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ABSTRACT
This study investigates the impact of social media on the spread of fake lifestyles among students at Kwara State Polytechnic, Ilorin, Nigeria. Utilizing a quantitative correlational research design, data were collected from 200 students through a structured questionnaire titled "Social Media and Fake Lifestyle Questionnaire (SMFLQ)." The findings reveal extensive social media usage, with 80% of students engaging daily, primarily on WhatsApp and Instagram, and 70% encountering fake or exaggerated lifestyles. Peer influence, self-esteem, and social validation were identified as key motivators for posting such content, with 75% of students reporting negative impacts on their self-esteem and mental health, and 70% noting effects on academic and social behavior. Despite skepticism about the authenticity of social media content, the prevalence of fake lifestyles remains high. The study proposes interventions, including media literacy programs, promotion of authentic content, and enhanced counseling services, supported by 85% and 75% of respondents, respectively. Grounded in Uses and Gratifications Theory and Cultivation Theory, this research fills a gap in the literature by focusing on polytechnic students, offering insights for educators, policymakers, and stakeholders to foster responsible social media use and mitigate the adverse effects of fake lifestyles.
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CHAPTER ONE
INTRODUCTION
1.1 Background to the Study
In the contemporary digital age, social media platforms have become integral to the lives of young people, especially students. With the proliferation of platforms such as Facebook, Instagram, Twitter, TikTok, and Snapchat, social media has transformed the way individuals communicate, share information, and construct their identities.
According to Statista (2023), over 4.7 billion people worldwide actively use social media, with a significant proportion being young adults and students. Nigeria, being among the leading African countries heavily engaged in digital technology, witnesses a rapid increase in social media adoption among its youth, including students of tertiary institutions like Kwara State Polytechnic.
The advent of social media has brought numerous benefits, including enhanced communication, access to information, and opportunities for personal development. However, it has also given rise to challenges, notably the dissemination of false information, cyberbullying, and the creation and spread of fake lifestyles. Fake lifestyles refer to the portrayal of an idealized, often exaggerated or fabricated, version of life on social media platforms, which may not reflect reality. These portrayals can influence impressionable students to adopt unrealistic standards of success, beauty, wealth, and happiness, leading to psychological distress, low self-esteem, and distorted perceptions of real life.
Research indicates that social media's influence on perceptions of lifestyle is profound. For instance, Chukwuemeka (2019) notes that social media fosters a culture of comparison, where students measure their lives against the curated images and success stories shared online. Such comparisons can foster feelings of inadequacy and foster the desire to project a fabricated image of success, thereby perpetuating the spread of fake lifestyles.
In Nigeria, and specifically among students of Kwara State Polytechnic in Ilorin, the phenomenon is increasingly evident. Students often emulate the lavish lifestyles portrayed by influencers and peers online, sometimes resorting to unethical means to attain similar statuses or merely to project an image of affluence. The impact of this phenomenon is multifaceted, affecting students' mental health, academic performance, and social interactions.
The importance of understanding this dynamic cannot be overstated. As social media continues to evolve, so does its capacity to shape perceptions and behaviors among students. It is imperative to assess how these platforms contribute to the spread of fake lifestyles and the extent to which they influence students at Kwara State Polytechnic. Such an assessment will inform stakeholders—educators, policymakers, parents, and students—on appropriate interventions to mitigate negative consequences while harnessing the positive potentials of social media.
1.2 Statement of the Problem
The rapid growth of social media has revolutionized communication and information dissemination among Nigerian youth, including students at Kwara State Polytechnic. While social media offers numerous benefits, it also presents significant challenges, notably the proliferation of fake lifestyles. Fake lifestyles refer to curated, exaggerated, or entirely fabricated portrayals of wealth, success, happiness, and social status that do not reflect the reality of individuals’ lives (Ogunleye & Adebayo, 2020).
In the context of Kwara State Polytechnic, anecdotal evidence and preliminary observations suggest that many students are increasingly engaging in the dissemination of fake lifestyles on social media platforms. These portrayals often depict luxurious living, expensive fashion, exotic travels, and financial prosperity, which may be fabricated or heavily edited. Such portrayals have the potential to influence fellow students’ perceptions, aspirations, and self-esteem negatively.
The problem arises when students begin to compare their real lives with these idealized images, leading to feelings of inadequacy, envy, and low self-worth. Some students may go further by engaging in unethical behaviors such as drug abuse, financial deception, or even cyberbullying to maintain or project similar lifestyles. Moreover, the spread of fake lifestyles can distort students' understanding of success and happiness, fostering materialistic values over intrinsic qualities like education, discipline, and personal growth.
Despite the significance of this issue, there is limited empirical research specifically focused on how social media influences the spread of fake lifestyles among students in Kwara State Polytechnic. Most existing studies tend to focus on the general effects of social media on youth or the psychological impacts of social media use (Adesina & Akinola, 2021). There is a notable research gap concerning the extent, causes, and consequences of fake lifestyle dissemination within this specific context.
Therefore, this study seeks to assess the impact of social media on the spread of fake lifestyles among Kwara State Polytechnic students. It aims to identify the extent of exposure, the motivations behind creating or sharing fake lifestyles, and the implications for students’ mental health, social relationships, and academic performance. Understanding these dynamics is crucial for developing effective interventions to curb the negative effects of fake lifestyles propagated through social media among students.
1.3 Research Objectives
The primary aim of this study is to assess the impact of social media on the spread of fake lifestyles among students of Kwara State Polytechnic, Ilorin. To achieve this, the following specific objectives are formulated:
1. To examine the extent of social media usage among Kwara State Polytechnic students.
2. To determine the prevalence of fake lifestyle portrayal among students on social media platforms.
3. To identify the motivations behind students creating or sharing fake lifestyles online.
4. To assess the impact of fake lifestyle dissemination on students’ self-esteem and psychological wellbeing.
5. To recommend measures to curb the adverse effects of fake lifestyles propagated through social media among students.
1.4 Research Questions
Based on the above objectives, the study seeks to answer the following research questions:
1. What is the extent of social media usage among Kwara State Polytechnic students?
2. How prevalent is the portrayal of fake lifestyles among students on social media platforms?
3. What motivates students to create or share fake lifestyles online?
4. What are the impacts of exposure to fake lifestyles on students?
5. What measures can be implemented to mitigate the negative impacts of fake lifestyles among students?
1.5 Significance of the Study
This study holds significant importance for various stakeholders, including students, educators, policymakers, parents, and mental health practitioners. Its findings are expected to contribute to the understanding of how social media influences perceptions of lifestyle among students, with particular focus on the proliferation of fake lifestyles.
For Students, the research will increase awareness of the psychological and social risks associated with portraying and consuming fake lifestyles. It will help students recognize the difference between authentic and fabricated online content, fostering critical media literacy skills.
For Educators and Administrators, understanding the phenomenon will assist in developing educational programs and counseling services aimed at promoting healthy social media use. It can also inform policies that regulate or guide students’ online behaviors.
For Policymakers, the study can inform the formulation of policies aimed at regulating social media content and promoting digital literacy among youth, thereby reducing the spread of harmful fake lifestyles.
For parents, the findings will enable parents to better understand the online behaviors of their children and provide guidance on responsible social media use.
Academic contribution, this study will fill the existing research gap regarding the specific context of Kwara State Polytechnic, providing empirical data that can serve as a foundation for future research in related areas.
Societal impact, ultimately, the study aims to promote healthier social media behaviors, reduce the negative impacts of fake lifestyles, and foster a more realistic and positive online culture among Nigerian youth.
1.6 Scope and Limitations of the Study
This research is focused on students of Kwara State Polytechnic, Ilorin, Nigeria. The scope encompasses the following dimensions. The study is confined to Kwara State Polytechnic, located in Ilorin, the capital city of Kwara State. The institution is a representative sample of Nigerian polytechnics, with a diverse student population engaged actively in social media usage.
The target population comprises registered students of Kwara State Polytechnic across various departments and levels of study. Both fulltime and parttime students are included to ensure comprehensive coverage. While the study aims for comprehensive coverage, limitations may include access to certain social media platforms, honesty of respondents, and the dynamic nature of social media trends.
Limiting the study to Kwara State Polytechnic provides contextual relevance, ensuring that findings are tailored to the specific environment and culture of the institution. However, the insights garnered may have broader applicability to similar institutions in Nigeria and beyond.

