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CHAPTER ONE



1.0 INTRODUCTION

1.1 BACKGROUND OF THE STUDY
In recent years, social media platforms have become the medium of everyday interaction. Social media platforms such as Facebook, Twitter, Instagram, Skype ,	oogle charts and many others serve different purposes in communication. These mediums have helped learners of English indirectly as English is widely used on social media. In additi n, social media are
util i;oed as a learning tool. Social media is also a place where stLLdents share and discuss rheir academic materials.
Socicd media has become the primary medium qf interaction and everyday communication in
i	.
the modern world. Social media outlets such as Facebook, Twitter, Instagram and WhatsApp mes tile English language as the central mode of communication.
It is undeniable that vocabulary is important in second language acquisition because one's vocabulary deficiency may result in difficulty in undemanding others.and in expressing oneself Because of this, it said that vocabulary knowledge is a deter  inant in any academic environment it is one of the linguistic components infiuencing the development of cun1municative competence and learners' language skills as well (Schmitt and Wun-Ching201 l).
T11 the Philippines, it has been a common observation that many elementary, secondary, ,md pol\'!cchnics students are deficient as to the necessary productive English vocabulary that they need in order to cope with the challenges of the demands of their academic loads.
This vocabulary deficiency is attributed to the quality and availability of reading rn,,ikTials, students' attitude and level of motivation to learn the language, and exposure lo the target bnguage that includes frequency of use. Hence, it is therefore imperative that educatiom1! inslirutions invest in improving vocabulary learning for brushing this aside may lead to an i11crease in the drop out rates across levels.
According to Wl1ite a11cl Kim (2009), vocabulary learning is 'one.of the most important stages of language learning since it is contributory to the successful acquisitim.1 or learning of the micro rn1d macro skills of the English language, A good resource of vocabulary does not on'iy help
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le rners .across the world. are given a chance ·to advance and i prov ·their English
language vocabulary lea:r11ing processes {Monica-Ariana 2014). For instance,
,.
s udq1t in u remote African couhfry such as Congo has the prnspec_t  flean1i11g a significant
amnunt,of English language vocabulary:through interaction with A cSrican or UK-based learners who use English as their first language. I
lvforc: significantly, it provides the opportunity for the students to improve their writing and spelling, as they have a clear observation of the context in which diffi rent words are applied (fvlonica-Ariana & Anamaria-Mirabela, 2014).
In the process of enhancing individual English vocabulary usage, learners have been relying on ,,,veb-based learning platforms. However, a study by (I<han 2016) revealed lhai social media platforms are more foundation and sustainable in improving one's ability to
learn an English vocabulary and improve the overall ability to utilize the world.

The diversity of English language users on social media provides a good learning envirnnment for students to understand the meaning and context of diffetent words.  For example, Twitter has been fundamental in promoting English lang age vocabulary build-up for the learners. For instance,
During the Russian invasion of Ukraine, different news repmis on social media provide a wide range of English vocabularies such as 'shelling'were commonly used(Twitter, 2022). Introducing such ne\v \Vords to English as a Second Language learners offers a crucial opportunity to enhance one's vocabulary usage and understanding.
Irrespective of the general understanding of the impacts of social media on learning English vocabulary, the topic area has not been adequately explored. Critical research gaps cxis1 regarding the true influence of social media and its influence on the English language learning and enhancement process. Resultantly, !
The primary focus of the research paper is to deeply explore and evaluate the impact of social media on English vocabularies development of students and how well students can utilize social media to enhance their English language learning and vocabulary reservoir.
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nonnative and even native speakers of the targeflthg1.iage understand messages (listening and reading) but in transmitting ideas (speaking and writing) as well. Because of this, teaching and learning vocabulary is a vital issue among Students.
The internet is becoming a good resomce for teachers and the use of social media and netvvorking sites are becoming popular among students, particularly in language learning. This is because, students spend considerable time on social net\vorks download lectures, submit requirements, read materials, and join virtual group. They are important knowledge-sharing platJorms due to their universality and ease of use.
i\lorc'over, given that English is the lingua franca of the internet, variance in English langm1ge usage increases. As such, cross-linguistic communicaticn in social media provides a rich and meaningful learning experience to tucleats as it 1;'rovides authentic contexts of the conversational qualities of the English language (Alharthi, et al., 2020).
The xide array of situations provided by social media phi.tforms give language learners chances
10 c\ pn.nd, validate, play and improve their voc2.bul2.ry c:akac, 2008). Undoubtedly mid
in1pliciLly Social media is somehow promcfr.1g inder : t.: c1 . ]r,,;.;,;_·• ;,;;g.

The exposure of the English language and terminologies on social media platforms
h,:ve provided an opportunity for students to learn English vcicabulary and offered an
.	. . ·f	..
inc!i'- idualized learning environment for individuals striving :o acquire English lang1iage
skills:. For inslm1ce, it has provillecl English as a F·o1:eig11 Language .and Engiish T, a
Second Language learnei' with an opportunity to improve their voGabula:ry and use of
Engl :sh 'Nords in diverse contexts. Equally, soJ.ial n1edia provides a platform ,vhere students
.	..	-
c:1t1 easily share and discuss their acadeinic materials and coursework. For	instance,
·!·, .-1.·. ; : . -- - :.JJ ;-..
lac,,book has numerous polyieclmics student groups where learning context is shared and
cii: cussed. In the process of discussing, Facebook serves as the medi'..,m through v:hich
E!1glid1 lzmguage vocabularies	-e sha ;ed 1Nith the - st of the·inembers, It implies that other
·;·	.  ··.  .  .  .	.  .	'
tha11br:-ing r n1eclita11. of ccnnr;11J11ic2t o.n, social n1t:d.i..	:Iso J\ -J1is a pc ;_tion s a r-:>_;011rce
.	.	.
ccn1r:r \ vi1crc cri_tical tc2.r. jr:g 1'}1:::.t!:?rl.ais <1.rc t:elc .

Social media brc2.ks the distar!ce barriers cmd. f_,m_bra. ;' div(;rsitY; and connection
Iv/\..•,,,,,,'".. 1·,..·1,, r.. -_i1t"1i._P,.·..1,1t,L"). f.:. ro·m-  r....J. ;;. ft,-,......,,;_.e,!.1t ,·"-,'•t.n,.-i:"'J1J1.<<..1·. StudP.,1..,1_1.._. s(:_'1, rP-- .".,'J',l1',o,.Js./,:·d t.el.1•..nt!e,,..r• af't-i: 1.._1,.._<J • in"V oh.• ::•. -L-Jl,,1_l_.i.-,.,".-'·1,Ls. ·

k:nn;_:r:-: from all over the ·world. It implies that through the utili.zation of sc,cial media,

I


1t:.'
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l.2 P.ROBLEM STATEMENT
The most significant learning element is the teaching approach adopted by the instructors i11 their classes to expedite language learning (Ahmadi, 2017). Since social media function as an imJJL)rtant instructional tool and can novv be accessed from tablets, mobile phones and all portable devices to students of any age around the world, it creates a bigger opportunity for bnguage learners to learn and improve their languages.
Social media can be used as a platform to learn whh a flexible environ  ent to communicate and · shore information. Although some researchers (Abdula.hi, Sama.di, & Gharleghi, 2014, Alnjadat, Hmaicli, Samha, 2019). have claimed that the social media have created more ha.rm than benefits to the polytechnics and universities students, Balakrishnan and Lay (2016) maintained that
social media create new horizons especially to the youngsters.

