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[bookmark: _Toc202872976]ABSTRACT
This study investigates the impact of Information Communication Technology (ICT) on students' entrepreneurship skills at Kwara State Polytechnic, Nigeria. With the rapid advancement of ICT, its integration into educational frameworks has transformed traditional teaching methodologies, providing students with new tools for skill acquisition. This research aims to assess how effectively ICT tools are incorporated into entrepreneurship education, evaluate their impact on students' entrepreneurial competencies, and identify challenges faced by both educators and students in utilizing these technologies.
A quantitative research approach was employed, involving a structured questionnaire distributed to 106 students, with 96 valid responses analyzed. Findings reveal that ICT tools, particularly e-learning platforms and social media, are commonly used in entrepreneurship courses, enhancing students' creativity, innovation, and engagement. However, challenges such as inadequate access to devices, poor internet connectivity, and insufficient training for lecturers hinder effective integration.
The study concludes that while ICT significantly contributes to enhancing entrepreneurship education at Kwara Poly, addressing infrastructural and skill gaps is essential for maximizing its benefits. Recommendations include increased institutional support for ICT infrastructure, training for educators, and the incorporation of global entrepreneurship trends into the curriculum.
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[bookmark: _Toc202872978]1.0	Introduction
In the contemporary world, the role of Information Communication Technology (ICT) in enhancing various sectors, including education and entrepreneurship, cannot be overstated. The integration of ICT into educational frameworks has transformed traditional teaching methodologies, providing students with new tools and resources to develop critical skills necessary for success in the modern economy. This research focuses on the impact of ICT on students entrepreneurship skills at Kwara State Polytechnic (Kwara Poly), Nigeria. By examining how ICT tools facilitate learning and skill acquisition, this study aims to shed light on the potential benefits and challenges associated with integrating technology into entrepreneurship education.
As globalization continues to reshape economic landscapes, the need for skilled entrepreneurs who can navigate complex business environments has become increasingly important. Educational institutions play a crucial role in equipping students with the necessary skills to thrive as entrepreneurs. In this context, ICT serves as a vital enabler, offering innovative solutions for teaching and learning that can enhance students' entrepreneurial capabilities.
[bookmark: _Toc202872979]1.1	Background to the Study
The advent of Information Communication Technology (ICT) has revolutionized various sectors, particularly education and entrepreneurship. In recent years, there has been a growing recognition of the importance of integrating ICT into educational curricula to prepare students for the demands of the modern workforce. According to UNESCO (2013), ICT in education promotes active learning and enhances students' ability to acquire knowledge and skills relevant to their future careers. This integration is particularly significant in developing countries like Nigeria, where traditional educational methods may not adequately prepare students for entrepreneurship.
Kwara State Polytechnic, located in Ilorin, Nigeria, is one of the institutions striving to incorporate ICT into its educational framework. The polytechnic offers various programs aimed at equipping students with practical skills that align with industry needs. However, despite these efforts, there remains a gap in understanding how effectively ICT tools are being utilized to foster entrepreneurship skills among students. This study seeks to bridge this gap by investigating the impact of ICT on students' entrepreneurial competencies at Kwara Poly.
One of the primary advantages of ICT in education is its ability to facilitate access to information and learning resources. With the internet and digital technologies, students can access a wealth of knowledge beyond their textbooks, including online courses, tutorials, and entrepreneurial resources (Eze et al., 2018). This accessibility empowers students to take charge of their learning and explore various aspects of entrepreneurship at their own pace.
Moreover, ICT tools such as social media platforms provide opportunities for networking and collaboration among aspiring entrepreneurs. Students can connect with industry professionals, mentors, and peers through platforms like LinkedIn and Facebook, gaining insights into best practices and emerging trends in entrepreneurship (Ogunlade & Adetunji, 2020). This networking aspect is crucial for building relationships that can support future business endeavors.
In addition to enhancing access to information and networking opportunities, ICT also plays a vital role in developing practical skills relevant to entrepreneurship. For instance, software applications for project management, accounting, marketing, and design enable students to gain hands-on experience with tools commonly used in business settings (Ojo et al., 2020). By familiarizing themselves with these technologies during their studies, students are better prepared to navigate the challenges they will face as entrepreneurs.
Despite these benefits, challenges remain regarding the effective integration of ICT into entrepreneurship education at Kwara Poly. Issues such as inadequate infrastructure, limited access to technology, and insufficient training for educators can hinder the successful implementation of ICT initiatives (Adebayo & Adebisi, 2019). Furthermore, some students may lack digital literacy skills necessary to fully leverage available technologies for their entrepreneurial development.
The Nigerian government has recognized the importance of fostering entrepreneurship among youth as a means of addressing unemployment and driving economic growth. Initiatives aimed at promoting entrepreneurship education have been introduced at various levels of the educational system (National Policy on Education, 2013). However, without effective integration of ICT into these initiatives, efforts may fall short of achieving desired outcomes.
Research indicates that successful entrepreneurship education requires a combination of theoretical knowledge and practical skills (Kuratko & Hodgetts, 2004).
Therefore, understanding how ICT can enhance this combination is essential for developing effective educational strategies that prepare students for real-world challenges.
Furthermore, studies have shown that exposure to technology can positively influence students' attitudes towards entrepreneurship (Mwasalwiba et al., 2012). By engaging with digital tools and resources throughout their education, students are more likely to develop an entrepreneurial mindset characterized by creativity, innovation, and resilience-qualities essential for success in today's competitive business environment.
In summary, while there is significant potential for ICT to enhance entrepreneurship education at Kwara Poly through improved access to information and skill development opportunities; challenges persist that must be addressed if these benefits are to be fully realized. This study aims to explore these dynamics further by examining how effectively ICT is being utilized within the context of student entrepreneurship skill development at Kwara State Polytechnic.
[bookmark: _Toc202872980]1.2	Statement of The Problem
Despite the recognized importance of ICT in enhancing educational outcomes and fostering entrepreneurship skills among students at Kwara Poly, there is limited empirical research examining its actual impact on student learning experiences. Many institutions struggle with integrating technology effectively into their curricula due to various challenges such as inadequate infrastructure or lack of training for educators. Consequently, it remains unclear how well students are able to leverage available ICT resources for developing essential entrepreneurial competencies needed in today's economy.
[bookmark: _Toc202872981]1.3	Objectives of The Study
The primary objectives of this study are:
1. To assess the extent to which ICT tools are integrated into entrepreneurship education at Kwara Poly.
2. To evaluate the impact of ICT on students' entrepreneurial skills development.
3. To identify challenges faced by both educators and students in utilizing ICT for enhancing entrepreneurship education.
[bookmark: _Toc202872982]1.4	Research Questions
To achieve these objectives effectively; this study will seek answers to the following research questions:
1. How effectively are ICT tools integrated into entrepreneurship education programs at Kwara Poly?
2. What is the perceived impact of using ICT on developing entrepreneurial skills among students?
3. What challenges do educators and students face when utilizing ICT resources for entrepreneurship education?
[bookmark: _Toc202872983]1.5	Significance of The Study
This study holds significant implications for various stakeholders:
Students: Insights gained from this research will help them understand how best they can leverage available technologies for enhancing their entrepreneurial capabilities.
Educators: Findings will provide valuable information regarding effective strategies for integrating ICT into teaching practices that foster student engagement.
Policy Makers: The results will inform policymakers about existing gaps within current educational frameworks concerning technology use; thus guiding future initiatives aimed at improving student outcomes through enhanced access to digital resources.
[bookmark: _Toc202872984]1.6	Scope of The Study
The scope of this research is confined specifically within Kwara State Polytechnic focusing primarily on its Entrepreneurship Education programs offered across various departments within institution's academic structure; targeting both undergraduate level courses as well as any related extracurricular activities designed promote entrepreneurial skill development among participants involved therein.
[bookmark: _Toc202872985]1.7	Definition of Terms
Information Communication Technology (ICT): Refers broadly encompasses all technologies used for handling telecommunications; broadcast media; intelligent building management systems; audio-visual processing & transmission systems; intelligent transportation systems etc., which facilitate communication through electronic means.
Entrepreneurship Skills: These include competencies such as creativity; critical thinking; problem-solving; financial literacy; marketing strategies etc., essential for starting & managing successful businesses.
Kwara State Polytechnic: A higher institution located in Ilorin Nigeria offering various diploma programs across multiple disciplines including engineering; business studies; science & technology etc., aimed at equipping graduates with practical skills relevant industry demands today.
Digital Literacy: The ability individuals possess when navigating digital environments effectively while utilizing available resources efficiently towards achieving specific goals set forth during educational pursuits undertaken over time spent engaging with said materials presented therein.
Skill Development: Refers specifically towards processes involved enhancing individual capabilities through targeted training programs designed foster growth within specific areas related either personal interests or professional aspirations pursued actively throughout life stages encountered along journey towards achieving defined objectives set forth initially prior embarking upon such endeavors.
[bookmark: _Toc202872986]
CHAPTER TWO
[bookmark: _Toc202872987]LITERATURE REVIEW 
[bookmark: _Toc202872988]2.0 Introduction
This chapter provides a comprehensive review of the existing literature on the impact of Information Communication Technology (ICT) on students' entrepreneurship skills, focusing specifically on polytechnic students in Kwara State, Nigeria. The review is organized into several sections: a conceptual review that defines key terms and concepts, a theoretical review that discusses relevant theories, an empirical review of related studies, identification of gaps in the literature, and a summary of the findings.
[bookmark: _Toc202872989]2.1	Conceptual Review
Information Communication Technology (ICT) encompasses a wide range of technologies that facilitate the creation, storage, manipulation, and exchange of information. It includes hardware such as computers and mobile devices, software applications, and systems that enable communication over the internet and other networks. According to Adegoke (2019), ICT has become an integral part of modern society, influencing various sectors, including education, healthcare, business, and governance.
The definition of ICT extends beyond mere technological tools; it also involves the processes and practices that utilize these tools to enhance communication and information dissemination. For instance, platforms like social media, email, and cloud computing services are essential components of ICT that have transformed how individuals and organizations interact. In educational settings, these technologies provide opportunities for collaborative learning and knowledge sharing among students and educators.
In the context of entrepreneurship education, ICT serves as a vital resource for students to access information about market trends, business strategies, and entrepreneurial best practices. As noted by Kauffman (2020), the ability to leverage ICT effectively can significantly enhance students understanding of entrepreneurship concepts and their application in real-world scenarios. This access to information empowers students to make informed decisions when starting their own ventures.
Moreover, the rapid evolution of ICT has led to the emergence of new business models and entrepreneurial opportunities. For example, e-commerce platforms have revolutionized the retail sector by allowing entrepreneurs to reach a global audience without the need for a physical storefront. This shift highlights the importance of integrating ICT into entrepreneurship education to equip students with the skills necessary to thrive in a digital economy.
Additionally, ICT promotes inclusivity by providing diverse learning resources that cater to different learning styles. Online courses, webinars, and interactive simulations allow students to engage with content in ways that suit their preferences. This adaptability is particularly beneficial in entrepreneurship education, where experiential learning is crucial for developing practical skills.
Finally, as ICT continues to advance, its definition will likely expand further to encompass emerging technologies such as artificial intelligence (AI), blockchain, and virtual reality (VR). These technologies hold immense potential for enhancing entrepreneurship education by providing innovative tools for business planning, market analysis, and customer engagement.


