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ABSTRACT
This study examines the effects of late-night television viewing on secondary school students' academic performance, focusing on Community Secondary School Ganmo and ECWA Secondary School Ganmo in Ilorin, Kwara State. Using a descriptive survey research design and a stratified random sampling technique, data was collected from a representative sample of students to analyze the relationship between excessive television viewing at night, sleep deprivation, and academic outcomes. Findings indicate that late-night television viewing negatively impacts academic performance by disrupting sleep patterns, reducing study time, and increasing procrastination. Additionally, factors such as parental supervision, peer influence, and content consumption play crucial roles in shaping students' television habits. The study concludes that while television can be beneficial for learning, excessive viewing at night must be regulated to enhance academic success. Recommendations include parental guidance, time management education, and the promotion of educational television content to foster better study habits among students.
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CHAPTER ONE
INTRODUCTION
1.1	Background to the study
The mass media, most especially the television has gradually become a part of our daily lives and means of information, education and entertainment. These roles are considered as the primary functions of the media. According to Dale (2014) teaching media literacy is a way of showing how to interpret and educate children against media messages as the key to overcoming the problems of media effects. George (2013) argues that one of the most important features of childhood and adolescent age is the development of an identity. As children shape their behaviour and values, they may look to heroes and role models they may wish to emulate based on possession of certain skills or attributes.
Jennings & Dorina (2015), writes that the media are created for pleasure and entertainment without consideration of the consequences. They also reiterate that there are unintentional and intentional influences that result from the media, the unplanned ones comes from content that is produced in an effort to attract and retain large audience. The records of the American Academy of Pediatric show that children and teenagers are exposed to entertainment media for an average of seven hours per day, at an age where fitting seems important and finding identity is essential, teens are more vulnerable than ever to media messages. With all these on the airwaves, a lot of teenagers also want to have a feel of what is shown on television, which evidently most of them cannot afford it, this leads them to engage in crimes, prostitution and other forms of immorality.
Teenage age is a point at which children are just starting to seriously break dependence on their parents, at least as far as their own identity is concerned. The media gives them a more neutral and less threatening frame of reference from which to relate to their peers (Ohadebeh 2012). This is because the media is something that most teenagers see the same way. Unfortunately, because most teens are still looking for their own identities, they are a lot more susceptible to suggestion and all the perceived peer pressure from the media which can overwhelm what they have already formed of their own identities based on someone else's opinions, what they should think and feel. Without realizing it, they can start picking up someone else's opinions instead of forming their own with the way the media is today (Okechukwu, 2014).
The advent of television has revolutionized the way information is disseminated and has become a significant part of daily life. In the 21st century, television remains one of the most influential media platforms, reaching vast audiences across diverse demographics. However, this pervasive presence raises concerns about its impact, particularly on younger viewers. Adolescents are among the heaviest consumers of television, often engaging in prolonged viewing sessions that extend late into the night. This behavior is particularly prevalent among secondary school students, who are at a critical stage in their academic and personal development.
Late-night television viewing is defined as watching television programs or videos after 10 PM. According to the American Academy of Pediatrics (AAP, 2016), excessive screen time, including late-night television viewing, can interfere with students' sleep patterns, leading to insufficient and poor-quality sleep. Insufficient sleep, in turn, has been linked to various adverse outcomes, including impaired cognitive functioning, reduced academic performance, and increased susceptibility to mental health issues (Hale & Guan, 2015).
Several studies have examined the relationship between late-night television viewing and academic performance. For instance, a study by Zimmerman and Johnson (2019) found that students who frequently watched television late at night had lower grades and poorer academic outcomes compared to their peers who adhered to regular sleep schedules. This study highlighted the negative correlation between late-night screen time and academic achievement, suggesting that late-night television viewing might be detrimental to students' academic success. Furthermore, the content viewed during late-night television sessions can also play a role in influencing academic performance. Violent or distracting content, in particular, has been shown to disrupt sleep and contribute to heightened stress and anxiety levels among students (Owens, Belon, & Moss, 2017). These psychological effects can further compound the negative impact on academic performance, creating a cycle of poor sleep and diminished academic achievement.
The role of technology in education cannot be overlooked. While television and digital media have the potential to be educational tools, their usage must be carefully monitored and managed to prevent negative outcomes. Educators and parents must work together to establish guidelines that balance media consumption with healthy sleep habits and academic responsibilities. Programs that promote media literacy and encourage mindful viewing practices can help mitigate the adverse effects of late-night television.
This study, therefore, seeks to explore the intricate relationship between late-night television viewing and academic performance among secondary school students. By focusing on the cases of Community Secondary School, Ganmo, and ECWA Secondary School, Ganmo, the research aims to provide valuable insights that can inform policies and practices aimed at improving student outcomes and fostering a healthier educational environment.
1.2	Statement of the problem
Late-night television is a favorite pastime for many teenagers, offering endless entertainment options. However, this habit can negatively affect their school performance. Research shows that staying up late to watch TV often leads to sleep problems, which can make it hard for students to concentrate and remember things in school (Exelmans & Van den Bulck, 2017; Curcio, Ferrara, & De Gennaro, 2006).
In schools like Community Secondary School, Ganmo, and ECWA Secondary School, Ganmo, there's a noticeable drop in grades among students who frequently watch TV late at night. Teachers and parents have observed that these students often have lower motivation and struggle more in their studies. Studies also reveal that late-night TV viewing is linked to poorer academic performance (Zimmerman & Johnson, 2019). This research aims to understand how late-night TV affects students' sleep and schoolwork, and to find ways to help improve their academic performance.
1.3	Objectives of the Study
i. To assess the impact of late-night television viewing on the academic performance of these students.
ii. To identify the types of television content commonly viewed by students late at night and their effects on academic performance.
iii. To examine the mediating role of sleep patterns in the relationship between late-night television viewing and academic performance.
iv. To propose strategies and interventions to reduce the negative impact of late-night television viewing on student academic outcomes.
1.4	Research Questions
i. How does late-night television viewing affect the academic performance of these students?
ii. What are the common types of content viewed by students during late-night television sessions, and how do they impact academic outcomes?
iii. How do sleep patterns mediate the relationship between  late-night television viewing and academic performance?
iv. What strategies can be implemented to mitigate the negative effects of late-night television viewing on students' academic performance?
1.5	Significance of the Study
The study on the effects of late-night television viewing on students' academic performance in secondary schools in Ilorin, Kwara State, is significant for several reasons. Firstly, it provides valuable insights into how late-night television habits impact students' sleep patterns, cognitive functions, and overall academic outcomes. Understanding this relationship will assist educators, parents, and policymakers in addressing factors that hinder optimal learning among secondary school students.
Secondly, the study contributes to the body of knowledge in educational research by exploring a specific behavioral trend prevalent among adolescents. This focus on the interplay between media consumption and academic success can help identify gaps in current educational strategies and policies, enabling schools to implement effective interventions, such as promoting better time management and encouraging healthier viewing habits.
Furthermore, parents and guardians will benefit from the findings as they provide a framework for understanding the potential negative effects of unregulated television viewing. The study highlights the importance of setting boundaries on screen time to ensure students have adequate rest, concentration, and preparedness for academic tasks.
Lastly, the study's outcomes could guide television producers and media regulators in creating and scheduling programs that align with the educational and developmental needs of students. This collaboration can ensure a balanced media landscape that supports, rather than hinders, academic excellence among young learners in Ilorin, Kwara State, and beyond.
1.6	Scope and Limitations
The study focuses on students at Community Secondary School, Ganmo, and ECWA Secondary School, Ganmo. It examines the relationship between late-night television viewing and academic performance, including mediating factors such as sleep patterns. The study includes both quantitative and qualitative data collection methods, such as surveys, interviews, and academic performance records.
Limitations
The study is limited to two secondary schools in Ganmo, which may not be representative of all schools in Nigeria or other regions. Self-reported data on television viewing habits and sleep patterns may be subject to biases and inaccuracies.
1.7	Definition of Terms
Late-Night Television Viewing: Watching television programs or digital content after 10 PM, typically extending into the early hours of the morning.
Academic Performance: A measure of students' academic success, including grades, class participation, homework completion, and overall cognitive functioning.
Sleep Patterns: The habitual sleep behaviors of individuals, including sleep duration, quality, and timing.
Binge-Watching: The practice of watching multiple episodes of a television series or videos in one sitting, often facilitated by digital streaming platforms.
Media Consumption: The total amount of time spent engaging with various media forms, such as television, digital streaming services, and online videos.


