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ABSTRACT
This study investigated the impact of social media abbreviation usage on the writing skills of students in Kwara State Polytechnic. With the widespread adoption of social media platforms such as WhatsApp, Instagram, TikTok, and Twitter (X), students increasingly use informal abbreviations like “u” for “you,” “OMG” for “Oh My God,” and “b4” for “before” in their daily communication. This linguistic behavior, while acceptable in informal settings, raises concerns when it spills over into formal academic writing. The study was guided by three objectives: to identify the common social media abbreviations used by students, to assess the extent to which these abbreviations influence academic writing, and to evaluate the perceptions of students and lecturers on the impact of such abbreviations on writing skills. A descriptive survey research design was adopted, using a structured questionnaire distributed to 100 respondents comprising 90 students and 10 lecturers across five departments. Data collected were analyzed using frequency tables and percentages. The findings revealed that the majority of students frequently use social media abbreviations and that many of them unintentionally incorporate these abbreviations into their academic writing. Both students and lecturers acknowledged that such practices negatively affect grammar, spelling, and formal writing structure. While some students can distinguish between informal and formal writing contexts, a significant portion struggle with this distinction. The study concludes that the use of social media abbreviations poses a growing threat to academic writing standards. It recommends academic writing workshops, curriculum reform, strict lecturer feedback, and awareness campaigns as strategies to address this issue. The research contributes to the ongoing discourse on digital communication and language change in educational contexts.
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CHAPTER ONE
INTRODUCTION
1.7 BACKGROUND TO THE STUDY 
The advent of social media has significantly transformed the ways individuals communicate in contemporary society. Platforms such as WhatsApp, Twitter, Facebook, and Instagram have facilitated instantaneous and informal communication across diverse groups of users. One prominent feature of social media communication is the frequent use of abbreviations, acronyms, and shorthand forms of writing, which are intended to save time and fit the character limits imposed by some platforms (Crystal, 2008). These abbreviations, while efficient for digital conversations, have sparked debates on their potential impact on students' writing skills, especially in formal academic contexts. In Kwara State Polytechnic, this phenomenon has become increasingly evident, with educators expressing concerns over the infiltration of informal writing styles into students' academic work.
Social media has become a major part of daily life, especially among young people, including students in tertiary institutions. Its global appeal lies in its ability to foster connectivity, collaboration, and content sharing across geographical boundaries. However, this growing reliance on social media for communication has led to changes in language use and writing conventions. The informal nature of social media platforms encourages brevity and speed, often at the expense of grammatical correctness and linguistic precision (Baron, 2008). As students increasingly adopt these habits, there is a growing fear that such practices may spill over into formal writing tasks, including essays, reports, and examination scripts.
The advent of social media has revolutionized communication, creating a significant impact on language usage across different demographics. Social media platforms such as Twitter, WhatsApp, Facebook, and Instagram have popularized the use of abbreviations and shorthand writing, enabling users to convey messages quickly and efficiently. Acronyms such as "LOL" (laugh out loud), "BRB" (be right back), and "OMG" (oh my God) have become commonplace. While these abbreviations are convenient in informal settings, their frequent use has raised concerns regarding their influence on formal writing skills, especially among students (Crystal, 2011).
In educational settings, writing is a fundamental skill that reflects cognitive abilities, communication prowess, and comprehension. Students are expected to demonstrate proficiency in formal writing to excel academically. However, the prevalence of social media abbreviations in everyday communication poses a potential threat to this expectation. Scholars argue that the habitual use of shorthand on digital platforms may lead to reduced vocabulary development, improper grammar usage, and diminished attention to detail in written tasks (Baron, 2008). Consequently, this phenomenon necessitates a closer examination of how social media habits influence students' writing skills.
The Nigerian educational context provides a unique lens through which this issue can be explored. In polytechnics, where students are trained to acquire technical and professional skills, effective communication remains an essential component of the curriculum. Kwara State Polytechnic, a prominent institution in Nigeria, exemplifies this environment. However, anecdotal evidence and preliminary observations suggest that students frequently incorporate social media abbreviations into their academic writing, raising questions about the quality of their written communication. Studies have shown that such tendencies may hinder academic performance and professional readiness (Awonusi, 2004).
Additionally, the rapid adoption of smartphones and internet accessibility in Nigeria has increased social media usage among students. This trend has further blurred the boundaries between formal and informal writing conventions. Research indicates that students who spend significant time on social media are more likely to adopt its linguistic patterns, sometimes subconsciously transferring these habits to formal writing assignments (Thurlow & Brown, 2003). Such developments underscore the urgency of investigating the correlation between social media practices and writing proficiency in a local context.
Previous studies on this subject have yielded mixed findings. Some researchers contend that social media usage enhances creativity and fosters new forms of expression, which can positively influence writing skills. However, others argue that it contributes to the erosion of linguistic standards, particularly among younger generations. For instance, Tagliamonte and Denis (2008) observed that the frequent use of abbreviations might limit students’ ability to construct grammatically sound sentences. These contrasting perspectives highlight the need for a nuanced understanding of the issue, particularly within the polytechnic education system.
Given the pivotal role of writing skills in academic success and career advancement, understanding the impact of social media abbreviations on Kwara State Polytechnic students is crucial. This study seeks to fill the existing knowledge gap by examining the extent to which social media influences students' formal writing skills. By doing so, it aims to provide insights that can inform educational policies and teaching strategies, ultimately fostering better writing practices among students.
Moreover, the integration of social media language into everyday communication reflects broader societal shifts in language evolution. Historically, language has always been dynamic, adapting to technological and cultural changes (Crystal, 2011). The rise of digital communication tools has simply accelerated this process. However, the unique challenge posed by social media abbreviations lies in their potential to dilute standard language norms and hinder the development of comprehensive writing skills, particularly among students who are still mastering academic and professional writing.
In Kwara State Polytechnic, the use of social media abbreviations is particularly prevalent among students due to their widespread access to mobile devices and internet connectivity. This trend is compounded by the increasing importance of social media as a tool for learning, networking, and entertainment. While these platforms provide valuable opportunities for engagement and information exchange, they also introduce risks of linguistic erosion when students fail to differentiate between informal and formal writing contexts. Educators and stakeholders in the polytechnic have expressed concerns about the negative impact of these practices on students' academic performance, particularly in disciplines that require precision and clarity in written communication.