Besides. Some reseachers agreed that the students' attitudes towards social networks such as (fo.cebook, twitter, instagram and google charts) assisted teaching have shown positive results. Similarly, Some advocated that social media expedites the English learners to learn new words. phrases and improve their vocabulary. This is because, the features on social media attract the curinsity of learners to ]earn English language.
ln another study, Annamalai (2018), revealed that students have shown constructive attitudes abm1t the use of the online environment for learning activities particularly in encouraging them to become independent learners.
Additionally, Mahmud and C:hing (2012) shared from their research that social media prornote language learning among undergraduates students. \Vhile most studies have focused on sluclcnts with diverse cultural backgrounds, little has been done on how social media help to clcYclop English language vocabulary among monocultural students. Amidst the claims and counter claims, the present research aims to investigate the perceptions of students towards the ust 1if social media in English vocabulary development and to identify the purposes of social
media in learning English language vocabulary at the polytechnics and universities levels
··1
1.3 RESEARCH OBJECTIVES

1.	To examine the impact and influence of social -media usage on English language vocabularies lea.ming.
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ii. To examine hov,1 well students could utilize the opportunities presented by social media i ri
enhancing their English vocabulary learning.

iii. To determine the perceived role of social media in the English language vocabulary development of polyteclmics and university stt.1dents.
1.4 RESEARCH QUESTION

Does social media effect on students of kwara state polytechnic o vocabulary development.
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11.	Do students utilize the oppo1iunities presented by social media·	enhancing English vocabulary learning.

their

11 t.	Does social media play any role in the English language vocabulary development of polytechnics and university students.
Wha1are the functions of social media·o English vocabulary development at highest institutional level?
iv.	What are the perceptions of students in kwara state polytechnic about the use of social media in English vocabulary development at highest institutional level?

J.5 SIGI'irFICANCE OF THE STUDY
This study will be undertaken to find out the impacts of social media on vocabulary developments of students of kwara state polytechnic.
As the main mode of communication, social media platfonns have proved to be effective tools for sharing information and learning a language. Diverse research stuclic s have
,u::i,ued that social media provides a unique learning environmerit for English language learners to improve their vocabulary and language usage
The study could be useful for the students, educators and social media users. Besides thaL it will also give student a view that social media do not only serve as an entertainment platform
but it can be utilized for academic gains.	'I

This study also facilitates the educators to consider socialmedi as the main platform in leaching and it may change the educators' view towards the usage of s cial media.

The results of this research also inspire the social media users to recognize and understand the use uf social media as a learning platfonn.

l.6 SCOPE AND LIMITATIONS AREA OF COVERAGE
Regarding the scope, the research paper will predominantly focus on the impact of social media platforms on learning English language vocabulary. It will not feature other Web internet-based platforms used to enhance English vocabulary learning. Additionally, The study is limited to English vocabulary learning linked to Am rican and British English language phrases and terms. The core reason for choosing the two zones is based on the fact that English is the official language. Equally, they are an important source of quality vocabularies and English language enhancers that make it possible for students lo learn and develop their vocabulary speaking.
This study aims to find answers regarding·1with the impacts of s cial media on vocabulary development. Specifically, This study looks ·at the demographic profile of the respondents (age, gender, grade level and the social networking site they mostly us ) and their perception on the Lesponses in the roles of social media on vocabulary developments of students.
A self-constructed questionnaire is the main instrument used by the researchers in gathering data. The expected method that we will be using could be either in a way of smvey or interview.

1.7 DEFINITION OF THE TERIVIS

To avert the problem of confusion and misunderstanding of the research work, tl1ese are the definition of some key tem1s used such as Social media, Vocabulary learning, Incidental Vocabulary Learning, The meaning of rememberi'ng a word.
Impact: The force of ir11pression of one on another : a significant or major effect

Social media: social media could be defined as an of the forms of digital technology that were used to communicate and share the information using the internet connection.

Vocabulary learning: Vocabulary is the core of any language, is probably the most challenging c1nd time consuming part of learning a foreign language. It takes time and flows like a continuous process, once you have settled the fundamentals of a language (pronuntiation, orthography and basic grammar).

Incidental Vocabulary Learning: As it has been stated before, voca ulary is the important pmt
of language. It is an essential means in conducting coni.munication. The more we master
,ocabulary, the easier we express our ideas.

Vocabulary development: The process of acquiring new words. the size of a child's vocabulary between preschool and first grade is often a strong indicator of their r ading comprehension in l:.1tcr grades.
Student: A person formally engaged in learning, especially one enrolled in a school or colJege

The meaning of remembering a word: To achieve kind of outcomes, learners need not only to learn a lot of words, but to remember them. In fabt, learning is remembering. unlike the learning of gramma,rvhich is essentially a rule-based system.
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)CH,. APTER TWO

2.0 lNTRODUCTlON

2.1 LITERATURE REVIEW
ln the contemporary	learning  environment,  social rnedia language learning has been adopted an vocabularies without being coerced into learning.  F r instance, articles shared Oll sucial media such as lnstagram expose the learner to read new content. In reading eitl1er
frir fun or pleasure, the learner can learn new vocabulary. After reading the article, the learn::.:r
may be prompted to give feedback or comment on the article's contents.

f n Sl) doing. the exposure indirectly forces the st dents to internalize and understar1d the content shared lo be in a position to make a quality response. Critically, the entire cycle of interacting, reading. socializing, and offering reviews within the social media platform exposes the students to lwncls-on skills geared to•,vards language acquisition and vocabulary development.
In \Nord use and context, social media platform such as Tvvitter plays a critical role.
T\\';ltcr social plc1tform as a lirnit of 280 characters, and it implies that the social 111eclic1 pbtiorrn strives to guarantee a clear and concise message purposed D r quick reading. By e11cuuraging a limited number of words in passi11g a message, the social media platform creates a gcocl opportunity for learners to easily learn the context and meaning in which diffen:nt
\\'Ords fall.

The differentiated word used on social media serves as an opportm1ity for the learner  to
, «.pc;nd. experiment, and develop their langLiage use vocabularies. Gi})bins & Greenhow (2016)
c.'.mpl1a:,ized that social media also impacts learning English.by accoiilpanying vvords with
visu ds. On social media, objects or pictures are labeled or  described using Yvorcls.. Thi:
,1pproach takes an activation strategy where a new English learner can easily unclersLi1d 1\ h:il di Jl'ercn, situations mean in pictures and the specific \Vorcis to utilize m o/frring clcs:_·1·iptic.,n.
L;·t:;pcclive of the po:::/1ve irnpaci of social n1edia .in developing.a learner's vocabuiary
;;_·suv,)1r, !here c1.'re situations where it might adversely iufluen,;elieir language acquisition
:c:!.tli.:;. -;:;·or cx<1rnple.. sccial media is well known for its rapid use of Jargon 3nd  internet ;J,1ng
iL;,t i.', nol gn:inumui•:.:aily applicable.  For  instance,  words such as LOL (Laugh out Lond),
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l YKYK (If you kno,v, you know), or BTW (by the  way) have the potential of affecting the learner's on English vocabulary retention and use. Social media's positive and negative irn1x1et on vocabulary acquisition calls for guidance in the context in which vocabularies are upplicable and,vhat makes them grammatically appropriate.
Considering that English is the primary language used in the modern transactional world.
·1
sludcms exposed to social media have an increased potential to con11 nnicate and succeed in the lecture room compared to the rest. Social media platforms such as Twitter are more of a
\YO! cl-based platfon1t ,vhen compared to Facebook, which has more p;':itures. Students can
uiili7c ihe learned vocabularies in different contexts through intense xposure to words. phnises and verbs. Ananalysis	by Gaytru1 (2013) compared vocabulary acquisition between si ucknts in a traditional lecture room and those exposed to a social	edia platform.
])ming the sludy, some participants were exposed to social media while others in normal iecturc room setup. The learners in the controlled traditional lecture room were exposed to those boul-.s. simple explanations and flashcards. After tvvo months of ;lLt ly,°the rc:,earc!·
:.::l101,:cd  tliat le,,rners exposed to social media have an enlarged vocabulary  base compared :u
[image: ]l'.