1.7 Definition of Key Terms
To facilitate clarity and understanding, the following key terms are defined in relation to the study:
Social media:Refers to internet-based platforms that enable users to create, share, and interact with content and communities online. Examples include Facebook, Instagram, Twitter, TikTok, Snapchat, and WhatsApp. Social media allows for real-time communication and content sharing, often with features that facilitate multimedia presentations.
Fake Lifestyle:A portrayal of an idealized, often exaggerated or fabricated, version of one’s life on social media platforms. Fake lifestyles involve curated images, videos, and narratives that project wealth, success, happiness, or social status that may not reflect reality. The phenomenon involves deception, embellishment, or the selective presentation of life events to impress or influence viewers.
Kwara State Polytechnic:A tertiary educational institution located in Ilorin, Kwara State, Nigeria, offering various technical, technological, and vocational programs to students. It is one of Nigeria’s prominent polytechnics, with a diverse student body.
Students: Individuals enrolled in academic programs at Kwara State Polytechnic, including fulltime and parttime students across different departments and levels of study.



CHAPTER TWO
LITERATURE REVIEW
2.1 Conceptual Framework
This section provides a detailed exploration of the key concepts embedded in the research topic: social media, fake lifestyle, social media and students, and the interplay of social media and fake lifestyle among students. Each concept is defined and contextualized to establish a foundation for understanding the phenomenon under study.
2.1.1 Social Media
Social media refers to digital platforms and applications that enable users to create, share, and exchange content within virtual communities and networks (Kaplan & Haenlein, 2010). These platforms, including Facebook, Instagram, TikTok, Twitter (now X), Snapchat, and WhatsApp, facilitate real-time interaction, allowing individuals to communicate, collaborate, and disseminate information globally. Social media is characterized by its interactivity, user-generated content, accessibility, and ability to foster virtual communities (Boyd & Ellison, 2007). Unlike traditional media, which is largely one-directional, social media empowers users to be both consumers and producers of content, a phenomenon often referred to as “prosumerism” (Toffler, 1980).
The interactivity of social media is a defining feature, enabling users to engage through likes, comments, shares, and direct messaging, which fosters a sense of connection and immediacy (Kietzmann et al., 2011). Accessibility is another critical characteristic, as social media platforms are available on smartphones and other devices, making them ubiquitous in daily life, especially for students who are digital natives (Prensky, 2001). Additionally, social media’s ability to shape perceptions and behaviors is amplified by its algorithmic content curation, which prioritizes engaging or trending content, often influencing users’ worldviews and lifestyle choices (Bucher, 2018).
For students at Kwara State Polytechnic, social media serves as a primary channel for communication, entertainment, and self-expression. Its pervasive nature means that students are constantly exposed to a wide range of content, from educational resources to lifestyle-oriented posts, which can influence their values and behaviors (Chukwuere&Chukwuere, 2017). However, the unregulated nature of social media also makes it a breeding ground for misinformation and idealized portrayals of life, which can contribute to the spread of fake lifestyles (Allcott & Gentzkow, 2017).
2.1.2 Types of Social Media
Social media platforms can be categorized based on their primary functions and user engagement models. The following are key types commonly used by students, including those at Kwara State Polytechnic:
1. Social Networking Sites: Platforms like Facebook and LinkedIn focus on connecting users for personal or professional networking. Facebook, for instance, is widely used for sharing personal updates and joining educational groups (Consults, 2022).
2. Messaging Platforms: WhatsApp is a dominant platform among students in Kwara State for its ease in facilitating quick communication and information sharing, particularly for educational purposes (Jimoh, 2021).
3. Content-Sharing Platforms: YouTube and Instagram enable users to share videos, images, and stories. Instagram, in particular, is popular among female students for lifestyle and visual content sharing (Baglari et al., 2020).
4. Microblogging Platforms: Platforms like X (formerly Twitter) allow users to post short updates, opinions, or news, fostering real-time dialogue (American Public University, 2024).
5. Collaborative Platforms: Wikis and other collaborative tools support group-based learning and knowledge exchange, often used in academic settings (Trocky& Buckley, 2016).
These platforms vary in their audience, content focus, and interaction style, influencing how students engage with them (University of Tennessee at Chattanooga).
2.1.3 Functions of Social Media
Social media serves multiple functions, particularly in the context of higher education students, such as those at Kwara State Polytechnic:
1. Communication and Networking: social media facilitates instant communication, enabling students to connect with peers, share academic resources, and join educational communities (Baglari et al., 2020).
