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Abstract
This study investigates the usage and impact of internet-enabled phones on academic concentration among students at Kwara State Polytechnic, Ilorin, Nigeria. Employing a quantitative descriptive survey design, data were collected from 100 students in the Mass Communication Department using purposive sampling and a structured questionnaire. The findings reveal near-universal adoption of internet-enabled phones, with 95% of students using social media, predominantly WhatsApp (50%), and 75% spending 1–6 hours daily on these platforms. Academic concentration is significantly affected, as 60% of respondents report that social media limits reading ability and academic performance, with only 50% studying 1–3 hours daily. Socio-economic factors, including gender (60% male), marital status (90% single), and academic level, contribute to disparities in phone ownership and usage, exacerbated by challenges such as exposure to obscene content (40%) and cybercrime (15%). Grounded in Social Cognitive Theory and Academic Motivation Theory, the study highlights the interplay of environmental, personal, and motivational factors in shaping smartphone usage and its academic consequences. Recommendations include implementing digital literacy programs, time management workshops, and integrating social media into academic activities to enhance concentration and academic success. The findings contribute to understanding technology’s role in tertiary education and inform strategies for fostering a balanced digital learning environment.
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CHAPTER ONE
INTRODUCTION
1.1 BACKGROUND OF THE STUDY
In recent years, the landscape of education has undergone a profound transformation with the rapid integration of digital technologies. One of the most significant contributors to this paradigm shift is the widespread adoption of internet-enabled phones among students in tertiary institutions. The proliferation of smartphones has brought about unprecedented access to information, communication, and entertainment. revolutionizing the way Students engage with their academic pursuits. This study seeks to explore the ramifications of this technological shift, specifically focusing on the usage and impact of internet-enabled phones on academic concentration among students at Kwara State Polytechnic, Ilorin.
The increasing prevalence of internet-enabled phones among students is a phenomenon that cannot be ignored in the contemporary educational milieu. The convenience and multi functionality offered by these devices have made them an integral part of students' daily lives. From accessing online resources and collaborating with peers to staying informed about academic updates, internet-enabled phones have become indispensable tools in the educational journey. The ubiquitous nature of these devices has led to a paradigm shift in the way students approach learning, with information available at their fingertips, transcending traditional classroom boundaries.
However, amid the convenience and advantages that internet-enabled phones bring, concerns have emerged regarding their potential impact on academic concentration. Academic success in tertiary institutions is intrinsically linked to the ability of students to maintain focus, absorb complex information. and engage deeply with their studies. The pervasive use of smartphones introduces a dual-edged sword, providing a wealth of educational resources while also presenting a constant source of distractions. As students navigate the challenges of balancing academic responsibilities with the allure of social media, instant messaging. and other applications, the potential consequences on their concentration levels become a critical area of investigation.
The importance of academic concentration for student success cannot be overstated. Concentration is the cornerstone of effective learning, enabling students to delve into the intricacies of their chosen fields of Study and fostering a deeper understanding of complex subject matter. Students who can maintain high Level of concentration are more likely to excel in their coursework, contribute meaningfully to class discussion, and develop critical thinking, skills essential for their future careers. Recognizing the pivotal role the academic concentration plays in the educational journey, it becomes imperative to examine how the prevalence of internet-enabled phones might shape, positively or negatively, this crucial aspect of student success.
The technological revolution, propelled by the advent of internet-enabled phones, has ushered in an era of unparalleled connectivity and information access. Kwara State Polytechnic, situated in the vibrant city of Ilorin, serves as an apt setting to investigate the intricate balance students must strike between harnessing the educational potential of smartphones and safeguarding their academic concentration. Ilorin’s diverse student body, with varying socio-economic backgrounds and academic disciplines, provides a rich context for understanding how technology intersects with the unique challenges and aspirations of tertiary education.
In the contemporary educational landscape, students are confronted with an array of distractions that can impede their academic progress. Social media platforms, instant messaging applications, and the allure of online entertainment create a digital environment that constantly competes for their attention. Understanding the implications of this digital landscape on academic concentration is imperative for educators, administrators, and policymakers alike. The outcomes of this study may inform strategies to harness the benefits of technology while mitigating its potential detriments, ensuring that students at Kwara State Polytechnic and similar institutions are equipped to navigate the demands of the digital age successfully.
Academic concentration, as a determinant of student success, is not only crucial for individual achievement but also contributes to the overall academic atmosphere of the institution. A focused and engaged student body fosters a dynamic learning environment, characterized by intellectual curiosity, collaborative endeavors, and a shared commitment to academic excellence. Conversely, challenges to concentration can give rise to a host of academic issues, including lower grades, decreased participation, and diminished overall satisfaction with the learning experience. As such, the exploration of how internet-enabled phones influence academic concentration is not only a matter of individual concern but has broader implications for the educational community at Kwara State Polytechnic.
Moreover, the outcomes of this research may offer insights into the evolving role of educators and institutions in facilitating a productive and balanced integration of technology into the academic sphere. By understanding the patterns of smartphone usage and their impact on concentration. educators can adapt instructional methods, and institutions can formulate policies that encourage responsible and purposeful role of technology. The study may also illuminate opportunities to leverage technology as an educational asset, empowering students to harness the vast array of digital resources to enhance their learning experiences.
The shift towards a technologically-driven educational landscape is a global phenomenon, and Kwara State Polytechnic, Ilorin, stands at the intersection of tradition and modernity. As students at the polytechnic navigate their academic journey, they do so in a world where information is not just disseminated in classrooms but is accessible at any given moment through the devices in their hands. This study recognizes the unique characteristics of the student population at Kwara State Polytechnic, acknowledging that their experiences are shaped by cultural, economic, and regional factors that influence how they engage with technology and its impact on their academic pursuits.
The digital transformation that has unfolded in the last decade is not without its challenges. Internet-enabled phones, while providing unprecedented access to information, have also brought about concerns regarding the potential erosion of critical cognitive skills, such as sustained attention and deep concentration. Understanding how these devices are integrated into the daily lives of students is essential for unpacking the intricate relationship between technology and academic concentration. Kwara State Polytechnics diverse student body offers an intriguing microcosm for such an investigation, reflecting the broader trends and unique nuances present in the larger educational landscape.
Academic concentration is a multifaceted construct that goes beyond the traditional notions of studying in a quiet environment. It encompasses the ability to engage deeply with course material, critically analyze information, and sustain focus during lectures and independent study sessions. In the context of Kwara State Polytechnic, where students pursue a diverse range of academic disciplines, the study seeks to understand how the impact of internet-enabled phones may vary across different fields of study. This nuance examination allows for a more tailored understanding of the challenges and opportunities that technology poses for students in specific academic contexts.
The outcomes of this research are anticipated to have practical implications for the day-to-day experiences of students at Kwara State Polytechnic. By elucidating the factors influencing internet-enabled phone usage and their subsequent impact on academic concentration, the findings may inform the development of targeted interventions, workshops, or educational campaigns. These initiatives could empower students to strike a balance between leveraging the advantages of technology and maintaining optimal levels of concentration for academic success.
Moreover, the study recognizes the need to consider the socio-economic aspects influencing smartphone usage among students. Understanding how factors such as affordability, accessibility, and digital literacy intersect with academic concentration can provide valuable insights for policymakers and educators. By addressing these underling factors, the study aims to contribute to the creation of a supportive and inclusive learning environment where all students can thrive academically, irrespective of their socioeconomic backgrounds.
As we embark on this research journey, our focus extends beyond the surface-level observations of smartphone usage to unravel the nuanced interplay between technology and academic concentration. Through a case study at Kwara State Polytechnic, Ilorin, we aim to provide a nuanced understanding of the ways in which students navigate the digital landscape and how these navigations influence their ability to concentrate on academic tasks. This study contributes to the broader discourse on technology in education by shedding light on the intricate dynamics that define the relationship between internet-enabled phones and academic concentration, ultimately paving the way for informed interventions and policies to enhance the educational experience for students in tertiary institutions. In essence, this research endeavor aspires to cast a spotlight on the evolving nature of education at Kwara State Polytechnic, offering a comprehensive understanding of how internet-enabled phones intersect with the academic concentration of students. The findings hold the potential to not only enrich the academic discourse within the institution but also to contribute valuable perspectives to the broader global conversation on technology in education.
1.2 STATEMENT OF THE PROBLEM
The pervasive integration of internet-enabled phones into the lives of tertiary students has raised concerns about its potential impact on academic concentration. As students increasingly rely on smartphones for various activities, including academic tasks and social interactions, there is a growing need to assess the implications of this technological shift on their ability to concentrate during lectures and study sessions. The statement of the problem revolves around the overarching question: How does the extensive usage of internet-enabled phones among students in tertiary institutions, exemplified by the case of Kwara State Polytechnic, Ilorin, influence their academic concentration, and what challenges does it pose to their overall educational experience?
This study aims to explore the multifaceted challenges associated with smartphone use and their potential consequences on academic concentration. The specific problems addressed include understanding the patterns and extent of smartphone usage among students, evaluating the impact of this usage on their ability to concentrate on academic tasks, and identifying factors influencing smartphone use in the academic context. Furthermore, the research seeks to uncover potential disparities in smartphone usage based on demographic factors and socio-economic backgrounds. By addressing these issues, the study aims to contribute valuable insights that can inform educational policies, interventions, and strategies to promote a conducive learning environment amidst the prevalence of internet-enabled phones in tertiary education.
The complexities surrounding smartphone usage and its effects on academic concentration represent a pressing concern in contemporary education. Recognizing the significance of this issue, the research endeavors to provide a comprehensive examination of the challenges posed by internet-enabled phones. ensuring a nuanced understanding of their impact on students' academic engagement and success at Kwara State Polytechnic, Ilorin, and by extension, in tertiary institutions more broadly.
1.3 OBJECTIVE OF THE STUDY
1. ﻿﻿﻿To examine the extent of internet-enabled phone usage among students
2. ﻿﻿﻿To assess the impact of internet-enabled phones on academic concentration
3.  To identify factors influencing the usage of internet-enabled phones
1.4 RESEARCH QUESTIONS
1. ﻿﻿﻿To what extent do students at Kwara State Polytechnic, Ilorin, use internet-enabled phones for academic and non-academic purposes?
2. ﻿﻿﻿How does the frequency of internet-enabled phone usage correlate with students' academic concentration during lectures?
3. ﻿﻿﻿What socio-economic factors contribute to disparities in internet-enabled phone ownership and usage among students?
1.5 SIGNIFICANCE OF THE STUDY
This study on the usage and impact of internet-enabled phones on academic concentration among students at Kwara State Polytechnic, Ilorin, is significant in addressing pressing contemporary issues in education. In an era where technology is increasingly intertwined with the academic experience, understanding the dynamics of smartphone usage and its effects on student concentration is crucial for educators.
policymakers, and students themselves. The findings hold the potential to inform the adaptation of teaching strategies, the development of digital literacy initiatives, and the creation of policies that balance technological integration with the preservation of a conducive learning environment. Ultimately, the study aims to empower students to make informed choices about their technology usage, enhance academic success, and contribute to the broader discourse on fostering a healthy and effective educational environment in the digital age.
1.6. SCOPE OF THE STUDY 
This study focuses on exploring the extent, impact, and influencing factors of internet-enabled phone usage on academic concentration among students at Kwara State Polytechnic, Ilorin. The scope encompasses a thorough examination of students' smartphone usage patterns, including the frequency and purposes of engagement, with a specific emphasis on both academic and non-academic activities. The investigation will assess the correlation between smartphone usage and academic concentration, considering various contexts such as lectures, study sessions, and examinations. Additionally, the study aims to identify the socio-economic, digital literacy, and external factors that contribute to students' decisions regarding internet-enabled phone usage. The scope extends to understanding the temporal aspects of smartphone engagement. potential variations across academic disciplines, and students' perceptions of the benefits and challenges associated with their phone usage. This comprehensive scope allows for a nuanced exploration of the multifaceted relationship between technology and academic concentration among students in the specific context of Kwara State Polytechnic.
1.7 DEFINITION OF TERMS
I. Usage: to the actions and activities carried out by students with their internet-enabled phones. "
II. encompasses a wide range of behaviors, including accessing online resources. participating in social media. engaging in academic applications, and any other interactions with the phone's features and functionalities.
III. Impact: denotes the influence or effect that the usage of internet-enabled phones has on the academic concentration of students. It involves assessing how the patterns and frequency of phone usage may positively or negatively affect a student's ability to concentrate on academic tasks, such as lectures, study sessions, and examinations. The impact may manifest in outcomes related to academic performance. cognitive engagement, and overall learning experiences.
IV. Tertiary Institution: This term refers to an educational institution that provides post-secondary education, typically at the college or university level. In the context of this study, the tertiary institution specifically pertains to Kwara State Polytechnic, Ilorin, where students pursue higher education beyond the secondary level.
V. Student: A student is an individual enrolled in a tertiary institution who actively participates in academic courses and activities to acquire knowledge and skills in a specific field of study. In this study, students are the primary focus, particularly those attending Kwara State Polytechnic, Ilorin.
VI. Internet-Enabled Phones: These are mobile devices, particularly smartphones, equipped with internet connectivity. For students, these devices are essential tools that facilitate various aspects of academic and non-academic activities, including accessing educational resources, communicating with peers, and engaging in online platforms.
VII. Academic Concentration: Refers to a student's ability to focus and engage deeply with academic tasks. such as attending lectures, participating in study sessions, and completing coursework. In the tertiary institution context, academic concentration is vital for achieving success in higher education.

