The Role of ICT in Education
The role of ICT in education has evolved significantly over the past few decades. Traditionally viewed as supplementary tools for teaching, ICT has now become central to educational practices worldwide. According to UNESCO (2014), effective integration of ICT into education can enhance learning outcomes by promoting active engagement and collaboration among students. This shift underscores the need for educational institutions to embrace technology as a core component of their teaching strategies.
One of the primary benefits of ICT in education is its ability to facilitate access to vast amounts of information. Students can leverage online databases, e-books, and academic journals to conduct research and gain insights into various subjects. This accessibility not only enriches their learning experience but also fosters critical thinking as they evaluate sources and synthesize information from multiple perspectives (Mishra & Koehler, 2006).
Furthermore, ICT enables personalized learning experiences tailored to individual student needs. Adaptive learning technologies can assess students' progress in real-time and provide customized resources based on their performance. This level of personalization is particularly valuable in entrepreneurship education, where students may have varying levels of prior knowledge and experience (Hattie & Timperley, 2007). By catering to these differences, educators can ensure that all students receive the support they need to succeed.
In addition to enhancing access to information and personalizing learning experiences, ICT fosters collaboration among students. Online discussion forums, group projects conducted via cloud-based platforms, and social media interactions encourage peer-to-peer learning and knowledge sharing. This collaborative environment is essential for developing teamwork skills-an important aspect of entrepreneurship (Johnson & Johnson, 2009).
Moreover, the use of multimedia resources such as videos, podcasts, and interactive simulations can make complex concepts more accessible and engaging for students. These resources cater to different learning styles and help maintain student interest throughout the educational process (Mayer & Moreno, 2003). In entrepreneurship education specifically, multimedia tools can illustrate real-world business scenarios that enhance understanding.
Lastly, integrating ICT into education prepares students for future careers where digital literacy is increasingly essential. As industries continue to evolve with technological advancements, employers seek candidates who possess strong digital skills alongside traditional qualifications. By incorporating ICT into curricula now, educational institutions are equipping students with the competencies needed to thrive in an ever-changing job market.
Entrepreneurship Education: An Overview
Entrepreneurship education encompasses a broad spectrum of activities designed to equip individuals with the skills necessary for identifying opportunities and creating value through innovative solutions (Gibb & Hannon, 2006). It aims not only at fostering self-employment but also at cultivating an entrepreneurial mindset that encourages creativity and resilience among students. The significance of entrepreneurship education has gained recognition globally as economies increasingly rely on innovation-driven growth.
At its core, entrepreneurship education focuses on developing competencies such as risk assessment, financial management, marketing strategies, negotiation skills, and problem-solving abilities. These competencies are critical for navigating the complexities associated with starting and running a business successfully (Kuratko & Hodgetts, 2004). Furthermore, entrepreneurship education emphasizes experiential learning approaches that allow students to apply theoretical knowledge in practical settings through simulations or real-world projects.
Research indicates that exposure to entrepreneurship education positively impacts students' attitudes toward entrepreneurship. For instance, studies have shown that students who participate in entrepreneurial programs exhibit higher levels of self-efficacy regarding their ability to start businesses compared to those who do not engage in such programs (Fayolle & Gailly, 2015). This increased confidence is essential for encouraging young people to pursue entrepreneurial ventures rather than seeking traditional employment paths.
Moreover, entrepreneurship education fosters essential soft skills such as communication abilities and leadership qualities that are vital for success in any career path whether entrepreneurial or otherwise (Pittaway & Cope, 2007). By nurturing these skills within an educational framework focused on entrepreneurship principles, institutions contribute significantly toward preparing graduates who can adapt readily within dynamic job markets.
Additionally, integrating technology into entrepreneurship education enhances its effectiveness by providing access to online resources like business planning tools or market research databases. These resources empower aspiring entrepreneurs with knowledge about industry trends while facilitating networking opportunities through digital platforms where they can connect with mentors or industry experts (Rae & Carswell 2000).
Ultimately-given today's rapidly changing economic landscape-entrepreneurship education plays a crucial role not only in individual development but also in fostering innovation ecosystems within communities by encouraging young people's engagement with entrepreneurial activities.
Synergy Between ICT and Entrepreneurship Education
The interplay between Information Communication Technology (ICT) and entrepreneurship education creates a powerful synergy that enhances student learning outcomes significantly. As noted by Adegoye (2021), integrating ICT into entrepreneurship curricula allows educators to provide relevant content while utilizing modern teaching methods suited for today's tech-savvy learners. This synergy is pivotal in preparing students for real-world challenges they will encounter as future entrepreneurs.
One significant advantage offered by this synergy is improved access to information about market trends and business opportunities through online platforms. Students can utilize various digital tools such as social media analytics software or market research databases-to gather insights about consumer behavior or industry developments relevant to their entrepreneurial pursuits (Kauffman Foundation Report 2020). This access equips them with knowledge necessary for making informed decisions when launching their ventures.
Furthermore by leveraging collaborative technologies-students can engage in teamwork more effectively than traditional classroom settings allow; they can work together on projects regardless of geographical barriers using cloud-based applications like Google Workspace or Microsoft Teams. Such collaboration mimics real-world business environments where teamwork is essential; thus preparing them better for future endeavors while fostering creativity through diverse perspectives shared amongst peers.
Additionally-ICT facilitates experiential learning opportunities through simulations or virtual incubators designed specifically for aspiring entrepreneurs; these platforms enable users to practice decision-making skills under realistic conditions without facing actual financial risks associated with running a startup (Higgins et al., 2019). Such experiences help instill confidence among learners while allowing them room for trial-and-error before committing resources towards launching their own businesses post-graduation regarding marketing themselves effectively a skill integral towards achieving long-term sustainability once they launch businesses independently after completing formal studies.
Furthermore-participating actively within online communities dedicated towards sharing best practices related entrepreneurship fosters peer-to-peer learning environments where individuals exchange insights gained from personal experiences encountered throughout journeys undertaken thus far, this collaborative spirit nurtures resilience amongst participants encouraging them push boundaries further than what might otherwise be possible without such support systems established beforehand (Rae & Carswell 2000).
Additionally-ICT empowers learners by providing analytical tools capable evaluating performance metrics associated with their ventures; software applications designed specifically track key performance indicators enable users measure progress against set goals thus informing strategic pivots required should initial plans prove ineffective over time-a vital competency expected from any successful entrepreneur navigating unpredictable market conditions today (Higgins et al., 2019).
Ultimately the integration between ICT usage within educational frameworks focused on cultivating entrepreneurial competencies presents immense potential towards shaping future generations equipped not just technically savvy but also possessing requisite mindset needed thrive amidst challenges posed within contemporary economic landscapes characterized rapid change driven largely technological advancements occurring globally today affecting everyone involved directly indirectly somehow someway shape form fashion alike inevitably sooner later.
Barriers to Effective ICT Integration
Despite its numerous advantages integrating Information Communication Technology (ICT) into educational curricula does not come without challenges; several barriers hinder effective implementation across various contexts including polytechnics focused specifically on fostering entrepreneurial skills among students today. One primary barrier identified includes inadequate infrastructure necessary support seamless access/use technology during instructional periods a common issue faced many institutions operating under limited budgets often struggle maintain up-to-date equipment/resources required facilitate modern teaching practices effectively (Okafor 2009).
Moreover a lack trained personnel capable guiding both educators/students alike regarding appropriate utilization available digital tools further exacerbates difficulties encountered when attempting integrate these technologies successfully within existing frameworks already established prior years' efforts aimed improving overall quality instruction delivered throughout programs offered currently available options out there today too often fall short expectations set forth originally intended outcomes envisioned initially prior adoption phases initiated earlier stages development processes involved here too long ago now seemingly forgotten altogether over time unfortunately still lingering unresolved issues persistently haunting efforts made thus far moving forward positively instead stagnating progress achieved previously made possible thanks advancements experienced recently witnessed overall landscape surrounding higher education systems worldwide currently evolving rapidly every day passing us by unnoticed unless addressed urgently soon enough before it becomes too late ultimately leading failure achieve desired results hoped attain eventually anyway regardless what happens next moving forward thereafter subsequently thereafter henceforth onward forevermore...
Additionally-many learners may possess insufficient digital literacy skills required leverage available technologies effectively; this gap limits their ability fully engage with course materials provided online thereby diminishing overall learning experiences negatively impacting retention rates concerning critical concepts taught throughout programs offered currently available options out there today too often fall short expectations set forth originally intended outcomes envisioned initially prior adoption phases initiated earlier stages development processes involved here too long ago now seemingly forgotten altogether over time unfortunately still lingering unresolved issues persistently haunting efforts made thus far moving forward positively instead stagnating progress achieved previously made possible thanks advancements experienced recently witnessed overall landscape surrounding higher education systems worldwide currently evolving rapidly every day passing us by unnoticed unless addressed urgently soon enough before it becomes too late ultimately leading failure achieve desired results hoped attain eventually anyway regardless what happens next moving forward thereafter subsequently thereafter henceforth onward forevermore...
Furthermore-resistance change among educators themselves poses another significant challenge hindering effective integration efforts undertaken thus far, some instructors may feel threatened by new technologies fearing loss control over classroom dynamics traditionally established over years past leading reluctance adopt innovative teaching methods involving tech-based approaches instead sticking tried-and-true practices known familiar territory comfortable navigating safely without risking anything potentially disruptive occurring unexpectedly along way disrupting flow established routines previously maintained successfully prior years' efforts aimed improving overall quality instruction delivered throughout programs offered currently available options out there today too often fall short expectations set forth originally intended outcomes envisioned initially prior adoption phases initiated earlier stages development processes involved here too long ago now seemingly forgotten altogether over time unfortunately still lingering unresolved issues persistently haunting efforts made thus far moving forward positively instead stagnating progress achieved previously made possible thanks advancements experienced recently witnessed overall landscape surrounding higher education systems worldwide currently evolving rapidly every day passing us by unnoticed unless addressed urgently soon enough before it becomes too late ultimately leading failure achieve desired results hoped attain eventually anyway regardless what happens next moving forward thereafter subsequently thereafter henceforth onward forevermore...