.	.
The researcher revealed that social media integration in the learning process improved
\ ou--,b1.:bry nsage, writing, and languag use skills. Additionally, Derakshan & Hasanabbasi
(2Ul S) higb!igbteclthat social media of ers a free interaction environment where use-rs
[image: ]prni icipatc in rea!-time,. real-life and relevant conversations. the virtt1al engagement offers a good clnncc for the language learner to reduce their ru-1x:iety, pressGr(· 2.nd improve their

i)ecr di, cussicr;,. con-rn-:.enting and reviews on social melfotn16tivate the iea.rner to pArticipaU: in
:•:'i\i-J1t;.:: , onvci-sation::;. in real-life conversations, they can utiliz(.;t,he words le2rned ill suci<1; 111<..'(i:'1 in different cu1,te.xts. Analytically, it implies that social media pla1i<:em1s such ::1·s F:tcd)ook and T\vittel' function as an i1 1porta t Engiish le rning tooL Other than offeri11g
lhe !came d,, opi:;c-rt 1•,jty to acquire and stabilize their language use, it prnvides 21. cbnnce to
[image: ].	-

·,,;,c,bul F/ frGn-1peers_without meeting native speakers in real-time. Tb:-, s_chemrLthc\c,ry argued

[image: ][image: ]Llwt k1r a student lo acquii-e and be better placed in using the vocabularies, continuous e\.po 1Li:-c to the conversations and interactions, new words must be generated. Derakshan & Hasan abbnsi (2015) noted that social media continuously generates news words and conversations as the '·A't')r]d evolves and experiences new events and situations. Continuous exposure is vital in the h11guc1ge vocabulary development processesa.

2.2 TtlEORE'flCAL  FRANIE\VORK
The resea1·ch paper's exploration is founded on the Schenrn. theory of vocabnlnry
ciev,::loprnc:nt ;rncl acquisition. 1n English language lean1!ng, learners with;111ited prior
kno1\ l.::clge 2bout English vocabularies and their usage have challenges in learning and adopting
iwv: phnses and words.

;\ :;1,!dy by DL:nsrnore Ciavelek (2005) showed that when learning new vocabulai:ics, the ia,;k
:i,::,:h::1,·,j du,::.to limited reading and exposure to.,the Engli:,h language proves a rnajor chal!crtgc:.'
I
in k,mwrs s riving to <lC':dop their English vocabt•'.aries. Resultantly, 1hf- eoreticr!l fuunework
!rg,Ls 1lrnt the !ec1i·:1cr's btckground knowledge and exposure serve as scaffolding !o cncucle iJCV'
.	.	.
u1	nntion from a particular text.

T!1e lht:ory S'Jggests that as learner experiences new words and vocabularies grow·, it
!01::c,:n1r:s en:-;.y .for i!1crrt to use the words in different con.texts. The the ry aligns with the resecti d1
foe us. l t provides c:ritical insights into why exposure to social rnedia interac-tion de'1clop the
k,.:1ni11g ·En:bltsi1h11gu2ge vocabularies adoption and  usage in diverse comm1-1nicc1i;,:,n c,mtcxts.
f h;_· \:unlir:ucci exposu;-e to thevorld crea,tes a goodn 1iro1{ment'ro·r imp;:o ing u·..e •_;r,o!.::::i.l 'i'., .'
, .! .,..,::t·d:; cl!icl applic:::tion in bolh social and written contexts. The pasl ch c tcic h2L '-'/,n,;,,;:;cd th
: ir:,; L-tr')\\:(Ji cf td'JC8tionai technologies that wei:.e designed to enhance the four b<1sic skills oL
l,0:i,.;t,11;,:1,, sp;::nki.!·;g. rendir:g, and writing (Li et al., 2019).
;;,,_.(i ontl1e poter::isl of apps ro;- enhancing learners' .language abilitie , several 1esearch1::r
..'	. .	.. . .. '. .' .	j' 1  •	'	I'	f .	. l	1	F .  l	.	I .	' .	..	(1	l
: ,i 1..!1::lc1ri, ,:U i 01) ,c:entl eu /He oenc1ts o · soc1a networ (S .:.Or anguage ,ear:.:mg rn ,.:,ecom
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development, Kurt and Bensen (2017) conducted a stbdy on the effect of social networks on improving and expanding leamers' vocabulary.
The Socia! networks app has provided students with many functions that enabled the111 to developed well to show the vocabularies they were asked. The analysis revealed that students· who used the social network showed more progress and improved their vocabulary more than those who did not. In addition, most students who participated in the study expressed in their interviews that there were many benefits of using social networks in improving vocabulary and how to manage their time effectively.
I\l8ny studies have already demonstrated self-regulated learning which can help students acquire knowledge and affects their learning perfonnanc 1 (Boroughani, 2023 and Chen & Huang, 2014). In 20 I 9, to evaluate the performance of the proposed English vocabulary learning app with a self-regulated learning mechanism., ChenYang (2018) developed a tw -week study in ,vhich students were asked to use a language learning app with self-regulated functions while the students were asked to use the same app but without the self-regulated functions.
The study showed ability has a significant effect on learning performance in an autonomous learning scenario and the ability to learning English vocabulary with Social apps in one's free time. Also, in 2022, Guo, Zhang and Wu examined the effects of self-regulation and peer scarfolding in mobile-assisted vocabulary learning with the Shanbay App, revealing that peer scafolding helped pa1iicipants achieve vocabulary learning performance with more days spent in learning and more acquired words.
Given that traditional learning methods are unattractive to learners, Yu (2018) argued that learning English vocabulary through social media might be worthwhile. Three groups were formed to examine the effectiveness of social media enhance versus pencil-and-paper English vucnbulary learning approaches. The findings showed that.the social media approach was significantly more effective than the traditional approach and participants who used social media for Vocabulary learning had slightly better performance than those who did not, because it is more interactive in various media application design. In addition, Zeng (2022) found that social media can improve motivation and interest in learning vocabular and students acquisition and retention are likely to improve after using mobile application with a high level of frequency. A stucly carried out by Li (2021) evaluated how the Implementation of social networks inflLtences
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students' vocabulary learning achievement, motivation, and self-confidence. With the assistance of the vocabulary-learning social app Baicizhan, the Study found that the social networks on vocabulary-learning improved students' vocabula1:y achievement, motivation, and self-
con Cidcncc:.

Vocabulary Learning
Vocabulary, the core of any language, is probably the most challenging and time consuming part of learning a foreign language. It takes time and flows like a continuous process.. once you l1ave settled the fundamentals of a language (pronunciation, 01thography and basic grammar). Throughout this process, learners become familiarized with the words they come acruss. As researchers claim (Schmidt, 2011) it is frequency of usage and the number of encounters in different forms and contexts that determine the acquisition of new vocabulary.
When teaching vocabulary the context is really important that is why Warscham (2015) underlines the more opportunities for real communication students might be exposed to when using the Internet and the e-mail system in language learning.
Nttdcr (20 l 2) admitted the great challenge for lecturer to design individual and group activities w;ing the Internet resources and also praised the benefits of the students searching for them and thus exploring different cultures more directly and effectively. 124 polytechnic language learners stud 1ing English as additional subject, not a major one, still have problems in acquiring vocabulary.
The assumption is that this might be due to the strategies used in teaching vocabulary. Thus. language lecturer and researchers started considering technology as an option to teaching more effectively. It seems that students show very little effort to deal with their problems about newly learned words when technology is involved.
During the tutorial teachers often assume that students will deal with this problem of vocabulary bl1ilcling outside the class on their own. However, students do not have enough knowledge ahou! the \ ocabulary developing techniques and they have difficulty in dealing with this problem thrn1selves.

