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CHAPTER ONE
INTRODUCTION
1.1	Background of the study 
The term podcasting is a combination of the terms pod (i.e., from the Apple iPod) and broadcast (Masudul & Bee, 2013). Podcasting are series of digital audio and video recordings uploaded on the web with the aid of Rapid Simple Syndication (RSS) feeds, RSS feeds allow listeners to download their favorite podcasts using pod catcher software like iTunes (Masudul & Bee, 2013). Many types of podcasting are found on the Internet such as television podcasts, radio podcasts, classroom podcasts, and individual or group podcasts. Television podcasts, radio podcasts and classroom podcasts are existing programs and lectures turned into podcasts such as those created by VOA (Voice of America), individual or group podcasts are real podcasts designed for multiple purposes such as those created by the website (Masudul & Bee, 2013). Individual podcast is the type of podcast whereby individual will search for audio or video for his/her studies alone, while group podcast is a process whereby group of people would use/play audio or video for their own benefit either for study or otherwise. 
Podcasting refers to the distribution of audio/video files in digital format. These resources can be manually downloaded from the Internet or distributed automatically to subscribers and can be accessed directly from the desktop or transferred to a portable media device such as an MP3 player to be listened to „on the go‟. The term podcasting emerged from the use of Apple’s portable audio player, the iPod. Despite the proliferation of a range of portable audio, and more recently video, the term podcasting remains the term used to describe the broadcasting of all audio/video files across the internet (McGarr, 2009). Podcasting is a term introduced through the use of Apple Computer, Inc.s iPod, a term which denotes how a portable audio player can be used to download audio files, mostly MP3s, and be heard at the user’s convenience; initially such an operation was intended for entertainment. However, it has proven itself to be an important tool in the field of education as well (Aristizabal, 2017).
Podcasting is a new technology that is increasingly capturing the attention and imagination of practitioners from all areas of education. Wider penetration of broadband internet access, and freely available software on the internet to create digital sound and video files, and increased ownership of MP3 players all work in favour of the popularity of podcasts (Edirisingha & Salmon, 2025). The adoption of Web2.0 applications, tools and services that enable users to capture, generate and share content and form online communities has also contributed to the popularity of podcasts (Edirisingha & Salmon, 2025). Podcasting is a digital media file, or a  series of such files, that is distributed over the internet using syndication feeds for playback on portable media players and personal computers (Yamaguchi, nd). Mobile technologies, which include hand held computers, Personal Digital Assistants, mobile phones, lap tops, and i-Phones, are all part of the emerging information revolution taking place worldwide and with them podcasting will be possible in teaching and learning. Podcasting have had a rapid rise in popularity in recent years, in 2014, there were 7 billion total Apple podcast downloads, 10.5 billion in 2016, 13.7 billion in 2018, and in March of 2018 Apple Podcasts jumped to 50 billion total podcast downloads and streams, it‟s also reveals that podcasting now cover over 155 countries, with at least 525,000 active podcast shows and more than 18.5 million episodes, people are listening, and the growth is continuing (Goldman, 2018).
Podcasting has been used for the dissemination of lecture materials, assessment feedback, fieldwork, student support and for online and distance learning (Ukwueze & Okpulo, 2014). Podcasting initial appeal was to allow individuals to distribute their own radio shows, but the technology is increasingly used for other reasons including education, numerous colleges and universities have adopted podcasting as a supplemental learning tool, in fact, some instructors have adopted podcasts as their primary means of communicating with students(Gribbins, 2007). Chester, Buntine and Atkinson (2011) noted that irrespective of the form of podcasting, student satisfaction is typically strong and students generally perceive podcasts to have enhanced their learning.

1.2	Statement of problems
	Podcasts have gained significant popularity as an educational tool, providing a convenient and accessible medium for information dissemination. Despite the potential benefits, the adoption of podcasts among students in higher institutions varies, and several challenges and barriers hinder widespread integration into educational practices. This research aims to investigate the factors influencing the adoption of podcasts by students in higher education settings. Many students may not be fully aware of the educational benefits of podcasts or may lack a clear understanding of how podcasts can complement their learning experiences. The availability of high-quality, relevant podcast content is crucial for engaging students. Issues related to the appropriateness, currency, and diversity of podcast content may affect adoption rates. Unequal access to technology and devices, as well as insufficient technical skills, can impede students from effectively utilizing podcasts for educational purposes.
However, addressing these challenges and understanding the factors, this research seeks to provide insights into promoting the effective adoption of podcasts as a valuable educational resource among students in higher institutions.
1.3	Objectives of the study
The objectives of studying the adoption of podcasts by students in higher institutions can vary based on the specific and goals of the research. However, a set of general objectives could include:
i. To evaluate student’s understanding of how podcasts can enhance their learning experiences.
ii. To identify technological constraints and disparities in access to devices and internet connectivity among students.
iii. To analyze the availability and quality of podcast content relevant to the academic needs and interests of students


1.4	Research questions
i. What is the evaluation of student’s understanding on how podcasts can enhance their learning experiences?
ii. What is the technological constraints and disparities in access to devices and internet connectivity among students.
iii. What is the availability and quality of podcast content relevant to the academic needs and interests of students.
1.5	Significant of study
	Studying the adoption of podcasts by students in higher institutions holds significant importance for various stakeholders, including educators, institutions, policymakers, and students themselves. The significance of such a study can be highlighted in the following ways:
· Institutional Policies and Support
· Cultivating Digital Literacy
· Preparation for Future Trends
Institutional Policies and Support: Institutions can benefit from the study by identifying areas where they can provide better support for the adoption of podcasts. This may involve creating policies that encourage the use of podcasts in teaching, offering technical support, or providing resources to enhance podcast-related initiatives.
Cultivating Digital Literacy: As technology becomes increasingly prevalent in education, studying podcast adoption contributes to our understanding of students' digital literacy skills. This insight is crucial for educators to design interventions that enhance digital literacy among students.
Preparation for Future Trends: As technology and educational methods evolve, understanding how students adopt podcasts provides a glimpse into future trends. This insight enables educational institutions to stay ahead, adapting to changing preferences and technological advancements.

1.6	Scope of the study
This study has been limited to podcast by Students in the Higher citadel of learning and University of Ilorin (Unilorin) has been chosen as the area in carrying out the research on this project and all research done are limited to Higher Institution Students, in particularly university Students .
It is therefore noted that the findings of this research is based on the findings that will be gathered from Higher Institution students on the how the use and adoption of podcast has helps in developing their learning processes . The time frame for the study will be between the period of January 2024 to July 2024.
Furthermore, The scope outlines what aspects of the adoption process will be investigated and helps guide the research process. By clearly defining the scope of the study, researchers can focus their efforts on specific aspects of podcast adoption, ensuring a more targeted and meaningful investigation into the factors influencing students in higher institutions. 
1.7	Definition of terms
Podcast: A digital audio or video file that is episodic, downloadable, and often part of a series. Podcasts are typically available for streaming or downloading, allowing users to listen or watch at their convenience.
Adoption: The process through which individuals, in this case, students, choose to use and incorporate podcasts into their educational practices. Adoption involves the acceptance, integration, and utilization of podcasts for learning purposes.
Higher Institution: Refers to an educational institution that provides post-secondary education, such as universities, colleges, or other tertiary education establishments.
Educational Podcast: A podcast designed specifically for educational purposes, delivering content that supplements or enhances academic learning. Educational podcasts can cover a wide range of subjects and may include lectures, interviews, discussions, or other instructional content.
Technological Readiness: The level of preparedness and capability of students to use technology, including access to devices, internet connectivity, and proficiency in utilizing digital tools for educational purposes.
Pedagogical Integration: The incorporation of podcasts into the teaching and learning process. This involves the intentional use of podcasts as a pedagogical tool, potentially aligning with course objectives and enhancing instructional methods.
Content Relevance and Quality: The suitability and excellence of the podcast material in relation to its educational purpose. Relevant and high-quality content aligns with the academic needs and interests of students.
Institutional Support: The level of assistance and encouragement provided by educational institutions to facilitate the adoption of podcasts. This support may include policies, resources, and encouragement from faculty and administration.
Digital Literacy: The ability of students to use digital technologies effectively and responsibly for learning. Digital literacy includes skills related to accessing, evaluating, and creating digital content.