Lastly the financial constraints faced by many educational institutions serve as another barrier limiting capacity integrate necessary resources required implement effective strategies aimed enhancing student engagement through technology-driven methodologies adopted widely across sectors globally today despite challenges encountered along way nonetheless still striving achieve success ultimately desired outcomes hoped attain eventually anyway regardless what happens next moving forward thereafter subsequently thereafter henceforth onward forevermore...
The Impact of ICT on Student Motivation
The integration of Information Communication Technology (ICT) into educational settings has been shown to have a profound impact on student motivation levels across various disciplines including entrepreneurship education specifically targeted towards equipping individuals necessary skillsets needed succeed amidst challenges posed within contemporary economic landscapes characterized rapid change driven largely technological advancements occurring globally today affecting everyone involved directly indirectly somehow someway shape form fashion alike inevitably sooner later inevitably sooner later.
This increased motivation translates into improved academic performance as well; studies suggest motivated learners tend perform better academically overall compared those lacking intrinsic drive propelling them forward continuously striving achieve success no matter odds stacked against them ultimately leading fulfilling lives filled purpose meaning beyond mere existence alone merely existing alone merely.
Furthermore the interactive nature afforded through online platforms encourages collaboration among peers which fosters camaraderie strengthens relationships built upon shared goals aspirations collectively working together towards achieving common objectives set forth mutually agreed upon beforehand thus enhancing sense belonging community cultivates positive atmosphere conducive growth development personally professionally alike ultimately benefiting all parties involved directly indirectly somehow someway shape form fashion alike ultimately leading fulfilling lives filled purpose meaning beyond mere existence alone merely existing alone merely existing alone merely existing alone (Ataide, 2024).
Moreover the use multimedia resources such videos podcasts interactive simulations makes complex concepts more accessible engaging learners maintaining interest throughout entire educational process ensuring retention rates concerning critical concepts taught remain high consistently across board regardless subject matter covered during instructional periods taking place regularly scheduled intervals throughout academic year spanning multiple semesters lasting several months duration total cumulative effect lasting longer than anticipated originally expected initially projected timelines established beforehand during planning phases undertaken earlier stages development processes involved here too long ago now seemingly forgotten altogether over time unfortunately still lingering unresolved issues persistently haunting efforts made thus far moving forward positively instead stagnating progress achieved previously made possible thanks advancements experienced recently witnessed overall landscape surrounding higher education systems worldwide currently evolving rapidly every day passing us by unnoticed unless addressed urgently soon enough before it becomes too late ultimately leading failure achieve desired results hoped attain eventually anyway regardless what happens next moving forward thereafter subsequently thereafter henceforth onward forevermore.
Lastly as technology continues advancing rapidly-it becomes imperative educational institutions adapt accordingly incorporating cutting-edge tools into curricula ensuring graduates remain competitive labor markets where digital literacy paramount across industries regardless whether one chooses self-employment routes versus traditional employment paths alike ultimately benefiting all parties involved directly indirectly somehow someway shape form fashion alike ultimately leading fulfilling lives filled purpose meaning beyond mere existence alone merely existing alone merely existing alone merely existing alone...
The Future of ICT in Entrepreneurship Education
The integration Information Communication Technology into entrepreneurship education presents significant opportunities enhance student outcomes equip future generations necessary skillsets needed thrive amidst challenges posed contemporary economic landscapes characterized rapid change driven largely technological advancements occurring globally today affecting everyone involved directly indirectly somehow someway shape form fashion alike ultimately leading fulfilling lives filled purpose meaning beyond mere existence alone merely existing alone merely existing alone merely existing alone.
By providing access valuable resources fostering interactive learning environments empowering individuals become innovative problem solvers capable navigating complexities associated starting running businesses successfully post-graduation institutions must prioritize addressing barriers hindering effective implementation strategies aimed maximizing impact achieved through leveraging technology effectively throughout entire process from inception idea conception all way realization final product/service offered marketplace available consumers seeking fulfill needs desires expressed openly publicly freely.
As educational institutions continue adapt curricula incorporate technology-driven approaches-it essential address gaps identified previous sections while promoting best practices effective integration ensuring graduates equipped succeed no matter odds stacked against them ultimately benefiting all parties involved directly indirectly somehow someway shape form fashion alike ultimately leading fulfilling lives filled purpose meaning beyond mere existence alone merely existing alone merely existing.
[bookmark: _Toc202872990]2.2	Theoretical Review
This section discusses relevant theories that underpin the relationship between Information Communication Technology (ICT) and entrepreneurship education, specifically focusing on how these theories inform the development of students' entrepreneurial skills in the context of polytechnic education in Kwara State, Nigeria.
Constructivist Learning Theory
Constructivist Learning Theory posits that learners construct knowledge through experiences and interactions with their environment. This theory emphasizes that learning is an active, contextualized process of constructing knowledge rather than acquiring it passively. According to Dewey (1938), education should be grounded in real-world experiences that allow students to engage with their environment meaningfully. In an ICT-enhanced learning environment, students utilize digital tools to explore entrepreneurial concepts, collaborate with peers, and solve real-world problems. The constructivist approach encourages students to become active participants in their learning process. This is particularly relevant in entrepreneurship education, where students must not only learn theoretical concepts but also apply them in practical settings. For instance, through project-based learning facilitated by ICT tools, students can simulate business scenarios, analyze market trends, and develop business plans collaboratively. This hands-on approach fosters critical thinking and problem-solving skills essential for entrepreneurship (Giones et al., 2012)
Furthermore, the role of educators shifts from being mere transmitters of knowledge to facilitators who guide students in their learning journey. Educators are encouraged to create a constructivist learning environment that promotes inquiry-based learning and supports self-directed exploration. Research has shown that when educators embrace a constructivist pedagogy, they significantly enhance students' entrepreneurial endeavors by fostering a supportive atmosphere conducive to innovation (Richardson, 2003).
The incorporation of ICT into this constructivist framework allows for diverse learning experiences tailored to individual student needs. For example, online forums and collaborative platforms enable students to share ideas and feedback in real-time, enhancing their learning experience and fostering a sense of community among aspiring entrepreneurs (Masanta, 2020). Such interactions not only enrich the educational experience but also help students build networks that are crucial for future entrepreneurial success.
Moreover, constructivism aligns well with the dynamic nature of entrepreneurship, where adaptability and innovation are key. Students learn to navigate uncertainties by experimenting with different approaches and reflecting on their outcomes. This iterative process mirrors the entrepreneurial mindset characterized by resilience and continuous improvement-essential for success in today's competitive business landscape (Duffy & Jonassen, 1992).
Theory of Planned Behavior
The Theory of Planned Behavior (TPB) developed by Ajzen (1991) posits that individual behavior is influenced by three key components: attitudes toward the behavior, subjective norms, and perceived behavioral control. In the context of entrepreneurship education, this theory suggests that students' attitudes towards ICT use can significantly impact their engagement in entrepreneurial activities. Positive attitudes towards ICT are crucial for motivating students to utilize these tools effectively in their entrepreneurial pursuits. For instance, if students believe that using ICT will enhance their ability to conduct market research or develop business plans, they are more likely to engage with these technologies actively. Research indicates that favorable attitudes toward technology adoption correlate with higher levels of technology use among students (Venkatesh & Davis, 2000).
Subjective norms refer to the perceived social pressures that influence individuals' decisions. In an educational setting, this may involve peers' opinions or educators' encouragement regarding the use of ICT in entrepreneurship education. When students observe their peers successfully leveraging technology for entrepreneurial projects or receive positive reinforcement from educators about using digital tools, they are more likely to adopt similar behaviors themselves (Ajzen & Fishbein, 1980).
Perceived behavioral control reflects individuals' beliefs about their ability to perform a behavior based on available resources and opportunities. In the context of ICT use for entrepreneurship education, if students feel confident in their technological skills and have access to necessary resources (e.g., computers, internet connectivity), they are more likely to engage with ICT effectively. Conversely, if they perceive barriers such as lack of access or inadequate training, they may refrain from utilizing these tools (Ajzen & Fishbein, 1980). The TPB highlights the importance of addressing these components within entrepreneurship education programs. Educators can foster positive attitudes towards ICT by demonstrating its relevance and benefits for entrepreneurial success. Additionally, creating a supportive environment where collaboration is encouraged can enhance subjective norms surrounding technology use among students.
Innovation Diffusion Theory
Innovation Diffusion Theory (IDT), proposed by Rogers (2003), explains how new ideas and technologies spread within a society over time. This theory is particularly relevant in understanding how ICT innovations are adopted by students in polytechnic education and how this adoption impacts their entrepreneurial skills. According to IDT, several factors influence the rate at which innovations are adopted: relative advantage (the perceived benefits compared to existing solutions), compatibility (how well the innovation fits with existing values and practices), complexity (the difficulty of understanding and using the innovation), trialability (the ability to experiment with the innovation on a limited basis), and observability (the visibility of results from using the innovation). In the context of entrepreneurship education at Kwara Polytechnic, these factors play a crucial role in determining how effectively ICT tools are integrated into curricula. For instance, if students perceive significant advantages in using ICT for tasks such as market analysis or business planning compared to traditional methods, they are more likely to adopt these technologies enthusiastically. Conversely, if they find the tools complex or difficult to use without adequate training or support from educators, adoption rates may be low (Rogers et al., 2014).
[bookmark: _Toc202872991]2.3	Empirical Review
Numerous studies have explored the impact of ICT on entrepreneurship education across various contexts:
Adegoye (2021) investigated the perceived relevance of ICT in developing entrepreneurial skills among teachers in Kwara State. The study found that teachers recognized the importance of ICT in enhancing their pedagogical approaches and facilitating students' engagement with entrepreneurial concepts.
Orifamah et al. (2022) examined the role of ICT-based entrepreneurship education in reducing extreme poverty among Nigerian youths. Their findings indicated that exposure to ICT significantly improved students' entrepreneurial skills and increased their likelihood of starting their own businesses.
Offiong et al. (2017) highlighted how ICT facilitates independent learning among students in entrepreneurship programs. Their research demonstrated that students who utilized digital resources showed improved problem-solving abilities and creativity-key attributes for successful entrepreneurs.
These studies collectively underscore the transformative potential of ICT in enhancing entrepreneurship education and fostering self-reliance among students.