2.3 GENERAL CONCEPT OF VOCABULARY
Some issues discussed in this part about the general concept of vocabulary are the
ex pe1is" explanation of vocabulary and incidental vocabulary learning. The first part will taik about how expetis talk about vocabulary, and the second one will talk about how people learn vocabulary by chance.
2.3.J  Experts' Explanation of Vocabulary
fstikoyati (2003) referred to some experts in defining vocabulary. The :first one was swkd by Hornby (2005), who said that vocabulary is range of words known to or used by a p1.::.·rso11in a trade, profession, etc. The second one was from Webster (2007) that is vocabulary is a Slim of stock words employed by language, 18 group, individual, or in work in relation to a subject. To sum up these definitions, vocabulary can be described as a list of words used by i11cliYiclual or a group which have cultmal meaning and it is in the active forn1 used by a person to encode his ideas.
The importance of vocabulary
All languages have words. Language eme1 ges first as words, both historically, and in terms of the way each of us learned our first and any subsequent language. Vocabulary is an esscutial part of language. Laufer (2005) argues for the fact that vocabulary learning is at the heart of any language learning and language use.
This exactiy is including ·with English, the more words we know jn Engiish; th<:; more we will be abk to Lmclerstanclwhat we hear and read; and the better we will be abl to say what we want to whe!, speaking or vvriting. Thornbury (2002) says that without grammar very little can be
con, eyed, without vocabulary nothing can be conveyed.

h:rnwing a word
A.I.the rnost basic level, knowing a word ri,1eans knowing about its meaning and fonn
,\ ii;:·re \\',:: me ::::ble not only to understand its dictionary meaning (or meanings), but also to w,e it in ii sentence or conversation by knowing its fonn. This action involve both receptive and prnductive knowledge.
The nu:aning of remembering a wonl
To achie\re kind of outcomes, learners need not 'Jnly to learn ariot of words, but to remember them. ln far.:t learning is remembering. Thornbury (2002) states th::1L 19 uniike the

[image: ]learning of grammar \Vhich is essentially a rule-based'system, vocabulary'is largely a qth:Stiot1 of accumulating indi\1iclllal items.The question of how words are l:(''.J.'i en\bered then leads llS irlto que'.,tions about memory: how does memory work? And what are the implications for teaching
\ ou,bulary?

Tl1t: workings of memory customarily distinguish betweenthe following systems the short-term
:tore vvorking memory and long-term memory The short-term store is the brain"s capacity to hulcla lirniied number of items of information for periods of time up to a few seconds. For cxm11plt, when we repeat a word that we have just heard the teacher modelling. But successful
\'ocabulary learning clearly involves more than simply holding v,,ords in i:::11.r mind for a feyv
::;econds. For words to be integrated into long term memory they need tc be subjected to different
kind of operation.

Working memory is a kind of work bench, where information is first placed, studied. and 111,()_\ ,cl :1bnu( before being field away for later n ti;ieval. Material remains in working memor:1for ai:i::".,: t'.vc11Ly,.:conds. Meamvhile, longterm memory is a kind of filling systein vvhich differ with
\\Gri.ing t 1crnory, vJhich ha3 limited capacity and permanent content, long-tenn me111ory has an
,::1101·moL1s c:.:;picity, nnc its c ntents are durable over tir:-'}e. ·

[image: ]
Eve;, \Vith the bes,tvill intheworld, there is still probabi!ii:y :f.,;r '.: 1.!Cien/s to forget worch:.
Thornbury (2002) states tlw.t as a rule, foi'getting is rapid at first, but 20 6rradually siows clown.
This is lruic: in bolh the short term (e.g. from tutorial to tutorial) and in long term (e.g. ahet a.
\1·hok· course) There are two factors determine retention.

Th,., '1r:,l is Uni wot'ds tlrnt easy to learn are better retained. The second is that words th&\1.eril'i1 .:ti
[image: ]u\·1 ,  Tm eel ii:,::rrni1:g ::.: ssions a!'e retained·better thai1 Words that are learn d in concentrated
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k':trning rmd by :nsufficient recycling.
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"v-:::';·,,.rri'iing'' '.he prevj o't.,.sly learned material. University arid polytechf'iic students ,vho have

·;
lirntled access towards English might forget whattheyhave learned during their study injunlor
clll(I ;;enior high schools. These might be caused by the factors above.

Thornbury suggests one way as a remedy againstforgetting, itis called recycling. To reduce
,
kirgdting, students may do review of the learned material. But it is not enough simply to repeat
\\ or.:l'.;, or to re-encounter them in their original context. Much better is to recycle them in poo.

·1 '·'	Incidents} Vocabulary Learning
,\:, it h:1s been r,tated before, vocabulary is the important part of language. It is an
\'::,::;c:1tial mean , in conducting communication. The more we master vocabulary, rhe easi,;::r \Vt;
c•: press our ideas. Vocabulary aiso plays important role in developing the four language skil1s us it i:; <;!,lied by Torigan (2003), the quality oflangLiage skill possessed by spmeone depends Ol\ the
· <ur.lity ,in,:I ;i l quantity of the vocabulary mastery.

· n:c: !Jure you mosters vocn!:rnl2ry the better you uses the 1.anguage skills A.u:0rding to Hatch c11Fl Urn-..,,11(2005,1ir: Jstikoyati (2005), ,;ocabulary learning cm1 be divided into tv,10 types, i'!rnkl:1 i.ncidentai lcan1ing and intentional learning.
[image: ]
:;tlfo:>r 01, explicit gmt! of learning new words and acquire voc3=bL1lary onl,y,,s a by-product.
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\'</hik inkntional vor:8bulary learning means the focal attention of vocabulary learning.
!.,i,:t,k:ui.,'l vucsbuia;y is learnt as a by-product of another activity, sucb 2,s reading or
c,.,:,11·,11.!1/c,',flOn, 1.vitl101Jt the le rne ·"s conscious decisioi1, oi'iiit ntion to Je'a.1 ,the, v,.:ord:s.

Ln,frr ,:nd }-Iuls iin (2001) disting.uish tvvo types of incidental v cab\1lary learning. The::
lire:( c,Y' is lbt	!CD'.T,ers :1re typically required to perform a task involvir g the processing of sorne
.	-· : .. ·-- --.·;·	:  . . . .	.	. -	.	.	'.'.• - '. .:·./'.	.- ;:,_	,·:...
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,., ·<i"1,>i1 ths :nfon,;: ticn 'i:.c:.·;:.{no,:·:'. They are not tol !:\:1-ficlvc1nu·;1.h... i. :
:_1: •;'•V8tds on fa::ir r call of the information. In contrast,.in intenfr:::rn'.l km·iiing sit1.iation, lear.::1cn:;
i::::..:,1( tu ccnHnit llit processed informatioi1 to men:1ory and theyare told in advance that thcjr
[image: ]

: i,..· <•:·ccyci.\ ly::: o[ incidcrnal learning, in more general and ech1cationail situation. ::ekrs to tie
::;: .,,.;n1:)!i,'.1!". intc;11LO learn '\Vhen the learners primary objective is to do something else,
--	'	'i	.
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e.g. to communicate. We can conclude that incidental vocabulary learning is learning vocabulary.
\\ithout any intention to learn. The acquired vocabularies are corisidered by-products from doing something else. The focus is not on learning the vocabulary itself: butrath.er on the activity
\\ hich provides learners ·with input of second language.

Using Of Social Media In Improving Language Learning
Social Media Language Learning is an innovative approach in teaching languages i11teractively, linking social media channels to language learning. Students are thus encouraged and :mpported to develop communication and language skills. This method was originally created by a Spanish company called Idiomplus from Barcelona.
Students are enabled to emerge as much as possible in activities which require the use of language, given that all of them will result in learning. 'Can social media affect students' development and progress in the foreign language?' In othet words, are there any statistically significant differences between the students' vocabulary achievement by means of social media input as compared to their achievement following the traditional instructional method of teaching.
2.4 GENER.AL CONCEPT OF SOCIAL MEDIA
Social media is identical \vith the use of internet. According to Poore (2016), social media could be defined as all of the forms of digital technology that were used to conm1unicate and share the information using the internet connection. Dixon (2012) also stated that social media is a process of transforming one-way communication into an interactive online dialogue using the web-based technologies.
Ivforeover, tbe definition of social media is a phenomenon that allowed people to connect,
share. collaborate, and communicate with each other. From the definitions above, it can be
··;
concluded that social media is an online technology that allows people to coru1ect, share, and
colh;borate.