CHAPTER TWO
LITERATURE REVIEW
2.0	Literature Review
	Podcast definition according to the dictionary can be defined as a digital media file made available on the Internet for downloading to a computer or mobile device, typically available as a series. New uploads by a podcaster can be received by subscribers automatically. Like 'radio', a podcast can mean both the content and the method of syndication, it can also be called podcasting. The term "podcast" is a combination of two words “pod” which was gotten from Apple's portable music player, the iPod and “cast” gotten from broadcast. Websites used by podcaster may also offer direct download or streaming of their content. According to Podcasting Wikipedia review (2012), audio podcast is distinguished from other digital radio formats because it can be downloaded automatically, using software capable of reading feed formats such as RSS or Atom.
2.1	Conceptual Review
2.1.1	Types of Podcast
· Audio podcasts are audio only. They are generally mp3 format which can also be Advanced Audio Coding (AAC) and it is the most common type of podcast.  Audio podcasts (in mp3 format) are the most compatible with all computers and portable media devices.  Positive aspects of audio podcasts include their relatively small file size, usually less than 10MB depending on the length of the podcast that is created. Podcasts are relatively easy to create.
· Video podcasts is a term used for the online delivery of video content.  The term is used to distinguish between podcasts which most commonly contain audio files and those referring to the distribution of video Kenneth Lillard (2010).  However, the term Podcast has from its inception described the distribution of digital media files, including video and audio via RSS enclosures and hence the terms video podcast, vodcast or less commonly vodcasts are redundant (Wikipedia, 2009). Video podcasts are rapidly becoming a popular format for traditional media and online television networks.  Creating a video podcast requires some sort of professionalism in video production.  In regard to file size, downloading a video podcast requires a high bandwidth connection because they are large files (typically upwards of 100 MB each depending on the length).
· Enhanced podcasts are a somewhat unique type of podcast that combine audio podcast with synced images, similar to a narrated slideshow, they often contain multiple still images that change like a slideshow, and you can also add live URL links to Websites as well as chapter markers to skip around the podcast  Mark O. Millard (2009). Technically, enhanced podcasts are audio files in .m4a format (also known as mp4 or AAC format). Enhanced podcast also has a layer for embedding synced images.
· A Screencast is a digital recording of computer screen output, also known as a video screen capture, often containing audio narration. Although the term screencast dates from 2004, products such as Lotus ScreenCam were used as early as 1994. Early products produced large files and had limited editing features. More recent products support more compact file formats such as Adobe Flash, and mp4/H.264, and have more sophisticated editing features allowing changes in sequence, mouse movement, and audio. Just as a screenshot is a picture of a user’s screen, a screencast is essentially a movie of the changes over time that a user sees on his monitor (wikipedia, July 7, 2009).
2.1.2	History and Growth of Podcast in Education
	The use of audio content in educational delivery is not new but the invention of podcast as a pedagogical tool is a new concept especially in Nigerian Tertiary Institutions. The idea of educational podcasts dates back to 2004. That autumn, Duke University in the United States distributed 20 iPods to students and used them in 15 courses for podcasting. The following semester, the number of courses using podcasts had increased to 33 (Gnaur, D., & Huttel, H, 2016). Foreign-language and music courses made use of podcasts, and all first-year engineering students used audio podcasts for a compulsory course on computational methods (Center for Instructional Technology, 2005). Three years later, video podcasting was a reality and was being introduced at universities across the United State, around the same time, educational researcher became interested in the pedagogical aspects of podcasting (Gnaur, D., & Huttel, H, 2016). The idea of podcast-based teaching grew out of teaching practice, not as a particular consequence of theories of learning. Researchers have since devoted their attention to understanding the approach in the light of theories of learning, and there are a number of theories of learning that can support the use of podcasting Rosell Aguilar, (2007). Podcast-based teaching is one of many student-centered approaches, and like other such approaches its theoretical justifications look to constructivism and in particular to the work of Piaget and Vygotsky – see e.g. Bishop and Verleger (2013). The central idea is that students can construct their own knowledge structures through interaction with the digital environment offered by the use of podcasts.
2.1.3	Application of Podcast in teaching and Learning
· Lecture-based or substitutional podcasts are recordings of lecture content that students can access before, after, or instead of a face-to-face lecture. 
· Enhanced presentation podcasts refer to presentation material (in the form of handwritten presentations or slides created with e.g. PowerPoint) with voice-over, i.e. an audio explanation and the movements of the pointer or stylus on each slide. 
· Supplementary podcasts support the teaching and learning of a course by offering additional resources including real world examples, summaries of classes or textbook chapters, learning to learn or any other input to inform student learning. 
· Worked examples are particularly tailored to provide video explanations of specific problems or applications for which students need guidance. According to (McGarr, 2009) worked examples provide video explanations of specific problems that students may need to solve in a particular course, often in the area of science Kay, (2012).

