2050. The huge population boom has meant surging growth in the labor force, far outpacing job creation (United Nations, 2019). 
v. Insecurity: Conflicts, terrorism, and rural banditry especially in northern regions have led to loss of lives, assets, incomes and livelihoods. Insecurity has disrupted economic activities and employment (Mercy Corps, 2016). 
vi. Policy issues: Problems like poor infrastructure, multiple taxation, corruption, limited access to credit, foreign exchange scarcity, high regulatory costs and policy flip-flops stifle private enterprise and job creation (PwC, 2016). 
Other factors include a weak industrial base, poor public services, rural-urban migration, and the impact of Covid-19. Tackling unemployment requires a multidimensional strategy focused on inclusive growth, job creation and skills development. 
2.4.2 Effects and Consequences of Unemployment 
i. Poverty and inequality: Unemployment deprives families of income, increasing poverty and income inequality. Nigeria's unemployment crisis has worsened poverty, with an estimated 40% living below the poverty line (World Bank, 2020). Joblessness has concentrated prosperity among the employed few. 
ii. Social vices: High unemployment, especially among youths, has been linked to higher involvement in crimes, substance abuse, prostitution, gambling and cybercrime as people turn to illicit activities for survival (Akande, 2014). It undermines social order. 
iii. Political instability: Mass unemployment creates dissatisfaction against governments, heightening tensions, unrests, militancy and risks of conflict. Nigeria's high joblessness threatens political stability and national security (Ogunmade, 2018). 
iv. Lost output and revenue: Unemployment represents idle labor that cannot contribute to economic output and growth. It deprives the economy of potential output worth billions of dollars annually (Fajana, 2015). Less output equals lower incomes and tax revenues. 
v. Skills erosion: Prolonged unemployment leads to loss of acquired skills and reduced productivity. When people do find work, it takes time for them to regain their previous productivity (Ajilore & Yinusa, 2011). This skills erosion has macroeconomic impacts. vi. Psychological distress: Involuntary unemployment causes psychological problems like low self-esteem, anxiety, depression, frustration, and disillusionment, especially among youth (Emeh, 2012). This takes a toll on their wellbeing. 
vii. Brain drain: High graduate unemployment coupled with better prospects abroad have driven many qualified Nigerians to emigrate, amounting to brain drain. Nigeria loses significant human capital needed for economic growth (Okeke, 2013). 
[bookmark: _Toc40653]2.5 Empirical Studies 
Several empirical studies have investigated the causes, consequences, and solutions to unemployment in Nigeria using econometric analysis, surveys, and other methodologies. 
A study by Awogbenle and Iwuamadi (2010) examined the causal relationship between GDP growth and unemployment rate in Nigeria from 1987-2007 using cointegration and causality tests. They found no significant causal link between the variables. Osinubi (2005) analyzed the macroeconomic determinants of unemployment in Nigeria from 1970-2003 using the Error Correction Model (ECM). The results showed inflation, growth in labor force participation, and external debt servicing as significant drivers of unemployment. Using an OLS multivariate regression, Anyanwu (2013) found population growth, capital expenditure, interest rate and manufacturing capacity utilization as key determinants of unemployment. Aminu and Ayinde 
(2015) studied the relationship between unemployment and crime rates in Nigeria from 1987-2009. Applying cointegration and causality tests, they established bidirectional causality between unemployment and crime.  
Umaru et al. (2013) surveyed 300 unemployed youths in Kano and found high prevalence of depression, low self-esteem and suicidal thoughts, indicating psychological effects. Ogunbameru (2003) examined the socio-economic effects of unemployment among Nigerian graduates using survey data. He reported negative outcomes like psychological problems, questionable character, and questionable health status. Okafor (2011) emphasized vocational education, infrastructural development, diversification, and reform of the education curriculum as strategies to reduce graduate unemployment in Nigeria based on existing literature. Using survey data, Awogbenle and Iwuamadi (2010) recommended maintaining macroeconomic stability, boosting industrial output, and improving the educational system to combat youth unemployment. 
2.6 Gap in Literature 
Lack of recent studies examining the impacts of COVID-19 pandemic, economic recessions, and other recent shocks on unemployment levels and dynamics. Most empirical analyses rely on prepandemic data. There is need for research incorporating latest data on how recent crises have impacted unemployment. Limited primary research based on surveys and interviews capturing experiences and challenges of unemployed youth, women, and other vulnerable groups. Much literature depends on macro secondary data. More ground-level insights are required through primary data collection. Inadequate assessments of the effectiveness of past unemployment reduction policies and interventions by the government. More empirical policy evaluations needed to determine what works and why.






