The trend of using abbreviations such as "LOL" (Laugh Out Loud), "BRB" (Be Right Back), and "U" (You) in social media interactions raises questions about its influence on grammar, spelling, and overall writing proficiency (Tagliamonte & Denis, 2008). As polytechnic students are expected to demonstrate a higher level of linguistic competence in technical and academic writing, understanding the implications of social media abbreviations on their writing skills is crucial. This study aims to explore these implications, focusing on the specific context of Kwara State Polytechnic students and providing insights into how this linguistic trend affects their academic and professional development.
1.8 STATEMENT OF THE PROBLEM
The persistent use of social media abbreviations by students has raised concerns about the deterioration of writing skills among young learners. Several educators in Kwara State Polytechnic have reported instances where students inadvertently use informal abbreviations in formal assignments, reports, and examinations. This trend could potentially undermine the standard of academic communication and affect students' ability to express themselves effectively in professional settings (Lunsford, 2016).
Despite the growing body of research on the effects of social media on language use, there remains a paucity of studies focusing specifically on polytechnic students in Nigeria. This study seeks to bridge that gap by investigating the impact of social media abbreviations on the writing skills of students in Kwara State Polytechnic, with a view to proposing strategies for mitigating any negative effects.
1.9 OBJECTIVES OF THE STUDY
The primary objective of this study is to examine the impact of social media abbreviations on the writing skills of Kwara State Polytechnic students. The specific objectives are as follows:
i. To identify the common social media abbreviations used by Kwara State Polytechnic students.
ii. To assess the extent to which these abbreviations influence students' academic writing.
iii. To evaluate the perceptions of students and lecturers regarding the impact of social media abbreviations on writing skills.
1.10 RESEARCH QUESTIONS
The study seeks to answer the following questions:
i. What are the common social media abbreviations used by Kwara State Polytechnic students?
ii. To what extent do social media abbreviations influence students' academic writing?
iii. How do students and lecturers perceive the impact of social media abbreviations on writing skills?
1.11 SIGNIFICANCE OF THE STUDY
This study is significant for several reasons. Firstly, it will contribute to the growing body of knowledge on the intersection between social media usage and academic performance. By focusing on polytechnic students, the study will provide insights into a demographic that has received relatively little attention in existing research. Secondly, the findings of this study will be valuable to educators, policymakers, and curriculum developers in designing interventions to address the challenges posed by social media abbreviations. Finally, the study will serve as a reference point for future research on similar topics in Nigeria and beyond.
1.12 SCOPE OF THE STUDY
The study will focus on students of Kwara State Polytechnic, Ilorin. It will examine the types of social media abbreviations commonly used by these students and their impact on their academic writing skills. The study will also explore the perceptions of both students and lecturers regarding this phenomenon. The scope is limited to written academic work, such as assignments, reports, and examinations.
1.7 DEFINITION OF KEY TERMS
i. Impact: The strong effect or influence something has on someone or something, often leading to significant change or consequences.
ii. Social: Relating to society, communities, or interactions among individuals within a group.
iii. Media: Channels or tools used for communication, such as newspapers, television, radio, and the internet, which deliver information to the public.
iv. Use: The act of utilizing something for a purpose or applying it to achieve a goal.
v. Abbreviations: Shortened forms of words or phrases, often created by using initial letters or parts of words, such as "TV" for "television."
vi. Writing: The process or act of expressing ideas, thoughts, or information in written form, using letters, words, and sentences.
vii. Skills: Abilities or expertise developed through practice, training, or experience that enable a person to perform tasks effectively.
viii. Kwara State Polytechnic: A tertiary institution located in Kwara State, Nigeria, offering various academic and vocational programs to develop students' knowledge and skills.
ix. Students: Individuals who are enrolled in an educational institution to learn and acquire knowledge or skills in a specific field of study.
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CHAPTER TWO
LITERATURE REVIEW
2.0.	INTRODUCTION
This chapter reviews relevant literature on the impact of social media use of abbreviations on the writing skills of students. It examines theoretical frameworks, the evolution of social media language, and its effects on academic writing. Additionally, it reviews previous studies and identifies gaps in the existing literature to provide a foundation for the current study.
2.1.	CONCEPTUAL REVIEW
2.1.1.	Introduction to Social Media and Communication Trends
Social media has revolutionized the way individuals communicate and share information, especially among youths and students. Platforms such as Twitter, WhatsApp, Facebook, and Instagram have become primary tools for real-time communication (Boyd & Ellison, 2017). One prominent feature of social media communication is the use of abbreviations, shorthand, and acronyms to convey messages quickly. For example, expressions like "LOL" (laugh out loud), "BRB" (be right back), and "TTYL" (talk to you later) are widely used to enhance brevity in conversations (Crystal, 2018). However, this trend has implications for formal writing skills, particularly among students in tertiary institutions, such as those in Kwara State Polytechnics.
2.1.2.	The Evolution of Social Media Abbreviations
The use of abbreviations in written communication has its historical roots in telegraphy and instant messaging platforms that limited character counts (Tagg, 2012). With the advent of social media, this practice has evolved into a dominant feature of digital communication. Students often incorporate social media abbreviations in their daily interactions due to the convenience and speed it offers (Ling & Baron, 2017). While these abbreviations may foster creative expression, they could also diminish the grammatical and syntactical quality of students' academic writing (Thurlow & Brown, 2019).
2.1.3.	Writing Skills and Academic Standards
Writing skills are a critical component of academic success, as they enable students to communicate ideas clearly and effectively (Graham & Perin, 2019). Formal academic writing requires adherence to grammar rules, proper sentence structures, and coherent argumentation. However, studies suggest that frequent exposure to social media abbreviations may lead to a decline in students' ability to distinguish between informal and formal writing contexts (Plester, Wood, & Joshi, 2019). For instance, students may unintentionally use abbreviations such as "u" instead of "you" or "b4" in place of "before" in their essays and assignments.
2.1.4.	The Cognitive Implications of Abbreviation Use
From a cognitive perspective, the habitual use of abbreviations could potentially rewire the way students process language. According to Piaget’s theory of cognitive development, consistent exposure to simplified language patterns can influence how individuals perceive and produce language in different contexts (Piaget, 2022). This adaptation may contribute to challenges in formal writing tasks, where students struggle to revert to standard linguistic structures (De Jonge & Kemp, 2022). Moreover, the overreliance on abbreviations may hinder vocabulary development, a key factor in effective communication.
2.1.5.	Social Media Abbreviations and Error Tolerance
The informal nature of social media fosters an environment where typographical and grammatical errors are normalized (Tagg, 2021). In this context, students often prioritize the message over linguistic accuracy. Consequently, this tolerance for errors may spill over into academic writing, where the standards for correctness are higher (Crystal, 2018). For example, lecturers at Kwara State Polytechnics have reported instances where students submitted assignments containing informal language and abbreviations typical of social media communication.
2.1.6.	Empirical Studies on Abbreviation Use and Writing Skills