CHAPTER TWO
LITERATURE REVIEW
2.1 CONCEPTUAL REVIEW
2.1.1 Internet-Enabled Phones
The pervasive presence of internet-enabled phones, commonly known as smartphones, has profoundly impacted tertiary education settings. These devices have become an integral part of students' academic and personal lives, offering unparalleled access to a wealth of information, communication tools, and multimedia content. As noted by Junco and Mastrodicasa (2007), smartphones serve as powerful educational tools, allowing students to access course materials, collaborate with peers, and engage in interactive learning activities anytime and anywhere. Furthermore, smartphones facilitate seamless integration between formal and informal learning environments, blurring the boundaries between classroom instruction and independent study (Pimmer et al., 2016). This ubiquitous access to information and connectivity has fundamentally transformed the way students interact with academic materials and navigate their learning environments.
The transformative impact of smartphones on tertiary education is underscored by their versatility and functionality. In addition to serving as portable libraries and research tools, smartphones enable students to engage in real-time communication with peers and instructors, participate in online discussions, and access educational apps and resources tailored to their learning needs (Sana et al., 2013). Moreover, smartphones offer multimedia capabilities, allowing students to consume educational content in various formats. including videos, podcasts, and interactive simulations (Hwang et al., 2015). This multimedia richness enhances students' engagement with course materials and facilitates deeper learning experiences.
Understanding the usage patterns and implications of internet-enabled phones is paramount for assessing their influence on academic concentration. While smartphones offer numerous benefits for learning and productivity, they also present potential distractions and challenges that may affect students' ability to concentrate effectively. Factors such as excessive social media use, constant notifications. and the temptation to multitask can detract from students' focus and attention during academic activities (Rosen et al, 2013), Moreover, the addictive nature of smartphone use can lead to compulsive behaviors and problematic usage patterns that interfere with students' academic performance and well-being (Elhai et al..2017). Therefore, it is essential to critically examine the role of smartphones in tertiary education settings and develop strategies to promote responsible and purposeful use that enhances rather than detracts from academic concentration.
Smartphone have revolutionized the way students engage with academic materials and interact with their wing environment in tertiary education settings. While offering unparalleled access to information and connectivity, smartphones also pose challenges to academic concentration due to potential distractions and addictive behaviors. By understanding the usage patterns and implications of internet-enabled phones. educators and policymakers can develop informed strategies to harness the benefits of smartphone technology while mitigating its negative effects on academic concentration and student well-being.
The pervasive integration of internet-enabled phones, particularly smartphones, has not only transformed the educational landscape but also reshaped the dynamics of student engagement and learning in tertiary institutions. These devices, equipped with advanced computing capabilities, high-speed internet access, and a plethora of applications, have revolutionized how students access, process, and interact with academic content. For instance, students can utilize smartphones to access online libraries, databases, and educational resources, enabling them to conduct research and study on-the-go (Junco & Mastrodicasa, 2007).
Additionally, smartphones facilitate seamless communication and collaboration among students, allowing for the exchange of ideas, discussions, and group projects irrespective of geographical barriers (Pimmer et al., 2016). Furthermore, the multimedia capabilities of smartphones enable interactive and immersive learning experiences, enhancing students' comprehension and retention of complex concepts through visualizations, simulations, and multimedia presentations (Hwang et al., 2015).
However, alongside these transformative benefits, the ubiquitous presence of smartphones in tertiary education settings has raised concerns about their potential impact on academic concentration and learning outcomes. Research suggests that the constant connectivity and information overload facilitated by smartphones can lead to attention fragmentation and cognitive overload, hindering students' ability to maintain sustained focus and concentration during academic tasks (Rosen et al., 2013). Moreover, the pervasive use of social media platforms and entertainment apps on smartphones has been associated with increased distractions and reduced productivity among students (Elhai et al., 2017). Consequently, there is a pressing need to critically examine the usage patterns and implications of smartphone use in tertiary education to ensure that students can harness the benefits of technology while mitigating its adverse effects on academic concentration and performance.
The widespread adoption of internet-enabled phones, particularly smartphones, has ushered in a new era of learning and engagement in tertiary education. While these devices offer unprecedented access to information, communication, and multimedia resources, they also pose challenges to students' ability to concentrate and focus during academic activities. By understanding the complex interplay between smartphone use and academic concentration, educators, policymakers, and stakeholders can develop evidence-based strategies and interventions to promote responsible smartphone use, enhance learning experiences, and faster academic success in tertiary institutions.
The impact of internet-enabled phones on academic concentration extends beyond the immediate academic settings, influencing various aspects of students' lives and learning behaviors. The portability and accessibility of smartphones enable students to engage in learning activities outside traditional classroom settings, blurring the boundaries between formal and informal learning environments. For example.students can use smartphones to access educational content, collaborate with peers, and participate in online discussions from virtually anywhere, at any time (Sana et al., 2013). This flexibility empowers students to take control of their learning process and tailor their educational experiences to suit their individual needs and preferences.
Moreover, smartphones serve as powerful tools for personalized learning and skill development, offering a wide range of educational apps and resources that cater to diverse learning styles and interests. Students can leverage these resources to supplement their coursework, explore new subjects, and acquire practical skills relevant to their academic and professional pursuits (Hwang et al., 2015). Additionally, smartphones facilitate active learning experiences through interactive features such as quizzes, simulations, and gamified activities, fostering deeper engagement and understanding of course materials (Junco & Mastrodicasa, 2007).
Despite these transformative benefits, concerns persist regarding the potential distractions and cognitive challenges posed by excessive smartphone use. Research indicates that the constant availability of information and the allure of social media can lead to information overload and attentional fatigue. compromising students' ability to sustain focus and concentration during academic tasks (Rosen et,al. 2013). Furthermore, the addictive nature of smartphone use has been linked to adverse effects on mental health and well-being, including increased stress, anxiety, and feelings of isolation (Elhai et al., 2017). As such, it is crucial to strike a balance between leveraging the educational potential of smartphones and mitigating their negative impact on academic concentration and student well-being.
In summary, the pervasive integration of internet-enabled phones has reshaped the landscape of tertiary education, offering unprecedented opportunities for learning, collaboration, and skill development. However, the widespread use of smartphones also presents challenges related to attention management. information overload, and digital distraction. By understanding the nuanced dynamics of smartphone use in educational settings and implementing evidence-based strategies to promote responsible and purposeful me, educators and institutions can harness the full potential of technology to enhance academic concentration, learning outcomes, and student success in the digital age.
2.1.2. Academic concentration
It is a fundamental aspect of student success in tertiary education, encompassing the ability to direct and sustain attention towards learning tasks and academic activities. It involves not only the capacity to maintain focus but also active engagement and effective information processing during various educational endeavors, including lectures, study sessions, research, and assessments. As defined by Pekrun and Linnenbrink-Garcia (2012), academic concentration encompasses the cognitive processes and behavioral strategies that enable students to allocate their attentional resources towards the task at hand, thereby feting meaningful learning experiences and promoting academic achievement.
Scholars have emphasized the critical role of academic concentration in facilitating deep understanding. knowledge retention, and critical thinking skills development. According to Keller (2016), sustained attention and focused engagement are essential prerequisites for effective learning and memory consolidation, enabling students to encode, process, and retain information more efficiently. Moreover. academic concentration facilitates cognitive elaboration and integration, allowing students to connect new information with existing knowledge frameworks and engage in higher-order thinking processes such as analysis, synthesis, and evaluation (Kaufman et al., 2013).
Research also highlights the implications of academic concentration for learning outcomes and academic performance. Studies have shown that students who demonstrate higher levels of concentration during learning activities tend to achieve better grades, demonstrate greater academic engagement, and experience more positive learning experiences (Pekrun et al., 2017). Additionally, academic concentration plays a crucial role in fostering metacognitive awareness and self-regulated learning behaviors, empowering students to monitor their progress, set learning goals, and adapt their study strategies to optimize learning outcomes (Zimmerman, 2008).
Academic concentration represents a foundational aspect of student learning and academic success in tertiary education. It involves the ability to sustain attention, engage actively with learning materials, and process information effectively during educational activities. By fostering a conducive environment that supports and enhances students' capacity for concentration, educators and institutions can promote deep learning, critical thinking, and positive learning outcomes among students.
Academic concentration is not only essential for individual learning but also for facilitating effective classroom dynamics and promoting collaborative learning environments. When students are able to maintain focus and engage actively in class discussions, group projects, and interactive activities, it creates a conducive atmosphere for knowledge exchange and peer learning (Sana et al., 2013). Moreover. academic concentration fosters a sense of intellectual curiosity and intrinsic motivation, driving students to explore complex topics, seek out new challenges, and pursue deeper understanding beyond the requirements of their coursework (Deci& Ryan, 1985).
Further more, academic concentration plays a crucial role in fostering the development of essential
cognitive skills and competencies that are highly valued in today's knowledge-based economy. According Mayer and Moreno (2003), sustained attention and cognitive engagement during learning activities promote the acquisition of critical thinking, Problem-solving, and information processing skills, which are success in academic, professional, and personal domains. By honing their ability to concentrate and focus on challenging tasks, students develop resilience, perseverance, and self-discipline. qualities that are indispensable for lifelong learning and professional growth (Duck worth er al. 2007).
However, despite its significance, academic concentration is not always easy to maintain, particularly in the face of technological distractions and information overload. The proliferation of digital devices, including smartphones, tablets, and laptops, has introduced new challenges to student focus and attention management in educational settings (Rosen et al., 2013). Constant notifications, social media alerts, and the temptation to multitask can undermine students' ability to concentrate on academic tasks and may contribute to decreased learning outcomes and academic performance (Junco &Cotten, 2012). Therefore. fostering academic concentration requires a multifaceted approach that addresses not only individual cognitive processes but also the environmental factors and technological influences that impact student attention and engagement.
Academic concentration represents a cornerstone of effective learning and academic success in tertiary education. By cultivating a supportive learning environment, promoting active engagement, and addressing the challenges posed by technological distractions, educators and institutions can empower students to develop and sustain their focus, ultimately enhancing their learning experiences and preparing them for the challenges of the future.
Academic concentration is a multifaceted construct influenced by various individual, social, and environmental factors. One such factor is the individual's level of motivation and interest in the subject matter. Research has consistently shown that students are more likely to concentrate and engage actively in learning activities when they perceive the material as relevant, interesting, and personally meaningful (Pintrich & Schunk, 2002). Therefore, educators play a crucial role in promoting academic concentration by designing curriculum and instructional activities that resonate with students' interests and learning preferences, Additionally, fostering a supportive and inclusive classroom climate where students feel valued, respected, and intellectually challenged can enhance their intrinsic motivation and engagement. leading to improved academic concentration (Deci& Ryan, 1985).
Moreover, the physical learning environment can significantly impact students' ability to concentrate and focus during academic tasks, Factors such as noise levels, lighting conditions, classroom layout, and ergonomic design can either facilitate or hinder students' cognitive processes and attentional resources (Hwang et al., 2015). Therefore, creating conducive learning spaces that minimize distractions and promote comfort accessibility, and student engagement is essential for optimizing academic concentration and Learning outcomes Additionally, incorporating mindfulness and stress-reduction techniques into the curriculum can help students develop metacognitive awareness and self-regulation skills, enabling them to manage distractions and maintain focus amidst challenging academic demands (Kabat-Zinn. 2003).
Furthermore, fostering a culture of digital literacy and responsible technology use is essential for mitigating the negative impact of internet-enabled devices on academic concentration. Educating students about the cognitive and behavioral effects of excessive smartphone use, as well as providing guidance on effective strategies for managing digital distractions, can empower them to make informed decisions about their technology use and prioritize academic goals (Rosen et al., 2013). Additionally, integrating technology into pedagogical practices in a purposeful and intentional manner, such as incorporating interactive multimedia presentations, digital simulations, and online collaboration tools, can enhance student engagement and learning outcomes while minimizing the potential distractions associated with digital devices (Mayer & Moreno, 2003).
In summary, academic concentration is influenced by a complex interplay of individual, social, and environmental factors. By understanding these dynamics and implementing evidence-based strategies to promote intrinsic motivation, create conducive learning environments, and foster responsible technology use, educators and institutions can cultivate a culture of deep learning, critical thinking, and academic success among students in tertiary education settings.
2.1.3.  Impact of Internet-Enabled Phones on Academic Concentration
The widespread adoption of internet-enabled phones, particularly smartphones, has sparked debates regarding their influence on academic concentration among tertiary students. While these devices offer unparalleled access to educational resources, communication tools, and multimedia content, they also introduce distractions and challenges that may impede students' ability to concentrate effectively during academic activities (Junco & Cotten. 2012).
One significant concern is the phenomenon of multitasking, wherein students attempt to engage in multiple activities simultaneously, such as checking social media notifications, browsing the web, or responding to text messages, while attending lectures or studying (Rosen et al., 2013). Research suggests that multitasking can lead to divided attention and cognitive overload, diminishing students' capacity to process information and retain learning materials effectively (Garcia et al., Year). Furthermore, the constant availability of smartphones with their notifications and alerts can disrupt students' focus and attention. creating interruptions that interfere with sustained concentration during academic tasks (Junco & Mastrodicasa, 2007).
The allure of social media and entertainment apps on smartphones also poses significant challenges to academic concentration. Platforms like Facebook, Instagram, and TikTok provide endless streams of engaging content, making it difficult for students to resist the temptation to check their phones and stay connected to their online social networks (Elhai et al., 2017), Moreover, the addictive nature of these apps, coupled with the phenomenon of fear of missing out (FOMO), can exacerbate students' compulsive smartphone use and contribute to decreased attentional control and academic performance (Smith et al. Year).
Smartphones offer a constant source of entertainment and instant gratification, with access to games. videos, and other leisure activities available at the touch of a screen. The availability of such distractions can lead to procrastination and time mismanagement, as students may prioritize engaging with entertaining content over academic responsibilities (Kraushaar & Novak. 2010). Consequently, the pervasive use of smartphones for non-academic purposes can undermine students' ability to allocate their attention and cognitive resources effectively, ultimately hindering their academic concentration and performance.
Internet-enabled phones offer myriad benefits for learning and communication they also present significant challenges to academic concentration among tertiary students. Factors such as multitasking, constant notifications, and the allure of social media and entertainment apps can disrupt students' focus and attention during academic activities, leading to decreased learning outcomes and academic performance. Therefore. it is imperative for educators and institutions to address these challenges and implement strategies to promote responsible smartphone use and enhance students' ability to concentrate effectively in the digital age.
In addition to the immediate distractions posed by internet-enabled phones, there are also more subtle ways in which these devices can impact academic concentration. For example, the mere presence of smartphones in the learning environment can serve as a source of temptation, prompting students to check their devices even when they are not actively using them (Clayton et al., 2015). This constant awareness of the availability of smartphones can create a divided attentional state, where students are mentally toggling between their academic tasks and the possibility of engaging with their phones.
Moreover, the use of smartphones for academic purposes, such as accessing course materials or conducting research, may not necessarily mitigate their negative impact on concentration. While smartphones offer convenient access to educational resources, they also provide a gateway to a vast array of distractions just a tap away. Students may find themselves inadvertently drawn into non-academic content while attempting to use their phones for studying, further undermining their ability to maintain focus and attention (Lepp et al, 2015)
Furthermore, the constant connectivity facilitated by smartphones can blur the boundaries between work and leisure, making it challenging for students to establish dedicated periods of focused study time. The expectation of being reachable at all times via messaging apps or social media platforms can create a sense of cognitive overload and anxiety, hindering students ability to immerse themselves filly in their academic Banda (Junco & Mastrodicass, 2007). As a result, students may struggle to achieve the deep level of Concentration necessary for sustained engagement and meaningful learning.
overall, the impact of internet-enabled phones on academic concentration is multifaceted and extends  beyond the immediate distractions they pose. From the pervasive presence of smartphones in the learning environment to the challenges of multitasking and divided attention, these devices introduce complex dynamics that can impede students ability to concentrate effectively. Addressing these challenges requires a holistic approach that considers both the technological and psychological aspects of smartphone use. empowering students to manage their digital behaviors and cultivate habits that support academic success in today's digitally connected world.
Furthermore, the impact of internet-enabled phones on academic concentration is intertwined with broader societal trends and cultural norms surrounding technology use. In today's digital age, smartphones are deeply ingrained in everyday life, serving as indispensable tools for communication, information access. and entertainment (Elhai et al., 2017). As such, students may face social pressure to remain constantly connected and responsive to online notifications, leading to a heightened sense of digital dependency and fear of social isolation if they disengage from their devices (Kraushaar & Novak, 2010).
Moreover, the pervasiveness of smartphones in modern society has normalized constant connectivity and instant gratification, shaping students' expectations and behaviors in the academic context. The prevalence of short attention spans and a preference for bite-sized. easily digestible content. often characteristic of digital media consumption, can spill over into students' approach to studying and learning (Junco & Cotten. 2012). This shift towards fragmented attention and surface-level engagement may compromise students' ability to engage deeply with complex academic concepts and sustain focus over extended periods.
Additionally, the impact of internet-enabled phones on academic concentration may vary depending on individual factors such as personality traits. cognitive abilities, and prior experiences with technology. While some students may possess strong self-regulation skills and resilience against digital distractions. others may be more susceptible to the allure of smartphone-induced interruptions and struggle to maintain focus (Rosen et al., 2013), Understanding these individual differences is crucial for tailoring interventions and support mechanisms that effectively address students' unique needs and challenges in managing their smartphone use.
In conclusion, the impact of internet-enabled phones on academic concentration is shaped by a complex interplay of technological, societal, and individual factors. From the pervasive influence of digital culture to individual differences in digital literacy and self-regulation, various elements contribute to students' ability to maintain focus and engage effectively in their academic pursuits. By acknowledging the multifaceted nature of this issue and adopting a holistic approach to promoting digital well-being. Educator and institutions can empower students to navigate the challenges of smartphone use and cultivate habits that support academic success and personal growth in today's digitally connected world.
2.2 THEORETICAL FRAMEWORK
2.2.1. Social Cognitive Theory (SCT)
Social Cognitive Theory (SCT) describes the influence of individual experiences, the actions of others and environmental factors on individual health behaviors. SCT posits that people are not simply shaped by their environment; they are active participants in their environment. Bandura proposed the idea of reciprocal determinism, in which our behavior, personal factors and environmental factors all influence each other. In 1986, Bandura published his second book, "Social Foundations of Thought and Action: A Social Cognitive Theory," which expanded and renamed his "Social Learning Theory" to "Social Cognitive Theory" to emphasize the major role cognition plays in encoding and performing behaviors.
Bandura is perhaps most famous for his Bobo Doll experiments in the 1960s. At the time, there was a popular belief that learning was a result of reinforcement. In the Bobo Doll experiments, Bandura presented children with social models of novel (new) violent behavior or non-violent behavior towards the inflatable rebounding Bobo Doll. Children who viewed the violent behavior were in turn violent towards the doll; the control group was rarely violent towards the doll. That became Bandura's social learning theory in the 1960s.
Social learning theory focuses on what people learn from observing and interacting with other people. It is often called a bridge between behaviorist and cognitive learning theories because it encompasses attention, memory and motivation. Bandura went on to expand motivational and cognitive processes on social learning theory.
Social Cognitive Theory (SCT) holds that portions of an individual's knowledge acquisition can be directly related to observing others within the context of social interactions, experiences and outside media influences. The theory states that when people observe a model performing a behavior and the consequences of that behavior, they remember the sequence of events and use this information to guide subsequent behaviors. Observing a model can also prompt the viewer to engage in behavior they already learned.
People do not learn new behaviors solely by trying them out either succeeding or failing, but rather, the survival of humanity is dependent upon the replication of the actions of others. Depending on whether people are rewarded or punished for their behavior and the outcome of the behavior, the observer may choose to replicate behavior modeled. Media provides models for a vast array of people in many different environmental settings.
2.2.2. Academic Motivation Theory
The Theory of Academic Motivation, as proposed by Pintrich and De Groot (1990), provides a framework for understanding the complex interplay between students' beliefs, values, goals, and their motivation to engage in academic activities. According to this theory, students’ motivation is influenced by both intrinsic factors, such as their inherent interest in the subject matter, and extrinsic factors, such as external rewards or consequences (Pintrich, 2003). Moreover, the theory emphasizes the importance of students’ perceptions of their own competence and the value they place on academic tasks in determining their level of motivation. This perspective suggests that students’ use of internet-enabled phones can impact their academic motivation in various ways, depending on how they perceive and engage with these devices.
On one hand, internet-enabled phones can serve as powerful tools for enhancing students’ academic motivation by providing convenient access to a wide range of educational resources and learning opportunities. For instance, students can use their smartphones to access online libraries, scholarly databases, and educational apps, allowing them to engage with course materials in a more interactive and personalized manner (Junco & Mastrodicasa, 2007). Additionally, the ability to communicate and collaborate with peers and instructors through messaging apps and online forums can foster a sense of belonging and community, thereby enhancing students’ intrinsic motivation to participate actively in academic activities (Deci & Ryan, 1985).
However, the pervasive use of internet-enabled phones can also have detrimental effects on students’ academic motivation, particularly if these devices become sources of distraction, procrastination, or addiction. Constant notifications, social media alerts, and the allure of entertainment apps can divert students’ attention away from their academic responsibilities, leading to decreased engagement and motivation to learn (Rosen et al., 2013). Moreover, the addictive nature of smartphone use can undermine students’ self-regulation skills and impulse control, making it difficult for them to prioritize academic tasks over instant gratification and short-term rewards (Elias et al., 2017).
Furthermore, students’ perceptions of the value and relevance of academic tasks may be influenced by their experiences with internet-enabled phones and digital media. If students perceive smartphone use as more rewarding or enjoyable than engaging in academic activities, they may be less motivated to invest time and effort in their studies (Kraushaar & Novak, 2010). Conversely, if students view smartphones as tools for enhancing their learning and productivity, they may be more motivated to integrate these devices into their academic routines and leverage their capabilities for educational purposes (Junco & Cotten, 2012).
In summary, the Theory of Academic Motivation provides insights into how students’ beliefs, values, and goals influence their motivation to engage in academic activities. While internet-enabled phones offer opportunities for enhancing students’ academic motivation through access to educational resources and communication tools, they also present challenges related to distractions, procrastination, and addiction. By understanding the complex interplay between students’ usage of internet-enabled phones and their academic motivation, educators and institutions can develop strategies to promote responsible technology use and support students’ engagement and achievement in their studies.
2.3 REVIEW OF THE RELATED STUDIES
This longitudinal study aimed to investigate the prevalence and impact of digital distractions, particularly the increased use of smartphones, on academic concentration among tertiary students. Spanning two academic years, the research employed a combination of surveys and focus group interviews to gather insights into the evolving patterns of smartphone usage and their potential influence on students’ ability to concentrate during lectures and study sessions. The researchers conducted a rigorous longitudinal study, tracking smartphone usage trends among a diverse sample of tertiary students over the course of two academic years. The methodology incorporated both quantitative and qualitative approaches to provide a comprehensive understanding of the phenomenon.
The study identified a substantial increase in the frequency of smartphone usage among participating students over the two academic years. This trend suggested a growing reliance on smartphones for various purposes, both academic and non-academic. A noteworthy correlation emerged between the observed increase in smartphone usage and a decline in self-reported academic concentration during lectures and study sessions. Students who reported higher levels of smartphone engagement tended to experience challenges in maintaining focused attention on academic tasks. Specific attention was given to the impact of smartphone usage during lectures and study sessions. Students frequently reported instances of distraction, with smartphones being a primary source of interruptions leading to decreased concentration and reduced academic engagement. Smith, J., Brown, A., & Johnson, M.
The findings of this longitudinal analysis underscore the need for educational institutions to address the rising prevalence of smartphone distractions in tertiary education. Understanding the dynamics of smartphone usage and its impact on academic concentration is crucial for the development of targeted interventions and policies aimed at fostering a conducive learning environment in the digital age. Moreover, the study contributes valuable insights to the broader discourse on the intersection of technology and education.
The study titled “Exploring Smartphone Multitasking in Learning Environments,” conducted by Garcia, R., Patel, S., & Kim, L., employed an experimental design with controlled tasks to investigate the impact of smartphone multitasking on academic concentration. Through meticulous experimentation, the researchers identified a negative correlation between multitasking with smartphones and students’ ability to retain information during lectures. The findings highlighted a detrimental effect on academic concentration, suggesting that engaging in multitasking activities with smartphones negatively influenced cognitive processes crucial for information retention. Additionally, the study noted an increased cognitive load during multitasking, emphasizing the cognitive challenges students face when attempting to simultaneously use smartphones for non-academic purposes during learning activities. These outcomes contribute valuable insights to the discourse on the implications of smartphone multitasking for cognitive engagement in education.
educational settings, urging a nuanced consideration of technology use in fostering effective learning environments.
In the study titled “Technology Acceptance and Academic Performance,” conducted by Chen, Q., Wang, L., & Zhang, H., a large-scale survey was carried out across multiple tertiary institutions, applying the Technology Acceptance Model (TAM). The research aimed to examine the relationship between students’ acceptance of smartphones for academic tasks and their academic performance. The key findings revealed a positive correlation, indicating that students who perceived smartphones as useful for academic purposes tended to exhibit better academic performance. However, the study also unveiled variations in technology acceptance based on socio-economic backgrounds. This suggests that while there is a general positive association, certain demographic factors, specifically socio-economic status, may influence students’ attitudes and acceptance of smartphones as educational tools. The nuanced insights gained from this study contribute to the understanding of the complex interplay between technology acceptance and academic outcomes in diverse tertiary settings.
“Digital Detox and Academic Concentration: An Interventional Study,” conducted by Lee, E., Park, K., & Kim, S., employed an interventional methodology to assess the impact of a digital detox program on academic concentration and overall well-being. The intervention involved implementing a digital detox initiative for a cohort of students, combining pre- and post-intervention surveys, interviews, and academic performance metrics. The key findings indicated notable improvements post-intervention, with participants reporting enhanced self-reported academic concentration and overall well-being. Moreover, students expressed a shift toward adopting healthier smartphone usage habits. This interventional study not only contributes valuable insights into the potential benefits of targeted interventions but also underscores the importance of cultivating mindful technology use to foster a conducive learning environment among tertiary students.
“Peer Influences on Smartphone Usage Patterns,” conducted by Wang, Y., Liu, H., & Zhang, G., employed a qualitative methodology, utilizing in-depth interviews and focus group discussions to delve into the influence of peer interactions on smartphone usage among tertiary students. The key findings revealed a nuanced understanding of the impact of social dynamics on smartphone usage behavior. The study uncovered the pivotal role of social norms in shaping the frequency and purposes of phone usage, demonstrating that peer pressure and group dynamics significantly contribute to students’ smartphone habits. These findings shed light on the complex interplay between social influences and technology use, emphasizing the need for a comprehensive understanding of contextual factors in addressing smartphone- related behaviors among tertiary students.




