2. Learning Support: Platforms like WhatsApp and Facebook support collaborative learning, enhance intrinsic motivation, and promote self-efficacy among students (Astleitner& Schlick, 2025).
3. Identity Development: Social media allows students to engage in impression management, social comparison, and self-concept clarification, shaping their online personas (Astleitner& Schlick, 2025).
4. Entertainment and Escapism: Platforms like YouTube and Instagram provide entertainment and relaxation, often leading to parallel use during academic activities, which can distract from learning (Astleitner& Schlick, 2025).
5. Information Sharing and Acquisition: social media enables students to access and share educational content, news, and career opportunities, enhancing their academic and professional growth (Consults, 2022).
6. Social Behavior Influence: Social media influences students’ social behaviors, sometimes negatively, by exposing them to cyberbullying, misinformation, or pressure to conform to idealized lifestyles (Adegboyega, 2019).
2.1.4 Fake Lifestyle
A fake lifestyle, in the context of this study, refers to the portrayal of an exaggerated, inauthentic, or unattainable way of living on social media platforms. This phenomenon involves individuals presenting curated images, statuses, or narratives that misrepresent their actual socio-economic status, achievements, or daily experiences to gain social approval, admiration, or influence (Vogel et al., 2014). Fake lifestyles are often characterized by displays of luxury, wealth, or success that do not align with reality, driven by the desire for social validation or to conform to perceived societal expectations.
The concept of a fake lifestyle is closely tied to social comparison theory, which posits that individuals evaluate themselves by comparing their lives to others, often leading to feelings of inadequacy or the pressure to project an idealized self-image (Festinger, 1954). On social media, this is amplified by the ability to edit and filter content, creating a polished but deceptive portrayal of one’s life. Among students, the pursuit of a fake lifestyle can lead to psychological distress, financial strain, and a distorted sense of self-worth (Dumitrache et al., 2012).
2.1.5 Social Media and Students
Social media has become an integral part of students’ lives, particularly in higher education settings like Kwara State Polytechnic. Students use social media for academic purposes (e.g., collaborative learning, information sharing), social networking, and personal branding (Sivakumar et al., 2023). However, excessive or inappropriate use can lead to negative outcomes, such as distraction, reduced academic performance, and exposure to harmful content (Owusu-Acheaw& Larson, 2015). Studies have shown that students are particularly vulnerable to the pressures of social media due to their developmental stage, where identity exploration and peer influence are significant (Hermann & Schlick, 2025).
The pervasive use of social media among students has both positive and negative implications. On one hand, it fosters connectivity and access to educational resources; on the other, it exposes students to idealized lifestyles that may encourage unrealistic aspirations or risky behaviors. The constant exposure to curated content can shape students’ perceptions of success and happiness, often leading to social comparison and the desire to emulate lifestyles that may be unattainable (Chukwuere&Chukwuere, 2017).
2.1.6 Social Media and Fake Lifestyle Among Students
The intersection of social media and fake lifestyles is a critical area of concern for students at Kwara State Polytechnic. Social media platforms provide a stage for students to project curated identities, driven by the need for social acceptance or to enhance their social capital (Ellison et al., 2007). Platforms like Instagram and TikTok, with their emphasis on visual content, are particularly influential in promoting fake lifestyles, as students can use filters, editing tools, and staged content to create an idealized image (Vogel et al., 2014). This phenomenon is amplified by the algorithmic promotion of viral or aspirational content, which often prioritizes glamorous or luxurious lifestyles (Bucher, 2018).
For polytechnic students, who may face socio-economic constraints, the contrast between their lived realities and the affluent lifestyles portrayed online can be stark. The pressure to conform to these idealized standards can lead to behaviors such as overspending, borrowing, or misrepresenting one’s circumstances to maintain an online image (Hanprathet et al., 2015). The lack of social media literacy further exacerbates this issue, as students may struggle to discern authentic content from curated falsehoods (Apuke& Omar, 2020). This can result in psychological consequences, such as low self-esteem, anxiety, or depression, as well as financial irresponsibility as students attempt to mimic unattainable lifestyles (Verduyn et al., 2017).
The spread of fake lifestyles is also influenced by the role of influencers and peers, who often serve as role models for students. Influencers, in particular, may project glamorous lifestyles that appear achievable but are often supported by sponsorships or other resources unavailable to students (Jones et al., 2023). The credibility of these influencers can make their content seem authentic, further encouraging students to emulate their behaviors (Apuke& Omar, 2020). At Kwara State Polytechnic, where students are exposed to both local and global influencers, this dynamic can amplify the desire to adopt fake lifestyles, leading to a culture of materialism and superficiality.

