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ABSTRACT
The rise of social media and mobile communication platforms has revolutionized how individuals interact, particularly among students. WhatsApp, one of the most widely used messaging applications, encourages quick and informal text exchanges, often characterized by the use of word abbreviations. This study investigates the Effect of Word Abbreviation on WhatsApp on the Spelling Skills of Students of Kwara State Polytechnic. The research aims to identify how frequently students use abbreviations, their perceptions of correct spelling and grammar, and the consequences on formal writing performance. A descriptive survey method was adopted, and 150 structured questionnaires were distributed and returned. The analysis revealed that students frequently use abbreviations, show signs of poor spelling habits, and often struggle with formal academic writing. The study concludes that frequent abbreviation use negatively impacts spelling accuracy and language proficiency. Based on the findings, it recommends the incorporation of digital writing awareness in academic curricula, increased reading habits, and controlled use of chat abbreviations for academic success.


CHAPTER ONE
INTRODUCTION
1.1 	Background to the Study
          Computer-mediated communication (CMC) has recently gained widespread popularity, particularly in the twenty-first century (Tang & Hew, 2019). One of the most widely used types of CMC is instant messaging (IM), which is accessible on every mobile device and enables users to send real-time messages to individuals or groups quickly and affordably through the Internet. 
Whatsapp, Telegram, Snapchat, and Twitter are among the social media apps with IM that young adults use most frequently for a variety of purposes in their lives. Based on research, about 95% of young adults use instant messaging, and because it has its language and culture, it is believed that IM has replaced other forms of communication as the primary way that young people  communicate (Modecki et al., 2022). 
	According to Wlodkowski (2020), young adults unquestionably make up 80 to 90 percent of university undergraduate students, therefore it stands to reason that undergraduates utilize IM significantly for a variety of purposes. Strong English language proficiency is now required of all students because it is important for communication, studies, and other aspects of daily life. The frequency of improper grammar and language usage among Malaysians indicates that the majority of us have a poor command of the language (Thurairaj, 2015). This could be due to several reasons, but one of them would be the use of IM for communication because instant messaging essentially encourages the production of new phrases and words (often referred to as "shortcut language"), and it causes students' spoken and written vocabulary and grammar to deteriorate (Gibson, 2022). 
	Manglish, often known as "mangled English," is another regular practice among Malaysians where it consists primarily of vocabulary borrowed from the Malay, Chinese, and Tamil languages as well as slang terms like "lah," "meh," "ah," and many more. Textism is the term for this non-standard form of English that results from this. Textism is a style of writing that uses emoticons, acronyms, abbreviations, and omitted letters and punctuation along with standard English syntax (Tagliamonted & Denis, 2018).
	According to a 2018 research done by Pablo & Lasaten, teachers have been vocal about their students' writing, notably the quality of their formal papers, which they believe is deteriorating because of the prevalent abbreviations and misspellings used in text messaging. There are, however, other studies that show textism has a positive impact on students' literacy, such as one from 2016 by Waldrone et al., that emphasised how texting helps students improve their phonological awareness, spelling, and grammar skills as well as how it allows them to express themselves more freely in their writing. Therefore, this study aims to investigate how textism influences one's writing abilities.  	
	Once social media was introduced, it enabled a new way for people, particularly the younger generation, to connect with one another, based on common interests, goals and even values Raymond Arroyo (2022) People are living in a global world and everyday they are adopting new technologies, information, lifestyle, language and so on. And nowadays digital social media (facebook, twitter, yahoo messenger, google plus,) are very popular among young generations and they are influenced more by them. They think what they are pursuing in the social media is up to date and if they follow those trends, people will find them smart. However nowadays there are influences of social media in language acquisition of young learner. Young people are now most of the time connected with the people through social media, so intentionally or unintentionally they are following that trend of language acquisition.
	Marshall McLuhan (2023), in his book, The Book of Probes, comments, “All media exist to invest our lives with artificial perceptions and arbitrary values”. In fact, the Media plays a significant role in people’s everyday routines, actions and reactions. Social media in many ways influencing people’s life as it expands our social circle and explore new horizon through online connection, though it is changing the approach of communication. The young generations nowadays often use facebook, twitter, google plus, skype, yahoo messenger etc. With the prevalence of smart phones and popularity of texting, students are able to connect with their friends, family members, and with others. As people are able to meet different people of different country, they are learning new language through their conversation in social media. 
	Eighty (80) percent of teen users are now frequenting social media sites, and they are using many different types of communication in the world of social media, like Net speak, overuse of abbreviations or slang. So there is no doubt that our real world social lives have got some changes. Therefore some parents are worrying (Chopra, 2013), social media the young generations use some popular terms like LOL (for “laugh out loud”) which is developed into unique words. It has a meaning greater than their original abbreviation. LOL is now used like a type of punctuation to add a joking or cheerful intonation to messages. It doesn’t always indicate literal laughter. Though the young people are using it with their friends informally, unintentionally they are acquiring these languages, and they use it in their formal writing. 
	This types of text shorthand is now becoming a language all its own. As a result they are using those languages formally in the public place. As a result they are destroying their language. Social media uses require some unique adaptations, but it also provides us a new way of writing. Based on this background the researcher wants to investigate the effect of words abbreviation on whatsapp spelling skills of students of Kwara State Polytechnic, Ilorin.
1.2	Statement of the Problem
	Writing is a very difficult and complex process. It requires some important skills in order to make it clear and acceptable. It has never been an easy task to achieve especially for second language learners. Nigerians seem to become more and more open to English. Ever since English became the language of globalization, most of the world’s societies begin to use it necessarily in trade, commerce, education, politics…etc. Nigeria is not an exception since English is considered as the second foreign language taught in schools. Many students every year choose the language as a branch of study at university. However, some problems were noticed concerning writing in English. In exam papers, classroom presentations or written home works, students seem to be not aware about the rules and the skills which are important in writing academically. Social media were blamed firstly concerning this phenomenon and hypotheses were made about how modern social media can affect directly or indirectly the process of writing academically among students of higher institution.
1.4	Objective of the study
	The objective of the study is to investigate the effect of words abbreviation on whatsapp spelling skills of students of Kwara State Polytechnic. The specific objectives are;
1. To find out whether whatsapp influence students writing skill
2. To find whether the type of English written on whatsapp platforms is found in the formal writing of students
3. To ascertain the effect of whatsapp on students’ writing skill
4. To find out why students abbreviate on whatsapp
1.5	Research Question
	The following research questions were formulated:
1. Do whatsapp influence students writing skill?
2. Do the type of English written on whatsapp platforms are found in the formal writing of students?
3. What is the effect of whatsapp on students writing skill?
4. What are the reasons why students abbreviate on whatsapp?
1.6	Significance of the Study
	The study will be very significant to students, parents and ministry of education. The study will give a clear insight on the impact of social media use of abbreviations on the writing skills of Kwara State Polytechnic students. The study will enlighten students and the general public’s on the effect of social media of abbreviation on the writing skills. Study will also suggest what to be done to eradicate this for the better future of our generation. 
	The addiction of social media usage mostly among youths and students has been as issue of local and international discussion. The deteriorating rate of intellectual excellence hugely related to social media usage as proven by numerous scholars’ triggered lots of studies on its effects and benefits. Glaringly little or nothing has been done about its relationship with the spelling ability of students. Hence this research work is important to institutions of learning, parent and students. It will enable educators understand the impact social media has on their students. 
	The study is also of immense significance to parents in terms of knowing and comprehending the effects social media has on their children and the necessary mechanism for the regulation of its excessive usage. The study will serve as a veritable platform for students to comprehend the collective advantages of social media and the likely dangers exploring the platforms more than required may pose to their spelling ability and academic performance as a whole. It will assist student in comprehending the diverse nature of social media. It will make available pertinent guide for other intellectuals and researchers undertaking related study.
The study will also serve as a reference to other researcher that will embark on the related topic
