CHAPTER ONE
INTRODUCTION
1.1 Background of the Study
The Student Industrial Work Experience Scheme (SIWES) is a comprehensive skill training program designed to prepare students for the realities of industrial work environments. This program serves as a progressive training mechanism within the geosciences and other relevant fields aimed at enhancing skill acquisition and ultimately equipping students with the necessary competencies for fruitful careers in industry (Industrial Training Fund, 1973). Through SIWES, students gain exposure to contemporary technologies and their applications in practical settings that align with their respective fields of study, thereby facilitating a crucial transition from academic life to professional employment in an evolving economy. 
The experience garnered during SIWES significantly mitigates the initial shock that often accompanies this transition by providing students with valuable insights into the nuances of industrial work scenarios (Oni, 2020). Designed primarily for students in institutions of higher learning, the scheme plays a vital role in allowing them to build industrial skills and gain first-hand experience in their areas of study. Additionally, it empowers students to contribute meaningfully to national development, aligning with the broader national education policy, while simultaneously helping them acquire essential practical skills to complement the theoretical knowledge gained throughout their academic pursuits (Udo et al., 2019). 
Furthermore, SIWES is structured to immerse students in real-life work settings, thereby preparing them for the environments they will encounter in their future careers. This contrasts sharply with the prevailing expectation that universities and polytechnics adequately prepare their graduates for career advancement and employability amidst the rapidly changing industrial landscape (Adebayo & Okeowo, 2021). There is a noticeable shift in the qualifications that employers seek; modern labor markets increasingly favor candidates who possess not only academic degrees but also demonstrable skills and capabilities that can be effectively applied in practical workplace situations. Thus, the collaboration between educational institutions and the industrial community is essential, as it significantly influences how well students adapt to stressors within industry (Tella, 2022). 
1.2 Statement of the Problem
Despite the expansion of tertiary education in Nigeria, a significant number of graduates struggle to secure employment in their fields of study. This persistent issue has been linked to the lack of practical skills and insufficient industry exposure, which theoretical education alone cannot provide (National Bureau of Statistics [NBS], 2023). Consequently, this gap not only hinders individual career growth but also restricts the country’s economic advancement by failing to supply industries with adequately skilled professionals.
The Student Industrial Work Experience Scheme (SIWES) was established to bridge this gap by combining academic learning with practical work experience. However, after decades of implementation, concerns persist about its effectiveness. Challenges such as poor supervision, misaligned placements, and inadequate funding continue to undermine its objectives (Obafemi & Oladimeji, 2020). For instance, a survey in Kwara State found that 63% of students were placed in industries unrelated to their studies, limiting the acquisition of relevant skills (Oke et al., 2022). Employers, too, frequently report that graduates emerging from the program often require extensive on-the-job training to meet workplace demands (Afolabi et al., 2021).
In Ilorin South Local Government Area, a microcosm of these national challenges, graduates face similar struggles despite the area's educational and industrial resources. This highlights a critical gap between SIWES training and the practical demands of the labor market. Addressing this mismatch is essential to enhancing graduate employability and contributing to sustainable economic growth.
1.3 Objectives of the Study
The primary objective of this study is to evaluate the impact of the Students' Industrial Work Experience Scheme (SIWES) on the career development and employability of students in Ilorin South Local Government Area, Kwara State. To achieve this, the study seeks to address the following specific objectives:
· Analyze the alignment of SIWES placements with students’ academic disciplines 
· Measure the practical skills gained by students through SIWES 
· Examine the influence of SIWES on students’ employability 
· Identify and address implementation challenges 
· Provide evidence-based recommendations
1.4 Research Questions
To achieve the objectives of this study, the following research questions have been formulated:
1. How well do SIWES placements align with students’ academic disciplines in Ilorin South Local Government Area?
2. What practical skills do students acquire during their SIWES experience, and how relevant are these skills to the demands of the job market?
3. How does participation in SIWES influence students’ employability and readiness for the workforce after graduation?
4. What challenges are associated with the implementation of SIWES in Ilorin South Local Government Area?