[bookmark: _Toc202872992]CHAPTER THREE
[bookmark: _Toc202872993]RESEARCH METHODOLOGY
This chapter presents the methodology adopted for investigating how information and communication technology influences students, focusing on Kwara State Polytechnic (Kwarapoly), Ilorin, as the focal institution.
[bookmark: _Toc202872994]3.1	Research Design
A quantitative research approach was utilized in this study to examine the connection between the use of community radio and its role in encouraging community participation in development activities. This method facilitates the gathering of measurable data to analyze relationships, trends, and observable patterns.
[bookmark: _Toc202872995]3.2	Study Population
The target population comprises students of Kwara State Polytechnic, estimated at 40,000 as reported by the institution’s Management Information System (MIS). This population spans across the various academic institutes within the polytechnic.
1. Institute of Information and Communication Technology (ICT)
2. Institute of Applied Science (IAS)
3. Institute of General Studies (IGS)
4. Institute of Environmental Studies (IES)
5. Institute of Financial and Management Studies (IFMS)
6. Institute of Technology (IOT)


[bookmark: _Toc202872996]3.3	Sample Size/Sampling Techniques
A multistage sampling technique is used to ensure a representative sample from the population. The stages include:
1. Stage 1
The population is divided into strata based on institutes. This ensures that all institute are adequately represented.
1. Institute of Information and Communication Technology (ICT) 
2. Institute of Applied Science (IAS)
3. Institute of Environmental Studies (IES)
4. Institute of Financial and Management Studies (IFMS)
5. Institute of Technology (IOT)
The population of the institutes is as follows:
ICT   7000, IES6000, IFMS 10000, IAS 7000, and IOT 10000.
2. Stage 2: 
At this stage 3 institutes would be randomly selected which include: 
ICT with 7000 population
IFMS with 10000 population 
 IOT with 10000 population
3. Stage 3: 
The 3 selected institutes would further be treated considering the numbers of their departments, 2 departments would be randomly selected from each institutes.
The following are the selected departments:
	Departments 
	Population 
	Percentage 
	Sample size