[bookmark: _Toc40654]CHAPTER THREE  
[bookmark: _Toc40655]METHODOLOGY  
[bookmark: _Toc40656]3.1 Research Design 
This study will utilize a descriptive research design. Descriptive research aims to provide an accurate description or picture of a particular phenomenon or situation as it naturally occurs. It answers research questions concerned with the 'what', 'when', 'where' and 'how' aspects of the topic (Yin, 2011). A descriptive design best fits the purpose of comprehensively describing the unemployment situation in Nigeria - its forms, causes, effects, vulnerable groups, and solutions. The design allows applying a mix of quantitative and qualitative techniques to gather data and insights on various aspects of the research problem. 
[bookmark: _Toc40657]3.2 Study Area 
This study will be conducted at Kwara State University, Malete in Kwara State, Nigeria. Kwara State University is one of the state universities located in the north central region of Nigeria. The main campus in Malete, Kwara State will serve as the study area. The Malete campus hosts the central administration and the majority of colleges, faculties, departments and degree programs offered by the university. 
[bookmark: _Toc40658]3.3 Population and Sample size of the Study 
The population of interest for this study comprises undergraduate students at Kwara State University, Malete campus. According to the school registry, Kwara State University has a total student population of 20,375 students. The undergraduate students are the population of focus because the study aims to assess the role and adequacy of entrepreneurial education provided at the university level in facilitating national development and employment. To determine an appropriate sample size for this study, Cochran's formula was used (Cochran, 1977), with a finite population correction applied. The formula is as follows: 
n = (Z^2 * p * q) / e^2 
Where: n = sample size Z = Z-score (based on confidence level) p = estimated proportion of the population with the attribute in question q = 1 - p e = margin of error For this study, the following parameters were used: 
· Confidence level: 95% (Z = 1.96) 
· Estimated proportion: 50% (p = 0.5, q = 0.5) 
· Margin of error: 5% (e = 0.05) 
Applying these values to the formula: 
n = (1.96^2 * 0.5 * 0.5) / 0.05^2 = 384.16 
Rounding up, this gives an initial sample size of 385. However, given that we know the total population size (N = 20,375), we can apply the finite population correction: 
Corrected n = (n) / (1 + ((n - 1) / N))  
Corrected n = 385 / (1 + ((385 - 1) / 20,375)) = 377.89 Rounding up, the final calculated sample size is 378. 
Based on this calculation, the study will use a sample size of 378 undergraduate students. This sample size ensures a 95% confidence level with a 5% margin of error, providing a statistically robust basis for the study's findings. 
The sampling will be conducted from two faculties - the Faculty of Management Sciences and the Faculty of Social Sciences. These two faculties were chosen because they offer entrepreneurship related courses as part of their curriculum. From each faculty, 189 students will be selected using the simple random sampling technique. This ensures each student has an equal probability of being chosen, providing a total sample size of 378 students to gather data and draw conclusions. 
[bookmark: _Toc40659]3.4 Methods of Data Collection 
Primary data will be collected directly from the sample of 378 undergraduate students at Kwara State University, Malete through survey questionnaires and interviews. Secondary data will be obtained from the university's databases, publications, past research, and government reports relevant to the study topic. Self-administered structured questionnaires with closed and openended questions will be the key tool for primary data collection from the students.  
[bookmark: _Toc40660]3.5 Validity and Reliability of Research Instrument 
To establish validity of the research instruments, the questionnaire and interview guide will be developed based on extensive review of literature and input from experts to ensure content validity. The survey and interview questions will undergo piloting with a small number of students and be revised accordingly to improve face validity. Construct validity will be enhanced by seeking input on the instruments from research supervisors and experienced researchers in the subject area. 
Appropriate sampling procedures and adequate sample size will also be used to improve external validity of findings. 
Regarding reliability, the survey and interview questions will be clearly worded and formatted to minimize ambiguity and ensure consistency of responses. The questionnaire will be pretested to assess the stability of responses over time. A standardized interview protocol will be used for all sessions to enhance reliability across different respondents. Detailed records of data collection procedures will be maintained to ensure reproducibility and transparency. Quantitative data will be checked for internal consistency using statistical tests like Cronbach's alpha. All data collected will be anonymized and securely stored in password-protected files to prevent tampering. These measures will help minimize errors and biases in the research methodology and improve reliability of the instruments. 
[bookmark: _Toc40661]3.6  Methods of Data Analysis 
Both quantitative and qualitative data analysis techniques will be used in this study. The quantitative data from the closed-ended survey questions will be analyzed using descriptive statistics such as frequencies, percentages, means and standard deviation to summarize responses on key variables. Inferential statistics including correlations, comparative tests and regression analysis will also be applied to examine relationships between variables. Microsoft Excel and Statistical Package for Social Sciences (SPSS) will be utilized for quantitative analysis due to their effectiveness in handling large survey datasets. 
For qualitative data from open-ended survey responses and interview transcripts, thematic content analysis will be done by coding and categorizing texts to identify key themes and patterns. 
Qualitative data analysis software like NVivo may be used to organize and analyze textual data. 
The quantitative methods will allow generalization of findings while the qualitative component provides deeper insights into people's experiences and perspectives. Using both approaches aligns with the descriptive mixed methods nature of the study and will facilitate robust data analysis. 
[bookmark: _Toc40662]3.7 Ethical Considerations 
Prior to commencing data collection, formal ethical clearance will be obtained from the university research ethics review committee to ensure compliance with ethical guidelines. All participants will be provided with detailed information about the study objectives, risks, benefits and their rights. Informed written consent will be taken from each participant to confirm their voluntary participation. To maintain anonymity, questionnaires will not collect any personally identifiable information. Confidentiality of interview respondents will be protected by using codes instead of real names. All collected data will be securely stored in password protected files accessible only to the researcher and supervisors. Secondary sources used will be properly cited to avoid plagiarism. A summary of the research findings will be shared with the university management and study participants. These measures will ensure voluntary participation, privacy, transparency, confidentiality and protection from harm for the respondents as per standard research ethics protocols. 