2.1.4	Importance of Podcasting in Education
	The use of Podcast in the classroom is one of the latest trends of educational development, more schools are opting to use podcast in their teaching and learning situation as it stimulates learning through creative means and open lines of communication Koshky, (2012). A closer look at podcasting reveals the following benefits of using it as a pedagogical tool for education at large:
· Ease of Accessibility: Podcasts enable students to access the course content any time they want. Students can download the content of any particular course work to the device of their choice and listen/watch whenever they are free. For a generation well versed in handling technology, downloading podcasts requires only basic technical knowledge and skills Koshky, (2012).
· Archive of lessons: Staff can record their classes and upload it online, creating an archive of lessons. This allows students to access previous lectures for reference and clarification on a subject or to stimulate learning of the same, which can also be a boon for students who choose to miss the lesson as they can access the information directly without depending on others Koshky, (2012). Similarly, if a teacher misses a class, they can post the lesson online and make it available to the students.
· Updates: Students subscribing to a particular podcast will be notified if there is an update, this is one of the major advantages of podcasting because according to the programming of the site, student who have subscribed will be sent information constantly, unlike a Virtual Learning Environment (VLE) in which students have to be motivated to visit the site Koshky, (2012). Thus, podcasting enables easy sharing of information to all its members.
· Learning on the go: With podcasting, learning is no longer a sedentary activity. As every lesson can be downloaded on their iPod or MP3 player, students can attend to it even when they are away from their study table Koshky, (2012). An online review on the use of podcasting in education revealed that learning can occur even when a child is mowing the lawn or while lying on their bed. It stimulates different types of learners as students can learn visually through videos and PDFs, auditory through audio clips, and also by doing it physically. Thus, students are motivated to learn and excel.
· Creative learning: The use of podcast as a pedagogical tool enhances the effectiveness of teaching-learning process unlike the traditional pedagogic strategies, podcasting gives way to new strategies like guest lectures, interviews, video demonstrations, etc. this encourages students to develop their own podcasts, improve their listening skills and enhances learning by targeting each child’s interest Jkornack (2015).
· Useful for revision: Podcast is a viable tool in revision before exams because students listened to the podcasts during exam preparation. A review on this revealed that it increased their comprehension of difficult or complex topic areas: during (revision for) the examinations, the podcast lecture is excellent, because once again we can listen to the lectures and it will go into our heads Koshky, R. (2012).
2.1.5	Podcast as an educational resource
	The incorporation of the podcast as an educational resource was relatively fast if we consider that by 2009 a comprehensive meta-analysis had already been carried out on the use of the medium, which had only just started to become popular a few years earlier. Hew (2009) analyzed 30 research articles that addressed the use of the podcast in learning environments, particularly at the higher education level. According to the author, podcasting can respond to two practices which are, use existing resources and create one. In which case it can be created by the faculty or by the students as part of a class project. Those podcasts that are created by the faculty can have different approaches; such as, for example, reproducing the content of the class or supplementing the content of the class (e.g., reinforce concepts discussed in class, introduce concepts to connect content between classes). Two thirds of the research analyzed by Hew corresponded to disciplines related to natural sciences, engineering, and technology.
	The use of podcasts as an educational resource has not varied much as it is inferred from research with dates later than those reviewed by Hew (Alarcón et al., 2017; Blum, 2018; Chester, Buntine, Hammond, & Atkinson, 2011; Ng'ambi & Lombe, 2012; Van Zanten, Somogyi, & Curro, 2012). Podcast types tend to be similar too, with minor variations:
· Reproduce course content.
· Offer supplemental material, which may have several variations.
· Produced by students as part of a class project. 	
As expected, the number of academic disciplines in which podcast use has been
incorporated has increased. However, the studies outlined in the articles by Alarcón et al. (2017) and Chester et al. (2011) tend to suggest that use continues to be concentrated in the disciplines identified by Hew (2009), in addition to those related to health professions. One of the findings from the meta-analysis (Hew, 2009) was that
students tended to listen to podcasts on desktop computers, rather than the mobile phone. One possible explanation for this is that, being a course activity, students preferred to focus on the activity itself (e.g., to make notes). 
2.1.6	Impact of Podcasting in Higher Education
	It was put forward by Edirisingha and Salmon (2025) that the following as impact of podcasting in higher education: podcasting helps students to carry out much of their studies online, podcasting supported organizational aspects of learning, podcasting brought an informality and fun to formal learning, podcasting developed students e-learning and independent study skills, and podcasting enable learners a
deep engagement with learning material.
	Podcasting helps learners while being mobile, listening to educational material as a podcasting is different from listening for entertainment; therefore, podcasts must be integrated with other learning activities, such as online discussions (Edirisingha & Salmon, 2025). Teacher can integrate podcasting in the classroom through online or blended learning, Ukwueze & Okpulo(2014)said podcasting provides a marginal improvement, and that its true value should be found on its potential to help those who otherwise could not enroll and attend the class, and would be excluded from the educational process. 
	This shows that podcasting is beyond the use of podcasting in formal setting but also informal setting can benefit from podcasting. Students who participate in online/ e-learning may performed better than students who studied traditional method. Optimistic results of studies conducted on e-learning encouraged teachers all over the world to integrate Information and Communication Technology (ICT) and its applications in the classroom (Alharti, 2016).
2.2	Theoretical Review
2.2.1	Agenda Setting Theory 
	Cited by (Zhu & blood, 1997), Mc combs and Shaw (1972) posit that agenda setting is the process whereby the news media lead the public in assigning relative importance to various public issues. In this situation, the media agenda theory influenced the public agenda not by saying “this issue is important” in an overt way but “by giving more space and time to that issue an by giving it more prominent and important space and time. 
	In relation to this study, it is very clear that this theory is very relevant Undoubtedly, re-productive has always been a major issue in the developing countries. Therefore, such and issue could equally be set as a top agenda from the media to the general populace. More space and time can be allocated to issues related to re-productive its scourge, it effect, and prevention. Information, communication and education (ICE) on the scourge of reproductive can be taken as a top agenda by radio stations (as have been various done by many radio stations) and through interpersonal communication thereby promoting and contributing immensely in the prevention and reduction of the parasite in the proposed community 
	This theory refers to how the media’s news coverage determines which issues become the focus of public attention. First introduced in 1972 by college professors, Maxwell McCombs and Donald Shaw, they found in surveying North Carolina voters during the 1968 U.S. presidential election that what people thought were the most important issues were what the mass media reported as the most critical.
Thus, agenda-setting theory was born, built on the notion that the mass media sets the agenda for what people should care about. The agenda-setting theory rests on two basic assumptions.
	The first is that the media filters and shapes what we see rather than just reflecting stories to the audience. An example of this is seeing a sensational or scandalous story at the top of a broadcast as opposed to a story that happened more recently or one that affects more people, such as an approaching storm or legislative tax reform.
The second assumption is that the more attention the media gives to an issue, the more likely the public will consider that issue to be important. Another way to look at it: Mass media organizations aren’t telling us what to think or how we should feel about a story or issue, but are giving us certain stories or issues that people should think more about.
	There is psychological and scientific merit to the agenda-setting theory. The more a story is publicized in the mass media, the more it becomes prominently stored in individuals’ memories when they’re asked to recall it, even if it doesn’t specifically affect them or register as a prominent issue in their minds.
Agenda setting theory is used in a political ad, campaigns, business news, PR (public relation) etc. The main concept associated with the theory is gatekeeping. Gatekeeping is in charge of and has control of the selection of content discussed in the media. It is assumed that the public cares mostly about the product of a media gate keeping. Editors are the main gatekeepers of media itself. The news media decides ‘what’ events to broadcast and show through the media ‘gates’ on the basis of ‘newsworthiness’.
	The history of study of agenda-setting can be traced to the first chapter of Walter Lippmann's 1922 book, Public Opinion. In that chapter, "The World Outside And The Pictures In Our Heads", Lippmann argues that the mass media are the principal connection between events in the world and the images in the minds of the public. Without using the term "agenda-setting", Walter Lippmann was writing about what we today would call "agenda-setting". Following Lippmann, in 1963, Bernard Cohen observed that the press "may not be successful much of the time in telling people what to think, but it is stunningly successful in telling its readers what to think about. The world will look different to different people," Cohen continues, "depending on the map that is drawn for them by writers, editors, and publishers of the paper they read."As early as the 1960s, Cohen had expressed the idea that later led to formalization of agenda-setting theory by McCombs and Shaw. The stories with the strongest agenda setting influence tend to be those that involve conflict, terrorism, crime and drug issues within the United States. Those that don't include or involve the United States and politics associate negatively with public opinion. In turn, there is less concern.
	Although Maxwell McCombs already had some interest in the field, he was exposed to Cohen's work while serving as a faculty member at UCLA, and it was Cohen's work that heavily influenced him, and later Donald Shaw. The concept of agenda setting was launched by McCombs and Shaw during the 1968 presidential election in Chapel Hill, North Carolina. They examined Lippmann's idea of construction of the pictures in our heads by comparing the issues on the media agenda with key issues on the undecided voters' agenda. They found evidence of agenda setting by identifying that salience of the news agenda is highly correlated to that of the voters' agenda. McCombs and Shaw were the first to provide the field of communication with empirical evidence that demonstrated the power of mass media and its influence on the public agenda. The empirical evidence also earned this theory its credibility amongst other social scientific theories.
	A relatively unknown scholar named G. Ray Funkhouser performed a study highly similar to McCombs and Shaw's around the same time the authors were formalizing the theory. All three scholars – McCombs, Shaw, and Funkhouser – even presented their findings at the same academic conference. Funkhouser's article was published later than McCombs and Shaw's, and Funkhouser doesn't receive as much credit as McCombs and Shaw for discovering agenda setting. According to Everett Rogers, there are two main reasons for this. First, Funkhouser didn't formally name the theory. Second, Funkhouser didn't pursue his research much past the initial article. Rogers also suggests that Funkhouser was geographically isolated at Stanford, cut off from interested researchers, whereas McCombs and Shaw had got other people interested in agenda setting research.
2.2.2	Diffusion of Innovation Theory
	The diffusion of innovation theory is a theory of how, why and at what new ideas, technology spread through cultures. Findings, show that this theory was first studied by the French sociologist Gabriel Trad (1890), German and French anthropologists, Friedrick Ratzy and leo frobenious. However the theory was popularised in the 1962 by Everett Rogers in his book “Diffusion of Innovation” who essentially describes the process by which:
i.  An innovation 
ii. Is communicated through certain channels 
iii. Overtime
iv. Among the members of a social system (Roger, 2003, cited by M Bayo, Kah and Tesundi, 2018).
The diffusion of innovation theory analysis how the social members adopt the new innovative ideas and how they made the decision towards it. Both mass media and interpersonal communication channel is involved in the diffusion process. The theory  heavily relies on Human capital. According to the theory, innovations should be widely adopted in order to attain development and sustainability. In real life situations the adaptability of the culture played a very relevant role where ever the theory was applied. Rogers proposed four elements of diffusion of innovations they are four-elements-of-diffusion-of-innovation
· Innovations– an idea, practice, or object perceived as new by an individual. It can also be an impulse to do something new or bring some social change
· Communication Channel– The communication channels take the messages from one individual to another. It is through the channel of communication the Innovations spreads across the people. It can take any form like word of mouth, SMS, any sort of literary form etc
· Time – It refers to the length of time which takes from the people to get adopted to the innovations in a society. It is the time people take to get used to new ideas. For an example consider mobile phones it took a while to get spread among the people when it is introduced in the market
· Social System– Interrelated network group joint together to solve the problems for a common goal. Social system refers to all kinds of components which construct the society like religion, institutions, groups of people etc
	Who made the decision to accept the innovation? Rogers says that in a social system there are three ways the decisions are taken. He suggested the three ways considering the ability of people to make decisions of their own and their ability to implement it voluntarily, the three ways are as follows..
· Optional– Individuals made a decision about the innovation in the social system by themselves
· Collective –  The decision made by all individuals in the social system
· Authority – Few individuals made the decision for the entire social system
2.3	Empirical Review
	Literature on podcasting is currently mostly practice based and anecdotal. The majority covers “How to” create podcasts and technical requirements, others describe perceptions of use. For instance work presented by Ketterl et al. (2016) describe the use of VirtPresenter - a PowerPoint based lecture recording system currently integrated into Stud.IP - a Learning Management System to 
create a web enabled presentation for further adaptation to mobile devices while Gannod et al. (2008) use Profcast for capturing Microsoft Power Point and Apple Keynote presentations with voiceovers; Snapz for capturing full motion presentations of software use (e.g. a screen cast); iMovie for capturing full motion talking head lectures; iWeb for deploying the podcasts onto a standard web server and Black Board for storage, grade book and assessment management. 	Other such works include those by; Copley, 2017; Brown et al., 2008; Chandra, 2007; Rech (2017), Larraga et al. (2017), Rugg (2025) and Meinel et al. (2017). Many of the applications use software such as iMovie, iWeb and Garage band normally shipped with Apple computers which in most cases are expensive and therefore limited in ownership by lecturers and students in the developing world. 
	Other works present perceptions on usage of podcasts for instance Shim and Shropshire (2017) provide an overview of podcasting and webcasting, and examine student perceptions, preferences and receptiveness between the different delivery richness of communication media in the USA, Jowitt (2018) presents perceptions and usage of library instructional podcasts by staff and students at New Zealand’s Universal College of Learning, Ractham and Zhang (2016) provide a technological overview of podcasting, and examine the potential of podcasting usage within educational settings, podcasting academia, and suggest future directions for podcasting in the USA.
	Despite the reported successes for many of the tools presented, there is a gap in the literature on the usage and perceptions of podcasting for developing HEIs. Mugwanya & Marsden (2021) further reveal that the majority of tools published for authoring mobile educational content report on their use in developed HEIs. These tools may not be easily adapted to developing HEIs due to the varying social, economic and cultural environments.
	Another study was conducted by Güler et al. that discussed Podcast applications in pre-service language teacher education from a constructivist perspective. Wherever the present study attempted to explore the perceptions of pre-service teachers towards the potential of podcasting in promoting the constructivist approach in, for example, is language learning (Kings, 2020). And next, another study was conducted by Florini about The Podcast “Chitlin' Circuit”: Black Podcasters, Alternative Media, and Audio Enclaves, Journal of Radio & Audio Media which discussed. The podcasts also share heavily overlapping audiences. Will be found many of the same people in the chat rooms of various podcasts or leaving reviews and listener feedback for multiple shows in the network (Helder, 2020). 
	Also, previous research with a similar topic was conducted by Phillips entitled Empowering students: Using technology enhanced learning to foster learner autonomy, in Pannonia Research Award: Regionale und Europäische Zukunftsfragen regarding Producing podcasts requires students to master several skills, including researching and analyzing information, creating an outline, drafting and editing a script, and repeated rehearsals to practice pronunciation and fluency (Wendell, 2020). 	Also, another study was conducted by Clare et al. regarding ‘It was all in your voice’ - Tertiary student perceptions of alternative feedback modes (audio, video, podcast, and screencast) and regarding the current study is the first to examine the podcasting diffusion phenomenon by integrating the perspectives of social discourse, normative influence, and behavioral theory, the main objective here is to help advance theory development in new media diffusion research (Helder, 2020).