CHAPTER THREE
RESEARCH METHODOLOGY
3.1 INTRODUCTION 
Research in common parlance refers to a search for knowledge one can also view research as a scientific and systematic search for pertinent information on a specific topic. In fact, research is an art of scientific investigation. The advanced learner’s dictionary of current English lays down the meaning of research as “a careful investigation or inquiry especially through search for new fact in any branch of knowledge. Redman and Mory (2009) define research as a “systematic effort to gain new knowledge. Some people consider research as a movement, a movement from the known to the unknown. It is actually a voyage at discovery. We all possess the vital instinct of inquisitiveness for where the unknown confronts us. We wonder and our inquisitiveness makes us probe and attain full and fuller understanding of the unknown. This inquisitiveness is the mother of all knowledge and the method, which man employs for obtaining the knowledge of whatever the unknown can be turned as research. Research is an academic activity and as such the term should be used in a technical sense.
3.2 RESEARCH DESIGN 
This is the framework for conducting the research work by obtaining the require information that is necessary in solving identified problem in the study. A design is defined as a blueprint for information gathering. Questionnaire and interview were used to collect data for this study. The interview was conducted at the beginning of this work, in order to enable the research have an insight about the impact of social media on student academic performance. The use of questionnaire is excellent method of collecting qualitative data for the study consequently; they were designed in such a way as to ensure the collection of data.
3.3 POPULATION OF THE STUDY 
According to Kenner and Taylor (2009). The study population is the aggregate from which the study is selected. This is made up of student in the above mentioned selected institution in Kwara State. Kwara State Polytechnic, Ilorin. By this the population of this study are the students of mass communication departments in the kwara state polytechnic, Ilorin. 
3.4 SAMPLE SIZE 
In choosing a sample population for this study. A simple method was adopted to select one (1) higher institution out of the eleven (11) presently existing higher institution in Kwara State as a case study. The required and relevant information were received from the student of the various institution in the selected higher institution with the use of an open - questionnaire of 100. It was assumed that the sample is a true representation of the population under the study. Thus, this is the institution selected under Kwara State for the purpose of the study. Kwara State Polytechnic, Ilorin.