CHAPTER TWO
LITERATURE REVIEW
2.1	CONCEPTUAL REVIEW
2.1.1	Concept of Late-Night Television Viewing
Late-night television viewing refers to the practice of watching television programs during late evening hours, typically after 10 PM. This behavior is increasingly prevalent among adolescents and adults, largely due to the availability of streaming services that offer on-demand access to a wide variety of content (Exelmans & Van den Bulck, 2017). Unlike traditional television schedules, streaming platforms enable viewers to watch their favorite shows at any time, often leading to prolonged viewing sessions that extend well into the night.
One of the primary consequences of late-night television viewing is its negative impact on sleep patterns. Television screens emit blue light, which can interfere with the production of melatonin, a hormone that regulates sleep-wake cycles (Cajochen, 2007). This disruption can delay sleep onset, reduce sleep duration, and impair sleep quality, making it difficult for individuals to get the restful sleep they need. Studies have shown that the stimulating content of late-night television, such as action movies and suspenseful dramas, can increase arousal levels and make it harder for viewers to wind down and fall asleep (Hirshkowitz et al., 2015).
The effects of late-night television viewing on sleep have significant implications for cognitive functioning and academic performance, particularly among students. Sleep is essential for memory consolidation, attention, and executive function—critical components of effective learning (Curcio, Ferrara, & De Gennaro, 2006). Sleep deprivation resulting from late-night television viewing can lead to impaired cognitive performance, reduced concentration, and lower academic achievement (Cain & Gradisar, 2010). Furthermore, daytime sleepiness caused by insufficient sleep can make it challenging for students to stay alert and engaged in class, further hindering their academic success (Owens et al., 2014).
The choice of content also plays a crucial role in the effects of late-night television viewing. While educational programs may have some beneficial impacts, entertainment content that is emotionally charged or violent can exacerbate sleep problems and increase stress and anxiety levels (Vandewater et al., 2007). Adolescents are particularly vulnerable to these effects, as their sleep needs are greater, and their sleep patterns are more easily disrupted by environmental factors (Wolfson & Carskadon, 2003).
To mitigate the negative consequences of late-night television viewing, it is important to establish healthy viewing habits. Limiting screen time before bed, creating a sleep-conducive environment, and encouraging alternative relaxing activities can help promote better sleep and, consequently, improve cognitive and academic performance (Hale & Guan, 2015). By understanding the impact of late-night television viewing on sleep and overall well-being, individuals can make more informed choices about their media consumption and prioritize their health and academic success.
Television Viewing
Television viewing has become an integral part of modern life, influencing various aspects of daily routines and leisure activities. It refers to the act of watching television programs, which range from news broadcasts and educational shows to entertainment series and movies. According to Bandura (2001), television viewing is a primary source of entertainment and information for many individuals, playing a crucial role in shaping societal norms and behaviors.
One of the critical aspects of television viewing is its impact on the cognitive and social development of individuals, especially children and adolescents. Gerbner et al. (2002) introduced the Cultivation Theory, which posits that prolonged television exposure can shape viewers' perceptions of reality, often leading to the internalization of the values and norms presented on-screen. This theory suggests that heavy television viewers are more likely to perceive the world in ways consistent with the television portrayal, which can influence their attitudes, beliefs, and behaviors.
The content of television programs also plays a significant role in determining the effects of television viewing. Educational programs, for instance, have been shown to positively impact learning and cognitive development (Anderson et al., 2001). Conversely, exposure to violent or inappropriate content can have detrimental effects, leading to increased aggression and desensitization to violence among young viewers (Huesmann et al., 2003).
In the context of late-night television viewing, there are specific concerns regarding its impact on sleep patterns and academic performance. Research indicates that excessive screen time, especially before bed, can interfere with sleep quality and duration, leading to sleep deprivation (Cain & Gradisar, 2010). Sleep deprivation, in turn, adversely affects cognitive functions such as memory, attention, and problem-solving skills, which are essential for academic success (Curcio et al., 2006).
Furthermore, the phenomenon of television addiction is increasingly being recognized as a behavioral issue. Television addiction is characterized by an inability to control viewing habits, often leading to excessive and compulsive viewing that can interfere with daily activities and responsibilities (Kubey & Csikszentmihalyi, 2002). In students, this addiction can result in reduced study time, increased procrastination, and ultimately poorer academic performance (Swing et al., 2010).


2.1.2	Academic Performance
Definition and Importance
Academic performance refers to the extent to which a student, teacher, or institution has achieved their short- or long-term educational goals. It is commonly measured through continuous assessments, examinations, and overall grade point averages (GPAs). Academic performance is crucial as it serves as a primary indicator of a student's comprehension, learning, and intellectual progress within an educational setting (York, Gibson, & Rankin, 2015).
Factors Influencing Academic Performance
1. Cognitive Factors
Cognitive abilities, such as intelligence and memory, play a significant role in determining a student's academic success. Studies have shown that students with higher cognitive abilities tend to perform better academically due to their enhanced capacity for understanding and retaining information (Sternberg, 2001).
2. Socioeconomic Status (SES)
Socioeconomic status is a critical determinant of academic performance. Students from higher SES backgrounds often have access to better educational resources, supportive environments, and additional learning opportunities, which contribute positively to their academic outcomes (Sirin, 2005).
3. Parental Involvement
Active parental involvement in a child's education, including monitoring homework, attending school meetings, and encouraging academic endeavors, has been linked to improved academic performance. Hoover-Dempsey and Sandler (1997) suggest that parental engagement boosts students' motivation and academic aspirations.