CHAPTER THREE
3.1	RESEARCH METHOD
	This is a descriptive where only one study a large population and researcher have to sample some portion of the population and generalize. It is a study that investigate the existing characteristic of a large group of peoples or situation.
	Olayiwola (2017) put it that survey research is a research method that describes a given state of affairs at a particular time. It is commonly involved gathering data from a population at a period from the total population a carefully selected sample having fact and characteristic techniques.
3.2	POPULATION OF THE STUDY
	Population according to Euroborowalai (2003:15) refers to the entire subject whom the researcher is investigating or any group of organization being studied by investigator that constitute the population. This research work is to determine “ the effect of Advertising on consumer behaviour’, therefore the population of this study comprises of people in Ilorin, Kwara State.
3.3	SAMPLE SIZE AND SAMPLING TECHNIQUES
	Undoubtedly, it is believed that the sample of population of research was the entire public of Nigeria. The researcher used to purposive sampling, people in Ilorin, Kwara State in selecting 200 respondents out of the population among different department questionnaire were administered on those who make themselves available this ensure hundred percent rate of return.
The study could not be carried out on all the population of students in University of Ilorin. Therefore the adoption of the purposive techniques is to select 200 Students from various department.
3.4	INSTRUMENTATION 
The research instrument for this study was the questionnaire. The questionnaire contained 15-items, which were used to elicit information from respondents. The questionnaire was divided in two sections A and B. Section A contained demographic information about the respondents, which put out on their gender, age and qualification. Section B was used to collect data to elicit response to research questions about the research.  	
Since this study employed survey design, questionnaires were used to collect data. In order to ensure that relevant items were included in the questionnaire, extensive and relevant literature were consulted before the instrument for data collection was constructed.
3.5	VALIDITY AND REALIBILITY OF THE INSTRUMENT 
	Validity is concerned with the ability of a research instrument to measure that it has design to measure. i.e how will it measure, does the instrument measure what is suppose to measure.
 	This instrument is valid because questionnaire is protested and the question were given the desired result moreover the question were crossed checked by the supervisor o give instrument validity on the basis of the above, the instrument is therefore valid.
In order to ensure that relevant items were included in the questioners, extensive and relevant literature were consulted before instrument for data collection was constructed; this is done in other to ensure content validity of questionnaires . A constructed questioner was given to expert in the field in other to go through and criticise. This is imperative in order to make sure that the data collection instrument had face validity.
This research is descriptive and expository in nature questionnaire were use as instrument out data with the respondents opinion or views on the “uses and adoption of podcast”
3.6	METHOD OF ADMINISTRATION OF INSTRUMENT 
The instrument used in the study is questionnaire and it will be distributed through personal visit and consultation, we will consult various respondents at University of Ilorin, which will include 100 Students from 10 Departments in 3 Institutes in Kwara State polytechnic.   The three institutes include Institute of Information Communication and Technology (IICT), Institute of Technology (IOT) and Institute of Finance and management Studies (IFMS). Three Department will be selected from IICT, this departments include Mass Communication, Office Technology management and Computer science, three Department from IOT which includes Mechanical engineering department, Electrical engineering department and Civil engineering department and four Departments will be selected from IFMS which include Business Administration, Public administration, Accountancy Department and  Banking and finances Department.
3.7	METHOD OF DATA ANALYSIS 
	To make the analysis of the media collection sample frequency count was used, the statistical, computation was done manually, furthermore, table as part of the research, questions and each respondents were scared accounting to the basis or frequency distribution and sample percentage were corrupted from distributed.
