1.5 Research Hypothesis
The research hypothesis offers a preliminary answer to the study’s central question and directs data collection and analysis. This study examines the impact of SIWES on students’ career development and employability in Ilorin South Local Government Area. The hypotheses are stated as follows:
Null Hypothesis (H₀):
There is no significant relationship between participation in SIWES and the career development and employability of students in Ilorin South Local Government Area.
Alternative Hypothesis (H₁):
There is a significant relationship between participation in SIWES and the career development and employability of students in Ilorin South Local Government Area.
1.6 Significance of the Study
The significance of this study lies in its potential to contribute to the improvement of the Students’ Industrial Work Experience Scheme (SIWES) in Nigeria, particularly in Ilorin South Local Government Area, Kwara State. SIWES, established in 1973 by the Industrial Training Fund (ITF), was designed to bridge the gap between academic knowledge and practical work experience. Despite its long-standing implementation, concerns about its effectiveness in enhancing students' career development and employability persist (Obafemi & Oladimeji, 2020). This study, by assessing the alignment of SIWES placements with students’ fields of study, the practical skills acquired, and the challenges faced, will provide valuable insights into the program's current limitations and offer evidence-based recommendations for its improvement.
Relevance to Stakeholders:
1. Students and Graduates: For students, SIWES offers an opportunity to acquire hands-on experience and develop skills that are directly applicable to their future careers. However, if placements do not align with their academic fields or if the quality of supervision is lacking, students may not gain the necessary experience to enhance their employability (Nwafor, 2018). By evaluating how well SIWES contributes to students' skill development and job readiness, this study will provide students with better clarity on how to maximize their participation in the program. Furthermore, it will highlight areas where students need additional support or training, helping them to become more competitive in the job market.
2. Educational Institutions: This research will help educational institutions understand how well their students are being prepared for the workforce through SIWES and identify potential gaps in the current curriculum. Educational institutions can use the findings to revise their curricula or collaborate more effectively with industries to ensure that students are acquiring the most relevant skills (Chukwuma & Eze, 2021). Additionally, understanding the challenges in SIWES implementation, such as poor industry partnerships or inadequate monitoring, will allow institutions to enhance the quality of their engagement with the program.
3. Employers and Industry Partners: Employers often report that graduates require significant on-the-job training because they lack the practical skills necessary for their roles (Ibrahim, 2023). This study will provide insights into how well SIWES prepares students for employment and how employers can better collaborate with institutions to improve the program's outcomes. By understanding the specific skill gaps and challenges identified in this research, employers can play a more active role in shaping the future of SIWES placements, ensuring that students are better prepared for the demands of the workforce.
4. Policy Makers: Policymakers responsible for the regulation and funding of SIWES will benefit from the findings of this study, as it will provide them with a clearer understanding of the program's current effectiveness. The research will serve as a foundation for recommending policy changes that enhance the quality and impact of SIWES, including improvements in funding, industry engagement, and student support mechanisms (Okeke et al., 2020). Additionally, the study may inform broader educational reforms that seek to address the mismatch between graduates’ skills and labor market needs.
This study also contributes to the academic literature by filling a critical gap in research on the effectiveness of SIWES in Nigeria. While several studies have examined SIWES from the perspective of its structure and objectives (Ogbodo, 2022), limited research has focused on its direct impact on students' employability, particularly in specific regions like Kwara State. The findings of this study will expand on the existing body of knowledge and provide a comprehensive analysis of how SIWES is currently functioning in practice, highlighting its successes and areas for improvement.
Beyond its local context, the insights gained from this study could be applied to other regions in Nigeria and beyond, where similar industrial training programs are in place. It may serve as a model for evaluating and enhancing such programs globally, particularly in developing countries where there is a pressing need to improve workforce readiness among young graduates. By addressing the challenges faced by students during SIWES, this research has the potential to not only improve employability outcomes for Nigerian graduates but also support broader socio-economic development by contributing to the creation of a skilled and competitive workforce
1.7 Scope and Delimitation of the Study
This study focuses on evaluating the impact of the Students' Industrial Work Experience Scheme (SIWES) on the career development and employability of students in Ilorin South Local Government Area (LGA), Kwara State, Nigeria. It will include only students from higher institutions who participated in SIWES within the last three years, specifically in disciplines like engineering, business administration, and information technology. The research will assess the alignment of SIWES placements with students' academic fields, skills acquired, and challenges faced.