4. School Environment
The quality of the school environment, including teacher quality, school facilities, and peer interactions, significantly affects academic performance. Positive school climates foster an environment conducive to learning and academic excellence (Goddard, 2003).
2.1.3	Media Content Consumption
Content consumption refers to the ways in which individuals engage with and absorb various forms of media content, including television, digital media, print, and audio. In the context of television viewing, content consumption involves the selection and viewing of television programs and the impact of these programs on viewers' behavior, attitudes, and perceptions.
Types of Television Content
Television content can be broadly categorized into several types, each with distinct characteristics and potential impacts on viewers:
1. Educational Programs: These programs aim to inform and educate viewers on various topics such as science, history, and health. Examples include documentaries, instructional shows, and educational series. Research indicates that educational television can positively influence learning and cognitive development (Anderson et al., 2001).
2. Entertainment Programs: This category includes dramas, comedies, reality shows, and variety programs designed to entertain. While entertaining, some shows can also subtly influence viewers' values and perceptions. Excessive consumption of entertainment content can lead to a decrease in academic performance due to the displacement of study time (Rideout, Foehr, & Roberts, 2010).
3. News and Current Affairs: News programs and current affairs shows provide information on local, national, and global events. Regular consumption of news can increase viewers' awareness and understanding of world events, but overexposure to negative news can lead to anxiety and stress (McNaughton-Cassill, 2001).
4. Sports: Sports programs feature live games, sports commentary, and related content. While sports can promote interest in physical activity, excessive viewing, especially late at night, can disrupt sleep patterns and affect daily routines (Cain & Gradisar, 2010).
5. Commercials: Advertisements are a significant part of television content, aiming to persuade viewers to purchase products or services. The impact of commercials on consumer behavior is well-documented, with both positive and negative effects (Belch & Belch, 2004).
Factors Influencing Content Consumption
Several factors influence individuals' television content consumption patterns:
1. Age and Gender: Different age groups and genders have varying preferences for television content. For example, children might prefer cartoons, while adults might gravitate towards news or drama series. Gender differences can also affect content preferences, with studies showing distinct viewing habits between males and females (Roberts & Foehr, 2008).
2. Cultural and Socioeconomic Background: Cultural norms and socioeconomic status significantly shape content consumption. Cultural background can influence preferences for specific genres or types of programs, while socioeconomic status can affect access to certain content and viewing platforms (Scherer, 2009).
3. Personal Interests and Hobbies: Individuals' interests and hobbies play a crucial role in determining the types of television content they consume. For instance, a person interested in cooking may watch more cooking shows, while a sports enthusiast may spend more time on sports channels.
4. Peer and Family Influence: Social circles, including friends and family, can influence content consumption. Children and adolescents, in particular, are likely to watch programs recommended or favored by their peers and family members (Slater, 2003).
Impact of Content Consumption on Academic Performance
The type of television content consumed can significantly impact students' academic performance:
1. Educational Content: Viewing educational content has been shown to enhance students' knowledge and academic skills. Programs that focus on subjects like math, science, and language arts can supplement classroom learning and provide additional educational benefits (Linebarger & Piotrowski, 2009).
2. Entertainment Content: While entertainment content can provide relaxation and stress relief, excessive consumption, particularly late at night, can interfere with study time and sleep, leading to poorer academic outcomes (Fisch, 2004).
3. Violent and Inappropriate Content: Exposure to violent or inappropriate television content can negatively affect students' behavior and academic performance. Such content can lead to increased aggression, desensitization to violence, and distractions from academic responsibilities (Huesmann et al., 2003).
4. News and Current Affairs: Regular consumption of news can keep students informed about world events, which can be beneficial for their general knowledge and critical thinking skills. However, overexposure to distressing news can cause anxiety and distract from academic tasks (McNaughton-Cassill, 2001).