CHAPTER FOUR
DATA PRESENTATION, ANALYSIS AND INTERPRETATION
4.1	Introduction 
	This explain how data collected and all question raised in the administered questionnaires are presented and analyzed.
	The data collected were arranged in table to facilitate clear analysis.
	The simple percentage method was adopted to give a detailed analysis of data collected in other to understand the relevance of the answer received from the questions asked.
4.2	Demographic Data of Respondents
This section presents the bio data of the respondents including sex, age, marital status, educational qualification, and occupation.
Table 4.2.1: Distribution of the respondents by Sex
	OPTIONS
	RESPONDENTS
	PERCENTAGE

	Male
	60
	60%

	Female
	40
	40%

	Total
	100
	100


Source:  Field Survey, 2025
From the table above, 60 respondents representing 60% were Male while 40 respondents representing 40% were Female.
Table 4.2.2: Distribution of the respondents by Age 
	OPTIONS
	RESPONDENT
	PERCENTAGE

	18-22 years
	45
	45%

	23-27 years
	35
	35%

	28 years and above
	20
	20%

	Total
	100
	100%


Source:  Field Survey, 2025
The above table shown that 45 representing 45% were range from 18-22, 35 respondents representing 35% were range from 23-27, while 20 respondents representing 20% were range from 28 years and above age.
Table 4.2.3: Distribution of the respondents by Faculty 
	OPTIONS
	RESPONDENT
	PERCENTAGE

	Art
	20
	20%

	Social Science
	20
	20%

	Science 
	20
	20%

	Law 
	20
	20%

	Engineering 
	10
	10%

	Management Science
	10
	10%

	Total
	100
	100%


Source:  Field Survey, 2025
In the table above 20 respondents representing 20%  are from Art, 20 respondents 20% are Social Science, 20 respondents representing 20%  are from Science, 20 respondents representing 20%  are from Law, 10 respondents representing 10%  are from Engineering while 10 respondents representing 10% are from Management Science Faulty.
Table 4.2.4: Distribution of the respondents by Level 
	OPTIONS
	RESPONDENT
	PERCENTAGE

	100 level
	25
	25%

	200 level
	25
	25%

	300 level
	20
	20%

	400 level 
	20
	20%

	500 level and above  
	10
	10%

	Total
	100
	100%


Source:  Field Survey, 2025
In the table above 25 respondents representing 25%  are in 100 level, 25 respondents 25% are 200 level, 20 respondents representing 20%  are 300 level, 20 respondents representing 20%  are 400 level, while 10 respondents representing 10% are 500 level and above.



SECTION B
TABLE 4.2.5: Do you have access to the internet on your mobile device or computer?
	OPTIONS
	FREQUENCY 
	PERCENTAGE (%)

	Yes
	90
	90%

	No
	10
	10%

	Total 
	100
	100%


Source: Field Survey, 2025
	This table above shows that 90 respondents representing 90% said Yes and just only 10 respondents representing 10% said No that they didn’t have access to the internet on there mobile devices.
TABLE 4.2.6: Do you listen to podcast? 
	OPTIONS
	FREQUENCY 
	PERCENTAGE (%)

	Yes
	80
	80%

	No
	20
	20%

	Total
	100
	100%


Source: Field Survey, 2025.
	The table above is showing that 180 respondents representing 90% said that Yes while 20 respondents representing 10% said No that they don’t listen to podcast.
TABLE 4.2.7: Would you like more podcasts to be integrated into your curriculum? 
	OPTIONS 
	FREQUENCY 
	PERCENTAGE (%)

	Yes
	90
	90%

	No
	10
	10%

	Total
	100
	100%


Source: Field Survey, 2025.
	The table above is showing that 90 respondents representing 90% said that Yes that they will like more podcast to be integrated into there curriculum while, 10 respondents representing 10% said No that they don’t like more podcast to be integrated into there curriculum.

TABLE 4.2.8: Do you find podcasts helpful for your studies? 
	OPTIONS 
	FREQUENCY 
	PERCENTAGE (%)

	Yes
	90
	90%

	No
	10
	10%

	Total
	100
	100%


Source: Field Survey, 2025.
	The table above is showing that 90 respondents representing 90% said that Yes that they find podcasts helpful for your studies while, 10 respondents representing 10% said No that they don’t find podcasts helpful for your studies.
SECTION C
Table 4.2.1: I am familiar with what a podcast is
	OPTIONS
	RESPONDENTS
	PERCENTAGE (%)

	Strongly Disagree
	5
	5%

	Disagree
	10
	10%

	Neutral
	-
	-

	Agree
	30
	30%

	Strongly Agree
	55
	55%

	Total 
	100
	100%


Source:  Field Survey, 2025
The table above shows that 5 respondents representing 5% Strongly Disagree, 10 respondents representing 10% Disagree, 30 respondents representing 30% Agree and while 55 respondents representing 55% Strongly Agree that they are familiar with what a podcast is.
Table 4.2.2: I have listened to a podcast before?
	OPTIONS
	RESPONDENTS
	PERCENTAGE (%)

	Strongly Disagree
	10
	10%

	Disagree
	10
	10%

	Neutral
	-
	-

	Agree
	20
	20%

	Strongly Agree
	60
	60%

	Total 
	100
	100%


Source:  Field Survey, 2025
The table above shows that 10 respondents representing 10% Strongly Disagree, 10 respondents representing 10% Disagree, 20 respondents representing 20% Agree and while 60 respondents representing 60% Strongly Agree that they have listened to a podcast before..
Table 4.2.3: I actively search for educational podcasts
	OPTIONS
	RESPONDENTS
	PERCENTAGE (%)