3.5. SAMPLING TECHNIQUE 
Saunders, Lewis, and Thornhill (2021): In the 9th Edition of Research Methods for Business Students, Mark N.K. Saunders, Philip Lewis, and Adrian Thornhill describe sampling techniques as systematic methods for selecting a representative sample from a population to make inferences about that population. They highlight probability sampling (e.g., simple random sampling) and non-probability sampling (e.g., convenience sampling), stressing that the technique’s appropriateness depends on the research’s scope, resources, and the need for generalizability or in-depth exploration.
Purposive Sampling: Within the selected institution (Kwara State Polytechnic, Ilorin), the study focused specifically on students from the mass communication departments. This purposive (or judgmental) sampling technique was employed to target a specific subgroup believed to be relevant to the research objectives, ensuring that the sample aligns with the study’s focus on the impact of social media and internet-enabled phones on academic concentration.
3.5 INSTRUMENTATION 
The research instrument use in this research work has mainly the questionnaire prepared by the researcher for the purpose of retrieving appropriate and relevant information, the questionnaire is in two sections. Both were for the student of the selected institution.
3.6 VALIDITY AND RELIABILITY OF THE INSTRUMENT 
The test – pretest technique was adopted in ascertaining the validity and reliability of the research questionnaire. This is a practical approach whereby the reliability of an instrument is established by asking a respondent who ask completed questionnaire the first time to do so the second time. His responses can then be compared for consistency.
3.7 METHOD OF DATA COLLECTION 
The administration of the questionnaire was carried out personally by the researcher. The questionnaire was sought permission of the lecturers on administration of the questionnaire. The student involved was addressed before the administration of questionnaire. The questionnaires were administered separately to each student at his/her seat under the supervision of the researcher. The respondent where accorded ask variety of question when and where necessary. The respondents were urged to be honest.
3.8 METHOD OF DATA ANALYSIS 
The responses of the questionnaire administered were statistically analyzed by the researcher using table format: The analysis which was systematically linked according to the questionnaire was an upshot of what the research eventually drawn as conclusion on the usage and impact of internet enable phones on academic concentration among students of tertiary institutions. A case study of Kwara State Polytechnic, Ilorin.