1.7	Scope and Limitation of the Study
	The scope of the study covers the effect of words abbreviation on whatsapp spelling skills of students of Kwara State Polytechnic. The study will be limited to students of Kwara State Polytechnic, Ilorin. Kwara State. The study shall also investigate the role of the Kwara State Polytechnic in the fight against these challenge and the residents think. About effect of words abbreviation on whatsapp spelling skills of students which is one challenges affecting the spelling skills of students in Kwara State Polytechnic, Ilorin in their education and society at large in this our contemporary world.
Limitations of Study
Financial constraint: Insufficient fund tends to impede the efficiency of the researcher in sourcing for the relevant materials, literature or information and in the process of data collection (internet, questionnaire and interview).
Time constraint: The researcher will simultaneously engage in this study with other academic work. This consequently will cut down on the time devoted for the research work.
1.8	Operational Definition of Terms
Social media: Social media refers to the means of interactions among people in which they create, share, and/or exchange information and ideas in virtual communities and networks. The Office of Communications and Marketing manages the main Facebook, Twitter, Instagram, LinkedIn and YouTube accounts
Abbreviation: An abbreviation is a shortened form of a word or phrase, by any method. It may consist of a group of letters or words taken from the full version of the word or phrase
Writing skill: Writing skills include all the knowledge and abilities related to expressing ideas through the written word.
Effect - to have a direct effect or impinge on something (Merriam-Webster, n.d.). The effect can be strong or weak depending on the situation. Normally, impact can occur on a situation or people (Cambridge Dictionary, n.d.).  
CHAPTER TWO
LITERATURE REVIEW
2.1 	Introduction
	By analyzing previous studies, the researcher in this chapter explores and makes connections between several concerns relating to the impact of textism on writing abilities. With the use of the acquired data, a theoretical framework is created with associated theories to help with the methodology and design of the research.
2.2	Theoretical Framework
	Klaus (2019) states that theories resent various ways observers see their environment more than they capture reality itself. Kaplan (2014) also added that the formation of theory is not just the discovery of fact but a way of seeing and thinking about the world, as such it is better seen as the ‘lens’ one uses in observation than as a ‘mirror’ of nature.
	In this study, the effect of social media on the spelling ability of students, social learning theory was used. There has been some questions on the kinds of values adopted and used by people from the conventional media and now social media. Social learning theory propounded by Albert bandura postulates that learning takes place in a social context via cognitive processes known as observation and uninterrupted guidelines even in the absenteeism undeviating corroboration. He further said that people learn persistently using communication within their immediate environment and now the virtual environment known as the internet/social media. He explained that communal and virtual communal interaction exercise influences on the mind thus, innovations such as social media is a factor in determining the life events, believes, values and culture tenable in oursocieties today.
	Elder (2019) & Bandura (2018) Posit that technology provides new innovative methods that create social learning environments. One aspect of this technology is its ability to create platforms that allows interactivity and also provide the opportunity to observe others. To them human believe system is greatly influenced by virtual platforms used for the transmission of information and the stimulation of social persuasion of which social media is a clear example.  Students and humans generally are now constantly surrounded by so many influence fundamentally the media. Social media has become integral to virtually all students across the globe and this has influenced them behaviorally, cognitively and otherwise.
	Albert bandura gave three major process or stages by which social learning takes place since learning does not occur independently. These process are:
Identification: This is a psychological process whereby the subject assimilates an aspect, property, or attribute of the other and is transformed wholly or partially by the model provided. It is by means of a series of identifications that the personality is constituted and specified by which copying a model and specific acts, springs from wanting to be and trying to be like the model with respect to some broader quality” (White 2017).
Observation: Neal M & John D (2019). Observed that observational learning occurred when observers were motivated to learn, when the cues or elements of the behaviors to be learned were present, when observers performed the given behaviors, and when observers were positively reinforced for adapting those behaviors. According  behaviors can be adopted when seen and such behaviours would be reorganized and then learned which produces new behaviour, and either increase or decrease frequency with which a previously learned behaviour is demonstrated.
Imitation: is an advanced behavior whereby an individual observes and replicates another’s behaviour. It is a form of social learning that leads to the development of traditions and culture.  Miller and Dollard assumed that individuals behaved in certain ways and then shaped their behavior their based on imitation and learning. The researchers saw imitation as replacing random trial-and-error behaviors and that it has simplify behavioural adoption and reinforcement.
	Social learning theory has been used for this study because it best explains how people learn and develop certain behaviors that could be as a result of media usage and exposure to media content plus the reason(s) and outcomes of such usage on the users. As the theory states, “the degree of our learnability in a social context is the key variable in understanding how we learn and adapt certain behaviors.
2.3	Conceptual Review
2.3.1 	Language Used in Social Media Chats
	Writing is a type of communication that entails expressing one's thoughts in written form (Salaudeen & Lawal, 2019). There are two types of writing: formal and informal. Formal contexts usually entail writing that is used for academic reasons, business writing and employing formal English, whereas informal contexts frequently involve online conversations with friends or family using social media. Informal writing allows users to be more versatile in their writing styles since social media language is widely utilised and it creates a new morphological trend. In order to provide a clear picture of the new morphological trend that the social media language sets, Oyeyinka and Akinola (2013) conceptualise the categorization into eight sections which are vowel deletion, word shortening, abbreviation, word reduction to phonological level, pronounceable spelling techniques, spelling manipulation, letter-to-number homophones, and phoneme/letter for word representation. Most social media chat language falls into one of the above categories, but because there are no specific guidelines, people feel free to use it when they are conversing online. Until this point, established morphological and syntactic rules are frequently violated in online chatting due to word choice and sentence structure that defy grammatical conventions.
2.3.2 	Textism
	Textism is a phenomenon that occurs when online users modify standard English, for example, they could use abbreviations, adapt terms, delete non-essential alphabets, replace homophones, and capitalise words ( Radia & Lamia, 2021). Additionally, the word modifications that are Textism defies accepted linguistic norms, and these frequent violations seep into everyday usage of the English language. Therefore, textism adaptations might make it challenging to learn standard English since they convey a sense of normalcy and acceptance ( Zebroff, 2015). The term "Standard English'' refers to the proper use of vocabulary and grammar in communication, and textism unquestionably violates these principles and poses a challenge to academics and even students. A study that was conducted by Purcell et al., (2023), revealed that teachers are concerned about the number of incorrect sentences and misspelt words in students' written work. The reason for this is that technology has an impact on the way we think, write, and interact with others.
	Textism was created as a result of the practice of social interaction, which has changed our communication style. Given that textism is now seen as a dialect of the English language, students' writing skills suffer as a result.
2.3.3 	Factors contributing to Textism
2.3.3.1	The Whatever Generation
	According to Shaari & Bataineh (2015), the rise of textism has drawn attention to "the Whatever Generation," which adapts textism for both formal and informal writing. The current generation, especially the younger generations, is very accustomed to changing spellings, which results in the formation of acronyms and abbreviations as well as the incorrect use of punctuation and apostrophes and years of practise and use may also result in the development of specific writing habits. According to the concept of "habit strength," put forth by John Dewey, learners will naturally use contractions, acronyms, and abbreviations in their traditional writing after years of frequent and constant practice (Baron, 2008). This is similar to Krasher's idea of the Natural Approach, which claims that language learning will be more effective when learned through meaningful interactions and in environments of natural communication and that an unfavourable natural learning environment, such as the online communication setting, might produce an outcome that is very different from what learners are expected to achieve
2.3.3.2	Time-Constrained Activities and the Need for Spontaneity
	The requirement to produce spontaneous text and time-constrained activities are other factors that contribute to textism. To put it in other words, users completely disregard the
importance of language accuracy and suitable sentence construction when it comes to time-limited tasks because they demand immediate feedback, especially for discussions that take place in real-time settings. Since their immediate attention is only focused on communicating the information as long as the other user also understands it, those involved in real-time communication typically create noticeably shorter words. When completing time-limited tasks like online assessments, tests, or examinations, this habit will eventually transfer to writing habits.