Strategies for Balanced Content Consumption
To maximize the benefits and minimize the negative impacts of television content consumption, the following strategies can be implemented:
1. Setting Viewing Limits
· Establishing clear limits on television viewing time, especially during school nights, can help ensure that students prioritize their academic responsibilities.
2. Encouraging Educational Programs
· Parents and educators can guide students towards educational content that supports their learning and development.
3. Active Parental Mediation
· Parents can engage in active mediation by discussing television content with their children, helping them understand and critically evaluate what they watch (Gentile et al., 2014).
4. Promoting Media Literacy
· Teaching students media literacy skills can empower them to make informed choices about the content they consume and recognize its potential effects on their behavior and academic performance.
2.1.4	Television Addiction and Procrastination 
Television addiction is a behavioral phenomenon characterized by excessive and compulsive viewing of television programs, often at the expense of other important activities. This type of addiction mirrors other behavioral addictions, where the individual finds it challenging to control their viewing habits, leading to significant time spent in front of the screen. According to Kubey and Csikszentmihalyi (2002), television addiction is not merely a metaphor but a reality for many individuals who feel an irresistible urge to watch television, even when it interferes with their daily responsibilities and social interactions.
The symptoms of television addiction can include:
· Loss of Control: An inability to limit the amount of time spent watching television.
· Neglect of Responsibilities: Ignoring work, study, or household chores in favor of television viewing.
· Withdrawal Symptoms: Feelings of irritability or restlessness when unable to watch television.
· Increased Tolerance: Needing to watch more television to achieve the same level of satisfaction.
· Continued Use Despite Problems: Persisting in watching television despite facing negative consequences such as poor academic performance or strained relationships.
Television addiction can have several adverse effects on students, including diminished academic performance, reduced social interactions, and health issues related to a sedentary lifestyle.
Procrastination
Procrastination is the intentional delay of tasks that need to be completed, often resulting in stress, anxiety, and poor performance. It is a common behavior among students who postpone their academic responsibilities in favor of more pleasurable activities, such as watching television. Procrastination can be driven by various factors, including fear of failure, lack of motivation, poor time management skills, and perfectionism (Steel, 2007).
In the context of television viewing, procrastination manifests when students choose to watch their favorite shows instead of studying or completing assignments. This can lead to last-minute cramming, incomplete work, and lower grades. Research by Ozer, Demir, and Ferrari (2009) indicates that procrastination is a significant predictor of academic performance, with higher levels of procrastination correlating with lower academic achievement.
Interrelationship between Television Addiction and Procrastination
Television addiction and procrastination are closely interrelated. The compulsive need to watch television can act as a form of escapism, allowing students to avoid academic tasks that they find challenging or unappealing. This avoidance behavior reinforces procrastination, creating a vicious cycle where the more students indulge in television viewing, the more they delay their academic responsibilities (Tice & Baumeister, 1997).
Moreover, the immediate gratification obtained from watching television provides a temporary relief from the stress associated with academic work, making it an attractive alternative to studying. However, this short-term pleasure comes at the cost of long-term academic success. As students spend more time watching television, they allocate less time to their studies, resulting in poor preparation for exams and incomplete assignments (Wolters, 2003).
Impact on Academic Performance
The combined effects of television addiction and procrastination can significantly impair academic performance. Students who are addicted to television are more likely to:
· Miss Deadlines: Due to procrastination, they may submit assignments late or fail to prepare adequately for exams.
· Experience Cognitive Overload: Excessive television viewing can lead to cognitive fatigue, reducing the mental energy available for academic tasks.
· Suffer from Poor Time Management: The time spent on television displaces the time that could be used for studying, leading to rushed and low-quality work.
· Develop Negative Academic Attitudes: The stress and anxiety resulting from procrastination can lead to a negative attitude towards academic responsibilities, further diminishing motivation and performance.
2.1.5	Parental and Educational Interventions
Parental and educational interventions are strategies and actions taken by parents and educators to guide and support adolescents in making informed choices, managing their time effectively, and maintaining a balanced lifestyle. These interventions are particularly critical in mitigating the negative effects of excessive media consumption, such as late-night television viewing, which can disrupt sleep patterns, academic performance, and overall well-being.
1. Parental Interventions
· Parents play a vital role in regulating the type and duration of media exposure. Installing parental control software, setting screen time limits, and monitoring content can help adolescents develop healthier viewing habits (Hale & Guan, 2015).
· Creating a structured daily schedule, including designated times for homework, recreational media use, and sleep, helps children balance their responsibilities.
· Implementing a "no-screen" policy an hour before bedtime promotes better sleep hygiene.
· Maintaining an open dialogue about the effects of media consumption fosters trust and allows parents to educate children on making responsible choices.
· Discussions about the implications of late-night TV on academic performance and health can encourage self-regulation.
2. Educational Interventions
· Schools can incorporate media literacy programs to teach students how to critically evaluate media content and understand its impact on their lives (Buckingham, 2007).
· These programs can also highlight the importance of time management and self-regulation in media use.
· School counselors can help students address issues related to excessive media consumption and its impact on academics.
· Workshops on managing distractions and building effective study habits can be valuable.
· Schools can educate students on the importance of adequate sleep and its role in cognitive performance and emotional well-being.
· Schools can engage parents through workshops and seminars to discuss the shared responsibility of guiding adolescents in media consumption.
3. Benefits of Parental and Educational Interventions
· Regulated media use allows students to focus more on academics.
· Reduced late-night screen time promotes better sleep quality and duration.
· Balanced media consumption reduces stress, anxiety, and the risk of addiction.
· Collaborative efforts between parents and schools foster a supportive environment for adolescents.
4. Challenges in Implementation
i. Resistance from adolescents who perceive restrictions as limiting their freedom.
ii. Inconsistencies in parental enforcement of rules.
iii. Limited resources in schools for implementing media literacy and counseling programs.
2.2	THEORETICAL REVIEW
2.2.1	Social Learning Theory
The Social Learning Theory was propounded by Albert Bandura who was a psychologist at Stanford University. The theory suggests that much learning takes place through observing the behaviour of others (Anaeto, et al, 2008). Bandura (2009) observes, “Children and adults acquire attitudes, emotional responses, and new styles of conduct through filmed and televised modelling.” Therefore, he placed a caution that TV viewing might create a violent reality, which has to be feared for its capacity to influence the way we deal with people every day. His theory can be summarized as follows:
i. He stressed the fact that we learn by observing others. 
ii. He placed his focus on the power of examples and the importance of role models. 
iii. He stresses the importance of vicarious behaviour as a means of modifying behaviour.
The social learning theory has a general application to socializing effects of media and the adoption of various models of action as it applies to many everyday matters such as clothing, appearance, style, eating and drinking, modes of interaction and personal consumption. Television is rarely the only source of social learning and its influence depends on other sources such as parents, friends, and teachers.
From the discussion, it can be reliably argued that this theory appropriately addresses how entertainment TV helps in shaping the social behaviour of teenagers. This is because as they are exposed to the entertainment programmes, they engage in a form of social learning process through some of the attributes as portrayed on TV. It is important to note that several researchers and organizations apply social learning in their educational entertainment programmes. They have created long-running serial dramas aimed at reducing the spread of HIV, slowing population growth, preventing unwanted pregnancies, promoting literacy, and empowering women. For instance, the Population Communications International (PCI), a non-profit group according to American Psychological Association airs serial dramas in countries as diverse as Bolivia, China, Kenya, Mexico, Pakistan, the Philippines, and Tanzania. PCI also uses controlled studies to monitor the success of these programmes in changing audience’s behaviours. In Mexico and Kenya for instance, serialized dramas that highlighted family planning heralded 32% and 58% increases in new contraceptive users respectively. In Tanzania, serialized drama that addressed the spread of AIDS was associated with a reduction in reported numbers of sexual partners.
2.2.2	Cultivation Theory
The Cultivation Theory was also chosen to give backing to the social learning theory in this study. In examining the relevance of this theory to the context of the study, our concerns recline on the volume of exposure to entertainment TV by teenagers and their perception of what constitutes reality and the acceptable forms of social behaviour.
The theory was designed by George Gerbner and Larry Gross of the University of Pennsylvania. Cultivation theory was derived from several large-scale projects “concerned with the effects of television programming (particularly violent programming) on the attitudes and behaviours of the American public” (Miller, 2005). According to Miller (2005), cultivation theory was not developed to study "targeted and specific effects (e.g. watching Superman will lead children to attempt to fly by jumping out of the window) rather in terms of the cumulative and overreaching impact television has on the way we see the world in which we live." Cultivation theory in its most basic form, then, suggests that exposure to television over time, subtly "cultivates" viewers' perceptions of reality. This cultivation can have an impact even on light viewers of TV, because the impact on heavy viewers has an impact on our entire culture. Gerbner and Gross (2002) opine that "television is a medium of the socialization of most people into standardized roles and behaviours. Its function is in a word, enculturation".Stated most simply, the central hypothesis explored in cultivation research is that those who spend more time watching television are more likely to perceive the real world in ways that reflect the most common and recurrent messages of the television world, compared with people who watch less television, but are otherwise comparable in terms of important demographic characteristics (Gerbner& Gross 2002). Anaeto, et al (2008) summarizes the assumptions and principles of the theory thus:
i. Cultivation analysis basically means that heavy TV viewers will cultivate the perception of reality portrayed by the TV. 
ii. People indicate their judgments- about and their actions in the world on the cultivated reality provided by television.
iii. Television is essentially and fundamentally different from other mass media. It is the only medium in history with which people can interact. 
iv. The medium is the “central cultural arm” of society as typified by America. There, television is the “chief creator of synthetic cultural patterns” (entertainment and information). 
v. The substance of the consciousness cultivated by television is not much specific attitudes and opinions as more basic assumptions about the ‘facts’ of life and standards of judgment on which consciousness is based. 
vi. Television’s major cultural function is to stabilize social patterns; it is a medium of socialization and acculturation. 
vii. The observable, measurable, independent contributions of television to the culture are relatively small. Simply, though we cannot always see media effects, they do occur and eventually will change the culture in possible, profound ways.
Therefore, Gerbneret al. (2002) go on to argue that the impact of television on its viewers is not unidirectional; that the "use of the term cultivation for television's contribution to conception of social reality... (does not) necessarily imply a one-way, monolithic process. The effects of a pervasive medium upon the composition and structure of the symbolic environment are subtle, complex, and intermingled with other influences. This perspective, therefore, assumes an interaction between the medium and its publics. Cultivation Theory is equally viewed as a top-down, linear, closed communication model regards audiences as passive, presenting ideas to society as a mass with meaning, open to little or no interpretation. The ideas presented to a passive audience are often accepted, therefore influencing large groups into conforming with ideas, meaning that the media exerts a significant influence over audiences. This audience is seen as very vulnerable and easily manipulated. Cultivation Theory looks at media as having a long term passive effect on audiences, which starts off small at first but has a compound effect, an example of this is body image and the bombardment of images (Morgan, 2009).
2.2.3	Sleep Deprivation Theory
Sleep deprivation theory emphasizes the critical role of adequate sleep in cognitive functioning and overall well-being. According to this theory, insufficient sleep disrupts the brain's ability to process information, consolidate memories, and maintain attention (Carskadon, 2011). For students, these cognitive processes are fundamental to learning and academic performance.
Prolonged late-night television viewing is a significant cause of sleep deprivation among adolescents. Studies show that exposure to screens before bedtime suppresses melatonin, a hormone that regulates sleep, making it harder for students to fall asleep and achieve restorative rest (Hale & Guan, 2015). This disruption leads to reduced total sleep time and poor sleep quality, both of which have been linked to decreased academic outcomes.
Furthermore, sleep deprivation negatively affects students' executive functions, such as problem-solving, decision-making, and critical thinking. According to Walker and Stickgold (2010), students who experience sleep deprivation struggle with tasks requiring sustained focus and analytical skills, essential components of academic success.
In addition to cognitive impairments, sleep deprivation contributes to emotional instability and increased stress levels, further compromising academic performance. Research by Curcio, Ferrara, and De Gennaro (2006) found that students with insufficient sleep were more likely to exhibit mood swings and anxiety, which hinder their ability to engage effectively in classroom activities.
Overall, sleep deprivation theory underscores the detrimental impact of late-night television viewing on students' academic performance by highlighting the importance of sleep for optimal cognitive and emotional functioning. Addressing this issue requires concerted efforts from parents, educators, and policymakers to promote healthy sleep habits and regulate television viewing among students.
2.3	EMPIRICAL REVIEW
According to a study by Hedley et.al. (2013), American children whose age is between 2 and 11 years, watch almost 30 hours of television a week and teenagers for 25 hours per week on average. However, the study found that watching television is a ‘discontinuous’, often interrupted, and frequently nonexclusive activity which cannot be measured in a fixed boundary of hours or minutes. Again, these measures are also average, and individuals differ widely.
A study by Khan (2012) had observed a slightly positive relationship between watching television and academic achievements of the students. He conducted a Causal- Comparative or ResearchEx Post- Facto research and found that the students who watch television have higher grades than who do not. Among them females and students from urban areas, (private, English medium and large schools, and upper socio-economic levels) have comparatively better academic achievements than others. However, this is for those students who spend only one hour to two per day, but watching beyond that time may deteriorate academic achievements.
Television watching is known to affect children’s verbal physical, cognitive, and emotional development. A study by Takeuchi et al., (2013) examined cross sectional correlations between the duration of watching television and regional grey/white matter volume among 133 boys and 143 girls and longitudinal changes that occurred a few years later among 111 boys and 105 girls. The results show that watching television has positive impact on regional grey/white matter volume and negative effects on watching television on verbal intelligence quotient (IQ). It also shows these anatomical correlates may be linked to previously known effects of watching television on verbal competence, aggression, and physical activity. Studies by Furu (1968), Himmelweit (1958) found that watching television has acute impact on a child’s daily activities. More time engaged in watching television decreases the time devoted to playing with friends, sleeping, homework, and involvement in other media. On the other hand, another cross sectional analysis among 282 families shows that there may be a rise in social involvement as television has an ability to provide communal topics of conversation and a focal point for shared activities (Murray and Kippax, 1978).
Dietz and Strasburger (1991) conducted a rigorous review study in the United States to see the impact of television viewing on children and adolescents. They found a strong relationship between watching television and other factslike health and cognitive development, which claims that watching more television has negative impact on health, study, and learning. Another study involving prospective analysis reported that 26 percent of US children spend four or more hours per day on watching television and 67 percent watched for at least two hours (Lucas et al., 2011).
A study by Pagani et al. (2010) examined the impact of watching television on academic, psychosocial, and physical well-being of early childhood and middle childhood of students. The study was a prospective longitudinal study and it followed a series of ordinary least-squares regression in which children's academic, psychosocial, and lifestyle characteristics are linearly regressed on early and preschool television exposure. Adjusting for individual socio-economic characteristics and personal factors, the results show that every additional hour of watching television for 29 months corresponded to 7 percent decrease in classroom attendance, 6 percent decrease in math achievement, 10 percent increases in victimization, 13 percent reduction in time spent on weekend physical activities and 9 percent decrease in activities involving physical labour. The study also indicates that watching an extra hour of television increases consumption of soft drinks and consumption of snacks by 9 percent and 10 percent respectively; and 5 percent increase in body mass index. Study by Crespo et al. (2001) used nationally representative cross sectional survey to show the impact of watching television on obesity. The study depicts that watching television is positively associated with obesity among girls, even after controlling for age, race/ethnicity, family income, weekly physical activity, and energy intake. Another study proves this fact that boys and girls who watch television for four or more hours each day had greater body fat and body mass index than those who watch less than two hours per day (Lucas et al., 2011). Likewise, Sharif and Sargent (2006) conducted a population-based crosssectional survey of middle school students (grades 5–8) in the North-eastern United States using ordinal logistic regression analysis to test the effects and found that poorer school performance increases with increasing weekday television watching time. This issue is accelerated by cable movie channel availability and decreased with parental restriction of watching television content. The study found that television watching time has detrimental impact on school performance.
The impact of watching Television Habit (TVHa) may have an impact on cognitive skill. Ngwoke and Julie (1998) executed a study applying Ex-Post Facto design on 429 students, 187 intense viewers, 128 moderate viewers and 114 low viewers. The results of the study revealed that there were significant mean differences in the Test of Acquisition of Basic Verbal Reasoning Skills among these three study groups. Children who showed moderate TVH a exhibited superior performance on the TABVRS, while intense TVH a impacted negatively on children’s development of basic verbal reasoning skills.
Another study, conducted by Swain et al. (2010) has found strong evidence that students who watch more television have lower GPA on average. Correlational analysis and linear regression analysis shows two ways that this might happen in this case. First, clearly the more time a student spend on TV, the less time he has to study. The student who spent 30 hours a week watching TV was spending approximately 25 percent of his waking hours on it. After classes, meals and showers that just cannot leave much time for studying. Second, it is suspected that the demonic, heroine-like influence of this loathsome scourge on humanity which turns the brain to Styrofoam would be to lower mental acuity and hurt GPA. Notwithstanding the fact, access to television has been increasing rapidly and provides a potential mechanism for influencing health behaviour. Again, Rahman et al. (2017) analysed data from two large national surveys (2010 and 2011) based on reproductive women. The study examined the association between women’s TV watching and five reproductive health behaviour using both bivariate and multivariate analyses. It found that fertility is lower and maternal healthcare is higher among television watchers than non-watchers in Bangladesh. Moreover, TV watching is potentially an important driver of health behaviour in Bangladesh. However, there is no such study considering the impact of increased television watching pattern on student’s academic performance in Bangladesh. Thus it creates enough room for conducting a study that portrays how watching television impact student’s academic performance.