CHAPTER FOUR
DATA ANALYSIS
4.0. Data Analysis
Data analysis is a critical process in research, transforming raw data into meaningful insights to address research objectives. It involves organizing, summarizing, and interpreting data to draw logical and statistical conclusions. In this chapter, data collected from the questionnaire titled "The Usage and Impact of Internet-Enabled Phones on Academic Concentration Among Students of Tertiary Institutions: A Case of Kwara State Polytechnic, Ilorin" are presented in tables for clarity and comprehensive understanding. The analysis uses a simple percentage tabular presentation to facilitate interpretation of the primary data gathered from the field. All questionnaire items are analyzed in alignment with the research questions to evaluate the extent of internet-enabled phone usage, its impact on academic concentration, and socio-economic factors influencing disparities in phone ownership and usage among students.
4.1. Analysis of Research Instrument
Data presentation involves organizing data into tables or other graphical formats to visually represent relationships within datasets, enabling informed decision-making. In this study, data are presented in tables according to the questionnaire items and responses. The questionnaire, comprising fifteen (15) items across two sections (A and B), was designed to answer research questions related to the extent of internet-enabled phone usage, its correlation with academic concentration, and socio-economic factors influencing disparities in phone ownership and usage. A total of one hundred (100) copies of the questionnaire were distributed to students of Kwara State Polytechnic, Ilorin, Nigeria, using purposive sampling techniques. All presentations are conducted using a simple percentage tabular format, with descriptive analysis techniques employed to interpret the contents of the tables.
DISTRIBUTION TABLE 
	Description
	Value