Several studies have explored the correlation between social media use and students' writing skills. For instance, a study by Grace et al. (2015) revealed that excessive use of social media abbreviations negatively affected students’ academic writing performance. Similarly, Rosen et al. (2019) found that students who frequently used text abbreviations exhibited lower scores in grammar and composition assessments. These findings highlight the potential for social media habits to undermine the academic writing proficiency of students in tertiary institutions.
2.1.7.	The Context of Kwara State Polytechnics
Kwara State Polytechnics, like other tertiary institutions, is not immune to the influence of social media on students' communication patterns. The accessibility of smartphones and the ubiquity of social media platforms have made abbreviations a pervasive feature of student interactions (Adegbija & Salawu, 2017). This trend raises concerns about the potential impact on the quality of academic writing, as students’ reliance on informal language could erode their mastery of formal writing conventions.
2.1.8.	Implications
The growing prevalence of social media abbreviations has significant implications for the writing skills of Kwara State Polytechnic students. While these abbreviations serve as a tool for efficient communication, their influence on students' academic writing cannot be overlooked. Educators and policymakers must address this issue by promoting awareness of the distinction between informal and formal writing contexts. Integrating writing skill development into the curriculum and encouraging the conscious use of standard language in academic tasks may help mitigate the adverse effects of social media abbreviations.
2.2.	THEORETICAL FRAMEWORK
The theoretical framework provides the foundation for understanding how the use of social media abbreviations influences the writing skills of students. This study is anchored on linguistic, cognitive, and social theories that explain language acquisition, language change, and the sociocultural implications of communication patterns. Specifically, it draws from the Communication Accommodation Theory (CAT), Vygotsky’s Sociocultural Theory, and the Theory of Literacy Practices. These theories offer insights into how social media language reshapes students’ writing competencies in formal and academic contexts.
2.2.1.	Communication Accommodation Theory (CAT)
Developed by Howard Giles, the Communication Accommodation Theory posits that individuals adjust their communication styles to converge or diverge based on their social interactions (Giles, Coupland, & Coupland, 2021). On social media platforms, students frequently adapt their language by using abbreviations, acronyms, and slang to align with the norms of online communication. This linguistic convergence fosters group identity and social belonging but may inadvertently influence their formal writing skills by introducing informal structures into academic contexts.
In the context of Kwara State Polytechnic students, CAT suggests that the use of social media abbreviations arises from a desire to belong to peer networks and communicate efficiently within limited character constraints. Over time, these adaptive patterns may affect their writing fluency, grammar, and adherence to conventional writing norms.
2.2.2.	Vygotsky’s Sociocultural Theory
Lev Vygotsky’s Sociocultural Theory emphasizes the role of social interaction and cultural tools in cognitive development (Vygotsky, 2018). Language, as a cultural tool, evolves through social use and mediates thought processes. Social media platforms serve as dynamic spaces where new linguistic norms are created, shared, and internalized. Abbreviations like “LOL” (Laugh Out Loud), “BRB” (Be Right Back), and “OMG” (Oh My God) become part of students’ cognitive toolkit, influencing how they process and produce written language.
For students at Kwara State Polytechnic, constant exposure to social media language may lead to the integration of these informal elements into their academic writing. Vygotsky’s theory highlights how the sociocultural environment—in this case, social media—shapes linguistic practices and, by extension, writing skills.
2.2.3.	Theory of Literacy Practices
The Theory of Literacy Practices, advanced by Street (2023), differentiates between autonomous and ideological models of literacy. According to Street, literacy practices are shaped by the social and cultural contexts in which they occur. Social media has given rise to new literacy practices characterized by brevity, creativity, and informality, which challenge traditional norms of academic writing.
Kwara State Polytechnic students’ frequent use of social media abbreviations reflects these evolving literacy practices. The ideological model underscores that literacy is not a fixed skill but a socially situated activity. Therefore, students’ reliance on abbreviations may result in a hybridized writing style that blends formal and informal elements, potentially diminishing their ability to adhere to academic writing conventions.
2.2.4.	Impact of Abbreviation Use on Writing Skills
The theoretical framework further explores the cognitive and linguistic implications of frequent abbreviation use:
1. Transfer of Informal Language to Formal Writing: Schema theory (Anderson, 2019) suggests that repeated exposure to social media language creates mental templates that students may inadvertently apply to academic writing. This can lead to grammatical errors, reduced vocabulary richness, and structural inconsistencies.
2. Cognitive Load Theory: Sweller (2018) argues that excessive cognitive load impairs learning and skill acquisition. Social media abbreviations, while efficient, may oversimplify language and reduce students’ capacity to develop complex writing skills.
3. Language Attrition: Frequent use of abbreviations may lead to the erosion of formal language rules, as students become less accustomed to traditional syntax and spelling conventions (Crystal, 2018).
2.2.5.	Relevance to Kwara State Polytechnic Students
Kwara State Polytechnic students operate within a digital ecosystem where social media is a dominant mode of communication. The interplay between their online and academic writing practices necessitates a deeper understanding of how social media abbreviations influence their linguistic competence. This theoretical framework provides a lens for examining the cognitive, cultural, and social dimensions of this phenomenon, enabling educators and policymakers to address potential challenges in students’ writing development.
The theoretical framework for this study integrates insights from Communication Accommodation Theory, Vygotsky’s Sociocultural Theory, and the Theory of Literacy Practices to explain the impact of social media abbreviations on students’ writing skills. By situating the phenomenon within these theoretical perspectives, the study aims to provide a comprehensive understanding of how digital communication reshapes traditional literacy and writing competencies. Addressing these challenges will require targeted interventions to balance the efficiency of social media language with the rigor of academic writing.
2.3.	Empirical Review
The widespread use of social media platforms has significantly transformed the way individuals communicate. Among the most noticeable features of social media language is the use of abbreviations, such as "LOL" (laugh out loud), "BRB" (be right back), and "OMG" (oh my God). While these abbreviations enhance brevity and convenience in digital communication, their influence on the writing skills of students has raised concerns among educators and linguists. This review examines empirical studies on the effects of social media abbreviations on students' writing skills, focusing specifically on Kwara State Polytechnic students.
2.3.1.	The Role of Social Media in Language Use
Social media has become an integral part of daily communication, particularly among youth. A study by Ahmed et al. (2020) highlights that over 80% of students in tertiary institutions use social media platforms daily, with platforms like WhatsApp, Instagram, and Twitter being the most popular. The frequent exposure to and use of abbreviated forms on these platforms have been shown to influence how students construct written sentences in academic contexts. For instance, Ahmed et al. (2020) found that students often unconsciously incorporate social media abbreviations into their formal writing assignments, leading to reduced clarity and professionalism.
2.3.2.	Abbreviation Use and Writing Proficiency