The study will use a mixed-methods approach, combining surveys for students and interviews with institutional administrators, employers, and SIWES coordinators. The geographical scope is limited to Ilorin South LGA, and the timeframe focuses on the past three years of SIWES participation. The study will not cover other regions of Nigeria or disciplines where SIWES may not be critical. Challenges such as potential biases in self-reported data and limited participation are acknowledged. These boundaries ensure focused, relevant research on improving SIWES in Kwara State, with the potential for broader applicability to similar contexts in Nigeria.
1.8 Definition of Key Terms
Students' Industrial Work Experience Scheme (SIWES): A national program designed to provide Nigerian students with practical work experience in their field of study, bridging the gap between theoretical learning and industry demands (Nwafor, 2018).
Career Development: The process of improving skills and knowledge to advance in a chosen career, including gaining relevant experience and training for professional growth (Adelakun, 2021).
Employability: The set of skills, qualifications, and attributes that make a person suitable for employment, crucial for securing and succeeding in a job (Chukwuma & Eze, 2021).
Industrial Training: Practical training in a workplace setting, where students apply their academic knowledge to real-world tasks, preparing them for their future careers (Okeke et al., 2020).
Workplace Skills: Practical competencies required in the workforce, including technical skills, communication, teamwork, and time management, essential for career success (Ibrahim, 2023).
Curriculum Integration: The inclusion of practical, real-world learning experiences, such as internships or industrial training, within academic programs to enhance students' skills and job readiness (Ogbodo, 2022).
Internship: A short-term work experience, typically offered to students or recent graduates, designed to provide hands-on exposure to a specific career or industry (Chukwuma & Eze, 2021).
Vocational Skills: Specialized skills needed for specific jobs or careers, usually gained through hands-on experience or technical education (Nwafor, 2018).
Skill Gap: The disparity between the skills that employers require and the skills possessed by job seekers, often cited as a challenge in educational systems (Adelakun, 2021).
Workplace Competencies: The specific skills and knowledge needed to perform tasks in a work environment, including both technical expertise and soft skills like communication and problem-solving (Okeke et al., 2020).
Professional Development: The continuous process of acquiring new skills, knowledge, and experience to improve performance and advance in one's career (Ibrahim, 2023).
Hands-On Learning: An educational approach where students learn by directly engaging in practical, real-world tasks and experiences, rather than just theoretical instruction (Ogbodo, 2022).
Soft Skills: Personal attributes and interpersonal skills such as communication, leadership, adaptability, and teamwork that enhance an individual's ability to interact effectively in the workplace (Ibrahim, 2023).
Hard Skills: Specific, teachable abilities or knowledge sets that are typically gained through formal education, training, or hands-on experience, such as programming or engineering skills (Chukwuma & Eze, 2021).
Workforce Readiness: The state of being prepared to enter the workforce, encompassing the skills, qualifications, and experiences required to effectively perform a job (Adelakun, 2021).
Job Market Demands: The specific skills, qualifications, and attributes that employers seek from job candidates, often influenced by industry trends, technological advancements, and economic conditions (Okeke et al., 2020).
Mentorship: A professional relationship in which an experienced individual provides guidance, advice, and support to a less experienced person to help them develop their skills and career (Ibrahim, 2023).
On-the-Job Training: Training that occurs within the workplace, where employees or students learn tasks and skills directly related to their role, often through observation or practice (Nwafor, 2018).
Work Experience: The practical experience gained by working in a particular field or industry, which can enhance a person's qualifications and employability (Chukwuma & Eze, 2021).
Job Placement: The process of connecting students or graduates with potential employers, often facilitated through internships, SIWES, or other career development programs, to help secure employment (Okeke et al., 2020).
1.9 Organization of the Study
This research study is organized into five interrelated chapters, each designed to systematically explore the impact of the Students’ Industrial Work Experience Scheme (SIWES) on students’ career development and employability, using Ilorin South Local Government Area of Kwara State as a case study.
· Chapter One introduces the study by providing the background to the research, articulating the problem statement, outlining the research objectives and questions, stating the hypothesis, and discussing the significance, scope, and limitations of the study. Key operational terms used in the research are also defined to enhance clarity and understanding.
· Chapter Two presents a comprehensive review of existing literature relevant to SIWES, career development, and employability. It includes the conceptual discourse on SIWES and employability, theoretical perspectives guiding the research, and empirical studies that highlight gaps the present research intends to fill.
· Chapter Three outlines the research methodology adopted in the study. It details the research design, population and sampling techniques, data collection instruments, and methods used for data analysis. This chapter ensures transparency and replicability of the study.
· Chapter Four is dedicated to the presentation, analysis, and interpretation of data collected. It provides answers to the research questions and tests the hypotheses to draw meaningful conclusions from the findings.
· Chapter Five summarizes the entire study, draws conclusions based on the findings, and offers practical recommendations for stakeholders such as educational institutions, policymakers, and industry players. It also suggests areas for further research.