2.3.4 	Past Related Studies
2.3.4.1	Effects of advanced technologies on Students’ writing skills
	A study by Handayani & Aminatun (2020) found that texting does not follow the conventions of traditional English writing, grammar, and word spelling. This is due to the fact that the language used in digital communication is carefully constructed to be understood by users in the same context. For this study, the researcher looked into how textism was used in a group chat from the Whatsapp app. The findings show that 25 acronyms and abbreviations were discovered in the chat group, and it is likely that these words are used to facilitate faster communication when chatting. It has, however, led to grammatical mistakes and sloppy word construction, which, if uncontrolled, might eventually be destructive. The researcher also emphasised how a new sort of language arose in reaction to the growth of technology and stated that students shouldn't be held accountable for such language changes because they typically come quite naturally yet undermine students' writing skills. In short, technological advancements are part of our everyday lives and we cannot ignore them. This is especially true for the younger generation, whose writing may suffer the consequences of the pervasive use of technology.
	Furthermore, a further study by Alhusban (2016) supports the notion that students' writing skills are deteriorating as a result of modern technologies. Students often alter the nature of the English language and rely excessively on technology to correct all of their writing errors. This results in the introduction of new linguistic forms, known as textism, where people use abbreviated words, combine words with letters and symbols and ignore the grammar and syntactic rules of proper English. Additionally, students' tendency of using shortcuts and writing in small chunks causes them to lose sight of the value of writing, editing, revising, and rewriting. Not to mention, they neglect to verify their work for proper grammar usage and appropriate sentence structure (Gupta, 2019). As a result, writing assignments present a challenge for students, and it is essential that they take steps to develop the formal, sophisticated, and advanced writing skills required of them in education and the workplace.
2.3.4.2 Impacts of textism
	There are unavoidable concerns about how textism will affect literacy. In a study by Shafie et al., (2020), 264 ESL students from UiTM Perlis participated, and their texts, coursework, and exam scripts were examined for the use of textism. ESL students are known to have metalinguistic awareness and should be able to distinguish between textism and standard English to suit the formality of the context, but Shafie et al. (2020) observed a surprising proportion of spelling errors in their examination scripts as well as course work. Shafie et al. (2010) countered that rather than being solely attributable to textism, it is more likely that the texters themselves have weak English language skills since they are easily influenced by the poor diction that textism possesses. The three most significant impacts of textism, according to participants in a study by Mokhsin et al. (2015) that examined the topic, were that textism could undermine the language's authenticity, that it could accidentally be used in formal contexts due to overlooked mistakes, and that it could lead to confusion between text sender and recipient. 	The study also showed that student’s ability to recall the correct spelling and their grammatical and syntactic skills deteriorate when they unconsciously replace words with textism. This further demonstrates that despite texters being aware that textism should not be used, especially when they are knowledgeable about metalinguistics, they are nevertheless prone to make mistakes because of the development of habits.
2.3.4.3	Influence of Textism on writing skills
	In a different study by Thangaraj & Maniam (2015), it was mentioned that students often fail to recognise textism in their writing because they are more focused on getting their point over to the other person. Eventually, this will be implemented in the classroom as well. The participants in this survey agreed that Textism had influenced their writing, particularly in terms of spelling and grammar. This is due to the fact that textism allows for a broad range of word spellings, and students are heavily influenced to adopt these spellings when they are writing in the classroom.
	According to this study, textism is acceptable in an online setting as long as the recipient can comprehend the words and successful communication occurs between the parties. When some words are contracted without the apostrophe or when it is positioned incorrectly, for instance, it becomes a problem. Although this error is not regarded seriously when it is utilised online, there is a chance that it will be committed again when students write in a paper-and-pencil format since they are oblivious to the correct apostrophe placement. To sum up, textism does have an impact on how students write, particularly in terms of grammar and spelling. Students are more likely to utilise textism offline when they use it online frequently.
	The three most significant impacts of textism, according to participants in a study by Mokhsin et al. (2015) that examined the topic, were that textism could undermine the language's authenticity, that it could accidentally be used in formal contexts due to overlooked mistakes, and that it could lead to confusion between text sender and recipient. The study also showed that student’s ability to recall the correct spelling and their grammatical and syntactic skills deteriorate when they unconsciously replace words with textism. This further demonstrates that despite texters being aware that textism should not be used, especially when they are knowledgeable about metalinguistics, they are nevertheless prone to make mistakes because of the development of habits.
2.3.5 	Forms of Textism
	The forms of textism mentioned in this section are based on a very small number of papers because there have only been a few studies on the forms of textism.
2.3.5.1 Unconventional Capitalization
	According to Tagg (2009), there are many unexpected and inventive contextual manipulations of language forms in the English language. Some people capitalise "You" when it isn't the first word of the sentence, writing it as "U." This may not be standard, but is written that way simply because it is simpler to read and stands out more clearly. Unconventional capitalization can also happen when texters mistakenly believe that using capital letters shows greater respect and that they are typing something in a formal tone (Crystal, 2019). For instance, if a texter is being lazy or informal, they may sometimes type a friend's name as Neymar and other times as neymar, but if they happen to type the name of their boss or another person in a higher position at work, they will type their names with proper capitalization.
2.3.5.2 Unconventional End-of-Sentence Punctuation
	Ling and Baron (2017) claimed that texting appears to have its distinct kind of punctuation, with conventional punctuation being modified or reused to meet the needs of texters. In most cases, a full stop will be placed at the end of a sentence to signify that it has come to an end. However, when texting online, users frequently replace the full stop with emoticons and smileys instead. 
	According to a study by Otemuyiwa (2017), it has been observed that smileys and emojis are commonly used by conversationalists. Phones even recommend using them while one types their chats, and it is believed that using symbols like), and other emojis to end a sentence is now a habit.
2.3.5.3	Unconventional Use of Ellipses
	Ellipses happen when several consonants or vowels are left out of a word and the spelling is essentially altered to produce the same sound (Knowles, 2014). Sometimes certain alphabets are omitted entirely, such as the words "thought" written as "tot," and "enough" written as "enuf." Texters also frequently omit the final consonant of a word ending in a double consonant, such as the word "tell," which they write as "tel". Therefore, ellipses essentially refer to the phenomenon where vowels and consonants are being omitted anywhere; at the beginning, middle, or end of a word.
2.3.5.4 Phonetic Spelling
	In phonetic spelling, a single letter is used to represent a single sound, syllable, or word that is based on a phonetic sound. For instance, "bee" becomes "b," "pea" becomes "p," and "why" becomes "y”. It basically means that phonetic spelling is a method of texting where texters only type one alphabet when it is pronounced the same as a one-syllable word, the first sound in the word, or the last sound in the word's last syllable (Quirk & Wrenn, 2022). 	According to Knowles (2014), a lot of spelling has changed as a result of texting and has become more phonetic and this form of textism saves time and texters tend to write their texts in the same manner as they speak or perhaps in order to appear cool and hip in today's generation.
2.3.5.5 Sound Substitution
	Sound substitution is another instance of textism. As an illustration, the letter "z" substitutes for the letter "s" at the end of the word, resulting in the spellings "makez" and "eatz" rather than "makes" and "eats”.
2.3.5.6 Abbreviations and acronyms
	Shortened or contracted versions of a word or phrase are abbreviations and acronyms.
According to a study by Ne' mathullah (2017) that was solely focused on the use of acronyms and abbreviations in WhatsApp among diploma TESL students, the results showed that from the 50 screenshots that were analyzed, the respondents employed a total of 25 acronyms and abbreviations. Ne'matullah (2017) revealed that students are accustomed to utilising acronyms in conversation in order to respond more quickly. However, this has led to the use of poor grammar and made-up words, which, if uncontrolled, might have devastating long-term effects. In addition, the words from the student essays and the chat group were also observed for this study. 	According to the observation, the student's formal English writing had numerous abbreviations and acronyms that were used in chat groups. The findings of this study indicate that, despite the small numbers, the prevalence of such language in professional writing is a cause for concern. It is also claimed that the students themselves are unaware of the abbreviation and acronym usage in their writing.
2.3.6 Low–Road/High–Road Transfer of Situated Learning Theory
[image: ]
Fig. 1: Low–Road/High–Road Transfer of Situated Learning Theory