2.2 Theoretical Review
This section examines relevant mass communication theories that provide a theoretical lens for understanding the impact of social media on the spread of fake lifestyles among students. The theories discussed are: Uses and Gratifications Theory and Cultivation Theory.
2.2.1 Uses and Gratifications Theory
The Uses and Gratifications Theory (Katz et al., 1974) posits that individuals actively seek out media to satisfy specific needs, such as information, entertainment, social interaction, or personal identity. In the context of social media, students use platforms like Instagram and TikTok to fulfill needs for social validation, self-expression, and belonging. The theory suggests that students may engage with content that promotes fake lifestyles to gain social approval or to enhance their self-image, even if such content is misleading (Whiting & Williams, 2013).
This theory is relevant to the study because it explains why students are drawn to social media platforms that showcase idealized lifestyles. The gratification derived from likes, comments, and followers reinforces the behavior of curating or consuming fake lifestyle content, perpetuating its spread. However, the theory also highlights the active role of users, suggesting that interventions aimed at promoting media literacy could alter students’ media consumption patterns (Sundar &Limperos, 2013).
2.2.2 Cultivation Theory
Cultivation Theory, proposed by Gerbner (1973), suggests that prolonged exposure to media content shapes individuals’ perceptions of reality. Social media, as a dominant form of media for students, cultivates beliefs about what constitutes a desirable lifestyle. The repeated exposure to images of wealth, luxury, and success on platforms like TikTok and Instagram can lead students to internalize these portrayals as normative, even if they are inauthentic (Morgan & Shanahan, 2010).
For Kwara State Polytechnic students, cultivation theory explains how constant exposure to fake lifestyle content may distort their perceptions of achievable goals and societal norms. This can result in unrealistic expectations and the adoption of behaviors aimed at mimicking these lifestyles, such as overspending or misrepresenting one’s circumstances online. The theory emphasizes the long-term impact of media exposure, highlighting the need for critical media literacy to counteract these effects (Potter, 2014).
2.3 Empirical Review
Several studies have explored the impact of social media on students’ academic performance, with mixed findings.Kim and Lee (2011) investigated the self-presentation strategies employed by college students on Facebook. Their findings indicated that students tend to portray idealized versions of themselves, often emphasizing success, attractiveness, and social popularity. The study concluded that such curated portrayals contribute to social comparison and influence peer perceptions. Also, a study by Marwick and Boyd (2011) examined the concept of "identity performance" on social media among adolescents. Their qualitative analysis revealed that young users frequently construct idealized identities to gain social approval, which often results in the dissemination of fake or exaggerated lifestyles. They argued that this behavior is driven by the desire for peer validation and social capital.
Verduyn et al. (2017) conducted a longitudinal study on Instagram users, finding that exposure to highly curated images correlates with increased feelings of envy and decreased life satisfaction. Their results suggest that the presentation of fake lifestyles on social media can negatively impact users' psychological well-being. Also, Chou and Edge (2012) explored the effects of social comparison on Facebook. They found that frequent exposure to peers' idealized posts leads to increased envy and lower self-esteem among college students. The study highlighted the role of social comparison in the internalization of fake lifestyles.
A study by Kuss and Griffiths (2017) reviewed literature on social media addiction among students, emphasizing how exposure to idealized lifestyles fosters maladaptive behaviors. Their review indicated that students often emulate perceived successful and glamorous online personas, which can distort their self-image and aspirations. Also, Nesi and Prinstein (2015) examined the impact of social media on adolescent girls' body image. Their findings showed that exposure to idealized images leads to increased body dissatisfaction and weight concerns, demonstrating how fake lifestyles influence perceptions of self and beauty standards. In addition, Huang (2017) investigated the psychological effects of social media use, finding that frequent exposure to curated content is associated with feelings of inadequacy, anxiety, and depression among university students.
Lastly, Adebayo (2019) analyzed social media use among Nigerian undergraduates, noting that many engage in creating and consuming idealized lifestyles online, which influences their self-perception and social behaviors. Also, Ogunleye (2020) studied social media and peer influence among Nigerian university students, finding that exposure to glamorous online personas influences students' aspirations and material pursuits, often leading to superficial lifestyle displays. Adding the study specific to TikTok, Jones et al. (2023) examined fake news awareness among university students. The qualitative study revealed that students often struggled to identify credible content, particularly when influenced by trusted content creators. This suggests that the credibility of influencers plays a significant role in perpetuating fake lifestyles, as students may emulate behaviors they perceive as authentic.
2.4 Gap in Literature
The reviewed literature provides substantial insights into the influence of social media on students’ behaviors, perceptions, and identity formation, particularly in the context of fake lifestyles. Studies such as Kim and Lee (2011), Marwick and Boyd (2011), and Verduyn et al. (2017) highlight how social media platforms foster idealized self-presentation and social comparison, leading to negative psychological outcomes like envy, low self-esteem, and anxiety. Additionally, research by Adebayo (2019) and Ogunleye (2020) emphasizes the prevalence of curated lifestyles among Nigerian undergraduates, while Jones et al. (2023) underscore the role of influencer credibility in perpetuating misleading content. 
However, despite these contributions, there remains a notable gap in the literature concerning the specific context of polytechnic students in Nigeria, particularly those at Kwara State Polytechnic. Most studies focus on university students or broader adolescent populations in Western or generalized Nigerian contextswith limited attention to polytechnic students who may face unique socio-economic challenges and institutional dynamics.
This study seeks to address these gaps by investigating the impact of social media on the spread of fake lifestyles specifically among Kwara State Polytechnic students. It aims to explore the behavioral and socio-economic implications, assess the role of platform-specific features, and examine the influence of social media literacy on students’ ability to navigate fake lifestyle content.


CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Research Design
This study adopts a quantitative correlational research design to assess the impact of social mediaon the spread of fake lifestyles among students of Kwara State Polytechnic. A correlational design is appropriate as it allows the researcher to examine the relationship between social media usage and the adoption of fake lifestyles without manipulating variables, focusing on naturally occurring patterns and associations (Creswell & Creswell, 2018). The design facilitates the collection of numerical data through structured instruments, enabling statistical analysis to determine the extent and nature of the relationship between the variables. This approach aligns with the study’s objective of exploring how social media influences students' perceptions and behaviors regarding fake lifestyles.
3.2 Population of the Study
The population of this study comprises all students enrolled at Kwara State Polytechnic, Ilorin, Nigeria, during the 2024/2025 academic session. The institution has an estimated student population of approximately 30,000 (MIS) across various departments and programs, including National Diploma (ND) and Higher National Diploma (HND) students. This population is diverse, encompassing students from different socio-economic backgrounds, academic disciplines, and levels of social media engagement, making it suitable for studying the influence of social media on lifestyle behaviors (Consults, 2022).
3.3 Sample Size and Sampling Technique
Sample selection in most case become inevitable, as the population would be obviously unwieldy in view of its uncontrollable magnitude. Sample refers to the selected members of the entire population for use in the study. Wimmer & Dominick (1983), defined sample as a subset or sub segment of the population that is taken to be representative of the population. Therefore, the sample size of this study is two hundred (200) from various levels of programs.
Since the study comprises of the entire students of Kwara State Polytechnic, Ilorin. The researcher adopted random sampling technique. The random sampling technique is a method where the researcher gives equal chance to all respondents. The technique is adequate for this study as it allows every respondent to have equal chance of being selected.
3.4 Method of Data Collection
Data for this study is collected using a primary data collection method through the administration of a structured questionnaire. The questionnaire is designed to gather information on students’ social media usage patterns, their exposure to content promoting fake lifestyles, and their perceptions and behaviors related to adopting such lifestyles. The questionnaires are distributed to the selected sample of 200 students during academic sessions to ensure high response rates. To facilitate data collection, trained research assistants assist in administering and collecting the questionnaires, ensuring clarity and addressing any respondent queries. The use of questionnaires is justified as they allow for standardized data collection, enabling quantitative analysis of responses (Bhandari, 2020).
3.5 Research Instrument
The research instrument is a self-administered, close-ended questionnaire titled “Social Media and Fake Lifestyle Questionnaire (SMFLQ).” The questionnaire is divided into three sections:
· Demographic Information: Captures respondents’ characteristics such as age, gender, academic program, and level of study.
· Social Media Usage: Assesses the frequency, duration, and platforms used (e.g., Instagram, Twitter, TikTok) by respondents.
· Fake Lifestyle Perception and Behavior: Measures exposure to and adoption of fake lifestyles, including questions on materialism, social comparison, and lifestyle emulation influenced by social media.
The questionnaire uses a 5-point Likert scale (1 = Strongly Disagree, 5 = Strongly Agree) for attitudinal and behavioral questions to ensure consistency in responses. The instrument is adapted from existing studies on social media influence and validated for the context of this study (Kaplan, 2010; Consults, 2022).
3.6 Validity and Reliability of Research Instrument
Validity refers to the extent which a score from a measure represent the variable they intend to, while Reliability is the consistency of the measure (Heale & Twycross, 2015). To ascertain validity for the instrument, the first validity test was that scale used in the study were adapted from existing validated scales. Similarly, experts’ validity was sought through communication and consultation with the supervisor in charge to ensure that the instrument will be valid enough and will accurately capture the phenomenon under investigation. Also, other experts in the department were consulted, through help of the supervisor, to ensure the validity of the instrument.
For the reliability of the instrument, a pre-test will be conducted using the questionnaire which will be administered to a smaller subsection. The pre-test or pilot study will be conducted before going into the field to get feedback from a small set of people on their understanding of the questions and possible adjustment will be made where necessary.
3.7 Method of Data Analyses
The data collected from the questionnaires will be analyzed using descriptive statistical techniques. Descriptive statistics, including frequencies, percentages, means, and standard deviations, are used to summarize respondents’ demographic characteristics, social media usage patterns, and perceptions of fake lifestyles. The Statistical Package for the Social Sciences (SPSS) version 27 will be used for data analysis. The results will be presented in tablesto enhance clarity and facilitate interpretation. To ensure data integrity, all responses are checked for completeness, and any missing data is handled using mean imputation where appropriate. The analysis adheres to the assumptions of the statistical tests, such as normality and homogeneity of variance, to ensure valid conclusions (Bhandari, 2020).
3.8 Ethical Considerations 
The research ensures objectivity and accuracy in the course of this research. The researcher also ensured proper referencing of cited sources throughout this research work. The respondents of this study filled questionnaire based on their own inclination and the questions were devoid any form of injuries to them physically or psychologically.


CHAPTER FOUR
DATA PRESENTATION, ANALYSIS AND INTERPRETATION
4.1 Data Presentation
This section presents the data collected from a sample of 200 students at Kwara State Polytechnic. The data are organized in tables based on demographic information and responses to statements related to the impact of social media on fake lifestyles. 
Table 1: Gender Distribution
	Response
	Number of Respondents
	Percentage (%)

	Male
	110
	55%

	Female
	90
	45%

	Total
	200
	100%


Source: Research Survey, 2025
The gender distribution shows a slight male majority (55%) compared to females (45%). This indicates a fairly balanced representation, allowing for insights into how gender may influence social media usage and perceptions of fake lifestyles.
Table 2: Age Distribution
	Age Group
	Number of Respondents
	Percentage (%)

	16-20
	60
	30%

	21-25
	100
	50%

	26-30
	30
	15%

	30 and above
	10
	5%

	Total
	200
	100%


Source: Research Survey, 2025
The majority of respondents (50%) fall within the 21-25 age group, followed by 30% in the 16-20 age group. This suggests that the study primarily captures the perspectives of young adults, who are likely active on social media platforms.





Table 3: Religion
	Religion
	Number of Respondents
	Percentage (%)

	Christian
	90
	45%

	Muslim
	100
	50%

	Others
	10
	5%

	Total
	200
	100%


Source: Research Survey, 2025
The religious distribution shows a near-equal split between Muslims (50%) and Christians (45%), with a small percentage (5%) identifying as "Others." This diversity suggests that religious background may have minimal influence on social media behavior in this context.
Table 4: Educational Level
	Educational Level
	Number of Respondents
	Percentage (%)

	ND I
	50
	25%

	ND II
	60
	30%

	HND I
	50
	25%

	HND II
	40
	20%

	Total
	200
	100%


Source: Research Survey, 2025
The respondents are distributed across educational levels, with ND II students forming the largest group (30%). This spread allows for insights into how academic progression may relate to social media engagement and perceptions of fake lifestyles.