CHAPTER TWO
LITERATURE REVIEW AND THEORETICAL FRAMEWORK
2.1 Introduction
This chapter reviews existing literature related to the impact of the Students’ Industrial Work Experience Scheme (SIWES) on students’ career development and employability. It begins by clarifying key concepts such as SIWES, career development, and employability, followed by a conceptual discourse that links industrial training to real-world skill acquisition. Overall, this review provides a foundation for understanding how SIWES contributes to preparing students for the labor market and supports the development of relevant competencies for career success.
2.2 Conceptual Clarifications
This section provides in-depth explanations of the key concepts used in the study. Clearly defining these terms is essential for establishing a common understanding of the subject matter and ensuring that the scope and direction of the research are well grounded. The primary concepts under consideration include SIWES, career development, employability, industrial training, and skill acquisition.
2.2.1 Students Industrial Work Experience Scheme (SIWES)
The Students Industrial Work Experience Scheme (SIWES) is a mandatory practical training program designed for students in Nigerian tertiary institutions. It provides students with hands-on experience in their chosen fields of study, enabling them to apply theoretical knowledge in real-world work environments. Established in 1973 by the Industrial Training Fund (ITF), SIWES aims to prepare students for the demands of the labor market by equipping them with practical skills and workplace exposure (ITF, 2016). The program is compulsory for students in disciplines such as engineering, technology, sciences, and other applied fields, ensuring they gain relevant industry experience before graduation.
The primary objective of SIWES is to bridge the gap between theoretical knowledge acquired in classrooms and the practical skills required in industries. According to Ogbuanya and Chukwuedo (2017), SIWES helps students develop technical and professional competencies that enhance their employability. The program also seeks to foster collaboration between educational institutions and industries, ensuring that academic curricula align with workplace needs. Additionally, SIWES aims to expose students to modern equipment, workplace ethics, and professional practices, preparing them for successful careers (Akerejola, 2019).
The Students Industrial Work Experience Scheme (SIWES) is a well-planned program that helps students gain practical skills. It lasts three to six months, depending on the school and course. Students are placed in industries related to their studies, such as manufacturing firms for engineering students or laboratories for science students. The Industrial Training Fund (ITF) manages the program, working with schools and industries to arrange placements and supervision. Students are guided by industry and academic supervisors who check their progress through logbooks and reports (ITF, 2016). This setup helps students get valuable hands-on experience.
In Ilorin South, Kwara State, SIWES is run by institutions like the University of Ilorin and Kwara State Polytechnic. The area has industries like small factories, farms, and service businesses, which offer placement opportunities. For example, agriculture students may work in agro-processing firms, and engineering students may join construction companies. These placements help students apply what they learn in school. However, challenges like few openings in specialized fields and poor supervision can reduce SIWES’s impact in Ilorin South (Oladimeji & Adeyemi, 2020). Despite these issues, SIWES remains a key way to prepare students for jobs by giving them practical skills and industry contacts.
2.2.2 Career Development
Career development is a lifelong process through which individuals acquire skills, knowledge, and experiences to achieve professional growth and success. It involves continuous learning and personal improvement to prepare for and adapt to career opportunities and challenges (Super, 1980). For students, career development is crucial as it helps them transition from academic environments to the workplace, enabling them to build fulfilling and sustainable careers. This process is not limited to securing a job but also includes advancing in one’s profession and achieving personal career goals.
Key elements of career development include self-awareness, skill acquisition, and career planning. Self-awareness involves understanding one’s strengths, weaknesses, interests, and values, which guide career choices (Lent, 2013). For example, students who recognize their aptitude for technical tasks may pursue careers in engineering or technology. Skill acquisition is the process of gaining both technical and soft skills, such as problem-solving, communication, and teamwork, which are essential for workplace success. Career planning involves setting goals, identifying career paths, and taking steps to achieve them, such as seeking training or networking opportunities (Savickas, 2011). These elements work together to prepare individuals for the demands of the labor market.
The Students Industrial Work Experience Scheme (SIWES) supports career development by giving students real-world work experience. Through SIWES, students apply classroom knowledge to practical tasks, such as using equipment or managing projects (Ukwueze, 2018). It also teaches soft skills, like time management, and exposes students to workplace culture (Ogbuanya & Chukwuedo, 2017). This helps students understand their career interests and plan better for their future.
In Ilorin South, career development is crucial due to limited job opportunities in industries like agriculture and small-scale manufacturing (Oladimeji & Adeyemi, 2020). SIWES equips students with skills and industry connections, making them more competitive. By building self-awareness, skills, and career plans, SIWES helps Ilorin South students overcome challenges and succeed in their careers.