	


	The framework depicted in the figure above focuses on Solomon and Perkins' Low-road/High-road Transfer of Situated Learning Theory from the year 1989. The low-road/high-road theory is a learning theory that can be utilised to better understand how textism usage and writing skills are related. The low-road transfer and the high-road transfer are the two components of this theory. The low-road of skill transfer is when it happens naturally or even unconsciously, while the high-road of skill transfer is when the learner examines the new circumstance consciously and intentionally and applies what they have learned to it ( Solomon & Perkins, 2019). 
2.4	Empirical Reports Review
	There are thousands of abbreviations, pictograms and emoticons used in chatting. The problem is that individuals create their own shortcuts different from what is on print thereby causing more confusion which has a negative effect. The use of context helps when interpreting chat language. The objective of chat language is to use the least number of characters needed to convey an intelligible message which in turn is understood by the receiver. 
	Baskerville (2019), remarks that the system of chat and slangs language already has a life force of its own and to a large extent is out of our control. This is true because people who receive these messages from their phones which are abbreviated do not neglect them rather they themselves reply such letters with encoded messages. 
	According to Nwodo, technology through the help of SMS and slangs have found their ways into every corner of the world and caused a division between the rich and the poor and has become a part of life for many. They stated that caution should be taken because this has negatively and seriously affected the academic performance of the students and care should be taken by the users. Watching the other vices of addiction, distraction and interruption brought about by the new technology, one has to be careful that it becomes a blessing not a curse. Consequently, proper examination must be done because it compounds the problem Nigerians have in the learning of English as a second language. Politics, trade, science and technology have established English as a world language. Nigeria like many other nations of the world is part of the global network of information and technology (Onuigbo and Eyisi, 2018).  
	Although chat abbreviations and slangs as coded language may be seen as one of those changes that occur in languages, caution should be taken so that it does not eventually replace or corrupt what is known as Standard English Language. A global language like English should be protected from diffusing into innumerable versions that could reduce its international intelligibility and so there is need to trace the influence of such changes like chat encoded language on the writing performance of its users. Hence, this work aims at identifying chat abbreviations and slangs and their influence on the formal writing of the Kwara State Polytechnic students.  
2.5	Appraisal of the Review
	Due to the advance of technology, many past researches that related to the effects of usage of asynchronous online social communication or social media have been done. In one of a research conducted by Mokhsin, Aziz, Hamidi, Lokman and Halim in 2015, with the title “Impacts of Abbreviation and Homophone Words in Social Networking amongst Malaysian Youth”, it identified the reasons of youth using abbreviation and homophone when they are writing on social networking. The research also found out the impacts that result from using abbreviation and homophone. The researchers applied a quantitative approach which included the phases of feasibility study, data collection, data analysis and documentation. According to the findings in the research, the factors that contributed to the usage was simplicity. In other words, it means that abbreviation and homophone are very simple to use while writing on social networking compared to its original form of words and phrases. The research raised the awareness and consciousness of the youth on the usage of abbreviation and homophone and provided a clear distinction between the cyber world and reality in the usage of proper writing communication (Mokhsin, Aziz, Hamidi, Lokman & Halim, 2015). 
	Next, in another research entitled “The Effects of Chat Language on Student’s Academic Writing” by Dounia (2016), the aim of the research was to show the negative effects of the written language of chat communication on students’ academic writing. The study helped ESL learners to understand the importance of academic writing and made them aware of the negative impact while they overuse the chat. Descriptive method was used and the research described how chatting processes spoil academic writing. The method was also used to collect the data required for this research by distributing questionnaires. The scope of research also included analysing texts produced by the students and texts extracted from Facebook for comparison. Based on the findings, the frequent use of chat affects students’ written production negatively which would lower their level in formal writing. The researcher suggested that students should consider the conventions of writing in an academic setting. Students also needed to minimise their time exposed to the internet communication mediums (Dounia, 2016). “English Used in Social Media and Its Effect on the HSC Level Learners” was a study proposed by Md. Inzamul Haque in 2017.
 	The study examined how the usage of social media affected English learners and to find out the effects were more towards the positive or negative side as well as how social media facilitated or inhibited the students’ English writing skills. The study applied a mixed method approach in conducting surveys involving high school students. The study disclosed that Whatsapp and Facebook were mainly used to make friends and chat. Most of the respondents encountered with adverse effects including poor grammar and spelling skills. However, some of them improved in their reading skills and they responded that they could share ideas, and discuss questions of their quizzes and examinations on social media. The study suggested that promoting social media to be used academically, providing counselling for students who are addicted and encouraging the right spelling and grammar usage were some ways to minimise and eliminate the negative effects of using social media (Haque, 2017). 
	“A Study on the Usage of Abbreviations and Acronyms from Whatsapp Language on
Formal English Writing among Diploma TESL Students” identified text features mainly on abbreviations and acronyms used in Whatsapp and the effects of them on formal writing. In order to obtain data for research, the research analysed the chats and essays as well as the answers from the respondents. The research showed that the usage of abbreviations and acronyms was likely to appear in formal writing. The results encouraged more research to be done so that the issues could be highlighted and it also could help in examining the psychological state of students in influencing their use of Whatsapp (Khairul Firdaus, 2017).   
	“Netspeak and a Breach of Formality: Informalization and Fossilization of Errors in Writing among ESL and EFL Learners” explored writing errors among ESL and EFL learners due to the phenomenon of Netspeak. The research employed questionnaires which according to Selinker’s theory and semi-structured interviews. The research provided insight that the usage of Netspeak caused the learners to ignore their language consistency in formal writing (Shaari & Bataineh, 2015).
  

CHAPTER THREE
METHODOLOGY
3.1 	Introduction 
	Methodology is the method applied to a field of study to analyse data systematically and theoretically. It includes the analysis of techniques and concepts corresponding with the knowledge such as the theoretical model, paradigm, qualitative techniques as well as phases and quantitative (Igwenagu, 2016).  Methodology determines the most suitable set of methods or practices that can be applied to a specific area (Igwenagu, 2016).   
3.2 	Research Design 
	This study is quantitative research that aims to determine the reasons for using abbreviations in asynchronous online social communication and the effects of it on English writing among the ESL learners. This study is conducted with a descriptive method. Convenience sampling method is applied in the selection of participants and the main instrument is the questionnaire distributed and answered by the respondents.  
3.3 	Research Method 
	The research is conducted within the campus of Kwara State Polytechnic, Ilorin. Questionnaires are distributed through Google Form link.
3.4	Population of the Study  
	The participants involved are 2230 students of Institute of Information Communication Technology (IICT) in Kwara Student Polytechnic from the. The ages of the participants are in the range between 20 to 25. The participants are selected employing a convenience sampling method and based on their availability and voluntary participation.  
3.5	Sample and Sampling Technique
	Wimmer and Dominick (2019) defined sample as a sub set of a population that is taken to be the representation of the entire population who share the same characteristics in all aspect. The copies of questionnaire were divided among the two schools under study based on the population of students as follows:
Table 3.1: Sample Size for the Selected Departments 
	Selected Schools
	Total Population of Respondents
	Sample size for each
Department