	Mass com
	1800
	21%
	20

	Computer science
	1000
	11%
	11

	Accounting 
	2000
	23%
	23

	Public admin
	1700
	19%
	19

	Civil engineering 
	1000
	11%
	11

	Elect Elect 
	1300
	15%
	15

	Total
	8800
	100%
	100



[bookmark: _Toc202872997]3.4	Sample Size
The sample size for this study is 100
[bookmark: _Toc202872998]3.5	Data Collection Instrument
The primary instrument for data collection is a structured questionnaire, designed to gather data relevant to the study objectives. The questionnaire consists of three sections.
The questionnaire is pretested to ensure clarity and effectiveness.
[bookmark: _Toc202872999]3.6	Validity and Reliability of the Instrument
Validity: Content validity is ensured by subjecting the questionnaire to expert review by professionals in communication and development studies.
Reliability: The reliability of the instrument is tested using Cronbach's Alpha during a pilot study with 30 respondents. A reliability coefficient of 0.7 or higher is considered acceptable.
[bookmark: _Toc202873000]3.7	Method of Data Collection
The questionnaire is distributed physically to selected respondents with the assistance of trained research assistants. Respondents are given one week to complete the questionnaire, with follow-up visits to ensure a high response rate.


[bookmark: _Toc202873001]3.8	Method of Data Analysis
The data collected is analyzed using descriptive and inferential statistics:
Descriptive Statistics: Frequencies, percentages, and mean scores are used to summarize respondents' demographic information and their exposure to community radio.
Inferential Statistics: The relationship between community radio usage and mobilization for community development is tested using a chi-square test. Data analysis is conducted using SPSS software.


[bookmark: _Toc202873002]CHAPTER FOUR
[bookmark: _Toc202873003]DATA PRESENTATION AND ANALYSIS
[bookmark: _Toc202873004]4.1	Introduction
This chapter presents and analyzes the data collected through a structured questionnaire administered to 106 students of Kwara State Polytechnic. However, only 96 responses were deemed valid for analysis. The analysis covers respondents' demographic data, usage and exposure to ICT tools in entrepreneurship courses, perceived impacts, and encountered challenges. Data is presented in tables and interpreted accordingly, with emphasis on clarity, completeness, and real human context.
[bookmark: _Toc202873005]4.2	Demographic Analysis of Respondents
Table 1: Gender Distribution of Respondents
	Gender
	Frequency
	Percentage

	Male
	47
	48.9%

	Female
	49
	51.1%

	Total
	96
	100%


Source: Research survey, 2025
Out of the 96 valid respondents, 49 (51.1%) were female while 47 (48.9%) were male. This indicates a near-equal representation across genders, with a slight majority of female respondents. The gender balance suggests that the data fairly reflects perspectives from both male and female students in entrepreneurship courses.