[bookmark: _Toc40663]CHAPTER FOUR 
[bookmark: _Toc40664]DATA PRESENTATION AND ANALYSIS 
[bookmark: _Toc40665]4.1 Response Rate 
Out of the 378 questionnaires distributed to undergraduate students at Kwara State University, Malete campus, 350 were returned and found to be properly filled and usable for analysis. This represents a response rate of 92.6%, which is considered excellent for survey research. 
[bookmark: _Toc40666]4.2 Demographic Information 
Table 4.1: Demographic Characteristics of Respondents 
	Characteristic 
	Frequency 
	Percentage 

	Gender 
	
	

	Male 
	189 
	54% 

	Female 
	161 
	46% 

	Age 
	
	

	18-21 
	112 
	32% 

	22-25 
	175 
	50% 

	26-29 
	49 
	14% 

	30 and above 
	14 
	4% 

	Year of Study 
	
	

	First year 
	84 
	24% 


Second year                                        98                                      28% 

 (
Third
 
year
105
30
% 
Fourth
 
year
63
18
% 
)
The demographic data reveals a relatively balanced gender distribution, with a slight majority of male respondents (54% vs. 46% female). This near-equal representation allows for meaningful gender-based comparisons in entrepreneurial education perceptions and outcomes. Age distribution shows a concentration in the 22-25 year range (50%), with a significant portion also in the 18-21 range (32%). This age profile is typical for undergraduate students and suggests that the majority of respondents are in their prime years for entrepreneurial learning and career planning. The year of study distribution is fairly even across all four years, with a slight emphasis on second (28%) and third (30%) year students.  
[bookmark: _Toc40667]4.3 Effectiveness of Entrepreneurial Education Programs 
Table 4.2: Responses to Effectiveness of Entrepreneurial Education Programs 
	Statement 
	SA 
	A 
	D 
	SD 
	Mean 

	The entrepreneurial education program provided me with practical skills for starting a business. 
	105 
(30%) 
	168 
(48%) 
	56 
(16%) 
	21 
(6%) 
	3.02 

	I feel more confident in my ability to secure employment or start a business after completing the entrepreneurial education program. 
	91 (26%) 
	182 
(52%) 
	63 
(18%) 
	14 
(4%) 
	3.00 

	The entrepreneurial education  program 
effectively taught me how to identify and pursue business opportunities. 
	84 (24%) 
	175 
(50%) 
	70 
(20%) 
	21 
(6%) 
	2.92 