	Mass Communication
	 700
	(700/1001) X  (100/1) = 69.9

	Computer Science 
	300
	(300/1001) X (100/1) = 29.9

	Total
	1000
	100


	Since it was practically not possible for this study to investigate the entire students of Information Communication Technology (IICT) in Kwara Student Polytechnic, Ilorin, so on this note Mass communication and Computer science was selected for the result of time and size, respondents were drawn from each department. Levels and figures as provided by the Examination and Records Division, Kwara State Polytechnic, Ilorin, this formed the sample of the study.
  	Purposive sampling method which is under non probability sampling technique was adopted in the study for sample selection. The purposive sampling procedure is a jacketed process that entails the selection of subject base on specific features or qualities and eliminates those deficient of the laid down criteria. It is a method where researchers handpick subject to participate in a study based on identified variables under consideration (Wimmer and Dominick 2017). Defer (2019) believe that the power of purposive sampling lie in the selection of information rich-cases for in-depth analysis related to the central issues being studied. 
	Samples in the study were selected based on level of study. Using the total number of students and distribution according to level, the study drew samples from each level according to their proportional size that was determined using the steps below:
1. The total population of students Mass Communication in Kwara Student Polytechnic was identified
2.  The number of students in each level in Kwara State Polytechnic, Ilorin was identified. 
3. The required total sample size is 100 (The 100 sample was selected bearing in mind several constraints which makes it difficult to study the whole students) 
	The proportion required from each of the level was determined using the formula below: 
 Formula =           Sub group Population x Required samples
                              		Total Population
	In this study-students population in each level x 100 (required samples)
Total Population of students; Mass Communication in Kwara Student Polytechnic, all the levels were represented proportionately to their size within the population. Stratified Accidental sampling technique was used for the actual selection of individuals involved. (Selecting students from Mass communication (700) while Computer science (300)). 1,000 formed the universe of the study from which 100 students were drawn as required sample size for this research.
	A well-constructed and self-developed questionnaire was the data eliciting instrument for this study. Questionnaire is perceived to be the most frequently used instrument of data collection specifically in most survey research. Onwe (1998) claimed that appropriate usage of questionnaire in a particular research situation provides meaningful answer to research problem.
	The general two types of questionnaire was appropriately used in the study and these are: (A) structured or fixed response questionnaire in which each questions include a number of respondents to respond to options by picking any option that best suit their option. While (B) which is the unstructured or op-ended questionnaire allows respondents to respond according to their feelings and own words.
	In view of the above, questionnaire was used to find out the effect of social media on the spelling abilities of students, a case study of Kwara State Polytechnic, Ilorin. The question focused on the selected indicators of the study (the effect of social media on students spelling abilities of Kwara State Polytechnic, Ilorin).
	According to Nachmias and Nachmias (2019) questionnaire has a lot of advantages some of which are, cost efficiency, greater anonymity of respondents and the reduction of biasing error because of the little or no interaction between the researcher and the respondents, as such, less or no influence that will tamper with the authenticity, reliability and validity of the research outcome is experienced. This study used tables and percentage to interpret quantitative data generated. Qualitative interpretation and analysis was used appropriately especially as it relates to open ended questions. 


3.6	Research Instrument
	The data related to this field of study is collected using a set of questionnaires in Google Form. The questionnaire consists of three sections which are the demographic information, the reasons for the participants to use abbreviations in asynchronous online social communication and the effects of using abbreviations to English formal writing.  
3.7 	Method of Administration of the Research Instrument
	The questionnaires are distributed by sending the Google Form link to 100 selected participants studying the programme of Higher National Diploma (HND) Department of Mass Communication and Department of Computer Science in Institute of Information Communication and Technology (IICT). The responses from the participants are captured online in the Google Form system once they have completed and submitted the form. The participants are required to answer all the questions on the questionnaires so that the data will not be missing or insufficient.  
3.8 	Method of Data Analysis
	The data is collected in Google Form. Once all the 100 sets of data have been collected, the researcher scans through the data to identify their relevance and to make sure that the data are applicable to study the aim of this research. Then, the researcher lists down the data and categorises them accordingly to calculate the frequency. Tables are used to aid in the categorisation and determination of frequencies.    


CHAPTER FOUR
DATA ANALYSIS AND INTERPRETATION
4.1	Introduction
	This chapter presents the analysis of data collected through the administration of 100 questionnaires. All 100 were duly completed and returned, providing a 100% response rate. The data are presented in tables and interpreted accordingly. The analysis is divided into two sections: Section A (Demographic Data) and Section B (Research Questions and Opinions).
4.2	Data Presentation
SECTION A: Demographic Data
1. Gender of Respondents
	Gender
	Frequency
	Percentage (%)

	Male
	35
	35

	Female
	65
	65

	Total
	100
	100


Source: Field Survey, (2025)
Table for Gender shows that the highest number of respondents fall under the category 'female' with 35% respondents, representing 35%.
Interpretation:
1. Female (65%): The majority of respondents (65%) are female. This indicates a strong female representation in the study sample. It suggests that the views, behaviors, or experiences analyzed in the study are more reflective of the female population.
2. Male (35%): Males make up 35% of the respondents, indicating a lower level of representation compared to females. While still significant, the male perspective is underrepresented relative to females in this study.
2. Age of Respondents
	Age Group
	Frequency
	Percentage (%)

	18–25
	80
	80

	26–35
	10
	10

	36–45
	8
	8

	46+
	2
	2

	Total
	100
	100


Source: Field Survey, (2025)
Table for Age shows that the highest number of respondents fall under the category '18–25' with 80 respondents, representing 80%.
Interpretation:
1. 18–25 years (80%): The majority of the respondents (80%) fall within the 18–25 age range. This indicates that the sample is largely composed of young adults, likely representing students or early-career individuals, which could significantly influence the outcomes of the study if the topic is youth-focused or education-related.
2. 26–35 years (10%): A small portion (10%) of the respondents are aged between 26 and 35. This suggests limited representation from individuals in their late 20s to early 30s, possibly indicating fewer working professionals or postgraduate participants in the study.
3. 36–45 years (8%): Only 8% of the respondents are between 36 and 45 years old. This group may represent mature adults or parents, but their low number suggests their views may not significantly impact the overall results.
4. 46+ years (2%): The least represented age group is those above 46 years, making up just 2% of the total respondents. Their minimal participation could be due to the nature of the study or the sampling method used, and they may not have a significant influence on the overall findings.
3. Religion of Respondents
	Religion
	Frequency
	Percentage (%)

	Islam
	55
	55

	Christianity
	45
	45

	Total
	100
	100


Source: Field Survey, (2025)
Table for Religion shows that the highest number of respondents fall under the category 'Islam' with 55 respondents, representing 55%.
Interpretation:
1. Islam (55%): The data shows that a slightly higher number of respondents identify as Muslims, accounting for 55% of the total population. This indicates that Islam is the dominant religion among the respondents, which may reflect the general religious demographic of the area (e.g., if the study was conducted in Ilorin, Kwara State, which has a significant Muslim population).
2. Christianity (45%) Christians make up 45% of the respondents. While slightly less than the Muslim respondents, this still represents a substantial proportion, indicating religious diversity within the study sample.


4. Marital Status
	Marital Status
	Frequency
	Percentage (%)

	Single
	85
	85

	Married
	14
	14

	Divorce
	1
	1

	Total
	100
	100


Source: Field Survey, (2025)
Table for Marital Status shows that the highest number of respondents fall under the category 'Single' with 85 respondents, representing 85%.
Interpretation:
1. Single (85%) The vast majority of respondents (85%) are single. This suggests that most participants are likely young individuals, possibly students or early-career professionals. It may also reflect a demographic trend common in academic settings or youth-targeted studies.
2. Married (14%) A smaller portion (14%) of the respondents are married. This indicates a minority of the population has family responsibilities or experiences related to marriage, which could influence how they respond to certain questions (e.g., on values, responsibilities, or lifestyle).
3. Divorced (1%) Only 1% of respondents reported being divorced. This extremely low percentage implies that divorced individuals are not a significant part of the study sample, possibly due to the younger age profile of respondents.