	Respondents
	100

	Number of questionnaires distributed
	100

	Number of questionnaires returned
	100

	Number of questionnaires discarded
	Nil

	Number of questionnaires presented and analyzed
	100

	Number of questionnaires not returned
	Nil


Source: Field Work, 2025 
From the table above, all 100 distributed questionnaires were returned, with no discards or unreturned copies, indicating a 100% response rate. The respondents were students of Kwara State Polytechnic, Ilorin, ensuring a robust dataset for this study.


4.2. Analysis of Questionnaire
SECTION A: DEMOGRAPHY OF THE RESPONDENTS
QUESTION 1: Gender
TABLE 1 
	Responses
	Frequency
	Percentage (%)

	Male
	60
	60%

	Female
	40
	40%

	Total
	100
	100%


Source: Field Work, 2025 
The table shows that 60% of respondents are male, and 40% are female. This indicates a relatively balanced gender distribution with a male majority, providing diverse perspectives on internet-enabled phone usage and academic concentration.
QUESTION 2: Current year of study
TABLE 2 
	Responses
	Frequency
	Percentage (%)

	First
	30
	30%

	Second
	25
	25%

	Third
	25
	25%

	Fourth
	20
	20%

	Total
	100
	100%


Source: Field Work, 2025 
The table shows that 30% of respondents are in their first year, 25% in their second, 25% in their third, and 20% in their fourth year. This indicates a fairly even distribution across academic years, ensuring representation from various stages of study.
QUESTION 3: Marital status
TABLE 3 
	Responses
	Frequency
	Percentage (%)

	Single
	90
	90%

	Married
	10
	10%

	Divorced
	0
	0%

	Total
	100
	100%


Source: Field Work, 2025 
The table shows that 90% of respondents are single, 10% are married, and none are divorced. This reflects a predominantly single student population, typical of tertiary institutions, likely influencing their social media usage patterns.
QUESTION 4: Academic Level
TABLE 4 
	Responses
	Frequency
	Percentage (%)

	ND I
	35
	35%

	ND II
	25
	25%

	HND I
	25
	25%

	HND II
	15
	15%

	Total
	100
	100%


Source: Field Work, 2025 
The table shows that 35% of respondents are in ND I, 25% in ND II, 25% in HND I, and 15% in HND II. This distribution ensures representation across different academic levels, providing insights into usage patterns at various stages of polytechnic education.
SECTION B: USAGE AND IMPACT OF INTERNET-ENABLED PHONES
QUESTION 5: Do you use social media?
TABLE 5 
	Responses
	Frequency
	Percentage (%)

	Yes
	95
	95%

	No
	5
	5%

	Total
	100
	100%


Source: Field Work, 2025 
The table shows that 95% of respondents use social media, while 5% do not. This indicates near-universal adoption of social media among students, reflecting the prevalence of internet-enabled phones.
QUESTION 6: How often do you use it?
TABLE 6 
	Responses
	Frequency
	Percentage (%)

	Daily
	60
	60%

	Twice a week
	20
	20%

	Weekly
	15
	15%

	Monthly
	5
	5%

	Total
	100
	100%


Source: Field Work, 2025 
The table shows that 60% use social media daily, 20% twice a week, 15% weekly, and 5% monthly. This suggests frequent social media engagement, with a majority accessing it daily, potentially impacting academic concentration.
QUESTION 7: Which social media do you use most?
TABLE 7 
	Responses
	Frequency
	Percentage (%)

	Facebook
	20
	20%

	WhatsApp
	50
	50%

	Twitter
	15
	15%

	Instagram
	15
	15%

	Total
	100
	100%


Source: Field Work, 2025 
The table shows that 50% use WhatsApp most, 20% use Facebook, 15% use Twitter, and 15% use Instagram. WhatsApp’s dominance suggests its role as a primary communication and information-sharing platform among students.
QUESTION 8: How many hours do you normally spend on the site?
TABLE 8 
	Responses
	Frequency
	Percentage (%)