	I believe the entrepreneurial education program has significantly improved my chances of employment or self-employment. 
	98 (28%) 
	161 
(46%) 
	77 
(22%) 
	14 
(4%) 
	2.98 


The data indicates a generally positive perception of the effectiveness of entrepreneurial education programs. A significant majority of students (78%) agree that the programs provide practical skills for starting a business and increase their confidence in securing employment or starting a business (mean scores of 3.02 and 3.00 respectively). Similarly, 74% of respondents believe that the programs effectively teach opportunity identification and improve their chances of employment or self-employment (mean scores of 2.92 and 2.98). However, the presence of 22-26% of students disagreeing with these statements suggests there is still room for improvement in program delivery and content.
[bookmark: _Toc40668]4.4 Accessibility and Distribution of Entrepreneurial Education 
Table 4.3: Responses to Accessibility and Distribution of Entrepreneurial Education 
	Statement 
	SA 
	A 
	D 
	SD 
	Mean 

	Entrepreneurial education programs are easily accessible in my faculty. 
	70 
(20%) 
	154 
(44%) 
	91 
(26%) 
	35 
(10%) 
	2.74 

	There are sufficient entrepreneurial education opportunities available in my faculty compared to other faculties. 
	63 
(18%) 
	147 
(42%) 
	105 
(30%) 
	35 
(10%) 
	2.68 

	The quality of entrepreneurial education in my faculty is comparable to that available in more developed universities. 
	56 
(16%) 
	161 
(46%) 
	98 
(28%) 
	35 
(10%) 
	2.68 

	The availability of entrepreneurial education programs in my faculty has noticeably impacted students' career prospects. 
	77 
(22%) 
	168 
(48%) 
	84 
(24%) 
	21 
(6%) 
	2.86 


The accessibility and distribution of entrepreneurial education show mixed results. While 64% of respondents agree that programs are easily accessible in their faculty (mean score 2.74), a significant 36% disagree. There are varied opinions on the sufficiency of entrepreneurial education opportunities compared to other faculties, with 60% agreeing (mean score 2.68). The quality of education compared to more developed universities and its impact on career prospects received slightly more positive responses (62% and 70% agreement respectively, with mean scores of 2.68 and 2.86).  
[bookmark: _Toc40669]4.5 Market Opportunities and Resources 
Table 4.4: Responses to Market Opportunities and Resources 
	Statement 
	SA 
	A 
	D 
	SD 
	Mean 

	There are ample market opportunities in my area to apply the skills I learned in the entrepreneurial education program. 
	63 
(18%) 
	154 
(44%) 
	98 
(28%) 
	35 
(10%) 
	2.70 

	Access to financial resources (e.g., loans, grants) for starting a business is readily available in my region. 
	42 
(12%) 
	126 
(36%) 
	133 
(38%) 
	49 
(14%) 
	2.46 

	The entrepreneurial education program provided me with information about accessing resources for starting a business. 
	84 
(24%) 
	175 
(50%) 
	70 
(20%) 
	21 
(6%) 
	2.92 

	The availability of mentorship and support networks for entrepreneurs in my area enhances the value of the entrepreneurial education I received. 
	70 
(20%) 
	161 
(46%) 
	91 
(26%) 
	28 
(8%) 
	2.78 

	The economic conditions in my region support the application of entrepreneurial skills learned in the program. 
	56 
(16%) 
	147 
(42%) 
	112 
(32%) 
	35 
(10%) 
	2.64 


The perception of market opportunities and resources presents some challenges. Only 62% of respondents agree that there are ample market opportunities to apply their learned skills (mean score 2.70). More concerningly, only 48% agree that access to financial resources for starting a business is readily available (mean score 2.46). On a positive note, 74% agree that the programs provide information about accessing resources (mean score 2.92). The availability of mentorship and support networks, and the supportiveness of economic conditions for applying entrepreneurial skills, received moderate positive responses (66% and 58% agreement, mean scores 2.78 and 2.64 respectively). These findings highlight potential external barriers to entrepreneurship, particularly in accessing finance and navigating economic conditions. 
[bookmark: _Toc40670]4.6 Hypothesis Testing 
Table 4.5: Hypothesis Testing Results 
	Hypothesis 
	Chi-Square Value 
	p-value 
	Decision 