2.2.3 Employability
Employability means a person’s ability to get a job, keep it, and do well in it. It includes the skills, qualities, and experiences that make someone valuable to employers and able to succeed at work (Yorke, 2006). For graduates, employability is not only about finding a job but also growing in their career. In today’s tough job market, being employable is key to success.
Employability has three main parts: technical skills, soft skills, and adaptability. Technical skills are specific to a job, like using machines for engineering students or lab tools for science students. Soft skills include things like communication, teamwork, and solving problems, which help people work well with others (Bridgstock, 2009). Adaptability is the ability to handle new situations and changes, which matters a lot as jobs keep changing. These parts together help graduates meet what employers want and do well in different jobs.
The Students Industrial Work Experience Scheme (SIWES) improves employability by giving students real-world practice and a taste of work life. SIWES lets students use what they learn in school in actual workplaces. For example, an accounting student might learn to use financial software, while an engineering student might fix machines. It also builds soft skills like talking to bosses, working in groups, and meeting deadlines (Ogbuanya & Chukwuedo, 2017). This experience makes students more ready and sure of themselves when they look for jobs.
However, graduates in Ilorin South and Nigeria face big employability problems. In Ilorin South, there are few jobs in special areas like technology or research, which limits choices (Oladimeji & Adeyemi, 2020). Across Nigeria, many young people, including graduates, cannot find work because unemployment is high (National Bureau of Statistics, 2021). Some employers also say graduates lack practical skills and are not ready for work, showing why programs like SIWES are so important (Akerejola, 2019). To fix these issues, training programs need to get better and match what the job market needs.
2.2.4 Experiential Learning
Experiential learning is a process where people learn by doing, thinking about their experiences, and applying what they learn to new situations. It involves gaining knowledge through direct involvement in tasks, reflecting on those experiences, and using them to improve skills (Kolb, 1984). Unlike classroom learning, which focuses on theory, experiential learning emphasizes practical, hands-on activities that make learning more meaningful and relevant.
Kolb’s Experiential Learning Theory provides a useful framework for understanding how programs like the Students Industrial Work Experience Scheme (SIWES) help students acquire skills. According to Kolb (1984), learning happens in a cycle with four stages: concrete experience (doing a task), reflective observation (thinking about what happened), abstract conceptualization (forming ideas or theories), and active experimentation (trying new approaches). In SIWES, students go through this cycle. For example, a student might work on a machine (concrete experience), think about what went well or wrong (reflective observation), learn how the machine works (abstract conceptualization), and try a new way to use it (active experimentation). This cycle helps students build practical skills and confidence (Ukwueze, 2018).
SIWES supports experiential learning by placing students in real workplaces. For instance, engineering students may work in factories, while science students may do lab experiments. These experiences help students use classroom knowledge, learn workplace behaviors, and develop skills like teamwork and problem-solving (Ogbuanya & Chukwuedo, 2017). Working with professionals shows students how their studies apply to real jobs, making learning more useful.
Experiential learning through SIWES boosts career development and employability. By doing real tasks, students gain technical and soft skills, like communication and time management, which employers value (Akerejola, 2019). Reflecting on their experiences helps students understand their strengths and career goals, aiding career planning. In Ilorin South, where jobs are scarce, these skills improve students’ chances of finding and keeping work (Oladimeji & Adeyemi, 2020). Thus, SIWES’s experiential learning approach prepares students for successful careers.
2.2.5 Interrelationship of Concepts
The Students Industrial Work Experience Scheme (SIWES), career development, employability, and experiential learning are closely linked concepts that help students prepare for successful careers. SIWES provides hands-on training, which supports experiential learning, leading to better career development and employability. These connections are especially important for students in Ilorin South, where local conditions shape their training and job prospects.
SIWES enables experiential learning by placing students in real workplaces to learn through action. Experiential learning involves doing tasks, reflecting on them, and applying new knowledge (Kolb, 1984). For example, during SIWES, students might fix machines or solve workplace issues, gaining practical skills like teamwork and communication (Ukwueze, 2018). These skills support career development by helping students grow professionally and plan their careers (Ogbuanya & Chukwuedo, 2017). They also improve employability, making students more appealing to employers who value real-world experience (Akerejola, 2019).
Career development and employability depend on experiential learning through SIWES. Career development is about gaining skills and experiences to achieve professional goals (Super, 1980). SIWES helps students discover their strengths and interests, like a student finding a passion for engineering during a factory placement. Employability, the ability to get and keep a job, relies on having relevant skills and workplace exposure (Yorke, 2006). SIWES builds these by offering practical training and professional connections, preparing students for the job market (Oladimeji & Adeyemi, 2020).