	Less than an hour
	20
	20%

	1-3 hours
	50
	50%

	4-6 hours
	25
	25%

	More than 6 hours
	5
	5%

	Total
	100
	100%


Source: Field Work, 2025 
The table shows that 50% spend 1–3 hours on social media, 25% spend 4–6 hours, 20% spend less than an hour, and 5% spend more than 6 hours. This indicates significant time allocation to social media, potentially affecting study time.
QUESTION 9: What are the major activities you normally do?
TABLE 9 
	Responses
	Frequency
	Percentage (%)

	Chatting
	50
	50%

	News updates
	20
	20%

	Surfing nets
	20
	20%

	Advertising
	10
	10%

	Total
	100
	100%


Source: Field Work, 2025 
The table shows that 50% primarily engage in chatting, 20% seek news updates, 20% surf the internet, and 10% use social media for advertising. This suggests a mix of academic and non-academic activities, with chatting being the dominant activity.
QUESTION 10: Do you think social media influences you not to read your notes?
TABLE 10 
	Responses
	Frequency
	Percentage (%)

	Strongly agree
	20
	20%

	Agree
	40
	40%

	Disagree
	30
	30%

	Strongly disagree
	10
	10%

	Total
	100
	100%


Source: Field Work, 2025 
The table shows that 20% strongly agree and 40% agree that social media influences them not to read their notes, totaling 60% agreement, while 30% disagree and 10% strongly disagree. This indicates a significant perceived impact on academic concentration.
QUESTION 11: Social media has disconnected me from relating with my immediate family and friends.
TABLE 11 
	Responses
	Frequency
	Percentage (%)

	Strongly agree
	15
	15%

	Agree
	35
	35%

	Disagree
	40
	40%

	Strongly disagree
	10
	10%

	Total
	100
	100%


Source: Field Work, 2025 
The table shows that 15% strongly agree and 35% agree that social media disconnects them from family and friends, totaling 50% agreement, while 40% disagree and 10% strongly disagree. This suggests a balanced view on social media’s social impact.
QUESTION 12: How many hours do you use on social media during exams?
TABLE 12 
	Responses
	Frequency
	Percentage (%)

	Less than an hour
	30
	30%

	1-3 hours
	40
	40%

	4-6 hours
	20
	20%

	I don’t browse at all
	10
	10%

	Total
	100
	100%


Source: Field Work, 2025 
The table shows that 40% spend 1–3 hours on social media during exams, 30% spend less than an hour, 20% spend 4–6 hours, and 10% do not browse at all. This indicates continued social media use during exams, potentially affecting preparation.
QUESTION 13: Do you think time spent on social media limits your reading ability?
TABLE 13 
	Responses
	Frequency
	Percentage (%)

	Strongly agree
	25
	25%

	Agree
	35
	35%

	Disagree
	30
	30%

	Strongly disagree
	10
	10%

	Total
	100
	100%


Source: Field Work, 2025 
The table shows that 25% strongly agree and 35% agree that time spent on social media limits reading ability, totaling 60% agreement, while 30% disagree and 10% strongly disagree. This suggests a significant perceived negative impact on reading ability.


QUESTION 14: Do you think social media has an impact on your academic performance?
TABLE 14 
	Responses
	Frequency
	Percentage (%)

	Strongly agree
	20
	20%

	Agree
	40
	40%

	Disagree
	30
	30%

	Strongly disagree
	10
	10%

	Total
	100
	100%


Source: Field Work, 2025 
The table shows that 20% strongly agree and 40% agree that social media impacts academic performance, totaling 60% agreement, while 30% disagree and 10% strongly disagree. This indicates a notable perceived impact on academic outcomes.
QUESTION 15: What is your current C.G.P.A?
TABLE 15 
	Responses
	Frequency
	Percentage (%)

	Less than 2.00
	10
	10%

	2.00–3.00
	50
	50%

	3.01–4.00
	40
	40%

	Total
	100
	100%


Source: Field Work, 2025 
The table shows that 50% have a CGPA of 2.00–3.00, 40% have 3.01–4.00, and 10% have less than 2.00. This suggests a generally satisfactory academic performance, though a minority struggle, possibly linked to social media use.
QUESTION 16: Since when have you started using any of the social media?
TABLE 16 
	Responses
	Frequency
	Percentage (%)

	1-2 years
	20
	20%

	2-3 years
	30
	30%

	3-4 years
	50
	50%

	Total
	100
	100%


Source: Field Work, 2025 
The table shows that 50% have used social media for 3–4 years, 30% for 2–3 years, and 20% for 1–2 years. This indicates long-term social media engagement, potentially influencing academic habits.
QUESTION 17: What is your hour of reading or learning about your course of study?
TABLE 17 
	Responses
	Frequency
	Percentage (%)

	Less than an hour
	30
	30%

	1-3 hours
	50
	50%

	4-6 hours
	20
	20%

	Total
	100
	100%


Source: Field Work, 2025 
The table shows that 50% spend 1–3 hours reading, 30% spend less than an hour, and 20% spend 4–6 hours. This suggests moderate study time, potentially competing with social media use.
QUESTION 18: Social media can disconnect one from having active participation with one’s immediate family members?
TABLE 18 
	Responses
	Frequency
	Percentage (%)

	Strongly agree
	15
	15%

	Agree
	35
	35%

	Disagree
	40
	40%

	Strongly disagree
	10
	10%

	Total
	100
	100%


Source: Field Work, 2025 
The table shows that 15% strongly agree and 35% agree that social media disconnects them from family participation, totaling 50% agreement, while 40% disagree and 10% strongly disagree. This indicates a balanced view on social media’s impact on family engagement.
QUESTION 19: Which of the problems have you encountered on social media?
TABLE 19 
	Responses
	Frequency
	Percentage (%)

	Sexual harassment
	20
	20%

	Victim of cybercrime
	15
	15%

	Seeing obscene content
	40
	40%

	Idle talks
	25
	25%

	Total
	100
	100%


Source: Field Work, 2025 
The table shows that 40% have encountered obscene content, 25% report idle talks, 20% experienced sexual harassment, and 15% were victims of cybercrime. This highlights significant challenges associated with social media use.
4.3. ANALYSIS OF RESEARCH QUESTIONS
The following analysis addresses the three research questions based on the data provided from the questionnaire. The analysis uses relevant tables to answer each question, presenting findings in a simple percentage format and summarizing key insights.
Research Question 1: To what extent do students at Kwara State Polytechnic, Ilorin, use internet-enabled phones for academic and non-academic purposes?
Tables 5, 6, 7, 8, 9, 12, and 16 address this research question. 
· Table 5 shows that 95% of respondents use social media, indicating near-universal adoption of internet-enabled phones. 
· Table 6 reveals that 60% use social media daily, 20% twice a week, and 15% weekly, suggesting frequent engagement. 
· Table 7 indicates that 50% use WhatsApp most, followed by 20% for Facebook, and 15% each for Twitter and Instagram, showing platform preferences. 
· Table 8 shows that 50% spend 1–3 hours and 25% spend 4–6 hours on social media, indicating significant time allocation. 
· Table 9 reveals that 50% use social media for chatting, 20% for news updates, 20% for surfing, and 10% for advertising, showing a mix of academic (news updates, surfing) and non-academic (chatting, advertising) purposes. 
· Table 12 shows that 40% spend 1–3 hours and 20% spend 4–6 hours on social media during exams, indicating continued use during critical academic periods. 
· Table 16 shows that 50% have used social media for 3–4 years, suggesting long-term engagement.
Research Question 2: How does the frequency of internet-enabled phone usage correlate with students’ academic concentration during lectures?
Tables 10, 13, 14, 15, and 17 address this research question. 
· Table 10 shows that 60% (20% strongly agree, 40% agree) believe social media influences them not to read their notes, indicating a negative impact on concentration. 
· Table 13 reveals that 60% (25% strongly agree, 35% agree) agree that social media limits reading ability, reinforcing the distraction effect. 
· Table 14 indicates that 60% (20% strongly agree, 40% agree) believe social media impacts academic performance, suggesting a correlation with academic outcomes. 
· Table 15 shows that 50% have a CGPA of 2.00–3.00 and 40% have 3.01–4.00, with 10% below 2.00, indicating moderate performance potentially affected by social media use. 
· Table 17 shows that 50% spend 1–3 hours reading, while 30% spend less than an hour, suggesting limited study time that may be impacted by social media use (Table 8: 75% spend 1–6 hours on social media).
Research Question 3: What socio-economic factors contribute to disparities in internet-enabled phone ownership and usage among students?
Tables 1, 3, 4, 11, 18, and 19 address this research question. 
· Table 1 shows a 60% male and 40% female distribution, suggesting potential gender-based disparities in access or usage. 
· Table 3 indicates that 90% are single and 10% are married, suggesting marital status may influence financial capacity for phone ownership. 
· Table 4 shows that 35% are in ND I, 25% in ND II, 25% in HND I, and 15% in HND II, indicating academic level may affect access to resources for phone ownership. 
· Table 11 shows that 50% (15% strongly agree, 35% agree) believe social media disconnects them from family, potentially reflecting socio-economic pressures limiting family support for phone costs. 
· Table 18 reinforces that 50% agree social media disconnects them from family participation, possibly due to time or financial constraints. 
· Table 19 shows that 40% encounter obscene content, 25% idle talks, 20% sexual harassment, and 15% cybercrime, suggesting socio-economic vulnerabilities (e.g., lack of digital literacy or affordable secure devices) contribute to usage challenges.