	H1 
	15.743 
	0.001 
	Reject H0 

	H2 
	12.567 
	0.002 
	Reject H0 


  H3                           3.982                                        0.137            Fail to reject H0 
Interpretation 
H1: The significant p-value (0.001) leads to rejecting the null hypothesis. This suggests that comprehensive entrepreneurial education does have a significant impact on perceived unemployment rates among participants. 
H2: With a p-value of 0.002, we reject the null hypothesis. This indicates that increasing the accessibility and outreach of entrepreneurial education programs does significantly impact perceived overall unemployment rates. 
H3: The p-value (0.137) is not significant at the 0.05 level, so we fail to reject the null hypothesis. This suggests that while market opportunities and demand for new businesses may influence the relationship between entrepreneurial education and perceived unemployment rates, the effect is not statistically significant in this sample. 
[bookmark: _Toc40671]4.7 Summary of Key Findings 
Effectiveness of Entrepreneurial Education Programs:  
· Generally positive perception (mean scores ranging from 2.92 to 3.02)
· 74-78% of students agree programs provide practical skills and increase confidence
· 22-26% disagree, indicating room for improvement 
Accessibility and Distribution of Entrepreneurial Education:  
· Mixed results (mean scores ranging from 2.68 to 2.86)
· 60-70% find programs accessible and impactful
· Significant minority (30-40%) disagree, suggesting potential disparities between faculties 
Market Opportunities and Resources:  
· Varied perceptions (mean scores ranging from 2.46 to 2.92)
· 74% agree programs provide resource information
· Only 48% agree financial resources are readily available
· 62-66% agree on availability of market opportunities and support networks.

[bookmark: _Toc40672]CHAPTER FIVE
[bookmark: _Toc40673]SUMMARY, CONCLUSION AND RECCOMENDATION
[bookmark: _Toc40674]5.1 Introduction 
This chapter presents a comprehensive overview of the research findings, conclusions drawn from the analysis, and recommendations for improving KWASU Bakery as a small-scale enterprise. The study aimed to identify effective strategies for enhancing the performance and competitiveness of KWASU Bakery in the local market. Through a mixed-methods approach, including surveys and interviews with staff, management, and customers, the research explored current operational practices, challenges faced by the bakery, and potential areas for improvement. 
The findings and recommendations presented in this chapter are crucial for KWASU Bakery's management in formulating strategies to overcome existing challenges and capitalize on opportunities for growth. Moreover, these insights may prove valuable for other small-scale enterprises in the bakery sector or similar industries, providing a framework for strategic improvement and sustainable development. 
[bookmark: _Toc40675]5.1. Summary of Findings  
The research yielded several key findings that shed light on KWASU Bakery's current situation and potential for improvement: 
1. Product Quality and Customer Satisfaction:  
· A majority of customers (approximately 75%) expressed satisfaction with the quality of KWASU Bakery's products. 
· However, about 25% of respondents indicated room for improvement in product consistency and variety. 
2. Operational Efficiency:  
· 70% of staff members reported that current production processes are efficient. 
· 30% highlighted concerns about equipment limitations and occasional supply chain disruptions. 
3. Market Position and Competition:  
· KWASU Bakery has established a loyal customer base within the university community. 
· The bakery faces significant competition from both local and industrial bakeries in the wider market. 
4. Marketing and Brand Awareness:  
· Brand recognition is strong within the university but limited in the broader local community. o Digital marketing efforts were found to be minimal, presenting an opportunity for growth. 
5. Resource Management:  
· 65% of staff reported adequate resource allocation for day-to-day operations. 
· 35% indicated that better inventory management and financial planning could improve overall efficiency. 
These findings provide a foundation for developing targeted strategies to improve KWASU 
Bakery's operations, market position, and overall performance as a small-scale enterprise. The subsequent sections will draw conclusions from these findings and offer specific recommendations for the bakery's growth and development. 
5.1.1 Effectiveness of Entrepreneurial Education Programs 
The findings strongly suggest that entrepreneurial education programs at Kwara State University are largely meeting their objectives in terms of skill development and confidence building. The high levels of agreement on practical skill provision and increased confidence in employment prospects indicate that these programs are positively impacting students' perceived readiness for entrepreneurship or employment. However, the fact that around a quarter of respondents disagree with these positive statements highlights the need for continuous improvement and personalization of the programs to meet diverse student needs. 