Merits of Using Social Media
Social media will be beneficial if the students can use it properly. It also can be beneficiol to increase the English skills of the students. In line with this, Mulyani and Hafizh
.
(2012) stated that along with the development ofICT today; there are many free online media that eun be used as media for learning. Tools such as blogs, webpage, social networking system

 (
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(Fac<.:'.book, Friendster Twitter, google chmi and ere), and Content Management System (CMS) can be used to help improving English proficiency ofthe students.
Social media is potential to be implemented in enhancing the skills of English. It has a big role in increasing the education programs. According to Poore (2016), social media was suitable to be used for educators because it was flexible, easy to use, and often very powerful. It focused on doing one thing only (for example, photo shm·ing, animation, and moments of activities) and it also did that thing welL
Social media helps students to learn in more attractive ways. 1 he benefits of using social media according to Poore (2016) are benefits for intelligence, communication, collaboration, participation, socialization, motivation and administration.
Ft-om the previous explanation, social media has ri1any benefits especially in education. It gives intelligence benefits, communication benefits, socialization and motivation benefits, and also flexible to be used. Thus, social media is suitable to be a creative media to improve educational fields.
Demerits of using social media

Media is the most influential one for the people on the use of violence. Studies have suggested that the exposme to violence on internet, movies and video games make the student niorc aggressive, femful, less trusting·and more accepting of violence. This lbose not mean they will start bringing weapons to the school but t_hey will be 111ore aggressive and less trusting tow21rcls their friends, lecturers and siblings.
2.5 REV lE\V OF RELATED LITERATURE
The focus of this study is to find out the role of social media towmds student's ability in a English vocabulary development. It is 1mderstandable that English has already become one of the
. most important languages that should be learned in order to achieve the higher commu11ication ability. ln Nigeria, English is considered as one of the essential subjects that is started to be taught since junior high school.
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ln learning English, vocabulary is one of the aspects that should be mastered early as the very base of understanding the language. Thus, vocabulary acquisition is imperative for students·
because without proper ability in vocabulary acquisition they will be caught in a pinch in learning English. In addition,
A good vocabulary acquisition skill will help people in delivering their ideas to others and 21lso accepting what others tell them. Nevertheless, most of students still think that learning Fnglish vocabulary is boring and inflexible, while the fact might differ. There are a lot of ways
in learning English vocabulary intentionally or accidentally, and one of them is tlu·ough social
I
I
mcclia.

This researc,h,;vill define the roles of social media towards student's English vocabulary acquisition. There are a number ofresearch studies related to the theory of vocabulary acquisition, The means and also the accidental learning from social media. They are described as the followings. The correlation between social,.media and English learning have been a question for some experts since the beginning of its era.
The role of social media towards the linguistics aspects has become an interest to some rcsemchcrs. Suthivvartnarueput and Wasanasomsithi (2012, Kabooha and Elyas (2015 and Fazeli (:2017) are the ones that put the relation between social media and language as their rescnrcb object. Their studies have the similar objective th t is to find out v.rhether social media have role:; towmds student's English skill and aspfvcts.
Those studies were conducted at various level of education. Most of thos.e studies are qualitative 1Tsearcl1,and only one that is included as quantitative. The research methods are varies, but most or them are questionnaire.

CHAPTER THREE RESEARCH METHODOLOGY

3.0	INTRODUCTION
This chapter presents the research methodology that the study followed. it explains the research design; population; sample size, sampling techniques and procedure; data collection instruments; methods of testing the validity and reliability of instrum nts; the research procedure that is followed; and the data analysis techniques that will used in conducting the study.
3.2 RESEARCH DESIGN
The survey design will be employed in carrying out this study, this design is choosing because the researcher feels that it will identify and mc;tkes selection of variables which is considered relevant to this investigation. amuche (2015) defined it as a blueprint which specifies how data relating to a given problems should be collected and analyzed. it is involves structuring the investigation to enable the researcher identify the relationship between independent drnJ dept"ndent variables.
3.3 POPULATION FOR THE STUDY
The population will be drawn from the accountancy students of kwara state pol_•,·teclmics
(ND) level to (HND) level with higher population of the students.
The population of this study is 100 people in the area of study, kwarn state polytechnic
ilorin.
The population study of this research work	going to be canied out in kwara state
pulytechnic lloin kwara state. This is done in order to know the view of this students in the u1rnpus and how the social m(".dia effects on students family relation.
3.4 SAMPLE AND SAMPLING TECHNIQUES
The simple random sampling techniques will be used in drav.ring the sample size. This
\\ill be done to ensure that every member of the·population have equal chance of being selected as a number of the sample. out of the higher population oftbe students, minority of stliclents will be clrnwn from each year one to year fom making a san1ple of the students for the study. Thi:
researcher \Nill be use that and drawn methods in selecting the sample for the study.
r,

3.5 INSTRUMENT FOR DATA COLLECTtON

The instrument which will be _use to gather infonnation for.the study will be a questionnaire. The questionnaire v...ill  be tagged: "perceived (Impact of social media 011
\ ocabulary development of students). The questimmaire will be divided into two sections. scctiun (a) will elicit information on the personal data of the respondents, while section (b) sought to elicit infonnation on dropout of the students on a four-point- like scale.
Strungly agree (sa) which attracts 4 point.
Agree (a) which attracts 3 point. Disagree (cl) which attracts 2point.
Strongly disagree (sd) which attracts lpoint.
'i
I
It will be a twenty items questionnaire' which sought to elicit information from the respondents.
Cl I i ;on (2014) observed that the questionnaire is commonly used to obtain important information c1bout the populations. Each items of the questio1maire is developed to address a specd,c objeeli ve, or research questions. The researcher must therefore lmow how infomrntion obtained from each questionnaire item will be analyzed. The questionnaire must not confuse or discourage n:spundents. This study will be used both opened-ended and structured questiormaire in collecting data from the sample population for the study.
The structured questionnaire (closed-ended) Type of questionnaire was used to enabte the respondents objectively selects one fixed iteni:s in the question aire that describes hi.;/he.i
sitw1tion. The closed-ended questionnaire is easy to administer, economical to used and easier to
 (
T]
)--analyze. 1e opened-ended (unstructured) questio1maire gives the respondents complete freedoi11 of response to express his/her opinion on the perceived the impact of social media on vocabulary ckvelopment of sytudents.
These free responses will permit an individual to respond in his/her own words. they permits a [,!.!'Caler cleptb of response, are simpler to formulate, stimulate a person to think and give <in insight into his feelings, backgrotmd, hidden motivation, interest and decision. deficiencies in thf questionnaire were revealed, corrected and improved.

3.G	VALIDITY OF INSTRU1\1ENTS.
Validity is the accuracy and meaningful cH'references, which are based on the researchers resuI ts. it is the degree to which results obtained from the analysis of data actually represent the phenornena under study. To ascertain validity of this study, the questionnaire will be related to specific variable to access the respondents level inquiry competencies in the teaching of social sludii.:s.
Contents validity will be use to validate the instrument and accurate randomization will be done
to ensure that there is no characteristics difference among the subject in study. The in::trnml n!:,
\Vill be accurately validated by my supervisor and other expert in measurement and evaluation from the kwarn state polytechnics, Jalingo and·:the data collection procedures standardized in 01·der io obtain valid results.
3.'/  RELIABILITY OF INSTRUMENTS
Pilol study
The testing out of l 00copies of the questionnaire was distributed to the students. 60 copier; distributed to folltime Higher National Diploma students ar;,d the 40copies v,,eit' cij.slributed LO National diploma student in the various departments in kwa.ra state polyted1nics. The received 100 copies of questionnaire,!00 copies aTe ,alicl (answered) The reliabilit\ is i! 11w,Eure of the degree to which a research instrument yields consistent results or clata afh:r rcpt::1lcd trials (J\-fonday 2013). To increase the reliability of data collected, the instrnrnent wilJ b,: given to two experts from the faculty of educatioi1 kwara state polytechnic; Ilorin. my supervisur a!ld D.n expert in measurement and evaluation department science education bv,1ra staL: polytechuic Ilorin.
The\ will be checked ror appropriateness of the items, ambiguity of the iten1s and the content
[image: ]\:tlidity ,:nd its relevance to the problems under investigation. The rating from this expert 1vil1 [i,Jp []JL>, researchers to obtain validity index of 0.60 for the instrument '.--vhich ·will be si.gnific::int for collecting data for the study. the test-tested  method of assessing reliability of data wiil  be

3Jl  AD!vlINISTRATION
The questionnaire will be the main instrument used for datf collection. an imroductory
lull,:i' \vill i\1.Wch to the questionnaire and deliveL:ed to the schools sampled out for the research,

1hc respondent will be given ample time to answer the questions. the questionnaire will be culltcted by the researcher after dispatch. The reseatcher thanks to respondents and assured them confidentiality of information given. data for the study will be collected from respondents to tl1e ques1ionnai1:e and the data will be used to obtained results for the study.