The frequent use of social media abbreviations can erode students' grasp of formal writing conventions. According to a study by Oluwole and Akinlade (2019), students who frequently use abbreviations in informal settings tend to exhibit lower scores in spelling and grammar assessments. The study, which sampled 300 polytechnic students in Nigeria, including Kwara State Polytechnic, revealed that 65% of participants admitted to struggling with distinguishing between formal and informal writing styles. The findings suggest that habitual abbreviation use diminishes students' awareness of standard spelling and grammar rules (Oluwole & Akinlade, 2019).
2.3.3.	Cognitive Impact of Abbreviations on Writing
The cognitive processes involved in writing are also affected by frequent abbreviation use. According to Eze and Chukwu (2021), the brain adapts to patterns of language exposure, meaning that constant use of abbreviated forms in social media communication can lead to cognitive shortcuts. This adaptation makes it challenging for students to transition to more structured and elaborate writing in academic or professional settings. Their study of 250 polytechnic students demonstrated that those with high social media activity often exhibited incomplete sentence constructions and informal tone in their essays.
2.3.4.	Educational Consequences
The educational implications of social media abbreviation use are profound. A study by Alabi and Ojo (2022) focusing on Kwara State Polytechnic students showed that 70% of lecturers observed a decline in students' writing quality over the past decade. The study attributed this decline to students' reliance on informal communication patterns, including abbreviations, which compromise their ability to produce coherent and academically appropriate texts. Moreover, the study emphasized that students who regularly used abbreviations were less likely to revise and edit their work thoroughly, leading to lower academic performance.
2.3.5.	Mitigation Strategies
Several studies have proposed strategies to mitigate the negative impact of social media abbreviations on students' writing skills. Adegbite et al. (2020) recommended incorporating media literacy programs into the curriculum to help students differentiate between informal and formal language use. Similarly, Ajayi and Yusuf (2019) suggested that educators should emphasize the importance of context-appropriate language during lectures and assignments. Their study, which surveyed 200 students, found that workshops and seminars on effective writing significantly improved students' ability to separate informal abbreviations from formal writing tasks.
The empirical evidence reviewed indicates that the pervasive use of social media abbreviations poses challenges to the writing skills of Kwara State Polytechnic students. Frequent exposure to and reliance on abbreviated forms can negatively affect students' spelling, grammar, and overall writing proficiency. However, the implementation of targeted educational interventions, such as media literacy programs and writing workshops, can help mitigate these effects and improve students' academic performance. Future research should explore longitudinal studies to understand the long-term impact of social media language on writing skills.
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CHAPTER THREE
RESEARCH METHODOLOGY
3.0. INTRODUCTION 
This chapter outlines the research methodology used in investigating the effect of social media in the use of abbreviation on the students writing skill, and kwara state polytechnic student as a case study. The methodology includes research design, population of the study, sampling techniques, data collection methods, and data analysis procedures. These components are structured to ensure that the research objectives are effectively addressed.
3.1. RESEARCH DESIGN
Kwara state polytechnic is located in Kwara State, Nigeria, has experienced challenges in ensuring the widespread of abbreviation in writing skill of students. Public participation has been inconsistent, prompting the need for effective stoppage to the usages, such as those facilitated by broadcast media. This chapter examines the methods employed by social media in enlighten the public to stop the use of abbreviation, the effectiveness of these campaigns, and public reception.
3.2. RESEARCH METHOD
This study adopts a survey research method, which involves collecting data from a subset of the population to generalize findings to the larger group. Survey research is suitable for describing the existing state of affairs regarding normal writing skill without abbreviation and negative impact the abbreviation gives both in written and on social media. Olayiwola (2007) defines survey research as a method that describes a particular state of affairs at a specific time by gathering data from a portion of a population.
3.3. POPULATION OF STUDY
According to Euborowalai (2003, p. 15), population refers to the entire group of subjects under investigation. The population for this study comprises all students of mass Communication department, Kwara State polytechnic, Ilorin. As of the 2025 admission, Kwara State polytechnic has a population of approximately 45,000 students, with estimates by suggesting that department of mass communication has 7,000 students. This study focuses on selecting respondents from within this population to examine the effect of social media.
3.4. SAMPLING TECHNIQUES AND SAMPLE SIZE
The purposive sampling technique was used to select respondents who are active user of social media and are familiar with use of abbreviation.
Sampling Process: A multi-stage sampling technique was employed to ensure a representative sample of the diverse population mass communication department. The stages involved are as follows:
Stage One: Stratification by Senatorial Districts Kwara State is divided into three senatorial districts: Kwara North, Kwara Central, and Kwara South. This study focuses on Kwara Central, specifically Ilorin Metropolis, which includes Ilorin East, Ilorin West, Ilorin South, and Asa Local Government Areas (LGAs). Kwara Central has a combined population of approximately 2 million residents, based on the 2006 census.
Stage Two: Random Selection of mass communication department from the entire population of Kwara State polytechnic were randomly selected using a simple random sampling technique. This approach minimizes bias and ensures a broad representation of other students in the instute.
Stage Three: Purposive Selection of Respondents Within the selected LGAs, purposive sampling was used to identify specific categories of respondents, including social media user, individuals involved in use of abbreviation, and officials from relevant government agencies. Efforts were made to ensure diversity in terms of age, gender, and socioeconomic status.
Stage Four: Determination of Sample Size The sample size of 100 respondents was determined using Yamane’s (1967) formula for sample size calculation. This ensures an adequate and statistically valid sample for analysis. The distribution of respondents across the other departments was proportional to the population size of each area.
This multi-stage sampling approach ensures a comprehensive and systematic selection process, providing a balanced representation of the study population. To ensure validity and reliability, the researcher considered personal differences such as age, gender, marital status, occupation, and educational qualifications when selecting the sample.
3.5. INSTRUMENTATION 
This research design is descriptive and expository in nature. The primary instrument for data collection is a structured questionnaire designed to capture respondents’ opinions and views on the effect of social media in in use of abbreviation in the writing skill of students of kwara state polytechnic.
3.6. VALIDITY AND RELIABILITY OF THE INSTRUMENT 
Validity refers to the extent to which a research instrument measures what it is intended to measure. The questionnaire used in this study was pre-tested to ensure that it produces the desired results. Furthermore, the questions were reviewed and validated by supervisors and experts in the field to enhance the instrument’s validity. Reliability was ensured by using consistent and clear questions, which were tested and refined based on feedback from the pre-test.
3.7. METHOD OF ADMINISTRATION OF INSTRUMENT 
The questionnaire will be administered through personal visits and consultations with respondents in mass communication department. A total of 200 questionnaires will be distributed to account for potential non-responses, with the goal of collecting valid data from 100 respondents within a reasonable timeframe.
3.8. METHOD OF DATA ANALYSIS 
Data collected will be analyzed using descriptive statistical techniques, including frequency counts and percentages. Tables will be used to present data in an organized and comprehensible format. Each research question will be addressed based on the responses, and statistical computations will be performed manually to ensure accuracy.