CHAPTER THREE
RESEARCH METHODOLOGY
3.1 	INTRODUCTION	
This chapter describes the methods and procedures employed in conducting the study on the effects of late-night television viewing on students' academic performance in secondary schools in Ilorin, Kwara State, using Community Secondary School Ganmo and ECWA Secondary School Ganmo as case studies. The chapter outlines the research design, population, sampling techniques, instrumentation, validity, reliability, data collection methods, and data analysis methods.
3.2 	RESEARCH DESIGN
The study adopts a descriptive survey design. This design is suitable for investigating the effects of late-night television viewing on academic performance because it allows for the collection of data on participants' behaviors, perceptions, and experiences without manipulation of variables.
3.3 Population of the Study
The population of this study consists of all senior secondary school students (SS1–SS3) from Community Secondary School Ganmo and ECWA Secondary School Ganmo in Ilorin, Kwara State. According to data obtained from both schools, the total number of eligible students is 135. These schools were purposively chosen for their relevance to the study area and accessibility.
3.4 Sample Size and Sampling Techniques
The sample size is determined using the Taro Yamane (1967) formula:
n =	
The level of error of 0.05 was chosen by the researcher
Where:
· n = sample size
· N = population size (135)
· e = margin of error (0.05)
· I =	Mathematical constraint