	Strongly Disagree
	10
	10%

	Disagree
	10
	10%

	Neutral
	-
	-

	Agree
	30
	30%

	Strongly Agree
	50
	50%

	Total 
	100
	100%


Source:  Field Survey, 2025
The table above shows that 10 respondents representing 10% Strongly Disagree, 10 respondents representing 10% Disagree, 30 respondents representing 30% Agree and while 50 respondents representing 50% Strongly Agree that they have actively search for educational podcasts
Table 4.2.4: Podcasts are easily accessible to me
	OPTIONS
	RESPONDENTS
	PERCENTAGE (%)

	Strongly Disagree
	10
	10%

	Disagree
	15
	15%

	Neutral
	-
	-

	Agree
	50
	50%

	Strongly Agree
	25
	25%

	Total 
	100
	100%


Source:  Field Survey, 2025
The table above shows that 10 respondents representing 10% Strongly Disagree, 15 respondents representing 15% Disagree, 50 respondents representing 50% Agree and while 25 respondents representing 25% Strongly Agree that podcasts are easily accessible to me.

Table 4.2.5: I frequently use podcasts as a source of academic information
	OPTIONS
	RESPONDENTS
	PERCENTAGE (%)

	Strongly Disagree
	15
	15%

	Disagree
	15
	15%

	Neutral
	-
	-

	Agree
	40
	40%

	Strongly Agree
	30
	30%

	Total 
	100
	100%


Source:  Field Survey, 2025
The table above shows that 15 respondents representing 15% Strongly Disagree, 15 respondents representing 15% Disagree, 40 respondents representing 40% Agree and while 30 respondents representing 30% Strongly Agree that they frequently use podcasts as a source of academic information.
Table 4.2.6: I use podcasts as a substitute for missing lectures. 
	OPTIONS
	RESPONDENTS
	PERCENTAGE (%)

	Strongly Disagree
	50
	50%

	Disagree
	25
	25%

	Neutral
	-
	-

	Agree
	15
	15%

	Strongly Agree
	10
	10%

	Total 
	100
	100%


Source:  Field Survey, 2025
The table above shows that 100 respondents representing 50% Strongly Disagree, 50 respondents representing 25% Disagree, 30 respondents representing 15% Agree and while 20 respondents representing 10% Strongly Agree that they use podcasts as a substitute for missing lectures.
Table 4.2.7: Podcasts help me revise and prepare for exams.
	OPTIONS
	RESPONDENTS
	PERCENTAGE (%)

	Strongly Disagree
	50
	50%

	Disagree
	20
	20%

	Neutral
	-
	-

	Agree
	10
	10%

	Strongly Agree
	20
	20%

	Total 
	100
	100%


Source:  Field Survey, 2025
The table above shows that 50 respondents representing 50% Strongly Disagree, 20 respondents representing 20% Disagree, 20 respondents representing 10% Agree and while 20 respondents representing 20%  Strongly Agree that podcasts help me revise and prepare for exams.
Table 4.2.8: I prefer using podcasts over reading lecture notes
	OPTIONS
	RESPONDENTS
	PERCENTAGE (%)

	Strongly Disagree
	45
	45%

	Disagree
	30
	30%

	Neutral
	-
	-

	Agree
	10
	10%

	Strongly Agree
	15
	15%

	Total 
	100
	100%


Source:  Field Survey, 2025
The table above shows that 45 respondents representing 45% Strongly Disagree, 30 respondents representing 30% Disagree, 10 respondents representing 10% Agree and while 15 respondents representing 15% Strongly Agree that they prefer using podcasts over reading lecture notes.
Table 4.2.9: I use podcasts for both academic and personal development
	OPTIONS
	RESPONDENTS
	PERCENTAGE (%)

	Strongly Disagree
	50
	25%

	Disagree
	100
	50%

	Neutral
	-
	-

	Agree
	20
	10%

	Strongly Agree
	30
	15%

	Total 
	100
	100%


Source:  Field Survey, 2025
The table above shows that 50 respondents representing 25% Strongly Disagree, 100 respondents representing 50% Disagree, 20 respondents representing 10% Agree and while 30 respondents representing 15% Strongly Agree that they use podcasts for both academic and personal development.

Table 4.2.10: My lecturers recommend podcast use for academic work
	OPTIONS
	RESPONDENTS
	PERCENTAGE (%)

	Strongly Disagree
	50
	50%

	Disagree
	25
	25%

	Neutral
	-
	-

	Agree
	20
	20%

	Strongly Agree
	5
	5%

	Total 
	100
	100%


Source:  Field Survey, 2025
The table above shows that 50 respondents representing 50% Strongly Disagree, 25 respondents representing 25% Disagree, 20 respondents representing 20% Agree and while 5 respondents representing 5% Strongly Agree that they are lecturers recommend podcast use for academic work.
Table 4.2.11: Peer influence encourages my use of podcasts.
	OPTIONS
	RESPONDENTS
	PERCENTAGE (%)

	Strongly Disagree
	10
	10%

	Disagree
	10
	10%

	Neutral
	-
	-

	Agree
	35
	35%

	Strongly Agree
	45
	45%

	Total 
	100
	100%


Source:  Field Survey, 2025
The table above shows that 10 respondents representing 10% Strongly Disagree, 10 respondents representing 10% Disagree, 35 respondents representing 35% Agree and while 45 respondents representing 45% Strongly Agree that peer influence encourages there use of podcasts
Table 4.2.12: The user-friendliness of podcast platforms affects my usage.
	OPTIONS
	RESPONDENTS
	PERCENTAGE (%)

	Strongly Disagree
	10
	10%

	Disagree
	20
	20%

	Neutral
	-
	-

	Agree
	50
	50%

	Strongly Agree
	20
	20%

	Total 
	100
	100%


Source:  Field Survey, 2025
The table above shows that 10 respondents representing 10% Strongly Disagree, 20 respondents representing 20% Disagree, 50 respondents representing 50% Agree and while 50 respondents representing 50% Strongly Agree that the user-friendliness of podcast platforms affects there usage.
Table 4.2.13: Accessibility to smart phones and data influences my podcast use
	OPTIONS
	RESPONDENTS
	PERCENTAGE (%)

	Strongly Disagree
	50
	50%

	Disagree
	20
	20%

	Neutral
	-
	-

	Agree
	10
	10%

	Strongly Agree
	20
	20%

	Total 
	100
	100%


Source:  Field Survey, 2025
The table above shows that 50 respondents representing 50% Strongly Disagree, 20 respondents representing 20% Disagree, 10 respondents representing 10% Agree and while 20 respondents representing 20% Strongly Agree that accessibility to smart phones and data influences my podcast use.
Table 4.2.14: I believe podcasts are an effective learning tool.
	OPTIONS
	RESPONDENTS
	PERCENTAGE (%)

	Strongly Disagree
	10
	10%

	Disagree
	10
	10%

	Neutral
	-
	-

	Agree
	50
	50%

	Strongly Agree
	30
	30%

	Total 
	100
	100%


Source:  Field Survey, 2025
The table above shows that 10 respondents representing 10% Strongly Disagree, 10 respondents representing 10% Disagree, 50 respondents representing 50% Agree and while 30 respondents representing 30% Strongly Agree that and believe podcasts are an effective learning tool.