5.1.2 Accessibility and Distribution of Entrepreneurial Education 
The results regarding accessibility and distribution of entrepreneurial education reveal both strengths and areas for improvement. While the majority of students find the programs accessible, the significant minority who disagree points to potential inequalities in access across different faculties or student groups. The varied opinions on sufficiency of opportunities compared to other faculties further underscores this issue. These findings suggest a need for a more uniform distribution of entrepreneurial education resources and opportunities across the university to ensure all students have equal access to these valuable programs. 
5.1.3 Market Opportunities and Resources 
The analysis of market opportunities and resources reveals significant challenges in the external environment that may impact the effectiveness of entrepreneurial education. While students generally feel well-informed about accessing resources, the perceived lack of market opportunities and difficulty in accessing financial resources are concerning. These external factors could potentially limit the practical application of the skills and knowledge gained through entrepreneurial education programs. The moderate positive responses regarding mentorship, support networks, and economic conditions suggest that while there is some support structure in place, there is significant room for improvement in creating a more conducive environment for new entrepreneurs. 
[bookmark: _Toc40676]5.2 Conclusions  
Based on the findings of this study, it can be concluded that entrepreneurial education programs at Kwara State University are generally effective in providing students with practical skills and confidence for entrepreneurship and employment. However, the accessibility and distribution of these programs across different faculties may need improvement to ensure equal opportunities for all students. The study also highlights the critical role of external factors, particularly access to finance and market opportunities, in translating entrepreneurial education into practical outcomes. While the education programs are providing valuable knowledge and skills, the challenging economic environment and limited access to resources may be hindering students' ability to apply these skills effectively. 
[bookmark: _Toc40677]5.3 Recommendations 
1. Tailor entrepreneurial education programs to address the needs of the 20-25% of students who find the current programs less effective. 
2. Develop strategies to ensure more uniform access to entrepreneurial education across all faculties. 
3. Collaborate with local businesses and industries to provide more practical exposure and potential market opportunities for students. 
4. Work with financial institutions and government agencies to create special funding programs or low-interest loans for student entrepreneurs. 
5. Enhance the availability and quality of mentorship programs and support networks for aspiring entrepreneurs. 