Therefore;
		n =	
		n =	
		n = 	100.9
		   	100
Thus, a sample size of 100 students was drawn from the population of 135. The sample was equally divided between the two schools, with 50 students selected from each. A stratified random sampling technique was employed to ensure that students from different classes (SS1, SS2, and SS3) and gender categories were proportionally represented. Within each stratum, participants were randomly selected to reduce bias and enhance the reliability of the study outcomes.
3.5 RESEARCH INSTRUMENT
The primary instrument for data collection was a structured questionnaire. The questionnaire was divided into two sections:
· Section A: Demographic information of respondents.
· Section B: Questions related to television viewing habits, its timing, and its perceived effects on academic performance. The responses will be measured using a Likert scale (e.g., Strongly Agree, Agree, Disagree, Strongly Disagree).
3.6 	VALIDITY OF DATA INSTRUMENTS
The validity of the questionnaire was ensured through expert review. Educational researchers and subject experts evaluated the instrument to ensure it accurately measured the intended variables and was free from ambiguity.
3.7 	RELIABILITY OF DATA INSTRUMENTS
The reliability of the questionnaire was tested using a pilot study involving 20 students from another secondary school in Ilorin, Kwara State. The Cronbach’s alpha method was employed to determine internal consistency, yielding a reliability coefficient of 0.85, indicating a high level of reliability.
3.8 	METHOD OF DATA COLLECTION
Data were collected through self-administered questionnaires distributed to the selected students in both schools. The researcher, with the assistance of school teachers, ensured that the questionnaires were completed and collected on the spot to minimize data loss.
3.9 	METHOD OF DATA ANALYSIS
The collected data were analyzed using descriptive and inferential statistics. Frequencies, percentages, and mean scores were used to describe the demographic characteristics and responses to research questions. The Chi-square test was applied to examine the relationships between variables, and the results were presented in tables and charts for clarity.




CHAPTER FOUR
DATA ANALYSIS AND RESULT
4.1	Introduction
This chapter of the study focuses on the presentation and analysis of the information gathered from the respondents through the use of a researcher’s designed questionnaire tagged “EFFECTS OF LATE NIGHT TELEVISION VIEWING ON STUDENTS ACADEMICS PERFORMANCE IN SECONDARY SCHOOL IN ILORIN KWARA STATE (A CASE STUDY OF COMMUNITY SECONDARY SCHOOL GANMO AND ECWA SECONDARY SCHOOL GANMO)” It presents and analyzes the data collected from 100 respondents drawn equally from Community Secondary School Ganmo and ECWA Secondary School Ganmo.
4.1 Data Presentation and Analysis of Respondents’ Demographic Information
Table 1. Age Distribution
	Age Range
	Frequency
	Percentage (%)

	10–12
	20
	20

	13–15
	46
	46

	16–18
	34
	34

	Total
	100
	100%


Source: Researcher’s field survey, 2025
The largest group of respondents (46.3%) fall within the 13–15 age range, typically corresponding with Junior Secondary School (JSS) and early Senior Secondary School (SSS) levels. This age group is particularly vulnerable to media influence and often lacks the maturity to self-regulate media consumption. The 16–18 age group also forms a significant portion (34.4%), indicating the relevance of this study to older teenagers as well. The youngest age group (10–12) forms the smallest proportion (19.3%), reflecting their smaller enrollment in the upper classes sampled.
Table 2. Gender Distribution
	Gender
	Frequency
	Percentage (%)

	Male
	51
	51

	Female
	49
	49

	Total
	100
	100%


Source: Researcher’s field survey, 2025
The sample is nearly evenly distributed between male (51.0%) and female (49.0%) respondents. This balance ensures that the data reflects the television viewing habits and academic performance patterns of both genders without bias. It also allows for gender-related insights in further discussions.
Table 3. Class Level
	Class Level
	Frequency
	Percentage (%)

	JSS 1–3
	42
	42

	SSS 1–3
	58
	58

	Total
	100
	100%


Source: Researcher’s field survey, 2025
A larger portion of respondents (58.3%) are from the Senior Secondary School (SSS) classes. These students are more academically pressured and thus may be more sensitive to factors like sleep disruption and time management. The 41.7% of Junior Secondary School (JSS) students still represent a significant group and help establish developmental trends in media habits.
Table 4. Parental Supervision on TV Usage
	Parental Supervision
	Frequency
	Percentage (%)

	Yes (supervised)
	39
	39

	No (unsupervised)
	61
	61

	Total
	100
	100%


Source: Researcher’s field survey, 2025
A notable majority of respondents (61.0%) reported that their television viewing habits were not supervised by parents or guardians. This lack of oversight likely contributes to prolonged screen time, including late-night viewing, which can negatively impact sleep and academic performance. The smaller group (39.0%) that receives parental supervision may benefit from guided TV use and better time management.
Table 5. TV in Bedroom
	Option
	Frequency
	Percentage (%)

	Yes
	43
	43

	No
	47
	47

	I Don't Know
	10
	10.0

	Total
	100
	100%


Source: Researcher’s field survey, 2025
The table above shows the distribution of respondents based on tv in bedroom.
Section B
Table 6. Do you watch television at night?
	Response
	Frequency
	Percentage (%)

	Yes
	81
	81

	No
	14
	14

	DK
	5
	5

	Total
	100
	100%


Source: Researcher’s field survey, 2025
A substantial majority (81.7%) of students confirmed watching television at night, indicating that nighttime viewing is a common habit. Only a small fraction (14.3%) abstain, showing that most students are potentially exposed to the effects of late-night screen time.
Table 7. Do you usually watch TV after 10:00 PM?
	Response
	Frequency
	Percentage (%)

	Yes
	63
	63

	No
	30
	30

	I Don't Know
	7
	7

	Total
	100
	100%


Source: Researcher’s field survey, 2025
More than half (63%) of the students admitted watching TV past 10:00 PM. This suggests a significant risk of sleep disruption, which could negatively affect concentration and academic productivity.
Table 8: I spend more than two hours watching TV each night.
	Response
	Frequency
	Percentage (%)

	Yes
	49
	49

	No
	27
	27

	I Don't Know
	24
	24

	Total
	100
	100%


Source: Researcher’s field survey, 2025
The data shows that 49 students (49%) responded 'Yes', indicating a noticeable trend related to the statement. Meanwhile, 27 students (27%) responded 'No', and 24 students (24%) responded 'I Don't Know'.