Table 5: Marital Status
	Marital Status
	Number of Respondents
	Percentage (%)

	Single
	170
	85%

	Married
	25
	12.5%

	Divorced
	5
	2.5%

	Total
	200
	100%


Source: Research Survey, 2025
The majority (85%) of respondents are single, which aligns with the typical student demographic. This suggests that social media influences may be particularly significant for single students seeking social validation.
Table 6: Hours Spent on Social Media
	Hours Spent
	Number of Respondents
	Percentage (%)

	1-3 hours
	40
	20%

	4-6 hours
	80
	40%

	7-9 hours
	60
	30%

	9 and above
	20
	10%

	Total
	200
	100%


Source: Research Survey, 2025
Most respondents (40%) spend 4-6 hours daily on social media, indicating significant engagement. This high usage suggests that students are exposed to a large volume of content, including potentially fake lifestyles.
Table 7: Social Media Platform Used Most
	Platform
	Number of Respondents
	Percentage (%)

	WhatsApp
	80
	40%

	Instagram
	70
	35%

	Facebook
	30
	15%

	Twitter
	20
	10%

	Total
	200
	100%


Source: Research Survey, 2025
WhatsApp (40%) and Instagram (35%) are the most popular platforms, likely due to their visual and interactive features. These platforms may facilitate the spread of curated or exaggerated lifestyles.
Table 8: Frequency of Social Media Engagement
	Frequency
	Number of Respondents
	Percentage (%)

	Daily
	160
	80%

	Weekly
	30
	15%

	Monthly
	10
	5%

	Total
	200
	100%


Source: Research Survey, 2025
The majority (80%) engage with social media daily, highlighting its integral role in students’ lives. This frequent engagement increases the likelihood of exposure to fake lifestyle content.
Table 9: Students Frequently Come Across Content Showcasing Fake or Exaggerated Lifestyles
	Response
	Number of Respondents
	Percentage (%)

	Strongly Agree
	60
	30%

	Agree
	80
	40%

	Neutral
	40
	20%

	Disagree
	15
	7.5%

	Strongly Disagree
	5
	2.5%

	Total
	200
	100%


Source: Research Survey, 2025
A significant portion (70%) either strongly agree or agree that they frequently encounter fake or exaggerated lifestyles, indicating the prevalence of such content on social media platforms used by students.
Table 10: Many Students Have Encountered or Been Influenced by Fake Lifestyles Online
	Response
	Number of Respondents
	Percentage (%)

	Strongly Agree
	50
	25%

	Agree
	90
	45%

	Neutral
	40
	20%

	Disagree
	15
	7.5%

	Strongly Disagree
	5
	2.5%

	Total
	200
	100%


Source: Research Survey, 2025
A combined 70% of respondents report being influenced by fake lifestyles, suggesting that such content has a tangible impact on students’ perceptions and behaviors.
Table 11: Students Believe Social Media Content Accurately Represents Real Life
	Response
	Number of Respondents
	Percentage (%)

	Strongly Agree
	10
	5%

	Agree
	20
	10%

	Neutral
	50
	25%

	Disagree
	80
	40%

	Strongly Disagree
	40
	20%

	Total
	200
	100%


Source: Research Survey, 2025
A majority (60%) disagree or strongly disagree that social media content accurately represents real life, indicating a level of skepticism among students about the authenticity of online content.
Table 12: Peer Influence, Self-Esteem, or Social Validation Motivate Students to Post Fake Lifestyles
	Response
	Number of Respondents
	Percentage (%)

	Strongly Agree
	60
	30%

	Agree
	70
	35%

	Neutral
	40
	20%

	Disagree
	20
	10%

	Strongly Disagree
	10
	5%

	Total
	200
	100%


Source: Research Survey, 2025
A significant 65% agree or strongly agree that peer influence, self-esteem, or social validation drive students to post fake lifestyles, highlighting the role of social pressures in this behavior.
Table 13: Fake Lifestyles Influence Students’ Self-Esteem and Mental Health
	Response
	Number of Respondents
	Percentage (%)

	Strongly Agree
	70
	35%

	Agree
	80
	40%

	Neutral
	30
	15%

	Disagree
	15
	7.5%

	Strongly Disagree
	5
	2.5%

	Total
	200
	100%


Source: Research Survey, 2025
A combined 75% agree or strongly agree that fake lifestyles negatively affect self-esteem and mental health, underscoring the psychological impact of such content.




Table 14: Fake Lifestyles Affect Students’ Academic or Social Behavior
	Response
	Number of Respondents
	Percentage (%)

	Strongly Agree
	50
	25%

	Agree
	90
	45%

	Neutral
	40
	20%

	Disagree
	15
	7.5%

	Strongly Disagree
	5
	2.5%

	Total
	200
	100%


Source: Research Survey, 2025
A majority (70%) believe fake lifestyles influence academic or social behavior, suggesting broader implications for students’ performance and interactions.
Table 15: Educational Programs or Awareness Campaigns Could Help Students Recognize and Resist Fake Content
	Response
	Number of Respondents
	Percentage (%)

	Strongly Agree
	80
	40%

	Agree
	90
	45%

	Neutral
	20
	10%

	Disagree
	8
	4%

	Strongly Disagree
	2
	1%

	Total
	200
	100%


Source: Research Survey, 2025
An overwhelming 85% support educational programs or awareness campaigns, indicating strong belief in proactive measures to address fake lifestyles.


Table 16: Social Media Platforms Can Be Used to Encourage and Promote Authentic Content
	Response
	Number of Respondents
	Percentage (%)

	Strongly Agree
	70
	35%

	Agree
	100
	50%

	Neutral
	20
	10%

	Disagree
	8
	4%

	Strongly Disagree
	2
	1%

	Total
	200
	100%


Source: Research Survey, 2025
A significant 85% believe social media can promote authentic content, suggesting optimism about leveraging platforms for positive change.
Table 17: School Policies or Counseling Services Can Play a Role in Addressing Fake Lifestyles
	Response
	Number of Respondents
	Percentage (%)