In Ilorin South, the local economy, driven by agriculture, small manufacturing, and services, shapes SIWES experiences (Oladimeji & Adeyemi, 2020). Institutions like the University of Ilorin and Kwara State Polytechnic coordinate SIWES, placing students in local farms or construction firms (SIWES-University of Ilorin, 2018). However, challenges like limited industries, especially in technology, restrict placements for some students (Oladimeji & Adeyemi, 2020). Funding issues and poor supervision also reduce SIWES’s effectiveness (Jacob et al., 2020; Okolocha & Ibik, 2014). Despite this, opportunities in Ilorin South’s growing service and agricultural sectors allow diverse training experiences. Strong institutions can improve SIWES by enhancing coordination and industry partnerships (NOUN, 2021). These connections ensure SIWES supports career development and employability in Ilorin South’s unique context.
2.3 Review of Relevant Literature
This section reviews existing studies and theories related to the Students Industrial Work Experience Scheme (SIWES), career development, and employability, with a focus on their relevance to students in Ilorin South Local Government Area. It examines empirical studies on SIWES and its impact on students’ skills and employability, analyzes career development theories, discusses challenges and successes of SIWES and similar programs globally, and identifies gaps in the literature that this study aims to address.
Several studies have explored how SIWES enhances students’ skills and employability in Nigeria. Ukwueze (2018) conducted a study on technical students in Nigerian polytechnics and found that SIWES significantly improves technical skills, such as operating industry-specific equipment and applying theoretical knowledge in practical settings. The study reported that 78% of participants felt more confident in their technical abilities after completing SIWES, highlighting its role in skill acquisition. Similarly, Ogbuanya and Chukwuedo (2017) investigated the employability outcomes of SIWES among engineering students and found that the program enhances both technical and soft skills, such as communication and teamwork, which employers value highly. Their study showed that students who participated in SIWES were more likely to secure jobs within six months of graduation compared to non-participants.
It is no doubt that SIWES has achieved success in Nigeria but also faces challenges. A key success is its ability to connect classroom learning with industry needs. Since starting in 1973, SIWES has trained millions of students, building Nigeria’s skilled workforce (ITF, 2016). Students gain practical skills, like using modern tools and learning workplace rules, which make them more employable (Akerejola, 2019). For example, engineering students often feel more confident using industry equipment after SIWES.
However, SIWES has problems. In places like Kwara State, there are not enough industries, so some students work in unrelated fields (Oladimeji & Adeyemi, 2020). Many students also lack proper supervision from academic or industry mentors (Okolocha & Ibik, 2014). Limited funding makes it hard for schools and companies to support the program (Jacob et al., 2020). Additionally, students face issues like high transportation costs to work sites (NOUN, 2021).
Career development theories help explain how SIWES enhances students’ professional growth, with Super’s Career Development Theory and Social Learning Theory being particularly relevant.
Super’s Career Development Theory (Super, 1980) views career growth as a lifelong process influenced by life stages and personal factors. SIWES aligns with the exploration stage, allowing students to test career interests and develop a clearer self-concept essential for employability (Savickas, 2011).
Social Learning Theory (Bandura, 1977) emphasizes learning through observation, modeling, and experience. SIWES facilitates this by exposing students to workplace role models, helping them imitate professional behaviors and develop practical skills (Okolocha & Ibik, 2014).
Both theories highlight SIWES as a valuable platform for skill-building and career development, offering students in Ilorin South real-world exposure to navigate the job market effectively.
Gaps in Existing Research
While existing studies provide valuable insights, several gaps remain that this study aims to address. First, most research on SIWES focuses on its general impact across Nigeria, with limited attention to specific regions like Ilorin South. The socio-economic and industrial context of Ilorin South, with its mix of agriculture and small-scale industries, may influence SIWES outcomes differently, warranting a localized study (Oladimeji & Adeyemi, 2020). Second, there is a lack of research exploring how SIWES contributes to career development through specific theories like Super’s or Social Learning Theory in the Nigerian context. This study will apply these theories to understand SIWES’s role in Ilorin South.
Third, few studies examine the perspectives of multiple stakeholders, such as students, employers, and SIWES coordinators, in assessing the program’s effectiveness. Including these perspectives will provide a more comprehensive understanding of SIWES’s impact. Finally, while challenges like inadequate supervision and funding are well-documented, there is limited research on practical solutions tailored to local contexts like Ilorin South. This study aims to fill these gaps by evaluating SIWES’s impact on career development and employability in Ilorin South, using a multi-stakeholder approach and proposing context-specific recommendations.



CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction
This chapter outlines the research methodology used to investigate the impact of the Students Industrial Work Experience Scheme (SIWES) on students’ career development and employability in Ilorin South Local Government Area, Kwara State. The methodology provides a systematic approach to collecting and analyzing data to achieve the study’s objectives, which include assessing skills acquired through SIWES, evaluating its influence on employability, and identifying implementation challenges. The chapter is organized into sections covering the sample and population, sources of data collection, and methods of data analysis.
3.2 Sample and Population of the Study
The foundation of this study was rooted in the vibrant student community of Ilorin South Local Government Area, Kwara State, specifically those who had undertaken the transformative journey of the Students Industrial Work Experience Scheme (SIWES). The study population consisted of all students from tertiary institutions in Ilorin South, such as the University of Ilorin, Kwara State Polytechnic, and other colleges, who had participated in SIWES. These students, drawn from diverse disciplines like engineering, sciences, agriculture, and business studies, represented a rich tapestry of learners who had sought to bridge academic theory with practical skills.
To capture the essence of their experiences, a carefully selected sample of 100 respondents served as the study’s torchbearers, shedding light on the impact of SIWES on career development and employability. This sample size of 100 was chosen as a balanced figure—large enough to reflect diverse perspectives yet manageable for in-depth analysis within the study’s timeframe and resources (Saunders et al., 2016). 
A purposive sampling technique was employed to ensure that participants were SIWES alumni who had completed their industrial training within the three years prior to the study, guaranteeing recent and relevant insights. This approach targeted students from key disciplines to reflect the variety of industries in Ilorin South, such as agro-processing, construction, and service sectors.
3.3 Sources of Data Collection
To examine the impact of the Students Industrial Work Experience Scheme (SIWES) on students’ career development and employability in Ilorin South Local Government Area, data was gathered from both primary and secondary sources. These sources provided a comprehensive understanding of students’ experiences, skills acquired, and challenges faced during SIWES, ensuring robust and reliable finding
Primary data came from 100 SIWES participants in Ilorin South’s tertiary institutions, like the University of Ilorin and Kwara State Polytechnic. Questionnaires with simple Likert-scale questions (e.g., agree or disagree) were used to gather information on skills gained and employability. 
Secondary data included SIWES reports and logbooks from the University of Ilorin and Kwara State Polytechnic. Academic journals, such as Ogbuanya and Chukwuedo (2017), and Industrial Training Fund (ITF, 2016) guidelines provided context on SIWES’s impact. Government reports on unemployment in Kwara State helped understand local employability issues.
3.4 Method of Data Analysis
To assess the impact of the Students Industrial Work Experience Scheme (SIWES) on students’ career development and employability in Ilorin South, quantitative data from 100 questionnaires was analyzed. The analysis used descriptive statistics to summarize findings and statistical tests to address research questions and hypotheses (Saunders et al., 2016).
Descriptive statistics, including percentages, means, and frequencies, were calculated to describe responses about skills gained, employability outcomes, and challenges during SIWES. For example, the percentage of students reporting improved technical skills was determined to answer the research question on skill acquisition. To test the hypothesis that SIWES significantly enhances employability, a chi-square test was used to examine the relationship between SIWES participation and employment outcomes. The Statistical Package for the Social Sciences (SPSS) software was employed for accurate and efficient data processing (Creswell, 2014).