4.4. DISCUSSION OF FINDINGS
The findings provide critical insights into the usage and impact of internet-enabled phones on academic concentration among Kwara State Polytechnic students, based on a predominantly single (90%, Table 3), young (aligned with tertiary institution demographics), and male (60%, Table 1) sample, with diverse academic levels (Table 4). The discussion contextualizes these findings within the framework of Social Cognitive Theory (SCT) and Academic Motivation Theory (AMT).Demographic Profile (Section A, Tables 1–4): The respondents are predominantly male (60%), single (90%), and distributed across academic levels (35% ND I, 25% ND II, 25% HND I, 15% HND II), with 30% in their first year and 20% in their fourth year. This aligns with SCT, which suggests that personal factors (e.g., gender, academic level) influence technology adoption, and AMT, which posits that motivation varies by student characteristics.
Extent of Usage (Tables 5–9, 12, 16): Internet-enabled phone usage is widespread, with 95% using social media (Table 5), 60% daily (Table 6), and 50% using WhatsApp most (Table 7). Students spend significant time on social media (75% for 1–6 hours, Table 8), with 50% chatting, 20% seeking news updates, and 20% surfing (Table 9). Even during exams, 60% spend 1–6 hours on social media (Table 12), and 50% have used it for 3–4 years (Table 16). This aligns with SCT’s emphasis on observational learning, as students adopt social media behaviors from peers, and AMT’s focus on extrinsic motivations (e.g., social connectivity) driving usage over academic goals.
Impact on Academic Concentration (Tables 10, 13, 14, 15, 17): Social media significantly affects academic concentration, with 60% agreeing it influences them not to read (Table 10), limits reading ability (Table 13), and impacts performance (Table 14). Only 50% spend 1–3 hours studying (Table 17), compared to 75% spending 1–6 hours on social media (Table 8), and 10% have a CGPA below 2.00 (Table 15). This supports AMT’s view that excessive non-academic engagement reduces intrinsic motivation for studying, and SCT’s notion that environmental factors (e.g., social media accessibility) shape behavior.
Socio-Economic Factors (Tables 1, 3, 4, 11, 18, 19): Gender (60% male, Table 1), marital status (90% single, Table 3), and academic level (Table 4) suggest socio-economic disparities in phone ownership and usage. Single students may have less financial support, while lower academic levels (e.g., ND I) may face resource constraints. The 50% who report social media disconnecting them from family (Tables 11, 18) may reflect financial or time pressures. Challenges like obscene content (40%) and cybercrime (15%, Table 19) indicate socio-economic vulnerabilities, such as limited access to secure devices or digital literacy, aligning with SCT’s focus on environmental influences.


CHAPTER FIVE
SUMMARY, CONCLUSION, AND RECOMMENDATION
5.1. SUMMARY
This study, titled "The Usage and Impact of Internet-Enabled Phones on Academic Concentration Among Students of Tertiary Institutions: A Case of Kwara State Polytechnic, Ilorin," was structured into five chapters to systematically investigate the extent of internet-enabled phone usage, its impact on academic concentration, and socio-economic factors influencing disparities in usage.
Chapter One introduced the research, highlighting the pervasive use of internet-enabled phones among students and their potential to distract from academic concentration. It outlined the problem statement, research objectives, research questions, significance, scope, limitations, and definitions of key terms, focusing on Kwara State Polytechnic students.
Chapter Two provided a literature review, establishing a conceptual framework defining internet-enabled phones, social media, and academic concentration. The study was grounded in Social Cognitive Theory (SCT), which explains behavior through personal, environmental, and behavioral interactions, and Academic Motivation Theory (AMT), which highlights intrinsic and extrinsic motivations for academic engagement. Empirical studies noted social media’s benefits (e.g., information access) and challenges (e.g., distraction, reduced study time).
Chapter Three detailed the methodology, adopting a quantitative descriptive survey design. The population comprised Kwara State Polytechnic students, with a sample of 100 respondents selected via purposive sampling. Data were collected using a questionnaire, validated through expert review and pilot testing, and tested for reliability via a test-retest method. Data analysis used SPSS for descriptive statistics.
Chapter Four presented and analyzed data from 100 respondents (100% response rate), predominantly male (60%), single (90%), and distributed across academic levels (35% ND I, 25% ND II, 25% HND I, 15% HND II). Key findings revealed widespread social media use (95%), with 60% using it daily, 50% favoring WhatsApp, and 75% spending 1–6 hours daily. Academic concentration was negatively impacted, with 60% agreeing social media limits reading and performance, and only 50% studying 1–3 hours daily. Socio-economic factors, including gender, marital status, and academic level, contributed to disparities, with 40% encountering obscene content and 15% facing cybercrime. The findings align with SCT and AMT, highlighting environmental and motivational influences on usage and academic outcomes.
Chapter Five summarizes the findings, draws conclusions aligned with the research objectives, and provides recommendations to mitigate the negative impacts of internet-enabled phone usage on academic concentration.
5.2. CONCLUSION
This study investigated the usage and impact of internet-enabled phones on academic concentration among Kwara State Polytechnic students. The findings confirm widespread usage, with 95% using social media (Table 5), 60% daily (Table 6), and 75% spending 1–6 hours daily (Table 8). WhatsApp is the most used platform (50%, Table 7), with 50% chatting and 40% using it for academic purposes like news updates and surfing (Table 9). This aligns with SCT’s emphasis on observational learning, as students adopt social media behaviors from peers, and AMT’s focus on extrinsic motivations (e.g., social connectivity) driving usage.
Academic concentration is significantly affected, with 60% agreeing that social media influences them not to read (Table 10), limits reading ability (Table 13), and impacts performance (Table 14). Only 50% study 1–3 hours daily (Table 17), and 10% have a CGPA below 2.00 (Table 15), supporting AMT’s view that excessive non-academic engagement reduces intrinsic motivation and SCT’s notion that environmental accessibility drives behavior over academic priorities. The continued use during exams (60% for 1–6 hours, Table 12) underscores this impact.
Socio-economic factors, including gender (60% male, Table 1), marital status (90% single, Table 3), and academic level (Table 4), contribute to disparities in phone ownership and usage. Single students and those in lower academic levels may face financial constraints, while 50% report social disconnection from family (Tables 11, 18), possibly due to time or financial pressures. Challenges like obscene content (40%) and cybercrime (15%, Table 19) suggest vulnerabilities linked to limited digital literacy or affordable secure devices, aligning with SCT’s environmental influences.
In conclusion, internet-enabled phones are extensively used for both academic and non-academic purposes, but their frequent use significantly hampers academic concentration, with socio-economic factors exacerbating disparities. Strategic interventions are needed to balance usage and enhance academic outcomes.
5.3. RECOMMENDATIONS
Based on the findings, the following recommendations are proposed to mitigate the negative impacts of internet-enabled phone usage on academic concentration: 
· Kwara State Polytechnic should implement digital literacy programs to educate students on responsible social media use, addressing issues like obscene content (40%, Table 19) and cybercrime (15%, Table 19). 
· The institution should promote time management workshops to encourage students to allocate more time to studying (50% study 1–3 hours, Table 17) and reduce social media use during exams (60% use 1–6 hours, Table 12). 
· Faculty should integrate social media into academic activities (e.g., discussion groups on WhatsApp, 50% usage, Table 7) to align usage with educational goals, enhancing intrinsic motivation (AMT). 
· The institution should provide affordable internet-enabled devices or subsidies for lower-level students (35% ND I, Table 4) to reduce socio-economic disparities in access. 
· Further studies, incorporating qualitative methods like focus groups, should explore specific socio-economic barriers and effective strategies to balance social media use with academic concentration.
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