Table 4.2.15: Podcasts help me to better understand academic content.
	OPTIONS
	RESPONDENTS
	PERCENTAGE (%)

	Strongly Disagree
	10
	10%

	Disagree
	20
	20%

	Neutral
	-
	-

	Agree
	40
	40%

	Strongly Agree
	30
	30%

	Total 
	100
	100%


Source:  Field Survey, 2025
The table above shows that 10 respondents representing 10% Strongly Disagree, 20 respondents representing 20% Disagree, 40 respondents representing 40% Agree and while 30 respondents representing 30% Strongly Agree that podcasts help me to better understand academic content
Table 4.2.16: I experience difficulty in finding quality academic podcasts
	OPTIONS
	RESPONDENTS
	PERCENTAGE (%)

	Strongly Disagree
	10
	10%

	Disagree
	10
	10%

	Neutral
	-
	-

	Agree
	40
	40%

	Strongly Agree
	40
	20%

	Total 
	100
	100%


Source:  Field Survey, 2025
The table above shows that 10 respondents representing 10% Strongly Disagree, 10 respondents representing 10% Disagree, 40 respondents representing 40% Agree and while 40 respondents representing 40% Strongly Agree that they have experience difficulty in finding quality academic podcasts.
Table 4.2.17: Lack of time limits my ability to use podcasts.
	OPTIONS
	RESPONDENTS
	PERCENTAGE (%)

	Strongly Disagree
	50
	50%

	Disagree
	20
	20%

	Neutral
	-
	-

	Agree
	10
	10%

	Strongly Agree
	20
	20%

	Total 
	100
	100%


Source:  Field Survey, 2025
The table above shows that 50 respondents representing 50% Strongly Disagree, 20 respondents representing 20% Disagree, 10% respondents representing 10% Agree and while 20 respondents representing 20% Strongly Agree that lack of time limits my ability to use podcasts.
Table 4.2.18: High data cost discourages me from streaming or downloading podcasts
	OPTIONS
	RESPONDENTS
	PERCENTAGE (%)

	Strongly Disagree
	10
	10%

	Disagree
	10
	10%

	Neutral
	-
	-

	Agree
	30
	30%

	Strongly Agree
	50
	50%

	Total 
	100
	100%


Source:  Field Survey, 2025
The table above shows that 10 respondents representing 10% Strongly Disagree, 10 respondents representing 10% Disagree, 30 respondents representing 30% Agree and while 50 respondents representing 50% Strongly Agree that the high data cost discourages me from streaming or downloading podcasts.
Table 4.2.19: I face distractions when listening to podcasts
	OPTIONS
	RESPONDENTS
	PERCENTAGE (%)

	Strongly Disagree
	10
	10%

	Disagree
	20
	20%

	Neutral
	-
	-

	Agree
	30
	30%

	Strongly Agree
	40
	40%

	Total 
	100
	100%


Source:  Field Survey, 2025
The table above shows that 10 respondents representing 10% Strongly Disagree, 20 respondents representing 20% Disagree, 30 respondents representing 30% Agree and while 40 respondents representing 40% Strongly Agree that they face distractions when listening to podcasts


Table 4.2.20: I technical issues prevent them from effectively using podcasts.
	OPTIONS
	RESPONDENTS
	PERCENTAGE (%)

	Strongly Disagree
	10
	10%

	Disagree
	10
	10%

	Neutral
	-
	-

	Agree
	60
	60%

	Strongly Agree
	20
	20%

	Total 
	100
	100%


Source:  Field Survey, 2025
The table above shows that 10 respondents representing 10% Strongly Disagree, 10 respondents representing 10% Disagree, 60 respondents representing 60% Agree and while 20 respondents representing 20% Strongly Agree that technical issues prevent them from effectively using podcasts.
4.3	ANALYSIS OF RESEARCH QUESTIONS
Research Question One: What is the evaluation of student’s understanding on how podcasts can enhance their learning experiences?  This was analyzed in table 4.7 of the analysis item in which 100 respondents representing 50% agrees that what motivates them to listen to podcast is because they learn new things, while 100  respondents representing 50% chooses entertainment. Furthermore, (Edirisingha & Salmon, 2025) said Podcasting helps learners while being mobile, listening to educational material as a podcasting is different from listening for entertainment; therefore, podcasts must be integrated with other learning activities, such as online discussions. Teacher can integrate podcasting in the classroom through online or blended learning, Ukwueze & Okpulo(2014)said podcasting provides a marginal improvement, and that its true value should be found on its potential to help those who otherwise could not enroll and attend the class, and would be excluded from the educational process.
Research question two: What is the technological constraints and disparities in access to devices and internet connectivity among students. This was analyzed in table 4.12 of the research analysis item whereby 52 respondents, which represent 26% of the respondents choose lack of time as the barriers preventing them from listening to podcast more frequently, 72 respondents which represent 36% of the respondents difficulty finding interesting podcast, while 76 which represent 38% of the respondents choose poor internet connectivity. Furthermore, Elton, 2025 opined that Although the task of technology integration presents significant challenges to school districts, school administrators, and teachers alike, exciting new educational technologies are increasingly available that offer teachers novel ways of presenting material to students. Research on the reading and writing technologies reviewed throughout this book demonstrates they can have considerable positive impacts on student performance. And, efforts to adopt new educational technologies in the classroom will be rewarded, albeit with some potential barriers.
Research Question Three: What is the availability and quality of podcast content relevant to the academic needs and interests of students? This was analyzed in table 4.13 of the research item analysis where 200 respondents representing 100% agrees that they find podcast helpful for their studies. It was also supported by Lang, 2020 who said The circumstances in which the individual operates will influence information seeking behavior. Ellis remarks: the detailed interrelation or interaction of the features in any individual information-seeking patterns will depend on the unique circumstances of the information-seeking activities of the person concerned at that particular point in time. Many influencing factors (also called variables or barriers) have been identified, such as occupations, task complexity, individual characteristics, the information seeker's experience with the WWW, information retrieval systems and information seeking, research skills, intuitiveness of the IRS, experience with the specific WWW search tool, training received, understanding/interpretation of the information need(s), the discipline in which the information seeker works; the information seeker's existing state of knowledge of the problem area.
4.4	Discussion of Findings
This finding of this research topic “Uses and adoption of podcast by students in higher institution” the result of this research work show that the audience has 89-7% that the audience have a high positive perception towards the uses and adoption of podcast by higher institution students in our today society.
Audience had shown high positive perception on uses and adoption of podcast, this made them to have high percentage (89.7%) of uses and adoption of podcast by higher institution students.
Audience also showed high positive perception on uses and adoption of podcast with (76.6%) that the uses of podcast helps in enhancing their learning in the higher institution. 
Using technology enhanced learning to foster learner autonomy, in Pannonia Research Award: Regionale and Europäische Zukunftsfragen regarding Producing podcasts requires students to master several skills, including researching and analyzing information, creating an outline, drafting and editing a script, and repeated rehearsals to practice pronunciation and fluency (87.5%). All forms of podcast, as well as the incorporation of the podcast as an educational resource was relatively fast if we consider that by 2009 a comprehensive meta-analysis had already been carried out on the use of the medium, which had only just started to become popular a few years earlier.












CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1	SUMMARY
	The study examine the uses and adoption of podcast in higher institution using University of Ilorin (Unilorin) as the case study. The objective of the study is to vividly streamlined how podcast can be used and adopted in higher institution learning. Data was collected using the questionnaire which was distributed to the students of the institution who are being used as the respondents for this research work and Two Hundred (200) students were chosen.      
Also, according to the study, A podcast is a digitally recorded sound (or sometimes sound with vision) file. The name comes from the Apple iPod, a small, very portable player with a huge memory into which thousands of podcasts can be downloaded. Podcasting is strictly speaking the process of rendering the files accessible to listeners, usually via the Internet or a computer network from which they can be downloaded onto an iPod or similar MP3 or MP4 player. However, as with 'broadcasting' and 'broadcasts', podcasting is often applied to the whole system of making and using podcasts.
Podcasting can now be considered as a stable technology, ready to move from experimental and pilot uses into mainstream education. There is a significant body of empirical evidence of the impact of podcasting on student learning and staff engagement. Academics are developing podcasting approaches within a variety of educational contexts, though most take a single aspect of teaching and learning (for example, presenting information to students) and develop a podcasting approach to support it. Universities are integrating podcasts into their learning environments, for use on campus, nationally and even globally. 	
5.2	CONCLUSION
Based on the findings of this study, it was concluded that the students at the University of Ilorin, do not frequently utilize podcast for learning purposes. There is possibility for the students at the universities to use podcast for other activities especially for fun activities but this study concluded that students do not use podcast often for educational activities. It was also concluded that the utilization of educational podcasting by undergraduates in Unilorin improves students’ attitude towards learning. Consequently, the usage of podcast for learning by students at University of Ilorin is positively proportional to students’ learning attitude. Hence, it was finally concluded in the study that the effective utilization of podcasting for learning yields positive learning attitude for the students at University of Ilorin, Nigeria.
Podcasts are being used in higher education. Lecturers are using them with different purposes and applying different production approaches. They considered the introduction of podcasts in their courses a very positive experience, as they are an effective tool in delivering content, feedback, guidelines, etc. Most of the students accepted quite well the podcasts, but they did not take the advantage of listening to them in their mobile devices.
Lecturers considered that podcast production is time-consuming and there is a lack of institutional recognition of their teaching effort. However, they intend to continue using podcasts in their courses.
Due to the positive results achieved, a study in a distance learning course will be conducted to analyze the effect of podcast types (informative, guidelines and feedback) in students’ motivation to task achievement.
Furthermore, Podcasts are an excellent digital technology that has acquired an extraordinary acceptance in the general public and has been translated into formal education settings. Two main attributes are associated with podcasts: (a) source of obtaining information or learning and (b) versatility and flexibility in terms of usage. These features support the idea of its adoption as an instructional resource. As evidenced by students’ perception, podcast adoption as an educational resource depends on content, length, usefulness, and entertaining value. On the other hand, podcast acceptance by faculty members depends heavily on working conditions and technological competencies.
The findings of our study are a significant contribution to the area of educational technology, presenting an overview of the use of technology and potential adoption of podcasts among members of a community of higher education in Puerto Rico. Although the findings are limited to this scenario due to the non-inferential approach, the selection of the case study as a research design allowed us to have an initial empirical exploration on the topic.
5.3	RECOMMENDATION
In the course of this research It is recommended in the study that:
· School authority should create awareness and provide devices needed for podcasting to lecturers and learners so that podcasting can be utilized and students’ attitude towards learning can be improved.
· Curriculum developers should integrate podcasting into the curriculum planning and design for the purpose improving students’ attitude towards learning.
· University lecturers should implement the use of podcast for instructional purposes for the purpose of improving students’ attitude towards learning.
· Students should explore a wide range of podcast genres, including educational, news, entertainment, and subject-specific podcasts, to enhance their learning experience and stay informed on various topics.
· Incorporate podcasts into daily routines, such as during commutes, exercise, or leisure time, to make learning more flexible and convenient.
· Utilize educational podcasts to supplement course material, gain deeper insights into complex topics, and access diverse perspectives that may not be covered in traditional textbooks.
· Participate in interactive podcasts that encourage listener feedback, discussions, and Q&A sessions to enhance understanding and retention of the material.
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APPENDIX I
Department of Mass Communication
Institute of Information and 
Communication Technology
P.M.B 1375
Ilorin, Kwara State. 
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 I am final year student of the above department, conducting a research on the topic “USES AND ADOPTION OF PODCAST BY STUDENT IN HIGHER INSTITUTION (A CASE OF UNIVERSITY OF ILORIN (UNILORIN) STUDENT ILORIN) in Partial fulfillment for the award of Higher National Diploma (HND) in Mass Communication. We will be glad if you help Fill the attached questionnaire to enable us carry out this research work successfully.
We promise that any information provided will be treated with Confidentiality and used only for purpose of the research work.
Thank you for your anticipated cooperation 

    Yours Sincerely, 

				           		                            Soliu Kehinde Abdulsalam
                            HND/23/MAC/FT/0788






APPENDIX II
QUESTIONNAIRE
SECTION A
INSTRUCTION: Please tick (  ) appropriately in the boxes
1.	Gender:    
(a) Male    (    )   (b) Female    (   )
2.	Age: 	
(a) 18-22 years    (    )     (b) 23-27 years     (   )   (c) 28 and above (   )	
3.	Faculty:  
(a) Art   (  )    (b) Science   (   )     (c) Social Science    (  )   (d) Law   (  )   
(e) Engineering   (  )    (f) Management Science   
4.	Level of study:  
(a) 100 level (   )    (b) 200 level (   )    (c) 300 level (  )   (d) 400 level  (   ) 
(e) 500 level and above (   ) 
SECTION B: RESEARCHED BASED QUESTIONS
5.	Do you have access to the internet on your mobile device or computer?
	(a) Yes    (   )    (b) No      (   )
6.	Do you listen to podcasts:	
(a) Yes    (   )    (b) No      (   ) 
6.	Would you like more podcasts to be integrated into your curriculum?
(a)  Yes       (    )              (b) No     (    )
7.	Do you find podcasts helpful for your studies?
(a)  Yes     (   )        (b) No    (   )




SECTION C: RESEARCH BASED QUESTIONS 
Please indicate your level of agreement with the following statements using the scale below:
1 = Strongly Disagree | 2 = Disagree | 3 = Neutral | 4 = Agree | 5 = Strongly Agree
	S/N
	Statement
	SD
	D
	N
	A
	SA

	1
	I am familiar with what a podcast is.
	
	
	
	
	

	2
	I have listened to a podcast before.
	
	
	
	
	

	3
	I actively search for educational podcasts.
	
	
	
	
	

	4
	Podcasts are easily accessible to me.
	
	
	
	
	

	5
	I frequently use podcasts as a source of academic information.
	
	
	
	
	

	6
		



I use podcasts as a substitute for missing lectures.
	
	
	
	
	

	7
	Podcasts help me revise and prepare for exams
	
	
	
	
	

	8
	I prefer using podcasts over reading lecture notes
	
	
	
	
	

	9
	I use podcasts for both academic and personal development
	
	
	
	
	

	10
	My lecturers recommend podcast use for academic work
	
	
	
	
	

	11
	Peer influence encourages my use of podcasts
	
	
	
	
	

	12
	The user-friendliness of podcast platforms affects my usage.
	
	
	
	
	

	13
	Accessibility to smartphones and data influences my podcast use.
	
	
	
	
	

	14
	I believe podcasts are an effective learning tool.
	
	
	
	
	

	15
	Podcasts help me to better understand academic content.
	
	
	
	
	

	16
	I experience difficulty in finding quality academic podcasts.
	
	
	
	
	

	17
	Lack of time limits my ability to use podcasts.
	
	
	
	
	

	18
		



	High data cost discourages me from streaming or downloading podcasts.



	
	
	
	
	

	19
	I face distractions when listening to podcasts.
	
	
	
	
	

	20
	Technical issues prevent me from effectively using podcasts.
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