	Strongly Agree
	60
	30%

	Agree
	90
	45%

	Neutral
	40
	20%

	Disagree
	8
	4%

	Strongly Disagree
	2
	1%

	Total
	200
	100%


Source: Research Survey, 2025
A combined 75% agree that school policies or counseling can help, indicating support for institutional interventions to mitigate the impact of fake lifestyles.
4.2 Analysis of Research Questions
This section analyzes the research questions using the relevant tables from Section 4.1.
Research Question 1: What is the extent of social media usage among Kwara State Polytechnic students?
Table 6 shows that 40% of students spend 4-6 hours daily on social media, with 30% spending 7-9 hours, indicating heavy usage. Table 7 reveals that WhatsApp (40%) and Instagram (35%) are the most used platforms, suggesting a preference for interactive and visual platforms. Table 8 indicates that 80% of students engage daily, confirming that social media is a significant part of their daily lives. Collectively, these findings highlight extensive social media usage among students.
Research Question 2: How prevalent is the portrayal of fake lifestyles among students on social media platforms?
Table 9 shows that 70% of students frequently encounter fake or exaggerated lifestyles, and Table 10 indicates that 70% have been influenced by such content. However, Table 11 reveals that 60% disagree that social media accurately represents real life, suggesting awareness of inauthenticity. These findings confirm that fake lifestyles are prevalent and influential, though students exhibit some skepticism.
Research Question 3: What motivates students to create or share fake lifestyles online?
Table 12 shows that 65% of students agree or strongly agree that peer influence, self-esteem, or social validation motivate posting fake lifestyles. This suggests that social pressures and the desire for validation are key drivers of such behavior among students.
Research Question 4: What are the impacts of exposure to fake lifestyles on students?
Table 13 indicates that 75% of students believe fake lifestyles negatively affect self-esteem and mental health, while Table 14 shows that 70% agree these lifestyles impact academic or social behavior. These findings highlight significant psychological and behavioral consequences of exposure to fake lifestyles.
Research Question 5: What measures can be implemented to mitigate the negative impacts of fake lifestyles among students?
Table 15 shows that 85% support educational programs or awareness campaigns, Table 16 indicates 85% believe social media can promote authentic content, and Table 17 reveals 75% support school policies or counseling. These findings suggest strong support for multifaceted interventions to address the negative impacts of fake lifestyles.
4.3 Discussion of Findings
The findings reveal that social media usage is extensive among Kwara State Polytechnic students, with 80% engaging daily and 70% spending 4-9 hours on platforms like WhatsApp and Instagram (Tables 6-8). This aligns with Adegboyega (2020), who found that Nigerian tertiary students spend significant time on social media, increasing their exposure to curated content. The prevalence of fake lifestyles is evident, with 70% of students encountering such content and being influenced by it (Tables 9-10). However, the skepticism shown in Table 11 (60% disagreeing that social media reflects real life) echoes Osharive (2015), who noted that Nigerian students are increasingly aware of online inauthenticity.
The motivation to post fake lifestyles, driven by peer influence and the need for social validation (Table 12, 65%), supports Chukwuere and Chukwuere (2017), who argued that social media fosters a culture of comparison among Nigerian youth. The negative impacts on self-esteem, mental health (Table 13, 75%), and academic or social behavior (Table 14, 70%) are consistent with Okeke et al. (2021), who linked social media exposure to psychological distress among students.
The strong support for interventions (Tables 15-17) aligns with Adeyemi (2019), who advocated for media literacy programs to combat misinformation. Promoting authentic content via social media (Table 16) and institutional support through policies and counseling (Table 17) are seen as viable strategies, resonating with global studies like those by Livingstone (2018), who emphasized the role of education in fostering critical media consumption.


CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 Summary of the Research Work
This study investigated the impact of social media on the spread of fake lifestyles among students of Kwara State Polytechnic, Ilorin, Nigeria. The research was guided by five objectives: to examine the extent of social media usage among students, determine the prevalence of fake lifestyle portrayal, identify motivations for creating or sharing fake lifestyles, assess the impact on students’ self-esteem and psychological well-being, and recommend measures to mitigate the adverse effects. These objectives were addressed through five corresponding research questions, answered using data collected from a sample of 200 students via a structured questionnaire.
The study adopted a quantitative correlational research design, utilizing a self-administered questionnaire titled “Social Media and Fake Lifestyle Questionnaire (SMFLQ).” The instrument was validated through expert consultation and a pilot test to ensure reliability and validity. Data were analyzed using descriptive statistics, including frequencies and percentages, and presented in tables using the Statistical Package for the Social Sciences (SPSS) version 27.
Key Findings
· Extent of Social Media Usage (Research Question 1): The findings revealed extensive social media usage among students, with 80% engaging daily (Table 8), 40% spending 4-6 hours daily, and 30% spending 7-9 hours (Table 6). WhatsApp (40%) and Instagram (35%) were the most used platforms (Table 7), indicating significant exposure to social media content.
· Prevalence of Fake Lifestyle Portrayal (Research Question 2): A substantial 70% of students frequently encountered fake or exaggerated lifestyles (Table 9), and 70% reported being influenced by such content (Table 10). However, 60% disagreed that social media content accurately represents real life (Table 11), suggesting a degree of skepticism.
· Motivations for Creating/Sharing Fake Lifestyles (Research Question 3): Peer influence, self-esteem, and social validation were identified as key motivators, with 65% of students agreeing that these factors drive the posting of fake lifestyles (Table 12).
· Impact of Fake Lifestyles (Research Question 4): The study found that fake lifestyles negatively affect students’ self-esteem and mental health (75%, Table 13) and influence academic or social behavior (70%, Table 14), highlighting significant psychological and behavioral consequences.
· Mitigation Measures (Research Question 5): Students strongly supported interventions, with 85% endorsing educational programs or awareness campaigns (Table 15), 85% believing social media can promote authentic content (Table 16), and 75% supporting school policies or counseling services (Table 17).
The demographic analysis (Tables 1-5) showed a balanced gender distribution (55% male, 45% female), a majority in the 21-25 age group (50%), and a predominance of single students (85%), providing context for the findings. The theoretical framework, grounded in Uses and Gratifications Theory and Cultivation Theory, supported the interpretation of students’ active engagement with social media and the shaping of their perceptions through prolonged exposure to curated content. The findings were consistent with prior studies (Chukwuere&Chukwuere, 2017; Verduyn et al., 2017), but this study uniquely focused on the polytechnic context, addressing a gap in the literature concerning Kwara State Polytechnic students.
5.2 Conclusion
The study concludes that social media significantly influences the spread of fake lifestyles among Kwara State Polytechnic students, with far-reaching implications for their psychological well-being, academic performance, and social behavior. The high level of social media engagement, particularly on platforms like WhatsApp and Instagram, exposes students to curated and often inauthentic content that promotes idealized lifestyles. While students exhibit some skepticism about the authenticity of social media content, the prevalence of fake lifestyles remains high, driven by peer influence, the desire for social validation, and self-esteem concerns.
The negative impacts of fake lifestyles are evident in the reported effects on students’ self-esteem, mental health, and academic or social behavior. These findings underscore the need for targeted interventions to address the challenges posed by social media’s influence. The strong support for educational programs, authentic content promotion, and institutional policies suggests a pathway for mitigating these effects. By fostering critical media literacy and institutional support, stakeholders can help students navigate social media responsibly and reduce the adverse consequences of fake lifestyles.
This study contributes to the academic discourse by providing empirical evidence specific to the polytechnic context, highlighting the unique socio-economic and institutional dynamics that shape students’ experiences with social media. It reaffirms the relevance of theoretical frameworks like Uses and Gratifications Theory and Cultivation Theory in understanding contemporary media effects.
5.3 Recommendations
Based on the findings, the following recommendations are proposed to address the impact of social media on the spread of fake lifestyles among Kwara State Polytechnic students:
· Implement Media Literacy Programs: The institution should introduce media literacy workshops and courses to educate students on identifying and critically evaluating social media content. These programs should focus on distinguishing between authentic and fabricated lifestyles, drawing on the 85% support for educational campaigns (Table 15). Workshops can include practical exercises on recognizing edited images, understanding influencer motivations, and assessing content credibility.
· Promote Authentic Content on social media: Social media platforms, in collaboration with the polytechnic, should develop campaigns to promote authentic and relatable content, as supported by 85% of respondents (Table 16). This could involve partnerships with influencers who share realistic portrayals of student life or campaigns that highlight genuine achievements and challenges, countering the narrative of idealized lifestyles.
· Strengthen Counseling and Support Services: Kwara State Polytechnic should enhance its counseling services to address the psychological impacts of fake lifestyles, such as low self-esteem and mental health issues, as indicated by 75% of respondents (Table 17). Counselors should be trained to provide guidance on healthy social media use and support students in building resilience against social comparison pressures.
· Develop Institutional Policies: The polytechnic should establish policies that promote responsible social media use, such as guidelines for student organizations and events to avoid glorifying unattainable lifestyles. These policies, supported by 75% of students (Table 17), could include integrating social media ethics into the curriculum and encouraging student-led initiatives to foster authenticity online.
· Engage Parents and Community Stakeholders: Parents should be involved through awareness programs that educate them on monitoring their children’s social media use and fostering open discussions about realistic aspirations. Community partnerships can amplify efforts to promote digital literacy and responsible online behavior, extending the impact beyond the campus.
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QUESTIONNAIRE ON ASSESSMENT THE IMPACT OF SOCIAL MEDIA ON THE SPREAD OF FAKE LIFESTYLES AMONG KWARA STATE POLYTECHNIC STUDENTS
Department of Mass Communication,
Institute of Information and
Communication Technology (IICT),
Kwara State Polytechnic.
Dear Respondent,
This questionnaire is designed to raise relevant information on the “ASSESSMENT THE IMPACT OF SOCIAL MEDIA ON THE SPREAD OF FAKE LIFESTYLES AMONG KWARA STATE POLYTECHNIC STUDENTS” where your responses are highly solicited to aid the study.
Kindly complete the attached questionnaire as objective as possible, and be assured that information supplied will be treated with utmost confidentiality.
INSTRUCTIONS: please tick (√) the answer that you consider appropriate. The questionnaire is divided into three parts of Section A, B and C.

SECTION A: DEMOGRAPHICS
1. Gender: (a)  Male (  )  (b)  Female (  )
2. Age:  (a) 16-20 (  )  (b) 21-25 (  )  (c) 26-30 (  )  (d)  30 and above (  )
3. Religion:  (a) Christian (  )  (b) Muslim (  )  (c)  Others (  )
4. Educational Level: (a) ND I (  ) (b)  ND II (  )  (c)  HND I (  )  (d) HND II (  )
5. Marital status: (a) Single (  ) (b) Married (  )  (c)  Divorced (  )
6. How many Hours do you spend on social media? (a) 1-3hrs (  ) (b) 4-6hrs (  ) (c) 7-9hrs (  ) (d) 9 and above (  )
7. What social media do you used the most? (a) Whatsapp(  ) (b) Instagram (  ) (c) Facebook (  ) (d) Twitter X (  )
8. Frequency of social media engagement: (a) Daily (   ) (b) Weekly (  ) (c) Monthly ( )
SECTION B: RESEARCH STATEMENTS
Please, indicate your level of agreement or disagreement with each of the following statements
Keys: Strongly Agree (SA), Agree (A), Neutral (N), Disagree (D) and Strongly Disagree (SD).
Please tick the appropriate box in accord with your level of agreement.
	S/N
	STATEMENT
	SA
	A
	N
	S
	SD

	9. 
	Students Frequently Come Across Content Showcasing Fake or Exaggerated Lifestyles
	
	
	
	
	

	10. 
	Many Students Have Encountered or Been Influenced by Fake Lifestyles Online
	
	
	
	
	

	11. 
	Students Believe Social Media Content Accurately Represents Real Life
	
	
	
	
	

	12. 
	Peer Influence, Self-Esteem, or Social Validation Motivate Students to Post Fake Lifestyles
	
	
	
	
	

	13. 
	Fake Lifestyles Influence Students’ Self-Esteem and Mental Health
	
	
	
	
	

	14. 
	Fake Lifestyles Affect Students’ Academic or Social Behavior
	
	
	
	
	

	15. 
	Fake Lifestyles Affect Students’ Academic or Social Behavior
	
	
	
	
	

	16. 
	Social Media Platforms Can Be Used to Encourage and Promote Authentic Content
	
	
	
	
	

	17. 
	School Policies or Counseling Services Can Play a Role in Addressing Fake Lifestyles
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