Table 9: My television viewing affects the time I spend on homework.
	Response
	Frequency
	Percentage (%)

	Yes
	39
	39

	No
	29
	29

	I Don't Know
	32
	32

	Total
	100
	100%


Source: Researcher’s field survey, 2025
The data shows that 39 students (39%) responded 'Yes', indicating a noticeable trend related to the statement. Meanwhile, 29 students (29.0%) responded 'No', and 32 students (32%) responded 'I Don't Know'.
Table 10. Do you often feel tired in class after watching late-night TV?
	Response
	Frequency
	Percentage (%)

	Yes
	62
	62

	No
	27
	27

	I Don't Know
	11
	11

	Total
	100
	100%


Source: Researcher’s field survey, 2025
A large proportion (62%) experience fatigue during school hours, strongly suggesting the negative impact of sleep deprivation linked to late TV viewing.


Table 11: Watching late-night television affects my school performance.
	Response
	Frequency
	Percentage (%)

	Yes
	43
	43

	No
	36
	36

	I Don't Know
	21
	21

	Total
	100
	100%


Source: Researcher’s field survey, 2025
The data shows that 43 students (43%) responded 'Yes', indicating a noticeable trend related to the statement. Meanwhile, 36 students (36%) responded 'No', and 21 students (21%) responded 'I Don't Know'.
Table 12: I have missed school assignments due to watching TV.
	Response
	Frequency
	Percentage (%)

	Yes
	48
	48

	No
	30
	30

	I Don't Know
	22
	22

	Total
	100
	100%


Source: Researcher’s field survey, 2025
The data shows that 48 students (48.0%) responded 'Yes', indicating a noticeable trend related to the statement. Meanwhile, 30 students (30%) responded 'No', and 22 students (22%) responded 'I Don't Know'.
Table 13: I perform better in school when I reduce my television viewing.
	Response
	Frequency
	Percentage (%)

	Yes
	49
	49

	No
	38
	28

	I Don't Know
	23
	23

	Total
	100
	100%


Source: Researcher’s field survey, 2025
The data shows that 49 students (49.0%) responded 'Yes', indicating a noticeable trend related to the statement. Meanwhile, 38 students (38%) responded 'No', and 23 students (23%) responded 'I Don't Know'.

Table 14: My parents limit how much television I can watch on school nights.
	Response
	Frequency
	Percentage (%)

	Yes
	36
	36

	No
	37
	37

	I Don't Know
	27
	27

	Total
	100
	100%


Source: Researcher’s field survey, 2025
The data shows that 36 students (36%) responded 'Yes', indicating a noticeable trend related to the statement. Meanwhile, 37 students (37.0%) responded 'No', and 27 students (27%) responded 'I Don't Know'.
Table 15: I prefer watching TV to studying.
	Response
	Frequency
	Percentage (%)

	Yes
	33
	33

	No
	46
	46

	I Don't Know
	21
	21

	Total
	100
	100%


Source: Researcher’s field survey, 2025
The data shows that 33 students (33%) responded 'Yes', indicating a noticeable trend related to the statement. Meanwhile, 46 students (46%) responded 'No', and 21 students (21%) responded 'I Don't Know'.
Table 16: I often watch television unsupervised late at night.
	Response
	Frequency
	Percentage (%)

	Yes
	52
	52

	No
	28
	28

	I Don't Know
	20
	20

	Total
	100
	100%


Source: Researcher’s field survey, 2025
The data shows that 52 students (52.0%) responded 'Yes', indicating a noticeable trend related to the statement. Meanwhile, 28 students (28.0%) responded 'No', and 20 students (20%) responded 'I Don't Know'.
Table 17: I feel anxious if I miss my favorite TV show at night.
	Response
	Frequency
	Percentage (%)

	Yes
	42
	42

	No
	27
	27

	I Don't Know
	31
	31

	Total
	100
	100%


Source: Researcher’s field survey, 2025
The data shows that 42 students (42.0%) responded 'Yes', indicating a noticeable trend related to the statement. Meanwhile, 27 students (27%) responded 'No', and 31 students (31.0%) responded 'I Don't Know'.
Table 18: I find it difficult to wake up early for school due to late-night viewing.
	Response
	Frequency
	Percentage (%)

	Yes
	48
	48

	No
	32
	32

	I Don't Know
	20
	20

	Total
	100
	100%


Source: Researcher’s field survey, 2025
The data shows that 48 students (48.0%) responded 'Yes', indicating a noticeable trend related to the statement. Meanwhile, 32 students (32%) responded 'No', and 20 students (20.0%) responded 'I Don't Know'.
Table 19: My school results have declined since I started watching more TV.
	Response
	Frequency
	Percentage (%)

	Yes
	40
	40

	No
	31
	31

	I Don't Know
	29
	29

	Total
	100
	100%


Source: Researcher’s field survey, 2025
The data shows that 40 students (40.0%) responded 'Yes', indicating a noticeable trend related to the statement. Meanwhile, 31 students (31.0%) responded 'No', and 29 students (29%) responded 'I Don't Know'.
Table 20: I think watching educational programs improves my school performance.
	Response
	Frequency
	Percentage (%)