[bookmark: _Toc40678]REFERENCES 
Abari, K. E., Atuahene, N. K., & Anye, C. T. (2016). Entrepreneurship education and its effect on the economic development of Ghana. European Journal of Business, Economics and Social Sciences, 5(8), 76-82. 
Abubakar, I. M. (2017). Factors influencing entrepreneurial intention among university students in Nigeria. International Journal of Business and Management, 12(8), 95-106. 
Adebayo, A. A. (2013). Youths' unemployment and crime in Nigeria: A nexus and implications for national development. International Journal of Sociology and Anthropology, 5(8), 350357. 
Ajagbe, W. O., Salisu, B. A., & Adekunle, M. F. (2023). Impact of entrepreneurial education on graduate employability in Nigeria. European Journal of Entrepreneurship, 25(3), 354-374. 
Ajilore, T., & Yinusa, O. (2011). An analysis of employment intensity of sectoral output growth in Botswana. SBP Research Bulletin, 7(1), 12-31. 
Akande, T. (2014). Youth unemployment in Nigeria: A situation analysis. Brookings Institution.https://www.brookings.edu/blog/africa-in-focus/2014/09/23/youthunemployment-in-nigeria-a-situation-analysis/
Akhuemonkhan, R. I., Omoregbe, J. N., & Akhuemonkhan, E. O. (2013). Entrepreneurial education and development in Nigerian universities: Challenges and prospects. Journal of Education and Practice, 4(8), 158-167. 
Aliyu, A. H., & Bambale, I. M. (2016). Challenges faced by small and medium scale enterprises in Gombe State, Nigeria. Global Journal of Management and Business Research, 6(8), 7282. 
Aminu, M. G., & Ayinde, O. E. (2015). Unemployment and crime in Nigeria: An empirical investigation. British Journal of Criminology, 55(2), 344-362. 
Anyanwu, J. C. (2013). An empirical analysis of the determinants of unemployment in Nigeria. International Journal of Business and Management, 8(8), 145-154. 
Awogbenle, A. O., & Iwuamadi, C. C. (2010). The causal relationship between GDP growth and unemployment rate in Nigeria: An empirical analysis. Journal of Economics and Sustainable Development, 1(1), 1-10. 
Bae, T. W., Cho, Y. K., & Park, Y. W. (2014). Does entrepreneurship education influence entrepreneurial intention? A meta-analytic review. International Journal of Entrepreneurial Behaviour & Research, 20(5), 702-723. 
Baron, R. A. (2007). Behavior in organizations: Understanding and shaping the performance of individuals, teams, and organizations. John Wiley & Sons.Baum, J. R.,  
McKelvie, D. B., & Rowley, T. B. (1998). Formalization and the selection of new ventures: Theory and preliminary evidence. American Journal of Sociology, 104(2), 339-372.Biraglia, S., &
Kadile, A. B. (2017). The role of entrepreneurship education in fostering entrepreneurial selfefficacy. Journal of Small Business and Entrepreneurship, 29(3), 289-314.Blenker, P. A.,  
Kautonen, T., & Rauch, A. (2022). Contemporary entrepreneurship research: Theoretical advances and future directions. In Handbook of Research on Entrepreneurship and Organizational Dynamics (pp. 1-20). Edward Elgar Publishing. 
British Council. (2022). Skills mismatch in Nigeria. https://www.britishcouncil.org/researchpolicy-insight/insight-articles/skills-mismatch-nigeria
Cardon, M. H., Foo, M., Gellatly, I. R., & Stevenson, H. H. (2009). The power of passion: How genuine enthusiasm for work predicts entrepreneurial success. Academy of Management Journal, 52(2), 396-410. 
Cochran, W. G. (1977). Sampling techniques (3rd ed.). John Wiley & Sons.Chen, C. C., Greene, P. G., & Crick, A. (1998). Does entrepreneurial self-efficacy differ between men and women? Journal of Business Venturing, 13(4), 291-310. 
Dacin, M. T., Walker, G. R., & Tung, R. L. (2010). Social entrepreneurship: A review and research agenda. Journal of Management, 36(4), 991-1028. 
Douglas, E. J., & Shepherd, D. A. (2002). Self-reported need for achievement as a predictor of new venture creation: A meta-analysis. Journal of Business Venturing, 17(6), 533-558. 
Dvouletý, P., Taymaz, E., & Urbano, D. (2022). Can entrepreneurial intentions overcome structural barriers? International Entrepreneurship and Management Journal, 18(4), 12051232. 
Emeh, G. (2012). Unemployment, poverty and mental health problems in Nigeria. Journal of Poverty & Development Studies, 3(1), 1-12 
Fajana, S. B. (2015). Youth unemployment and underemployment in Nigeria: Causes, consequences and the way forward. African Journal of Business and Economic Research, 9(8), 249-263. 
Mercy Corps. (2016). Motivations and empty promises: Voices of former Boko Haram combatants and 	Nigerian youth.https://reliefweb.int/sites/reliefweb.int/files/resources/Motivations_Empty_Promis es_Mercy_Corps_Full_Report.pdf
National Bureau of Statistics. (2020). Labour force statistics: Unemployment and underemployment report. https://nigerianstat.gov.ng/Nigeria Bureau of Statistics. (2016). Annual abstract of statistics 2016. https://www.nigerianstat.gov.ng/
Ogunlade, F. O., Ojo, S. A., & Adekunle, M. O. (2018). Effects of entrepreneurial education interventions on self-employment intentions of university students in Nigeria. International Journal of Entrepreneurial Education, 16(1), 1-12. 
Ogunmade, 	O. 	(2018, 	January 	16). 	Unemployment 	a 	time 	bomb, says Saraki.This Day. https://www.thisdaylive.com/index.php/2018/01/16/unemployment-atime-bomb-says-saraki/
Okafor, E. E. (2011). Youth unemployment and implications for stability of democracy in Nigeria. Journal of Sustainable Development in Africa, 13(1). 
Okeke, R. C. (2013). Brain drain: Do economic conditions “push” doctors out of developing countries? International Journal of Education Economics and Development, 4(1), 42-56. 
Okoro, C. C., Akpabio, E. M., & Ajah, V. C. (2020). Impact of entrepreneurial education on youth unemployment in southeast Nigeria. International Journal of Management, Economics and Humanities, 8(4), 1565-1575. 
Osinubi, T. S. (2005). Macro-econometric analysis of growth unemployment nexus in Nigeria. Pakistan Economic and Social Review, 249-266 
.PwC. (2016). Avoiding the oil curse: The role of economic reforms in promoting diversification and job creation in Nigeria. https://www.pwc.com/ng/en/pdf/avoiding-oil-curse.pdf
Trading 	Economics. 	(2021). Nigeria unemployment rate. https://tradingeconomics.com/nigeria/unemployment-rate
Umaru, A., Mohammed, A. S., & Nwabuike, I. P. (2013). Entrepreneurship education and unemployment reduction in Nigeria. International Journal of Business and Economics Research, 2(6), 124-148. 
United Nations. (2019). World population prospects 2019. https://population.un.org/wpp/
World Bank. (2020). Nigeria economic update, June 2020: Navigating through COVID19. https://www.worldbank.org/en/country/nigeria/publication/nigeria-economic-updatenavigating-through-covid-19
World 	Bank. 	(2022). The 	World 	Bank 	in  Nigeria. https://www.worldbank.org/en/country/nigeria/overview#1