CHAPTER FOUR
DATA PRESENTATION, ANALYSIS, AND INTERPRETATION
4.0.	Introduction 
This chapter presents the analysis of the data collected from the field. The analysis is organized based on the four sections of the questionnaire and aligns with the research objectives. Tables are used for clarity, and each is followed by detailed interpretation to help draw meaningful conclusions.
4.1.	DATA PRESENTATION 
SECTION A: DEMOGRAPHIC INFORMATION
Question 1: Department of Respondents
	Department
	Frequency
	Percentage (%)

	Mass Communication
	25
	25%

	Business Administration
	20
	20%

	Computer Science
	15
	15%

	Science Lab Tech
	20
	20%

	Public Administration
	20
	20%

	Total
	100
	100%


Source: Survey 2025
The respondents came from five academic departments. The highest representation (25%) was from Mass Communication, likely due to the direct relevance of media and communication studies to the topic of social media usage. Business Administration, Science Laboratory Technology, and Public Administration each had 20% representation, indicating a balanced spread among management, science, and public sector-oriented programs. Computer Science had the lowest representation (15%), but still contributes essential insights into tech-savvy student behaviors. This distribution shows diversity and lends credibility to the generalizations made about the entire student body.


Question 2: Academic Level
	Level
	Frequency
	Percentage (%)

	ND I
	30
	30%

	ND II
	25
	25%

	HND I
	20
	20%

	HND II
	25
	25%

	Total
	100
	100%


Source: Survey 2025
ND I students made up the largest portion (30%), showing the prevalence of social media engagement even among newer students. ND II and HND II had equal distribution (25%), while HND I had slightly fewer respondents (20%). This spread demonstrates that social media abbreviation usage is common across all levels of study, and its potential influence on writing skills spans from early academic experience to the final stages of polytechnic education.
Question 3: Status of Respondents
	Status
	Frequency
	Percentage (%)

	Students
	90
	90%

	Lecturers
	10
	10%

	Total
	100
	100%


Source: Survey 2025
The overwhelming majority (90%) of respondents were students, which aligns with the research’s focus on the impact of social media abbreviation use on student writing skills. The inclusion of lecturers (10%) provides a vital complementary perspective, offering expert observations on students' language habits and confirming the trends seen in academic work.


SECTION B: COMMON SOCIAL MEDIA ABBREVIATIONS USED (Objective I)
Question 4: Frequency of Social Media Usage
	Response
	Frequency
	Percentage (%)

	Yes
	95
	95%

	No
	5
	5%

	Total
	100
	100%


Source: Survey 2025
A substantial 95% of respondents reported regular social media use, indicating that digital platforms are deeply integrated into the daily lives of students. This high level of engagement suggests a strong potential for the adoption of social media language, including abbreviations, which may unconsciously influence academic writing.
Question 5: Most Frequently Used Social Media Platforms
	Platform
	Frequency
	Percentage (%)

	WhatsApp
	90
	90%

	Instagram
	75
	75%

	Twitter (X)
	40
	40%

	Facebook
	50
	50%

	Snapchat
	35
	35%

	TikTok
	60
	60%


Source: Survey 2025
WhatsApp had the highest usage (90%), followed by Instagram (75%) and TikTok (60%). These platforms are known for brief, informal communication, which supports the idea that students are regularly exposed to and use shorthand expressions. The lower use of Twitter (40%) and Snapchat (35%) may reflect platform preference based on user interface and peer influence. These findings highlight the specific channels where abbreviation usage is most likely developed and normalized.