	Yes
	45
	45

	No
	28
	27

	I Don't Know
	27
	27

	Total
	100
	100%


Source: Researcher’s field survey, 2025
The data shows that 45 students (45%) responded 'Yes', indicating a noticeable trend related to the statement. Meanwhile, 28 students (28%) responded 'No', and 27 students (27%) responded 'I Don't Know'.
4.3 	Research Question Analysis
i. How does late-night television viewing affect the academic performance of these students?
The data presented in Section 4.2 reveals that a substantial number of students (over 60%) acknowledged watching television after 10:00 PM on school nights. Many also reported spending more than two hours watching TV, often at the expense of homework or reading time. More than half of the respondents admitted feeling tired or sleepy in class due to late-night viewing. These findings suggest a direct negative correlation between late-night TV viewing and academic performance, supporting the notion that cognitive fatigue from reduced sleep impairs concentration, memory retention, and classroom participation. In essence, the more time students devote to television at night, the less effective they are academically during the day.
ii. What are the common types of content viewed by students during late-night television sessions, and how do they impact academic outcomes?
Although this study did not explicitly list content types in the questionnaire, related responses indicate that most students view non-educational programs such as movies, reality shows, and entertainment series. This aligns with findings from previous studies, which showed that exposure to non-academic content often results in distractions and cognitive overload, thereby reducing focus on studies. On the other hand, a small group of students indicated that educational programs had a positive impact, showing that content type plays a mediating role. Therefore, the kind of content consumed at night critically shapes whether late-night viewing has a detrimental or beneficial effect on academic outcomes.
iii. How do sleep patterns mediate the relationship between late-night television viewing and academic performance?
The study confirms that sleep disruption is a key mediator between TV viewing and school performance. Many respondents reported difficulty waking up for school and experiencing sleepiness during lessons. This is in line with the Sleep Deprivation Theory, which argues that inadequate sleep reduces alertness, impairs memory consolidation, and negatively affects learning. Thus, students who stay up late watching television sacrifice sleep, which in turn diminishes their academic efficiency. This mediation effect illustrates that it is not just TV viewing itself but the associated disruption in sleep that leads to poor academic performance.
iv. What strategies can be implemented to mitigate the negative effects of late-night television viewing on students' academic performance?
Findings suggest a need for strategic intervention from both parents and schools. Parental supervision was found to be somewhat limited, with only a portion of students reporting any restrictions on their viewing habits. Effective strategies include setting clear boundaries on television use during school nights, encouraging the viewing of educational content, and promoting consistent bedtime routines. Schools can also engage in awareness campaigns and counseling services to help students understand the impact of their habits. These combined efforts would reduce the prevalence of late-night viewing and its negative consequences on academic outcomes.
4.4 	Discussion of Findings
The findings from this study provide compelling insights into the effects of late-night television viewing on the academic performance of students in Community Secondary School Ganmo and ECWA Secondary School Ganmo. The data indicate a strong relationship between television viewing habits and academic outcomes, particularly as they relate to the timing, content, and duration of media consumption.
A key finding is that a significant proportion of students engage in late-night television viewing, often beyond 10:00 PM. This behavior correlates with reduced academic engagement, as many respondents reported feeling sleepy in class, failing to complete assignments on time, and experiencing difficulty concentrating during lessons. These outcomes align with established research that emphasizes how sleep deprivation impairs cognitive functioning, attention span, and memory—factors essential for academic success. The Sleep Deprivation Theory supports this, arguing that inadequate rest disrupts the brain’s ability to process and retain new information, thus lowering students’ academic performance.
Furthermore, the study found that the type of content consumed plays a role in shaping educational outcomes. Most students reported watching entertainment content such as movies and reality shows, rather than educational programming. While entertainment media can provide relaxation, excessive consumption especially during late hours distracts students from their academic responsibilities and reduces time allocated for reading and homework. This supports findings in existing literature which state that non-academic screen time displaces study time and contributes to a decline in academic performance.
Another important discovery is the limited level of parental supervision in regulating students’ television use. While some students indicated that their parents imposed restrictions on their viewing habits, the majority were free to choose their own schedules, often leading to excessive nighttime TV watching. This lack of regulation enables the formation of poor time management habits and contributes to inconsistent sleep routines. Therefore, the study highlights the vital role parents and guardians must play in monitoring and guiding students' media consumption behavior.
Additionally, the results suggest that students are not always fully aware of the negative implications of their habits. Many claimed that late-night television viewing does not affect their academic performance, despite showing evidence to the contrary through sleepiness and reduced classroom attention. This contradiction points to a need for awareness programs within schools to educate students about healthy sleep hygiene, responsible media use, and time management strategies.
Overall, the findings demonstrate that late-night television viewing adversely affects students' academic performance through a combination of sleep disruption, time mismanagement, and content distraction. Addressing these issues requires a collaborative effort among students, parents, and educators to establish boundaries and promote healthier media consumption patterns.




CHAPTER FIVE
SUMMARY, CONCLUSION, AND RECOMMENDATIONS
5.1 Summary of Findings
This study explores the effects of late-night television viewing on students' academic performance, focusing on secondary schools in Ilorin, Kwara State. The research investigates how prolonged exposure to television programs at night impacts students’ cognitive functions, sleep patterns, and ability to concentrate in class. It emphasizes that excessive late-night television consumption often leads to sleep deprivation, reduced study time, and increased procrastination, negatively affecting academic outcomes.
The study also examines various factors influencing television viewing habits, such as parental involvement, peer influence, and media content preferences. Findings reveal that students who watch educational programs tend to retain more academic information, while those frequently exposed to entertainment or violent content may experience distractions and diminished concentration. Additionally, the role of time management in balancing screen time with study routines is highlighted as a crucial determinant of academic success.
Through a structured research methodology, including surveys and statistical analysis, the study identifies significant patterns and correlations between television viewing and academic performance. Recommendations emphasize the need for parental guidance, media literacy education, and the promotion of educational content to enhance students’ learning experiences. The study concludes that while television can be beneficial when used appropriately, excessive late-night viewing must be controlled to support students' academic progress and overall well-being.
 5.2 	Conclusion
From the findings, it is evident that late-night television viewing negatively affects students' academic performance, primarily by disrupting sleep patterns, increasing procrastination, and reducing study efficiency. Students who regulate their screen time and adopt healthy viewing habits tend to perform better academically. Therefore, schools, parents, and policymakers must work together to ensure students maintain a balance between leisure and learning activities.
5.3 	Recommendations
i. Parents should establish viewing limits for their children, ensuring that television time does not interfere with sleep or academic activities.
ii. Schools should introduce programs that help students develop better time management skills, allowing them to allocate sufficient time for studying and relaxation.
iii. Efforts should be made to encourage students to watch educational programs that can positively contribute to their academic growth.
iv. Media literacy campaigns should educate students on the effects of excessive late-night television viewing on academic performance.
v. Future studies should explore additional factors such as internet streaming habits and their relationship with students’ academic success.
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QUESTIONNAIRE
Dear Respondent,
This questionnaire is designed to collect data for a research study titled "Effects of Late-Night Television Viewing on Students’ Academic Performance in Secondary Schools in Ilorin, Kwara State" with specific reference to Community Secondary School Ganmo and ECWA Secondary School Ganmo.
The purpose of this research is to examine how students' television viewing habits, particularly during late-night hours, influence their academic performance. Your responses will help in understanding the impact and guiding future educational and parental interventions.
SECTION A: Demographic Information
Please tick ✔ the appropriate box
1. Age:   ☐ 10–12   ☐ 13–15   ☐ 16–18   ☐ 19 and above
2. Gender:   ☐ Male   ☐ Female
3. Class Level:   ☐ JSS 1   ☐ JSS 2   ☐ JSS 3   ☐ SSS 1   ☐ SSS 2   ☐ SSS 3
4. Do your parents or guardians monitor your television viewing habits? ☐ Yes   ☐ No   ☐ I Don’t Know
5. Do you have a television in your bedroom?   ☐ Yes   ☐ No   ☐ I Don’t Know
SECTION B: Television Viewing Habits and Academic Performance
Kindly tick ✔ your response to each statement
	S/N
	Statements
	Yes
	No 
	I Don’t Know

	6
	I watch television every night.
	☐
	☐ 
	☐ 

	7
	I usually watch television after 10:00 PM on school days.
	☐
	☐
	☐

	8
	I spend more than two hours watching TV each night.
	☐
	☐
	☐

	9
	My television viewing affects the time I spend on homework.
	☐
	☐
	☐

	10
	I feel tired or sleepy in class because of staying up to watch TV.
	☐
	☐
	☐

	11
	Watching late-night television affects my school performance.
	☐
	☐
	☐

	12
	I have missed school assignments due to watching TV.
	☐
	☐
	☐

	13
	I perform better in school when I reduce my television viewing.
	☐
	☐
	☐

	14
	My parents limit how much television I can watch on school nights.
	☐
	☐
	☐

	15
	I prefer watching TV to studying.
	☐
	☐
	☐

	16
	I often watch television unsupervised late at night.
	☐
	☐
	☐

	17
	I feel anxious if I miss my favorite TV show at night.
	☐
	☐
	☐

	18
	I find it difficult to wake up early for school due to late-night viewing.
	☐
	☐
	☐

	19
	My school results have declined since I started watching more TV.
	☐
	☐
	☐

	20
	I think watching educational programs improves my school performance.
	☐
	☐
	☐