J.Y  lVIEOD FOR DATA COLLECTION
Data will be collected using the questionnaire which the researcher will be administer
1.hr011gh face to face method. The questionnaire consisting the 15 iterns constructed. a total of 1 00copies of the questionnaire were administered to full-time, National Diplorna. and Higher National Diploma students in kwara state polytechnic, Ilo:'in. 0ut cf 100 copies of the qucstiunnaire administered, the 100 copies received, all l00copie  wei·e· valid (The 1neans all
itcri1 ; ii, di,; questionna:re were answered), The researc:1er observed that some students were not
\-villing to tick the questionnaire  because of the fear that response vvill be score by tbe
,1drni11istered of the questionnaire. The researcher also used irn,tructed intervie\v with 1i-:.'Y
,;!,,c:1:nlii ,dminis1:r::rr d (be questionnaire where stude11ts had infroclut:ed to·Lhe pr-;il,llcn,, ,'i
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ljLi'.:·S. linrurn•1rc ,tnu' expressecIi v•iew as 1t1ey w1.sh

.T"lu.s

.gi.ves .·t1ie researc1n·er o. pportL.n1. 1ty '.:, n•"ri.,i .,i/

 (
.
):>J11k· Influence of social media on presentation and acceptabiiity of political cw.1did tk.

:':.;H	IVLETIJOD OF DATA ANALYSIS
C,ing by :he desigr; of this and instrument administered, the	ollectio:1 'NOtlld be armlyz,·d
l:'.,l:!','.;lC sirnplt' percentage rate of totai population that is cli rided. It is represeuted lJtC foilow.

CHAPT!i':-R FOUR

1LO JNTRODOCTJON

-i	DATA ANALYSIS AND PRESENTATION OF RESULT

1 lEs cr :,;::te:· focuses on data presentation observe from the distributed questionnaire.
,,: ,<r-1;?: :::nracteristics and background of respondents to the quest1onnr-we \-'/Ouid b-
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QUESTIONNAIRE


l am a final year undergraduate students of mass communication WTiting my project on impact of soci,1l media on vocabulary development of students ofkwara state polytechnic.
( A case study of kwara Jtate polytechnic Ilorin.)


1 am here requesting you to fill this questionnaire by providing suitable answer to the question therein. Simply all the information obtained from this question will be used for the research work only and will be treated confidently.

lnstrnction: Please tick ( ) as appropriate P[RSONAL DATA
l.	liender: [Viale (	) Female (	)
 (
A.g
e
:
 
18-25()
  
26-
30(
)
  
31-45()
 
!
46-50
 
()
51-a
b
ove
 
()
)'	i

3. Qualification:	Ond (  )  Hnd (  ) Bsc (  )  Phd (  )  Masters  (  )

4. Employment statuse: Trader (	)  Students (	) Self employed (	)  Civil servants (  )

5. Religion: Islam (  ) Christian  (  )



SECTIONB

1. Du you use social media? (a) Yes ( )  (b) No ( )	(c).No idea (  )

'	\\l1ich media do you prefer? (a) Whatssap (  )	(6) Facebook (  )	(c) Google chart (  )
I
:
3. 1-low often do you use it? (a) Daily (  )	(b)Twice weekly (  ) (c) Monthly ( )

4. Since when have you started using social media? (a) 12-14 years (  ) (b) 14-16 years ( )

S. Does social media effect on students of kwara state polytechnic on vocabulary
·e

dc\elopment. (a) Yes ( )  (b) No ( )	(c) No idea ( )

 (
28
)
(i Do students utihze the opporttmities presented by social media in	. enhancing	their E11glish vocabulary learning.	(a) Yes ( ) (6) No ( )	(c) No idea ( )

7. What is your level of exposure to Vocabulary development of students in kwara satte polytechnic?	(a) Very high ( ) (b) High ( )	(c) Low ( )	(d) Very low ( )
8. Through which media do you receive Vocabulary learning?	(a) Google chart (	)	(b) Whatssap ( ) (c) Facebook ( )
9. Social media on vocabulary development have changed the vocabulary speaking level of the students. (a) Strongly agree ( ) (b) Agree ( ) (c) Don't know ( )  (cl) Disagree ( ) (e) Strnngly disagree ( )
1 O.Through which media do you receive Voca];iulary learning? (a) Google chart ( )  (b) Wlrnlssap ( ) (c) Facebook ( )
l l. In what ways did social media beneficial to students of kwara poly on their English learning skills? (a) Develop in vocabulary skills ( )  (b) Enlighten more in speaking good ( )
12. Does social media play any role in the Englisl-i language vocabulary development of polytechnics and university students.'  (a) Yes ( )  (b) No ( )  (c) No idea ( )
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Male
48
48%
Fema
l
e
52
·
-
 
-
-
--
-
·
·
·
,
52%
..
 
,
 
.
 
-
-
Total
1
00
100
%
 
-
'
'
,
)Source: responses from the administered questionnaire

The table shows the rate of the genders of the respondent. The above table shows that 96
I
respondents representing 48% were male while 104 respondents representing 52% of the respondents were female. Although this was a random sampling of th youth of Nigeria that use social media. But it helps to examine some issues and the differences between the attitude of one gender and the other.

Table 2: Researcher field work 2024.

	-··-
Age range (years
	Respondents
	Percentages

	15-24

-- -  ---
	15
	15%
	



-----·-··-·

	25-"1'-f
	55
·1
	55%
	

	'-IS - Above
	30
	30%
	




	Total
--
	100
	100%
	


Source: responses from the administered questionnaire
This table shows that range of the respondent that administered the questionnaire. It shO\vs that 15 respondents that represent 15%% are within the age range of 15-24years while 55 respondent representing 55% are within the age range of 25-44 years, also 30 responclerit representing 30% are with the age range of 45- above years. Respectively from the result obtained the respondent within the age range of 25-44 years were of the highest number of the ages i-\lso it shows that this age range respondent are users of social media.
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)Table 3 Research filed Yvork 2024.

fication	Respondents	Percentages
'	--

 (
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	I-Ind
	65
	..
	'
	
	
65%

-----·-·---··	·-·-·--·-•

	0ml
	35
	
	
	35%

---- --··-

	Total
	100
	
	
	100


Source: responses from the administered questionnaire

Due to the environment in which the questionnaire was distributed that is Kwara state polytechnic, 65 respondents which is representing 65% were (Hnd) students, while 35 respondents \Vhich representing 35% were Oncl students.
Table 4 Researcher filed work 2024.
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The table shows the m2..rit21i status of the ;-espondei1ts, 34 respondents which is rcprcserning 34% are married, while 66 respondents vvhich is represe11ting 66% are single, from lhe result obtain the highest number of respondents are singie.

SECTION B: QUESTION TO RESPONDENTS



I1em_J_..Do _you use social media? Options


No of respondents


Percentage




66
·	·	·
No

66%
[image: ]
,	···



·-·-·-····



 (
l
)···.·	•	·-·
No iJea
'i
I

+		,,,	·······-··-···-···	· 
10	•	10%

i  .. - . -·

·-·

·	· .  ·-·	L-;

:..- ·	·	·	·

· ·	· ·

······••·· ·-·-··
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..
2.:li'J_. _I

/ Total	1100	I 00%	j 


1_ 	

----L.			

·. ···----·

Source: R.esearchers' Field Survey 2024.
The table above shows that 66 respondents which represent 66% used Social media, 24 respondents ·which represent 24% did not use Social media, while 10 respondents vvhich
.i
represent I 0% have no idea on Social media at 11, from the result obtain the Highest number of
respondents used social media.
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)11S
-
-
No
of
respondents
P
ercentage
tssa
p
·
-
·
55
5
5%
·
-
--
-
-
book
35
3
5%
1
0%
--
-
-
·
-
···-
..
·
···-·
-
·-
)
-
-
le
 
chart
10
-
-
-
l
100
'
I
1
00%
)Hern 2: \Vhich media do you prefer? Opti
Wlrn Face Goof
Tota

Source. Researchers' Field Survey 2024.