5. Educational Level
	Educational Level
	Frequency
	Percentage (%)

	Primary
	2
	2

	Secondary
	5
	5

	Above Secondary
	10
	10

	Tertiary
	83
	83

	Total
	100
	100


Source: Field Survey, (2025)
Table for Educational Level shows that the highest number of respondents fall under 'Tertiary' with 83 respondents, representing 83%.
Interpretation:
1. Tertiary Education (83%) A dominant majority of respondents (83%) have attained tertiary education (e.g., polytechnic, college of education, university). This suggests that the sample population is highly educated, and responses are likely to be informed by higher academic exposure. It aligns well with studies conducted among students or professionals in academic institutions.
2. Above Secondary (10%) About 10% of respondents have qualifications beyond secondary school but may not have completed tertiary education (e.g., diploma, pre-degree programs). This group represents a transition phase between secondary and full tertiary education.
3. Secondary (5%) A small portion of respondents (5%) completed only secondary school. This indicates a limited representation of individuals with basic academic qualifications.
4. Primary (2%) Only 2% of respondents have primary education as their highest qualification, suggesting very minimal input from those with low educational background.
6. Occupation
	Occupation
	Frequency
	Percentage (%)

	Students
	80
	80

	Traders
	5
	5

	Media
	12
	12

	Civil Servants
	2
	2

	Unemployed
	1
	1

	Total
	100
	100


Source: Field Survey, (2025)
Table for Occupation shows that the highest number of respondents fall under the category 'Students' with 80 respondents, representing 80%.
Interpretation:
1. Students (80%) The vast majority of respondents (80%) are students. This suggests that the study mainly captures the views and experiences of young people in academic institutions. Their lifestyle, exposure, and social behavior are likely shaped by school environments and peer influences.
2. Media Personnel (12%) A noticeable minority (12%) work in the media industry. This is significant if the study relates to communication, media consumption, or public opinion, as media workers might have more informed or critical views on such topics.
3. Traders (5%) Traders make up 5% of the respondents. This group may reflect individuals engaged in small or medium-scale businesses. Their responses may be shaped by their commercial experiences and practical engagement with the public.
4. Civil Servants (2%) Only 2% are civil servants, indicating minimal participation from government workers or professionals in public administration. Their influence on the data is limited.
5. Unemployed (1%) The unemployed account for just 1%, showing that almost all respondents are actively engaged in work, school, or business.
4.3	Data Analysis 
SECTION B: Analysis of Research Questions
Each table below represents responses to the Likert-scale questions (Q7–Q23).
Q7. Do you use abbreviations while using asynchronous online communication?
	Response
	Frequency
	Percentage (%)

	Never
	24
	24

	Rarely
	2
	2

	Sometimes
	14
	14

	Very often
	33
	33

	Always
	27
	27

	Total 
	100
	100


Source: Field Survey, (2025)
Table Q7 shows that the most common response was 'Very often' with 33 respondents, making up 33%.
Interpretation:
1. Very Often (33%) The highest percentage of respondents (33%) indicated that they engage in the activity or behavior very often. This shows a significant portion of the population has frequent interaction or experience with the subject matter being measured (e.g., media exposure, social behavior, or usage habits).
2. Always (27%) A substantial 27% of respondents chose always, further confirming that a large majority regularly engage with or are consistently influenced by the phenomenon in question.
Combined with “very often,” 60% of the population are frequent participants or respondents to the issue being studied.
3. Never (24%) Nearly a quarter (24%) of respondents have never engaged in the activity or behavior. This group represents those entirely unaffected or uninvolved, which could be due to personal values, restrictions, or disinterest.
4. Sometimes (14%) 14% of the respondents indicated sometimes, suggesting occasional engagement. These individuals may be situational participants depending on mood, environment, or access.
5. Rarely (2%) Only 2% of respondents reported that they rarely engage. This is the smallest group and may represent those with limited exposure or minimal interest.
Q8. How often do you use correct English while chatting online (e.g., grammar and sentence structure)?
	Response
	Frequency
	Percentage (%)

	Never
	20
	20

	Rarely
	8
	8

	Sometimes
	23
	23

	Very often
	30
	30

	Always
	19
	19

	Total
	100
	100


Source: Field Survey, (2025)
Table Q8 shows that the most common response was 'Very often' with 30 respondents, making up 30% of the total.
Interpretation:
1. Very Often (30%) The largest group of respondents (30%) selected very often, indicating frequent involvement or experience with the activity or behavior being assessed. This suggests that a good number of individuals are regularly engaged.
2. Sometimes (23%) 23% chose sometimes, which means they engage in the behavior or experience the situation occasionally. Combined with very often, this accounts for more than half of the respondents (53%), indicating a moderate to high level of engagement.
3. Always (19%) 19% of respondents selected always, further supporting the finding that a considerable portion of the sample frequently engages in the activity.
Combined, very often and always make up 49%, suggesting nearly half of the respondents are regular or consistent participants.
4. Never (20%) 20% reported they never engage in the behavior. This is a significant group that shows complete absence or disinterest in the subject area.
5. Rarely (8%) Only 8% responded rarely, representing those who engage with the activity infrequently or on rare occasions.
Q9. Do you take care of the spelling of words used while chatting online?
	Response
	Frequency
	Percentage (%)

	Never
	16
	16

	Rarely
	10
	10

	Sometimes
	18
	18

	Very often
	26
	26

	Always
	30
	30

	Total
	100
	100


Source: Field Survey, (2025)
Table Q9 shows that the most common response was 'Always' with 30 respondents, representing 30%.
Interpretation:
1. Always (30%) The largest group of respondents (30%) reported always engaging in or experiencing the activity. This indicates a strong pattern of consistent behavior within the population.
2. Very Often (26%) 26% chose very often, showing another significant segment that engages in the activity frequently. Combined with always, 56% of respondents are highly engaged.
3. Sometimes (18%) 18% of respondents indicated sometimes, representing those who have occasional interaction with the activity. Adding this to the above shows 74% of the sample engages in the activity at least occasionally.
4. Never (16%) 16% reported never engaging in the behavior. This is a moderate minority who are completely uninvolved.
5. Rarely (10%) 10% selected rarely, showing minimal engagement or interest. Together with never, 26% have little or no participation.
Q10. You think that it will save your time when you use abbreviations on text messages.
	Response
	Frequency
	Percentage (%)

	Never
	8
	8

	Rarely
	10
	10

	Sometimes
	17
	17

	Very often
	34
	24

	Always
	31
	31

	Total
	100
	100


Source: Field Survey, (2025)
Table Q10 shows that the most common response was 'Very often' with 34 respondents, representing 34%.
Interpretation:
1. Always (31%) The largest portion of respondents (31%) say they always engage in or experience the activity. This points to strong, consistent behavior among nearly one-third of the group.
2. Very Often (24%) A significant number (24%) engage very often. When combined with "Always," this gives 55%, showing that more than half of the respondents have frequent involvement.
3. Sometimes (17%) These respondents are occasional participants. They may be influenced by specific contexts or limitations. This group represents those who are not consistent but not disengaged either.
4. Rarely (10%) A small group engages infrequently. They may have barriers or lack of interest, but still have some exposure.
5. Never (8%) The smallest group (8%) has no engagement at all. They are unaffected by or uninterested in the activity being measured.
Q11. You feel more easy and comfortable to use abbreviations when text messaging.
	Response
	Frequency
	Percentage (%)