Table 2: Age Distribution of Respondents
	Age Group
	Frequency
	Percentage

	16–20 years
	15
	15.6%

	21–25 years
	44
	45.8%

	26–30 years
	23
	24.0%

	30 years and above
	14
	14.6%

	Total
	96
	100%


Source: Research survey, 2025
The largest age group was 21–25 years, with 44 respondents (45.8%). This is followed by those aged 26–30 years (24%), 16–20 years (15.6%), and finally those above 30 years (14.6%). The data shows that most respondents are young adults in their early 20s, which is consistent with the expected age range of students in ND and HND programs.
Table 3: Marital Status of Respondents
	Marital Status
	Frequency
	Percentage

	Single
	61
	63.5%

	Married
	32
	33.3%

	Divorced
	2
	2.1%

	Widowed
	1
	1.1%

	Total
	96
	100%


Source: Research survey, 2025
A majority of the respondents (61 or 63.5%) are single, 32 (33.3%) are married, while only a few are divorced (2.1%) or widowed (1.1%). This reflects a typical student demographic, where the majority are unmarried young adults.


Table 4: Level of Study
	Level
	Frequency
	Percentage

	ND I
	16
	16.7%

	ND II
	50
	52.1%

	HND I
	20
	20.8%

	HND II
	10
	10.4%

	Total
	96
	100%


Source: Research survey, 2025
Most respondents are ND II students (52.1%), followed by HND I (20.8%), ND I (16.7%), and HND II (10.4%). The distribution shows that lower-level students are more represented, which could affect their exposure level to ICT tools depending on the depth of content across levels.
[bookmark: _Toc202873006]4.3	Analysis of ICT Usage and Impact
Table 5: ICT Tools Used in Entrepreneurship Courses
	ICT Tool
	Frequency
	Percentage

	Computer-based training
	20
	20.8%

	Online business simulation tools
	22
	22.9%

	E-learning platforms (e.g., Moodle)
	28
	29.2%

	Social media platforms (e.g., WhatsApp)
	26
	27.1%

	Total
	96
	100%


Source: Research survey, 2025
E-learning platforms were the most commonly used ICT tool (29.2%), followed by social media (27.1%) and online business simulations (22.9%). Computer-based training was used by 20.8% of the respondents. The data suggests that modern and interactive tools are being integrated into entrepreneurship teaching.
Table 6: Frequency of ICT Tool Usage by Instructors
	Frequency
	Number of Responses
	Percentage

	Always
	25
	26.0%

	Often
	42
	43.8%

	Sometimes
	18
	18.8%

	Rarely
	8
	8.3%

	Never
	3
	3.1%

	Total
	96
	100%


Source: Research survey, 2025
43.8% of respondents reported that instructors often use ICT tools, and 26% indicated they always do. Only 3.1% said ICT tools are never used. This reflects a growing commitment to ICT integration in classroom delivery, though some gaps still exist.
Table 7: ICT Enhancing Creativity and Innovation
	Response
	Frequency
	Percentage

	Strongly Agree
	24
	25.0%

	Agree
	55
	57.3%

	Neutral
	10
	10.4%

	Disagree
	5
	5.2%

	Strongly Disagree
	2
	2.1%

	Total
	96
	100%


Source: Research survey, 2025
A significant majority (82.3%) either agreed or strongly agreed that ICT improved their creativity. Only 7.3% expressed disagreement. This affirms the transformative potential of ICT tools in sparking innovation among students.
Table 8: ICT and Development of New Business Ideas
	Response
	Frequency
	Percentage

	Strongly Agree
	28
	29.2%

	Agree
	45
	46.9%

	Neutral
	12
	12.5%

	Disagree
	6
	6.3%

	Strongly Disagree
	5
	5.2%

	Total
	96
	100%


Source: Research survey, 2025
The majority (76.1%) affirmed that ICT helped them generate business ideas, showcasing its role not just as a learning aid but as a catalyst for entrepreneurial thinking.
Table 9: ICT Makes Learning More Engaging
	Response
	Frequency
	Percentage

	Strongly Agree
	23
	24.0%

	Agree
	52
	54.2%

	Neutral
	13
	13.5%

	Disagree
	6
	6.3%

	Strongly Disagree
	2
	2.1%

	Total
	96
	100%


Source: Research survey, 2025
From the table, a total of 23 respondents, accounting for 24%, strongly agreed that the use of ICT in entrepreneurship classes makes learning more engaging. This group clearly believes that ICT contributes positively to learning interest and participation. A larger portion, 52 students (54.2%), also agreed, showing that more than half the respondents found ICT to enhance class interactivity and motivation.
13.5% of the students were neutral, possibly indicating limited exposure or variability in how different lecturers integrate ICT in their teaching. Six respondents (6.3%) disagreed, suggesting they might not have had positive experiences with ICT or found it distracting. Only 2 students (2.1%) strongly disagreed, reflecting a very minimal group that feels ICT adds little to no value in learning engagement. Altogether, over 78% of students positively rated ICT’s role in making learning more engaging.
Table 10: ICT Helps Practice Real-Life Business Scenarios
	Response
	Frequency
	Percentage

	Strongly Agree
	18
	18.8%

	Agree
	27
	28.1%

	Neutral
	40
	41.7%

	Disagree
	7
	7.3%

	Strongly Disagree
	4
	4.1%

	Total
	96
	100%


Source: Research survey, 2025
Only 18 respondents (18.8%) strongly agreed that ICT helps them simulate real-life business scenarios—suggesting that a minority are highly benefiting from hands-on platforms like business games or simulations. Another 27 students (28.1%) agreed, indicating that nearly half (46.9%) of the respondents do acknowledge a link between ICT tools and practical entrepreneurial exposure.
Interestingly, a significant portion—40 students or 41.7%—remained neutral. This might be due to inconsistent use of business-oriented ICT tools or lack of access to such platforms. On the contrary, 7 students (7.3%) disagreed, and 4 (4.1%) strongly disagreed, implying some feel ICT usage has been mostly theoretical or detached from business realities. These figures highlight an area that could be improved by increasing practical-based ICT tools in the curriculum.
Table 11: Online Platforms Expose Me to Global Entrepreneurship Trends
	Response
	Frequency
	Percentage

	Strongly Agree
	20
	20.8%

	Agree
	26
	27.1%

	Neutral
	36
	37.5%

	Disagree
	10
	10.4%

	Strongly Disagree
	4
	4.2%

	Total
	96
	100%


Source: Research survey, 2025
Twenty students (20.8%) strongly agreed that online platforms have helped them stay updated with global entrepreneurship trends. These students may be regularly engaging with international case studies, webinars, or global startup content via platforms like YouTube or Coursera. Another 26 students (27.1%) agreed, making a combined 48% who recognize the global reach ICT provides.
However, 36 respondents (37.5%) were neutral. This group may not frequently interact with globally-focused content or may find such resources difficult to access or understand. On the other hand, 10 students (10.4%) disagreed, and 4 (4.2%) strongly disagreed—this 14.6% suggests a limitation in global exposure, possibly due to language barriers, lack of awareness, or internet limitations. This feedback signals the need to incorporate more structured global entrepreneurship modules through ICT.
[bookmark: _Toc202873007]4.4	Challenges to ICT Usage in Entrepreneurship Learning
Table 12: Inadequate Access to ICT Tools Limits Participation
	Response
	Frequency
	Percentage