Question 6: Frequency of Abbreviation Usage Online
	Frequency
	Frequency
	Percentage (%)

	Very Often
	50
	50%

	Often
	20
	20%

	Sometimes
	15
	15%

	Rarely
	10
	10%

	Never
	5
	5%


Source: Survey 2025
A combined 70% of respondents use abbreviations like “LOL”, “OMG”, and “TBH” very often or often. This widespread adoption confirms the normalization of abbreviation use in informal digital communication. Only a small percentage (5%) never use them, suggesting that abbreviations are almost unavoidable in peer interactions, especially in group chats and public comment sections.
Question 7: Common Abbreviations Listed by Respondents
Examples given by respondents:
· i. LOL (Laugh Out Loud)
· ii. BRB (Be Right Back)
· iii. OMG (Oh My God)
· iv. TBH (To Be Honest)
· v. IDK (I Don’t Know)
Source: Survey 2025
The abbreviations listed by students were consistent with those typically seen in casual digital interactions. These forms are short, emotionally expressive, and efficient in delivering thoughts in fewer characters. Their popularity indicates a developed habit that can unconsciously transition into academic contexts, especially during fast-paced writing tasks such as exams or timed essays.


Question 8: Understanding of Abbreviations Used
	Response
	Frequency
	Percentage (%)

	Yes
	70
	70%

	No
	10
	10%

	Some of them
	20
	20%


Source: Survey 2025
Most students (70%) reported understanding the abbreviations they use, which suggests deliberate use of such language. However, the 30% who either do not understand or only partially understand them may be mimicking peer behavior without full linguistic awareness. This could pose a risk in academic contexts where clarity and meaning are paramount.
SECTION C: IMPACT ON ACADEMIC WRITING (Objective II)
	Response
	Frequency
	Percentage (%)

	Yes
	65
	65%

	No
	35
	35%


Source: Survey 2025
The majority of students (65%) admitted to unintentionally including abbreviations in formal academic writing. This reveals a cognitive overlap between informal and formal writing spheres. It suggests that students may be struggling to separate digital habits from academic expectations, especially under stress or when writing quickly.
Question 10: Frequency of Casual Abbreviations in Schoolwork
	Frequency
	Frequency
	Percentage (%)

	Very Often
	30
	30%

	Often
	20
	20%

	Sometimes
	25
	25%

	Rarely
	15
	15%

	Never
	10
	10%


Source: Survey 2025
More than half (50%) admitted to frequently using casual abbreviations like “u” and “b4” in academic work. These shorthand expressions are remnants of texting culture and point to a degradation in formal writing discipline. The 10% who claim they never do so may have better self-monitoring or writing training.
Question 11: Belief That Abbreviations Affect Spelling/Grammar
	Response
	Frequency
	Percentage (%)

	Yes
	60
	60%

	No
	25
	25%

	Not Sure
	15
	15%


Source: Survey 2025
60% believe that their use of abbreviations affects grammar and spelling. This demonstrates a level of self-awareness and indicates a tangible impact of social media habits on writing quality. The 15% who are unsure may need guided writing support to better evaluate their writing performance.
Question 12: Correction from Lecturers
	Response
	Frequency
	Percentage (%)

	Yes
	55
	55%

	No
	45
	45%


Source: Survey 2025
Over half the respondents (55%) reported being corrected by lecturers for using informal abbreviations in academic writing. This confirms that the problem is not only present but also recognized by academic staff. However, the 45% who haven't been corrected may indicate either less frequent error occurrence or lack of emphasis by lecturers on correcting such issues.
Question 13: Ability to Distinguish Between Formal and Informal Writing
	Response
	Frequency
	Percentage (%)

	Yes
	70
	70%

	No
	30
	30%


Source: Survey 2025
While 70% claimed they can differentiate formal and informal writing, the 30% who cannot pose a concern. This lack of distinction is likely a major factor contributing to the use of inappropriate abbreviations in academic contexts and should be addressed through curriculum reinforcement.
SECTION D: PERCEPTIONS ON IMPACT (Objective III)
Question 14: Students' Perception of Negative Impact
	Response
	Frequency
	Percentage (%)

	Strongly Agree
	40
	40%

	Agree
	25
	25%

	Neutral
	15
	15%

	Disagree
	10
	10%

	Strongly Disagree
	10
	10%


Source: Survey 2025
A significant 65% believe that social media abbreviations negatively impact writing skills. This shows that students are not only aware of their habits but also recognize the adverse academic consequences. The 20% who disagreed may not see abbreviation use as harmful, possibly due to overexposure or normalization of such language.
Question 15: Should Abbreviations Be Allowed in Academic Writing?
	Response
	Frequency
	Percentage (%)

	Yes
	15
	15%

	No
	70
	70%

	Not Sure
	15
	15%


Source: Survey 2025
A clear majority (70%) agree that abbreviations should not be allowed in academic writing, which reflects an understanding of the importance of formal language standards. However, the 15% who are unsure might benefit from orientation on academic writing conventions.


Question 16: Effort to Avoid Abbreviations in Formal Writing
	Response
	Frequency
	Percentage (%)

	Always
	40
	40%

	Sometimes
	35
	35%

	Never
	25
	25%


Source: Survey 2025
While 40% consistently avoid abbreviations in formal writing, 25% admit to never making such effort. This reflects a worrying trend that suggests some students are either unaware or indifferent to formal writing norms.
Question 17: Lecturers Observing Abbreviations in Work
	Response
	Frequency
	Percentage (%)

	Yes
	8
	80%

	No
	2
	20%


Source: Survey 2025
Most lecturers (80%) have observed abbreviation use in students’ academic work, confirming the widespread nature of the issue and validating student responses. This alignment between student self-report and lecturer observation enhances the reliability of findings.
Question 18: Lecturers’ Belief on Negative Influence
	Response
	Frequency
	Percentage (%)

	Yes
	7
	70%

	No
	1
	10%

	Not Sure
	2
	20%


Source: Survey 2025
70% of lecturers believe that social media use negatively influences student writing. This perception from educators adds weight to the argument for intervention and suggests an urgent need to integrate digital literacy and writing skills into the academic curriculum.