Above, show thi,lt 55 respondents representing 55% prefer whassap, while 35 respondents representing 35% prefer facebook, 10 respondents which represent 10% prefer google chmt. Fram the result obtained, the Highest 1umber of respondents prefer whatssap most.
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Source. Researchers' Field Survey 2024.
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Above table shows that 45 respondents representing 35% are using social media daily,
\\·hile 55 respondents representing 55% use socia media Twice weekly, and 10% of respondents use social media monthly.

[tern 4: Since when have you staiied using social media?

 (
tiuns
No
 
of
 
respondents
Pe
rcentage
-
 
l
45
45
%
4-
 
16
55
5
5
%
·
·-···
-
·
-
--
--
 
·-
--
·-·
-
--
-
---
----
-
ta
 
I
·--
--
-
100
10
0%
)()p

12

1


To

Source.· Researchers' Field Survey 2024.
j
Above table shows that 45 respondents representing 45% are within age of 12-14, while
;
5S respondents representing 55% are within age of 14-16.

1 km	:'i. Does social media effect on students ofkwara state polytechnic on vocabulary

Dcv 1orment?.
,


Optiuns

No of respondents

Percentage



·	·
\'es

·

+	+	'
66
+	+
24

·	···

·
66%

······
24%

·	·


···

····-·


·




t'fo idea


l	_..i



100

10%

100%
.	I

Source: Researchers' Field Survey 2024..
The table above shows that 66 respondents which represent 66%, agTeed that social media effect on studep.ts of kwara state polytechnic on vocabulary development, and 24 respondents \Vbich represent 24% disagreed that social media effect on students of kwara state polytechnic on vocabulary development, while 10 respondents· wliich represent 1OC;;o have no idea v:hether social media  effect on students of kwara state polytechnic on vocabulary

development.
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)Item 6: Do students utilize the opportunities p1:esented by social media in enhancing	their English vocabulary learning.
I





Source: Researchers' Field Survey 2024.

The table above shows that 66 respondents which represent 66% agreed that students utilize the oppo1iunities presented by social media in	enhancing their English vocabulary learning , and 24 respondents which represent 24% disagreed, while 10 respondents which represent 10% have no idea.
hem 7.·. \Vhat is your level of exposure to health related information on social media
 (
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.i
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5
6%
I
 
Hioli
t;;,
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L
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+
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3
0%
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+
1
00%
·
·
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i






Source: Researchers' Field Survey 2024.
The table above shows that 56 respondents representing 56% a.re very High in exposure
to healthy information, while 30 respondents representing 30% are High, and 14 respondents representing 14% have no idea at all. From i the results.obtained, the highest number of
respondents are Low.
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Items 8: Through which media do you receive health information?

	Options

-·----·-·
	No of respondents
	Percentage

----
	


-----·--···

	Google chart
i
	20
	20%
	

	Whatssap
	56
.,
	56%

	Fucebook
	24
	24%

	Total
	100
	100%


Source: Researchers' Field Survey 2024
The shoYvs that the 20 respondents representing 20% are receive health information on Google chart, and 56 respondents representing 56% · are on whatssap,, while 24 respondents reprtsenting 24%  are on facebook. From the results obtained, the Highest number of respondents received Health information on Whatssap .

Item 9: Social media on vocabulary development have changed the vocabulary speaking level of
the students?

	Options

---
Strongly
	
	No of respondents
	Percentage

	
	agree
	58
	58%

	A.grce
	25
	25%

	I Don't know
	7
	7%

--

	Strongly disagree
;'
f --
	10
	
	10%

	
	
	
----.··-·-··--

	'I Total
I
!
	100
	


Source: Researchers' Field Survey 2024.
From table above shows that 68 respondents representing 58% Strongly agreed that social media on health information have changed the behaviour of the students. and 25 respondents representing 25% Agree, while 7 respondents representing 7% have no ideal, and 10% of
·,
respondents Strogly disagree. From the result obtained, the highest number agreed that time
spending on instagram. limited reading ability.

Items IO· Through vvhich media do you receive health information?
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Source: Researchers' Field Survey 2024.

Above table shows that 55 respondents representing 55% stated they received health infornrntion through Google chmi, and 33 respondents which representing 33% do received on wlrntssap, while 10% of respondents do receive!d on facebook. From the results obtained, the Highest number is Google chart..
ltcm 11: In what ways did social media beneficial to students of kwara poly in gathering health related information
	Opti,Jns
	No of respondents
	Percentage

	it's develop the vocabulary skills
	55
	55%

	
	Enlighten	more
	ll1
	speaking
	35
	35%

	
	guod
	
	
	
	

	
	
	
	
	
	-

	awareness of
..
	10
	
'j
I
	10%

	Total
	100
	100%


Source. Researchers' Field Survey 2024.
From the above table it shows that 55 respo11dents representing 55% social media beneficiary to student in because it's develop the vocabulary skills, while 35 respondents
representing 35% agree that Enlighten more in speaking good; and 10 respondents representing
t
J o ;J have no kka. From the results obtained, the highest nmnber of respondents agreed that  il
Educating rnore on health level..

T tern 12: Does social media play any role in the English languag vocabulary development o.f
polvtechnics and university students.
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Source: Researchers' Field Survey 2024.
The table above shows that 66 respondents which represent 66% agreed that play any role in the English language vocabulary development of polytechnics and tmiversity students, and 24 respondents which represent 24% disagreed, while 10 respond rtts which represent 10% have no idea.

A,rnlysis of research question
Table I indicates that 66 respondents which represent 66% used Social media, 24 respondents which represent 24% did not use Social media, while 10 respondents wl1ich represent l 0% have no idea on Social media at all, from the result obtain tl1e Highest mm1ber of respondents used social media.

Table 2 reveals that 55 respondents representing 55% prefer whassap, while 35 n:'spondents representing 35% prefer facebook, 10 respondents which represent 10% prefer google chart. From the result obtained, the Highest number of respondents prefer whatssap most.

Tclb]e 3 shows that 45 respondents representing 35% are using social media daily, while 55 respondents representing 55% use social media Twice weekly, and 10% of respondents use social media monthly.
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Table 4 sho\,VS that 45 respondents representing 45% are respondents representing 55% are within age of 14-16.

·ithin age of 12-14, while 55

Table 5 indicates 66 respondents which represent 66% agreed that social media effect on students of kwara state polytechnic on vocabulary development, and 24 respondents which represent 24% disagreed that social media effect on students of kwara state polytechnic on vocabulary development, while 10 respondents which represent 10% have no idea whether social media effect on students of kwara state polytechnic on vocabulary development.
Tabie 6 shows 66 respondents which represent 66% agreed that students utilize the opportunities presented by social media in  enhancing their English vocabulary learning , and 24 respondent,svhich represent 24% disagreed, while 10 respondents which represent 10% have no idea.
Table 7 shows that 56 respondents representing 56% are very High in exposure to healthy information, while 30 respondents representing 30% are High, and 14 respondents representing l 4 ·o have no idea at all. From the results obtained, the highest number ofrespondents are Low.

Table S shows that 20 i·espondents representing 20% are receive health information on Google chm1, and 56 respondents representing 56% are on whatssap,, . while 24 responclents representing 24%  are on facebook. From the results obtained, the Highest number of respondents received Health information on Whatssap .

Table 9 shows that 68 respondents representing 58% Strongly agreed that social media on health information have changed the behaviour of the students. and 25 respondents representing 25% Agree, while 7 respondents representing 7% have no ideal, and 10% of respondents Strogly disagree. From the result obtained, the highest number agreed that time spending on instagram lirnited reading ability.
Table 10 shows 55 respondents representing 55% . stated they r ceived health information through Google chart, and 33 respondents which representing 33% do received on vvhatssap, while 10% of respondents do received on facebook. From the re ults obtained, the Highest llumber is Google chart..

Table 11 shows that 55 respondents representing 55% social media beneficiary to student in lv:cause it's develop the vocabulary skills, while 35 resp011dents representing 35% agree that Enlighten more in speaking good, and 10 respondents repres nting10% have no idea. From the
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results obtained, the highest number of respondents agreed that	it Educating more on health
!eveI..