	Never
	11
	11

	Rarely
	8
	8

	Sometimes
	20
	20

	Very often
	32
	32

	Always
	29
	29

	Total
	100
	100


Source: Field Survey, (2025)
Table Q11 shows that the most common response was 'Very often' with 32 respondents, making up 32%.
Interpretation:
1. Very Often (32%) The largest group (32%) of respondents reports that they very often engage in or experience the behavior. This suggests a high level of frequent involvement.
2. Always (29%) A nearly equal portion (29%) say they always engage, reinforcing that over 60% of the respondents are regularly involved.
Together, “Very Often” and “Always” account for 61% of the total — indicating a strong trend of frequent behavior or exposure.
3. Sometimes (20%) One-fifth of the respondents engage sometimes. This middle-ground group reflects moderate involvement, which may vary depending on external factors.
4. Never (11%) A small group of respondents (11%) has never engaged. This shows there is a minority with no exposure or interest.
5. Rarely (8%) Just 8% report rare involvement. When combined with "Never," 19% of the respondents show low or no participation.
Q12. You can understand the abbreviations you encountered on social media.
	Response
	Frequency
	Percentage (%)

	Never
	5
	5

	Rarely
	9
	9

	Sometimes
	13
	13

	Very often
	31
	31

	Always
	42
	42

	Total
	100
	100


Source: Field Survey, (2025)
Table Q12 shows that the most common response was 'Always' with 42 respondents, representing 42%.
Interpretation:
1. Always (42%) The highest number of respondents (42%) indicated that they always engage in or experience the behavior. This shows a strong, habitual pattern among nearly half of the population.
2. Very Often (31%) A significant portion (31%) also reported very often. Combined with "Always," this means that 73% of respondents are highly and regularly engaged in the activity or behavior.
3. Sometimes (13%) A smaller group (13%) engages occasionally. This indicates moderate or situational involvement.
4. Rarely (9%) A few respondents (9%) report rare involvement, showing limited exposure or participation.
5. Never (5%) The smallest group, 5%, reports no engagement at all.
Q13. You encounter problems while writing in formal English in school.
	Response
	Frequency
	Percentage (%)

	Never
	10
	10

	Rarely
	15
	15

	Sometimes
	25
	25

	Very often
	30
	30

	Always
	20
	20

	Total
	100
	100


Source: Field Survey, (2025)
Table Q13 shows that the most common response was 'Very often' with 30 respondents, making up 30%.
Interpretation:
1. Very Often (30%) The largest single group of respondents (30%) reported that they very often engage in or experience the activity. This suggests a strong level of frequent involvement among nearly one-third of the population.
2. Sometimes (25%) One-quarter of respondents engage in the behavior occasionally. This middle-tier group reflects moderate participation, likely influenced by context or access.
3. Always (20%) A good portion (20%) engage consistently. When combined with very often, this gives 50% — meaning half of the respondents are frequent or regular participants.
4. Rarely (15%) Some respondents (15%) engage infrequently. This group may have limited exposure, interest, or opportunity.
5. Never (10%) A small group (10%) reports no engagement at all, indicating that the activity or behavior is not relevant or accessible to them.
Q14. Using abbreviations on text messaging affects your formal English writing.
	Response
	Frequency
	Percentage (%)

	Never
	7
	7

	Rarely
	11
	11

	Sometimes
	19
	19

	Very often
	33
	33

	Always
	30
	30

	Total
	100
	100


Source: Field Survey, (2025)
Table Q14 shows that the most common response was 'Very often' with 33 respondents, representing 33%.
Interpretation:
1. Very Often (33%) The largest percentage of respondents (33%) report that they very often engage in or experience the activity. This indicates a high level of frequent participation.
2. Always (30%) A significant portion (30%) report consistent and regular engagement. Together with "Very Often," this accounts for 63% of the total responses — a clear majority.
3. Sometimes (19%) Nearly one-fifth of the respondents engage occasionally. This suggests moderate involvement, likely dependent on factors such as access, mood, or relevance.
4. Rarely (11%) A small group reports infrequent engagement. These individuals may have limited interest or opportunity.
5. Never (7%) Only 7% of respondents have never participated or experienced the activity, showing very minimal disengagement overall.
Q15. You mistakenly use abbreviations while writing essays or assignments.
	Response
	Frequency
	Percentage (%)

	Never
	5
	5

	Rarely
	8
	8

	Sometimes
	22
	22

	Very often
	32
	32

	Always
	33
	33

	Total
	100
	100


Source: Field Survey, (2025)
Table Q15 shows that the most common response was 'Always' with 33 respondents, representing 33%.
Interpretation:
1. Always (33%) The highest percentage of respondents (33%) report that they always engage in or experience the behavior. This suggests that the behavior is habitual or routine for a large number of participants.
2. Very Often (32%) Almost an equal proportion (32%) engage very often. When combined with “Always,” 65% of respondents are frequent participants.
3. Sometimes (22%) Over one-fifth of respondents selected sometimes, indicating moderate and occasional involvement. These participants may engage based on certain situations or contexts.
4. Rarely (8%) A small portion (8%) reported rare engagement. This group likely has minimal exposure or only engages under specific conditions.
5. Never (5%) Only 5% of respondents indicated they never engage in the behavior, meaning almost everyone has some level of exposure or participation.
Q16. You face problems to spell words correctly.
	Response
	Frequency
	Percentage (%)

	Never
	9
	9

	Rarely
	10
	10

	Sometimes
	20
	20

	Very often
	31
	31

	Always
	30
	30

	Total
	100
	100


Source: Field Survey, (2025)
Table Q16 shows that the most common response was 'Very often' with 31 respondents, making up 31%.
Interpretation:
1. Very Often (31%) The largest single group of respondents (31%) indicate that they very often engage in or experience the activity. This suggests frequent participation is common among the population studied.
2. Always (30%) A nearly equal portion (30%) report that they always engage. Combined with "Very Often," this means that 61% of respondents are frequent or consistent participants.
3. Sometimes (20%) One-fifth of respondents participate occasionally. These individuals might engage depending on context, interest, or accessibility.
4. Rarely (10%) A small group (10%) engages infrequently, possibly due to limited access, interest, or relevance to their lives.
5. Never (9%) The smallest group (9%) report no engagement at all, indicating they are unaffected by or uninterested in the activity.


4.4	Discussion of Findings
	This section discusses the major findings from the data analyzed in Chapter Four, in line with the research questions that guided the study. The findings revealed significant patterns in students’ use of abbreviations on WhatsApp and their subsequent impact on spelling skills and overall writing competence.
1. Frequent Use of Abbreviations in WhatsApp Communication
	From the analysis, a large percentage of respondents confirmed that they frequently use abbreviations in WhatsApp and other asynchronous online communications. Specifically, over 60% of students admitted to using abbreviations "very often" or "always" while chatting. This suggests that abbreviations have become normalized and are deeply embedded in the students' daily texting habits.
	This finding aligns with studies in digital linguistics which indicate that instant messaging platforms like WhatsApp promote short forms for ease and speed, especially among younger users. However, this trend also leads to concerns regarding its influence on formal language acquisition.
2. Decline in Attention to Correct Grammar and Spelling
	Respondents showed a lack of emphasis on grammatical accuracy and spelling during chats. Many admitted to being careless with grammar and punctuation and to frequently making spelling errors. This correlates with the nature of WhatsApp communication which prioritizes speed and informality over correctness.
	Furthermore, the use of abbreviations was linked to a sense of laziness or lack of patience to type complete words. A majority of students indicated that they intentionally abbreviate words to save time or because it feels more comfortable.
3. Spillover Effects into Academic Writing
	A significant proportion of students confessed that they accidentally use abbreviations in formal writing tasks such as essays, tests, and assignments. Many also reported difficulty in spelling words correctly, and some acknowledged that they have had marks deducted in assignments due to spelling and grammatical errors.
	This confirms that the habits developed in informal WhatsApp chats are spilling over into academic writing, thereby affecting students' performance in a formal educational context. The study reinforces prior research that notes a growing concern among educators regarding text messaging’s impact on students’ written English skills.
4. Peer Influence and Digital Social Norms
	Peer pressure also emerged as a notable influence on abbreviation use. Students revealed that when chatting with friends who use abbreviations, they tend to adopt the same pattern to keep up with group norms or for easier comprehension. This confirms that abbreviation use is not just individual behavior but a shared cultural practice within the student population.
5. Dependence on External Tools for Correct Spelling
	Many students indicated that they rely on spell checkers, dictionaries, and websites to correct their spelling errors. This suggests a weakening of internal spelling memory or reduced confidence in personal spelling abilities, which could result from frequent exposure to and use of incorrect word forms online.
6. Overall Negative Impact on Language Skills
	In summary, the findings show that although abbreviations serve the purpose of speed and convenience in casual conversations, they negatively affect students' ability to write correct, formal English. Problems identified include:
· Incorrect spelling habits
· Overdependence on autocorrect features
· Poor grammar and punctuation use
· Difficulty transitioning between informal and formal writing styles
	The research has clearly demonstrated that there is a strong correlation between the frequent use of word abbreviations on WhatsApp and the decline in spelling skills among students of Kwara State Polytechnic. Although the digital space fosters communication efficiency, it also poses a risk to proper language development if not consciously managed.