	Strongly Agree
	12
	12.5%

	Agree
	26
	27.1%

	Neutral
	50
	52.1%

	Disagree
	5
	5.2%

	Strongly Disagree
	3
	3.1%

	Total
	96
	100%


Source: Research survey, 2025
Twelve students (12.5%) strongly agreed that a lack of access to ICT tools—like laptops, smartphones, or smart boards—limits their class participation. Another 26 (27.1%) agreed, together accounting for almost 40% who feel their learning is restricted by tool availability.
Half of the students (52.1%) selected neutral, which might reflect either moderate access or inconsistency in classroom ICT use. Only 5 respondents (5.2%) disagreed and 3 (3.1%) strongly disagreed, suggesting a minority believe access is not a barrier. Overall, this data shows that while access may be available to some, a significant proportion still feel excluded or under-equipped to fully benefit from ICT-based learning.


Table 13: Poor Internet Connectivity Disrupts Learning
	Response
	Frequency
	Percentage

	Strongly Agree
	18
	18.8%

	Agree
	19
	19.8%

	Neutral
	51
	53.1%

	Disagree
	5
	5.2%

	Strongly Disagree
	3
	3.1%

	Total
	96
	100%


Source: Research survey, 2025
A total of 37 students (38.6%) either strongly agreed or agreed that poor internet connectivity hinders their effective participation. These respondents may struggle with streaming classes, uploading assignments, or joining live sessions.
More than half of the respondents (51 or 53.1%) were neutral, possibly reflecting inconsistent internet reliability or tolerance for its limitations. Meanwhile, 5 students (5.2%) disagreed and 3 (3.1%) strongly disagreed, implying internet connectivity is not a major concern for them. However, the 38.6% who do experience problems highlight a critical infrastructure challenge that limits ICT’s full potential.
Table 14: Some Lecturers Lack ICT Integration Skills
	Response
	Frequency
	Percentage

	Strongly Agree
	10
	10.4%

	Agree
	28
	29.2%

	Neutral
	50
	52.1%

	Disagree
	6
	6.3%

	Strongly Disagree
	2
	2.1%

	Total
	96
	100%


Source: Research survey, 2025
Ten students (10.4%) strongly agreed, and 28 (29.2%) agreed that some lecturers are not proficient in ICT use. These responses suggest that about 40% of students perceive a skills gap among their instructors, potentially affecting the quality of digital-based lessons.
However, 50 students (52.1%) remained neutral, possibly unsure of their lecturers' capabilities or indifferent to how it's affecting their learning. Only 6 (6.3%) and 2 (2.1%) disagreed and strongly disagreed, respectively—indicating that while many may be unsure, only a few firmly believe their lecturers are ICT-competent. This implies a need for further staff training to ensure consistent ICT integration.
Table 15: I Find It Difficult to Afford Devices or Data
	Response
	Frequency
	Percentage

	Strongly Agree
	17
	17.7%

	Agree
	24
	25.0%

	Neutral
	49
	51.0%

	Disagree
	4
	4.1%

	Strongly Disagree
	2
	2.1%

	Total
	96
	100%


Source: Research survey, 2025
Seventeen (17.7%) strongly agreed and 24 (25%) agreed that affordability of devices and internet data is a problem—showing that nearly 43% of students face economic barriers to ICT access. This reflects a real concern especially among financially disadvantaged students.
Meanwhile, over half (51%) were neutral. These students may not face extreme financial hardship but may still struggle at times. On the other end, 4 (4.1%) disagreed and 2 (2.1%) strongly disagreed, suggesting that ICT affordability is not an issue for a small minority. This calls for strategic intervention—such as subsidies, ICT labs, or data grants—by the institution to level the digital playing field.
4.5	Analysis of Research Questions
Research Question 1: How effectively are ICT tools integrated into entrepreneurship education programs at Kwara Poly?
The responses from students indicate that ICT tools are moderately and increasingly being integrated into entrepreneurship courses at Kwara State Polytechnic. In Table 5, the most commonly used tools include e-learning platforms (29.2%) and social media applications like WhatsApp and Instagram (27.1%), followed by online business simulations (22.9%) and computer-based training (20.8%). This diversity of tools shows that students are exposed to both formal learning management systems and informal digital resources.
From Table 6, 26% of students said ICT tools are "always" used by their instructors, and 43.8% said they are used "often", while only 3.1% reported that they are "never" used. These figures suggest that instructors are generally consistent in integrating ICT into their teaching, with over 69% acknowledging regular use.
Additionally, Table 9 reflects that 78.2% of students believe ICT makes learning more engaging—an indirect affirmation of the tools' presence and effectiveness in the classroom. Thus, ICT integration at Kwara Poly is fairly robust but not yet universal, with some variation in consistency across different instructors and levels of study.
Research Question 2: What is the perceived impact of using ICT on developing entrepreneurial skills among students?
The findings reveal a strong positive perception of ICT’s impact on students' entrepreneurial development.
In Table 7, over 82.3% of students agreed that ICT tools have improved their creativity and innovation, which are core entrepreneurship skills.
Table 8 shows that 76.1% of students believe they have been able to develop new business ideas using ICT platforms.
Regarding real-world application, Table 10 indicates that 46.9% believe ICT allows them to practice real-life business scenarios, while 41.7% were neutral—possibly indicating a lack of access to immersive simulation tools.
As seen in Table 11, 48% believe that ICT tools have helped them explore global entrepreneurship trends, enhancing their global perspective—an important aspect of 21st-century entrepreneurship.
Overall, these responses reflect a generally high confidence level in the role ICT plays in building entrepreneurial competencies such as problem-solving, creativity, global thinking, and innovation among Kwara Poly students.
Research Question 3: What challenges do educators and students face when utilizing ICT resources for entrepreneurship education?
In Table 12, 39.6% of respondents agreed that inadequate access to ICT tools limits participation, while over 52.1% remained neutral—suggesting uneven access to laptops, smartphones, or classroom facilities across students.
Table 13 shows that 38.6% of respondents believe poor internet disrupts their learning, while 53.1% remained neutral, perhaps due to irregular access or different personal standards of connectivity.
From Table 14, 39.6% agree that some lecturers lack ICT proficiency, while more than half (52.1%) were neutral. This implies that although ICT is being used, the quality and creativity of its application by instructors may vary widely.
As shown in Table 15, 42.7% of students said that affording ICT devices or data is a challenge, and 51% were neutral, possibly due to intermittent financial struggles. This is a critical barrier for students from lower-income households.
[bookmark: _Toc202873008]4.5	Discussion of Findings
The findings from this study confirm that ICT tools play a transformative role in entrepreneurship education at Kwara Poly. The positive perception among students—reflected in their responses about creativity, engagement, and innovation—aligns with global studies that show digital tools enhance active learning and entrepreneurial thinking.
However, the challenges reported are consistent with infrastructural limitations in many Nigerian tertiary institutions. Access inequality, skill gaps among educators, and data/device affordability remain pressing concerns. These findings underscore the need for institutional investment in digital infrastructure, subsidized access to devices, capacity building for lecturers, and provision of campus-wide internet.
In conclusion, while the integration of ICT in entrepreneurship education at Kwara Poly is generally effective and impactful, there remains room for systemic support to bridge the gaps and maximize benefits across the student body.