Table 12 that 66 respondents which r present 66% agreed that play any role in the English
·;
langw1ge vocabulary development of polytechnics and university students, and 24 respondents
\Yhich represent 24% disagreed, while 10 respondents which represent 10% have no idea.
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CHAPTER FIVE

5.0 SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.l	INTRODUCTION
1n this chapter summary, conclusion, The recommendation and suggestion for further studies were presented. Impact of Social media on vocabulary development of students of kwara state polytechnic.
5.2 SUMMARY

This study was aimed at the investigating the impact of social media on vocabulary development of student. It is presented in fi.vb chapters which chapter one deals with the introduction background. This introduction background gives detail presentation of social media impilct on voGabu1aryskills of students, The development of commw1ication technology that lead to i l aclvent and the purpose of social media before it advent. The chapter further looks at the social media an,d their components in their respective made. Such as the means of envying information through the media and the audience in their various categories.

The vocabulary skills section of the study indicates that respondents obtained new words ·
from lhe use of social media. Many agreed they are exposed to new vocabulary via social
··i
111cclia. According to Abbasova (2016) interaction on social media helps in improving icw11·-:1s  vocabulary and literacy skills as it gives opportunities to engage with ll1e language. Respondents agreed  that they knew how to apply new  words they obtained 011 s lcinl media in the right context.

Also stated the correct use of social media somces for English language learning enllrn1ces
the understanding of English learners. Majority of respondents agreed that when they clo
not k llOW a \Vorel used by other users of social media, they-w0tild search for the meaning.
.	e	.	.	.
]11 ac!dilion to that, many also agreed that social media such as Facebook, TwiHcrnnd

mobile phones caii help them to enhance their language skills. According to a study conducted by Dhanya (2016), due to the diverse avenues in which social media have
brought, learners are able to enhance their language skills. Overall, the above findings shov,rpositive influence of social media on learners' vocabulary skills.

fvfany youth has rejected the use of social media due to the technological benefit derived

frnrn the social media and it interactive trait. It is this chapter thst the entire counter claims

1.vhether social media effect on students vocabulary skills.


However. the scope and limitation of this study also briefly stated as well as various key terms used in the course of this research work were also examined.
Chapter tvvo of this research works on the other hand in an in:-depth review of literature rckvnnt to the study. Specifically, it treats various theories of media at whole and the t·clai tonship tbat exist between the social media and sh1dents. It gives detail on the characteristics ot s,icial media attached with various theories such as the uses of gratification theory and ail other ,·-_c:iating to social media and it component.

[\fore so, chapter two further ferret into various theoretical assumptions of social media eJlects, re!cttionship and various theories such as the users and gratification. Social media theory. nwrshal theory of globalization, and also his concept of acoustic space so 2.s to nolie lbe. rcienmcc of distinction between the social media learning of English. These researches have bccu frt!itful in understanding ,msvvers behaviours based on motivations evidence from various
[image: ]

in nclclition to the compoent of literature review, variqus form of social media bcndit lhal cnbunccs lhe t:)terest of the youth to the social media was also discus ed.

Ch::ipter three of this research work explains the research methodology and procedure

,\hich includes; design of the study, san1ple size and sampling techniques, instrument for data collection and instrument as well as data analysis techniques. Attached with the questionnaire tlial precedes the next chapter.
The four chapter analyzes the data collected form 100 respondents from the sampk ,,;iz,:
i
uf :he:tudy. In othc'r to guide the study, questiori.s were posed mi,d the analyzed data were use to

un::;\,·;:r the resemch questions.


The fifth chapte:· concluded based on  the outcome  of result of the data analyzed at tbe

foui"d'.r:·lrnpt,::r vvh. h sh ws that the researcher hypthesis/questions are •.ralid to the researc that 1s

"·-·'.:i:il ;ncdi(: :c;(·::t1,1lly c.ffect en students vocabulary development.

l-Jc,·-/c::,,er_ il was	concluded  that  the	effect  of  social  media, on  students  vocabulary
.k. _ lr,p,-,tcnt	-.v<,s positive. Technologies are used to enable social relationship and ,Y::rvts ::is i;!lc:,T;ivc :ncm1s :h:cit tends to widen the circle df relationship. This has been suggested to limil
.	.	.
1ltc,ccidizatio1l l_:-('.'.itfits of social media.·
·-:' .: •. ·, .
kccomrnenclations were also made regarding the maximum  ben'.)fits frce.11 this fr:,rm  of
·, .. ,; ..
;:•,· for soci,1! rne::fr.1numerous sources of information sites ,?.re ;:i_v::J ,ble. B it stLd,::nts of


.i;:	: :,  si,,>":c:


'.,s:e tic::'se media to promote their vocab'Ulary skills smcl talent and gene1'ate


;c<::·:;u:·cc ·ui benefit other than mere socialized activities.

[image: ][image: ]
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,_.,,,(c;·-!·,·:::e :xch:c!. T'JC f: Cl'.s ,_,f several studies were dorie on the use of ShfPs in co,.itrnl!r::ci groups and
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,  '!  1,!u1sc the teacher/researcher. It is  highly reconm1ended that the upcoming research is conducted to fill th;:sc
:,,p-: in tiic 1esearch. \Vbere the researcher is an independent obsei·ver

Besides. most of the st11dies have not provided enough information about SMPs' employment or :-rnAlcieni
-:1,,u :1ll\)UL the research. This revievv of the literature on SMPs and languag . learning has given a highLghtecl
:-:;;r:i1:, (1i <.:ludics thm have considered why individuals are getting used with S1vIPs for language leaniins and
: , iw '?,frs ca:i be used for learning purposes. By noting these studies, this paper's authors intend to 1-.:c:,:, ::rc;,
,.,,,., i: is 1_,,ugbl tC' :,iuclcr'r : oFiertiary level using their current SMPs to acqiure vocabulary. This unclerstandmg
',: Y	ih:n '...TJJ hlc ether;; tn unde;·stand that second language learning and vocabulary learning may occur i 11
\,!111:1! mid i11forrnnl ways through the use of social media platforms.

[image: ]
Nee:cile.ss to say, with the development of new technologies, it is important for educf1tors tu :C::n(1\·,> the DC,\>.::p1ions of uniH·t·sitv and polytechnic students towards using social medians an intent,.'.rie,c !:::i.ci;\iit'. lue.d I;, ,\,,:\ rt,) n:otiv2te the students to participate actively in the learning sctting,,:educatorc:n1;:y J'.<'>C•li•.'.
 (
'
..,
..
.
 
,
.,
,
:·
.
.
 
..
):<t:·icn1.' (r, !.!'.:.:::, ,::1cic.1l 1ncdia more frequently to buil l a social relationship 'Nitb m1tivespec1king stui:lerns. ;\1;
[image: ]  krx;,crs, it, is impo1iant for undergraduates to iearn new VClcabuhries from dif'e,ciH
[image: ]

'.•;i:1:i.Jc:11t,s ire tecotnr:.1ended to broaden tl1eir reading resources, not only acaderni·:: bo,.,L:;,
[image: ]
1,Jrc·di,; ;.,_, :,._r,::1d ,uiy di: (r'cictirJns a11d negative influences. For future tesem;ch,·tt \.;/ould l,,:: n ore r;::li,,1,L: i.,,
-><,:'r,,;:r 1he divc1·se bi.:;iei1ts and challenges in relation to social media for'tl1e lecirnerS,-;jfUT k· ,:'  tut_'
[image: ],ul:J· cds.::i  be broadened to multicultural  respondents from other institutiot1s tc, :_,J,i;:=;1)  1.wdt,
., ':'}.!,,•: c,:: ,/:,cia] ilicdij_Additionally, prospective researchers can analyse the use of social rnedrn on ul[1r·c
. ,· ;.'...·.•	;-ltlr...·... -..::) ··;·•,..-, ..:,..,,1,_.l:._, r•.r...oc:.;,:.·i-o'-'•i-r·bto 01· \v1·1·t1'11g sk1']ls.
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