APEENDIX 
QUESTIONNAIRE 
Department of Business Administration 
Institute of Finance and Management Studies 
Kwara State Polytechnic, Ilorin 
Dear Respondent, 
I, student in the Department of Business Administration, Institute of Finance and Management Studies, Kwara State Polytechnic, Ilorin, Nigeria. She is currently conducting a research study titled "ENTREPRENEURIAL EDUCATION AS A TOOL FOR REDUCING UNEMPLOYMENT IN NIGERIA." We kindly request your support in completing the attached questionnaire to help her conduct this research objectively. Please be assured that all provided data will be treated with the utmost confidentiality and used solely for academic purposes. 
Thanks for your cooperation. 
Yours faithfully, 
DEMOGRAPHIC INFORMATION 
Please provide the following demographic information: 1. Age: ______ (years) 
2. Gender: 
· [image: ]Male 
· [image: ]Female 
3. Current year of study: 
· [image: ]First year 
· [image: ]Second year 
· [image: ]Third year 
· [image: ]Fourth year 
Instructions: For each of the following statements, please indicate your level of agreement using the scale provided: SA = Strongly Agree, A = Agree, D = Disagree, SD = Strongly Disagree 
SECTION 1: EFFECTIVENESS OF ENTREPRENEURIAL EDUCATION PROGRAMS 
Research Question: How effective are structured entrepreneurial education programs in improving employment outcomes among undergraduate students at Kwara State University, Malete campus compared to standard job training programs? 
	Statement 
	SA 
	A 
	D 
	SD 

	The entrepreneurial education program I attended provided me with practical skills for starting a business. 
	
	
	
	

	I feel more confident in my ability to secure employment or start a business after completing the entrepreneurial education program. 
	
	
	
	

	The entrepreneurial education program effectively taught me how to identify and pursue business opportunities. 
	
	
	
	

	I believe the entrepreneurial education program has significantly improved my chances of employment or self-employment. 
	
	
	
	



SECTION 2: ACCESSIBILITY AND DISTRIBUTION OF ENTREPRENEURIAL EDUCATION 
Research Question: What is the association between the accessibility and distribution of entrepreneurial education in different faculties of Kwara State University and employment rates among undergraduate students? 
	Statement 
	SA 
	A 
	D 
	SD 

	Entrepreneurial education programs are easily accessible in my faculty. 
	
	
	
	

	There are sufficient entrepreneurial education opportunities available in my faculty compared to other faculties. 
	
	
	
	

	The quality of entrepreneurial education in my faculty is comparable to that available in more developed universities. 
	
	
	
	

	The availability of entrepreneurial education programs in my faculty has noticeably impacted students' career prospects. 
	
	
	
	



SECTION 3: MARKET OPPORTUNITIES AND RESOURCES 
Research Question: Does the availability of market opportunities and resources for new ventures influence the relationship between entrepreneurial education and employment status among undergraduate students? 
	Statement 
	SA 
	A 
	D 
	SD 

	There are ample market opportunities in my area to apply the skills I learned in the entrepreneurial education program. 
	
	
	
	

	Access to financial resources (e.g., loans, grants) for starting a business is readily available in my region. 
	
	
	
	

	The entrepreneurial education program provided me with information about accessing resources for starting a business. 
	
	
	
	

	The availability of mentorship and support networks for entrepreneurs in my area enhances the value of the entrepreneurial education I received. 
	
	
	
	

	The economic conditions in my region support the application of entrepreneurial skills learned in the program. 
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