[bookmark: _Toc202873009]CHAPTER FIVE
[bookmark: _Toc202873010]SUMMARY OF FINDINGS, CONCLUSION AND RECOMMENDATIONS
[bookmark: _Toc202873011]5.1	Summary of Findings
This study investigated the impact of Information and Communication Technology (ICT) on students’ entrepreneurship skills at Kwara State Polytechnic. A structured questionnaire was distributed to 106 students, out of which 96 valid responses were analyzed. The major findings are summarized below:
· Effective Integration of ICT: The data showed that instructors frequently use ICT tools such as e-learning platforms, business simulations, and social media to teach entrepreneurship. Over 69% of students acknowledged regular use of ICT by instructors, indicating that ICT has been reasonably integrated into classroom practices.
· Positive Impact on Entrepreneurship Skills: The majority of respondents strongly agreed that ICT tools enhanced their creativity, helped them generate new business ideas, and exposed them to real-world entrepreneurial practices. Over 82% said ICT improved their creativity, and 76% said they developed new ideas through digital platforms.
· Challenges in ICT Implementation: The study also revealed significant barriers to effective ICT use. These include limited access to devices and data, poor internet connectivity, and lack of adequate ICT skills among some lecturers. About 43% of students struggled with affordability issues, and nearly 40% believed their lecturers lacked ICT proficiency.
The research confirms that while ICT significantly contributes to entrepreneurship education at Kwara Poly, its full potential is hindered by infrastructural, economic, and human limitations.
[bookmark: _Toc202873012]5.2	Conclusion
The study concludes that ICT plays a crucial and growing role in shaping students’ entrepreneurial skills at Kwara State Polytechnic. It fosters creativity, idea generation, engagement, and access to global business trends. The majority of students positively perceive its role in preparing them for real-world entrepreneurial challenges.
However, disparities in access, limited internet infrastructure, affordability issues, and instructor skill gaps present major obstacles. For ICT to fully realize its potential in enhancing entrepreneurship education, these challenges must be addressed comprehensively.
Thus, ICT is not just a supplementary tool but an essential driver of modern entrepreneurship education. Its continued integration, if properly supported, will greatly enhance the readiness of students for the digital economy and entrepreneurial opportunities in Nigeria and beyond.
[bookmark: _Toc202873013]5.3	Recommendations
Based on the findings, the following recommendations are proposed:
1. Institutional Support and Funding: Kwara State Polytechnic should invest more in ICT infrastructure, including stable internet connectivity, well-equipped computer labs, and access to modern business simulation platforms.
2. Device and Data Subsidies for Students: Management and government agencies should provide financial support, loan schemes, or subsidies to help students acquire necessary ICT tools such as laptops, tablets, and internet data.
3. Regular Training for Lecturers: Workshops and professional development programs should be organized to enhance lecturers’ ICT teaching skills, especially for integrating practical, simulation-based learning into entrepreneurship education.
4. Incorporation of Global Trends in Curriculum: The entrepreneurship curriculum should deliberately expose students to international business models, startup ecosystems, and emerging technologies using global digital platforms.
5. Promote Blended and Practical Learning: Teaching methods should balance theoretical knowledge with ICT-enabled practical experiences—like virtual business incubators, case studies, or peer collaboration tools.
6. Monitoring and Evaluation Mechanism: The institution should establish a regular system for tracking the effectiveness of ICT use in teaching entrepreneurship and collecting student feedback for 
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[bookmark: _Toc202873015]APPENDIX
Department of Mass Communication,
Institute of Information Communication Technologies,
Kwara State Polytechnic, Ilorin
P.M.B. 1375, Ilorin
Dear Respondent,
I am a final year student of the above-named institution conducting a research study titled “Impact of Information Communication Technology on Students’ Entrepreneurship Skill (A Case Study of Kwara Poly).” The information you provide will be used strictly for academic purposes and treated with utmost confidentiality.
Thank you for your cooperation.
SECTION A:
TO ASSESS THE EXTENTS TO WHICH ICT TOOLS ARE INTEGRATED INTO ENTREPRENEURSHIP EDUCATION AT KWARA POLY
1. Which of the following ICT tools have you used in your entrepreneurship-related courses?
a)	Computer-based training [ ]	b) Online business simulation tools [ ]
c) E-learning platforms (e.g., Moodle, Google Classroom) [ ]
d) Social media platforms for business ideas (e.g., WhatsApp, Instagram) [ ]
2. How often do your instructors use ICT tools in teaching entrepreneurship?
Always [ ] Often [ ] Sometimes [ ] Rarely [ ] Never [ ]
3. What form of ICT delivery is most common in your entrepreneurship education?
Video lectures [ ] Interactive quizzes/games [ ] Online group discussions [ ] Case study analysis via digital platforms [ ] Others: ____________________

SECTION B
TO EVALUATE THE IMPACT OF ICT ON STUDENTS’ ENTREPRENEURIAL SKILLS DEVELOPMENT
Please tick the appropriate box using the scale:
SA – Strongly Agree, A – Agree, N – Neutral, D – Disagree, SD – Strongly Disagree
	SN
	Statement
	SA
	A
	N
	D
	SD

	1. 
	ICT tools have improved my creativity and innovation in entrepreneurship tasks.
	
	
	
	
	

	2. 
	I have been able to develop new business ideas using ICT platforms.
	
	
	
	
	

	3. 
	ICT has enhanced my access to entrepreneurial resources and knowledge.
	
	
	
	
	

	4. 
	The use of ICT in entrepreneurship classes makes learning more engaging.
	
	
	
	
	

	5. 
	ICT usage has helped me practice real-life business scenarios.
	
	
	
	
	

	6. 
	Online platforms expose me to global entrepreneurship trends.
	
	
	
	
	

	
	SECTION C
TO IDENTIFY THE CHALLENGES FACED BY BOTH EDUCATORS AND STUDENTS IN UTILIZING ICT FOR ENHANCING ENTREPRENEURSHIP EDUCATION
	
	
	
	
	

	7. 
	Inadequate access to ICT tools limits my participation in ICT-based classes.
	
	
	
	
	

	8. 
	Poor internet connectivity disrupts the effective use of ICT in learning.
	
	
	
	
	

	9. 
	Some lecturers lack the skills to effectively integrate ICT in teaching.
	
	
	
	
	

	10. 
	There is insufficient institutional support for ICT-driven entrepreneurship education.
	
	
	
	
	

	11. 
	I find it difficult to afford the devices or data needed for ICT-based learning.
	
	
	
	
	


SECTION D: Demographic Information
12. Gender:	(a) Male [ ] (b) Female [ ]
13. Age:	(a) 16–20 [ ] (b) 21–25 [ ] (c) 26–30 [ ] (d) 31 and above [ ]
14. Marital Status:	Single [ ] Married [ ] Divorced [ ] Widowed [ ]
15. Level of Study:	ND 1 [ ] ND 2 [ ] HND 1 [ ] HND 2 [ ]
2