Question 19: Lecturers Correcting Students
	Response
	Frequency
	Percentage (%)

	Yes
	9
	90%

	No
	1
	10%


Source: Survey 2025
A high percentage (90%) of lecturers actively correct students when they use abbreviations, demonstrating faculty commitment to upholding academic standards. However, the lone 10% who do not correct such errors could unintentionally contribute to the normalization of informal writing in academic contexts.
Question 20: Suggested Strategies to Reduce Abbreviation Use
Common Suggestions:
· Organizing writing workshops
· Emphasizing formal writing in assignments
· Lecturer feedback and correction
· Campaigns on dangers of social media language in academia
· Introducing writing skills courses
Source: Survey 2025
Students and lecturers provided a range of practical suggestions that point to both instructional and behavioral solutions. The recurring idea of structured writing training and active correction underscores the need for institutional strategies to combat the creeping influence of social media abbreviations in formal education.
4.2 Discussion of Findings
This section interprets and relates the analyzed data to the objectives of the study, existing literature, and the problem of inquiry. It synthesizes the results from the tables and highlights major patterns, contradictions, and implications. The discussion is structured in line with the three main objectives of the study.
4.2.1 Objective One: To Identify the Common Social Media Abbreviations Used by Kwara State Polytechnic Students
The findings reveal that 95% of the respondents frequently use social media platforms, with WhatsApp (90%), Instagram (75%), and TikTok (60%) being the most dominant. These platforms are largely characterized by informal, quick, and abbreviation-rich communication styles.
A combined 70% of students reported using abbreviations like “LOL”, “OMG”, “BRB”, and “TBH” either “very often” or “often” in their daily online conversations. Moreover, students listed common abbreviations such as “LOL,” “OMG,” “BRB,” “TBH,” “IDK,” and “LMAO”, which indicates a strong affinity for shortened linguistic expressions. This is in line with research by Crystal (2008), who argued that internet slang and abbreviations are an integral part of digital communication culture, especially among youths.
Interestingly, 30% of students either did not understand or only partially understood the meanings of the abbreviations they frequently used. This indicates a trend of “imitative communication” where students adopt digital expressions without fully grasping their meaning—raising concerns about semantic clarity and critical language application.
4.2.2 Objective Two: To Assess the Extent to Which These Abbreviations Influence Students' Academic Writing
The analysis revealed that 65% of respondents have unintentionally used social media abbreviations in their academic writing. Furthermore, 50% of students admitted to frequently substituting formal words with shorthand terms like “u” instead of “you” or “b4” in place of “before” in schoolwork. These findings strongly suggest that the boundary between informal digital communication and formal academic writing is increasingly blurred among students.
This aligns with the position of Thurlow and Brown (2003), who noted that frequent exposure to abbreviated writing can condition users into replicating such patterns subconsciously in academic or professional communication. The data from this study supports this claim, as many students acknowledged that their spelling and grammar had been affected by this habit—with 60% affirming a direct impact on their writing quality.
Another troubling discovery is that 30% of students cannot distinguish between formal and informal writing styles. This lack of differentiation is critical, as it exposes a significant proportion of students to academic performance risks, especially in assessments, report writing, and project documentation.
It is also noteworthy that 55% of students have been corrected by lecturers for using abbreviations in their schoolwork, showing that the issue is being noticed and addressed, albeit inconsistently. This inconsistency could be attributed to differences in lecturer perception, teaching methods, or the seriousness with which departments treat language use.
4.2.3 Objective Three: To Evaluate the Perceptions of Students and Lecturers Regarding the Impact of Social Media Abbreviations on Writing Skills
Perception data showed that 65% of students believe social media abbreviations negatively impact writing skills, and 70% agreed that such abbreviations should not be allowed in academic writing. These responses suggest a high level of awareness among students regarding the inappropriateness of using social media shorthand in academic settings. However, despite this awareness, the frequency of usage in formal writing remains high—pointing to a gap between knowledge and practice.
Only 40% of students reported always avoiding abbreviation use in academic writing, while 25% never make the effort. This highlights a behavioral challenge rather than a knowledge deficit. It suggests that students may be so conditioned to use abbreviations in their day-to-day communication that deliberate unlearning is required for academic contexts.
Lecturer responses provided a validating perspective. 80% of lecturers observed abbreviation use in student assignments, while 70% believed social media habits were having a negative impact on writing and communication skills. Most notably, 90% of lecturers actively corrected students, which shows that academic staff are aware of the influence and are intervening to maintain standards.
Both students and lecturers recommended strategies to address the issue. Common suggestions included organizing academic writing workshops, enforcing stricter grading on writing quality, incorporating language skills into the curriculum, and sensitizing students through departmental campaigns. These recommendations are practical and can significantly reduce the influence of social media language on academic communication if properly implemented.
4.3. Summary of Key Findings
· Social media usage is extremely high among Kwara State Polytechnic students, particularly on platforms that encourage abbreviation-rich language.
· Abbreviation use is habitual in social media and frequently spills into academic writing, often unconsciously.
· A large number of students acknowledge the negative impact of abbreviation use on grammar, spelling, and formal writing.
· While students recognize the inappropriate nature of abbreviations in formal contexts, many still use them due to familiarity and habit.
· Lecturers are aware of and concerned about the trend, and most are actively correcting it.
· Suggested solutions include training, curriculum reform, and consistent enforcement of writing standards.


CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 Summary
This study investigated the impact of social media use of abbreviations on the writing skills of students at Kwara State Polytechnic. The focus was on understanding how frequently students use abbreviations, how this influences their academic writing, and how both students and lecturers perceive the trend. The research was structured into five chapters, each addressing key aspects of the study.
Chapter One: Introduction, this chapter introduced the background of the study by highlighting how digital communication, particularly on social media, has led to the widespread use of non-standard abbreviations such as "u" for "you," "OMG" for "Oh my God," and "b4" for "before." The chapter identified the core research problem — that many students are increasingly using these abbreviations in formal academic settings, which may affect their grammar, spelling, and overall writing quality. The study was guided by three objectives and corresponding research questions. The significance, scope, and limitations of the study were also outlined.
Chapter Two: Literature Review, this chapter reviewed existing literature relevant to the topic. The theoretical framework was grounded in linguistic relativity and the diffusion of innovation theory, both of which help explain how language use is influenced by culture and technology. The review also examined the types of social media platforms popular among students, common abbreviations used, and scholarly arguments for and against the impact of these abbreviations on formal writing. Past empirical studies were evaluated to show gaps that this study aimed to fill.
Chapter Three: Research Methodology this chapter detailed the research design and methods used to conduct the study. A descriptive survey research design was adopted. The population consisted of students and lecturers across five departments in Kwara State Polytechnic. A structured questionnaire was used to collect data from 100 respondents (90 students and 10 lecturers). Data were analyzed using frequency tables and percentages, while interpretations were given to align the results with the objectives of the study.
Chapter Four: Data Presentation, Analysis, and Interpretation, The fourth chapter presented data in tabular form, interpreted in line with the research questions. Findings revealed that most students frequently use social media platforms and employ abbreviations in their daily digital conversations. A significant number of students admitted to unintentionally using such abbreviations in their academic writing. Many students acknowledged that the habit affects their grammar and spelling. Although some students can differentiate between informal and formal writing, a substantial percentage struggle with this. Lecturers confirmed observing abbreviation use in student assignments and expressed concern over the influence of social media on academic writing. They also suggested educational interventions to address the issue.
Chapter Five: Summary, Conclusion and Recommendations This chapter synthesizes the entire study. It concludes that while social media abbreviations serve functional purposes in informal settings, their uncontrolled use in academic writing poses risks to students’ academic performance. Recommendations were made for students, lecturers, and institutional policymakers.
5.2 Conclusion
Based on the findings, it is evident that the use of social media abbreviations is widespread among students of Kwara State Polytechnic. While these abbreviations may enhance quick communication and peer interaction, they have gradually found their way into academic contexts where they are inappropriate.
A large proportion of students have admitted to using abbreviations like “u,” “b4,” “OMG,” and “BRB” in assignments, exams, and projects. Many have received corrections from lecturers, and some acknowledge that their spelling and grammar have deteriorated due to excessive use of digital shorthand. Despite this, students still show some awareness that such usage is unsuitable for formal writing.
Lecturers’ responses further validated the seriousness of the problem. Most have observed these trends and actively correct students, yet the recurrence suggests a need for broader institutional measures. Ultimately, the study concludes that there is a clear and measurable impact of social media abbreviation use on students’ writing skills.
5.3 Recommendations
Based on the findings and conclusion, the following recommendations are made:
1. Academic Writing Workshops: The Polytechnic should organize frequent workshops and seminars to improve students’ academic writing and grammar. Emphasis should be placed on differentiating between formal and informal writing contexts.
2. Curriculum Inclusion: Courses on communication and writing skills should incorporate modules on digital literacy, covering the impact of social media on language use and how to resist transferring informal habits into academic contexts.
3. Strict Evaluation Policies: Lecturers should be encouraged to penalize the use of informal abbreviations in assignments and exams. This would serve as a deterrent and motivate students to improve their writing.
4. Awareness Campaigns: Student unions, media clubs, and departments should collaborate to conduct campaigns that sensitize students to the academic dangers of excessive abbreviation use.
5. Peer Review Systems: Students should be encouraged to peer-review one another’s written work before submission. This practice will help identify errors and reduce the incidence of abbreviation use.
6. Lecturer Consistency: All academic staff should adopt a consistent approach to correcting abbreviation use. This can be achieved through departmental policy alignment and regular staff briefings.
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KWARA STATE POLYTECHNIC, ILORIN
QUESTIONNAIRE
Institute of Information and Communication Technology,
Department of Mass Communication.
Dear Respondent,
We are ND II student of the above-named Institution Department carrying out a research on “The impact of social media use of abbreviations on the writing skills of Kwara State Polytechnics students”. I shall be happy is confidential as possible; and the data gathered therein will be used strictly for academic purpose.
	INSTRUCTION: Please (  ) the answer you consider appropriate. The questionnaire will be in sections.

SECTION A: Demographic Information
(Please tick the appropriate option)
1. Department: _________________________
2. Level:
· ND 1
· ND 2
· HND 1
· HND 2
3. Status:
· Student
· Lecturer
SECTION B: Based on Objective I – To identify the common social media abbreviations used by Kwara State Polytechnic students
4. Do you use social media platforms frequently?
· Yes
· No
5. Which of the following platforms do you use most often? (Tick all that apply)
· WhatsApp
· Instagram
· Twitter (X)
· Facebook
· Snapchat
· TikTok
6. How often do you use abbreviations like “LOL,” “OMG,” “TBH,” “BRB,” etc., while chatting online?
· Very Often
· Often
· Sometimes
· Rarely
· Never
7. Can you list any 5 abbreviations you commonly use on social media?
· i. __________
· ii. __________
· iii. __________
· iv. __________
· v. __________
8. Do you understand the meanings of the abbreviations you use?
· Yes
· No
· Some of them
SECTION C: Based on Objective II – To assess the extent to which these abbreviations influence students' academic writing
9. Have you ever unintentionally used a social media abbreviation in your academic writing (e.g., assignments, exams, projects)?
· Yes
· No
10. How often do you catch yourself using abbreviations like “u” for “you,” “b4” for “before” in your schoolwork?
· Very Often
· Often
· Sometimes
· Rarely
· Never
11. Do you believe that the use of social media abbreviations affects your spelling or grammar in academic work?
· Yes
· No
· Not Sure
12. Have you received any correction from a lecturer or supervisor regarding the use of abbreviations in your academic writing?
· Yes
· No
13. Are you able to distinguish between formal and informal language when writing academically?
· Yes
· No
SECTION D: Based on Objective III – To evaluate the perceptions of students and lecturers regarding the impact of social media abbreviations on writing skills
(For Students)
14. Do you think social media abbreviations negatively impact students’ writing skills?
· Strongly Agree
· Agree
· Neutral
· Disagree
· Strongly Disagree
15. Should students be allowed to use abbreviations in academic writing?
· Yes
· No
· Not Sure
16. Do you pay attention to avoiding abbreviations when writing formally?
· Always
· Sometimes
· Never
(For Lecturers)
17. Have you observed students using informal abbreviations in assignments, reports, or exams?
· Yes
· No
18. Do you believe social media habits are negatively influencing students’ writing and communication skills?
· Yes
· No
· Not Sure
19. Do you educate or correct students when you see social media abbreviations in academic work?
· Yes
· No
General (Students & Lecturers)
20. What strategies would you suggest to help reduce the use of social media abbreviations in academic writing?



image1.wmf