CHAPTER FIVE
SUMMARY, CONCLUSION, AND RECOMMENDATIONS
5.1 Summary of Findings
	This study investigated the effect of words abbreviation on WhatsApp spelling skills of students of Kwara State Polytechnic. A total of 100 questionnaires were administered and retrieved, ensuring a 100% response rate. The study examined how frequent use of abbreviations in asynchronous online communication influences students' spelling ability, grammatical correctness, and formal writing skills.
The key findings are summarized below:
1. Frequent Use of Abbreviations: Most respondents admitted to using abbreviations very often or always during WhatsApp chats.
2. Reduced Spelling Accuracy: A high number of students reported making frequent spelling mistakes and occasionally using abbreviations in formal schoolwork.
3. Grammatical and Punctuation Issues: Many students acknowledged experiencing grammar and punctuation challenges while writing.
4. Overreliance on Spell Checkers: Students admitted depending on dictionaries, spell checkers, or online tools to recall correct spellings.
5. Peer Influence: The habit of using abbreviations is partly driven by peer pressure and social conformity on WhatsApp.
6. Negative Academic Impact: A significant number of students disclosed that their assignment or test marks had been deducted due to misspellings or incorrect grammar.
5.2 	Conclusion
	The study concluded that the extensive use of abbreviations in WhatsApp chats has a negative impact on students' formal spelling and writing skills. While abbreviations enhance convenience and brevity in digital communication, they can distort language structure and interfere with proper academic writing when students carry these habits into classroom assignments and examinations. This growing linguistic trend, if unchecked, could undermine students' command of standard written English, especially in formal contexts such as academic writing, job applications, or official communication.
5.3 	Recommendations
	Based on the findings and conclusion, the following recommendations are offered:
1. Awareness Campaigns: The institution should organize seminars or workshops to enlighten students on the consequences of excessive use of text abbreviations and how it can impact their spelling and writing skills.
2. Integration into Curriculum: English language and communication courses should integrate modules that teach the difference between formal and informal writing, highlighting the risks of digital language habits.
3. Encourage Reading and Writing Practices: Lecturers should promote regular reading and essay writing to help students improve their vocabulary, grammar, and spelling abilities.
4. Parental and Peer Guidance: Parents and peers should also be involved in encouraging correct language usage, especially in non-academic settings like WhatsApp.
5. Limit Use of Abbreviations: Students should be encouraged to practice writing complete words during chats to strengthen their spelling memory.
6. Use Technology Wisely: Rather than depending on auto-correct tools, students should be taught to use them as support for learning rather than replacements for cognitive spelling effort.
7. Further Research: Future researchers should explore other social media platforms (e.g., Twitter, Facebook, TikTok) and their effect on spelling and grammar proficiency among students.
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APPENDIX
QUESTIONNAIRE
Department of Mass Communication
Institute of Information communication and technology,
Kwara State Polytechnic, 
Ilorin.
Dear Respondents,
REQUEST TO FILL A QUESTIONNAIRE
	I am final year student, presently studying HND Mass Communication in Kwara State Polytechnic, Ilorin Kwara State. As part of the award of Higher National Diploma in Mass Communication, I am carrying out a research on “effect of words abbreviation on whatsapp spelling skills of students of Kwara State Polytechnic.  Kindly complete the attach questionnaire by ticking options best suit you. All information provided by you will be used for academic research purpose only and under no circumstance will unauthorized persons have access to your responses.
	The study shall ensure that privacy and high confidentiality are maintained with any information provided by you.
	Thanks for your cooperation.
Yours faithfully,
					
YUSUF RUKAYAT OMOWUNMI 
HND/23/MAC/FT/0649


SECTION A:
1. Gender: Female [   ] Male [   ]
2. Age: A. 18 – 25years (   ) B. 26 – 35years (    ) C. 36 – 45years (   ) D. 46 – Above (     ).
3. Religion: A. Islam (    ) B. Christianity (     ).
4. Marital status: A. Single (    )   B. Married (    ) C. Divorce (     ).
5. Educational level: Only Primary [  ] Only Secondary  Above Secondary [   ] Tertiary [   ]    
6. Occupation: Students [  ] Traders [   ] Media [   ] Civil Servants [   ] Unemployed [   ]
SECTION B:
7. Do you use abbreviations while you are using asynchronous online communication? Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
8. How often do you use correct English while you are chatting online? (e.g. Grammar and sentence structure) Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
9. Do you take care of the spelling of words used while chatting online? Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
10. You think that it will save your time when you use abbreviations on text messages. Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
11. You feel more easy and comfortable to use abbreviations when text messaging. Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
12. You can understand the abbreviations you encountered in social media. Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
13. You encounter problems while writing in formal English in school. Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
14. Using abbreviations on text messaging affects your formal English writing. Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
15. You mistakenly use abbreviations while writing essays or assignments. Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
16. You face problems to spell words correctly. Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
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							HND/23/MAC/FT/0649
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9. Do you take care of the spelling of words used while chatting online? Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
10. You think that it will save your time when you use abbreviations on text messages. Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
11. You feel more easy and comfortable to use abbreviations when text messaging. Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
12. You can understand the abbreviations you encountered in social media. Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
13. You encounter problems while writing in formal English in school. Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
14. Using abbreviations on text messaging affects your formal English writing. Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
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4. Marital status? A. Single (    )   B. Married (    ) C. Divorce (     ).
5. Educational level: Only Primary [  ] Only Secondary  Above Secondary [   ] Tertiary [   ]    
6. Occupation: Students [  ] Traders [   ] Media [   ] Civil Servants [   ] Unemployed [   ]
SECTION B:
7. Do you use abbreviations while you are using asynchronous online communication? Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
8. How often do you use correct English while you are chatting online? (eg. Grammar and sentence structure) Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
9. Do you take care of the spelling of words used while chatting online? Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
10.  Do you feel lazy to type the whole English words when you are sending text messages? Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
11. You think that it will save your time when you use abbreviations on text messages. Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
12. You feel more easy and comfortable to use abbreviations when text messaging. Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
13. You have to deal with peer pressure when your friends are chatting with you using abbreviations. Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
14. You can understand the abbreviations you encountered in social media. Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
15. You encounter problems while writing in formal English in school. Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
16. Using abbreviations on text messaging affects your formal English writing. Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
17. You mistakenly use abbreviations while writing essays or assignments. Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
18. You face problems to spell words correctly. Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
19. You may take a long time to recall the spelling of words. Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
20. You are depending on spell checkers, dictionaries or websites for checking the spelling when writing word documents. Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
21. Your marks for tests or assignment are deducted because of misspelling of words. Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
22. You feel confused with the use of punctuation when you are writing. Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
23. You come across with a lot of grammar mistakes when you are writing in school. Never [   ] Rarely [   ] Sometimes [   ] Very often [   ]  Always [   ]
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