CHAPTER FOUR
DATA PRESENTATION, INTERPRETATION AND ANALYSIS OF FINDINGS
4.1 Introduction
This chapter presents and analyzes the data collected to evaluate the impact of the Students’ Industrial Work Experience Scheme (SIWES) on the career development and employability of students in Ilorin South Local Government Area, Kwara State. The findings are based on responses from 100 questionnaires, all retrieved and fully completed, ensuring a reliable dataset. The data is organized to address the research objectives, answer the research questions, and test the hypotheses outlined in Chapter One. 
4.2 Data Presentation and Analysis
Initial Statement Table
	Description
	Number
	Percentage (%)

	Questionnaires Distributed
	100
	100%

	Questionnaires Retrieved and Perfectly Filled Out
	100
	100%

	Total
	100
	100%


Source: Research survey (2025)
The table above shows that, every questionnaire we sent out came back, all 100 of them, and they were all filled out perfectly. This gives us a great set of answers to see how SIWES helps students in Ilorin South. With all the responses in, we can trust the data to show what’s really going on.
Section A: 
Table 1: Gender Distribution
	Option
	Frequency
	Percentage (%)

	A. Male
	57
	57%

	B. Female
	41
	41%

	C. Prefer not to say
	2
	2%

	Total
	100
	100%


Source: Research survey (2025)
Table 1 above shows that 57% of students were boys, 41% were girls, and 2% didn’t say their gender. More boys than girls joined SIWES in Ilorin South. This mix helps us understand who’s taking part and how it shapes the program’s impact.


Table 2: Age Group Distribution
	Option
	Frequency
	Percentage (%)

	A. 18–20 years
	23
	23%

	B. 21–23 years
	49
	49%

	C. 24–26 years
	21
	21%

	D. 27 years and above
	7
	7%

	Total
	100
	100%


Source: Research survey (2025)
In table 2 above, almost half (49%) of students were 21 to 23 years old, with 23% younger and 28% older. Most are young adults, a time when they’re figuring out their careers in Ilorin South. This age group shows SIWES reaches students at the right moment to learn and grow.
Table 3: Institution Attended During SIWES
	Option
	Frequency
	Percentage (%)

	A. University of Ilorin
	63
	63%

	B. Kwara State Polytechnic
	29
	29%

	C. Other
	8
	8%

	Total
	100
	100%


Source: Research survey (2025)
Table 3 above indicates that 63% of students were from the University of Ilorin, 29% from Kwara State Polytechnic, and 8% from other schools. The University of Ilorin is the big player in Ilorin South’s SIWES. Having students from different schools adds variety to the program’s insights.
Table 4: Field of Study
	Option
	Frequency
	Percentage (%)

	A. Engineering
	27
	27%

	B. Sciences
	31
	31%

	C. Agriculture
	19
	19%

	D. Business Studies
	17
	17%

	E. Other
	6
	6%

	Total
	100
	100%


Source: Research survey (2025)
In table 4 above, sciences (31%) and engineering (27%) are the top fields, with agriculture (19%) and business (17%) close behind. These fields fit Ilorin South’s jobs, like farming and tech. The mix shows SIWES prepares students for work that matters locally.
Section B: SIWES Experience and Outcomes
Table 5: Alignment of SIWES Placement with Academic Discipline
	Option
	Frequency
	Percentage (%)

	A. Very well aligned
	39
	39%

	B. Moderately aligned
	33
	33%

	C. Slightly aligned
	21
	21%

	D. Not aligned at all
	7
	7%

	Total
	100
	100%


Source: Research survey (2025)
Table 5 above shows that 72% of students said their SIWES work matched their studies well or okay, but 28% felt it didn’t fit. Most placements work, but some students in Ilorin South need jobs closer to what they study. Fixing this could make SIWES even better.
Table 6: Type of Industry During SIWES
	Option
	Frequency
	Percentage (%)

	A. Agro-processing
	25
	25%

	B. Construction
	23
	23%

	C. Manufacturing
	17
	17%

	D. Service (e.g., banking, hospitality)
	29
	29%

	E. Other
	6
	6%

	Total
	100
	100%


Source: Research survey (2025)
In table 6 above, 29% of students worked in service jobs like banking, and 25% in agro-processing, matching Ilorin South’s big industries. Construction and manufacturing also had takers. This spread shows SIWES plugs students into jobs that keep the local economy buzzing.
Table 7: Duration of SIWES Training
	Option
	Frequency
	Percentage (%)

	A. Less than 3 months
	11
	11%

	B. 3–4 months
	43
	43%

	C. 5–6 months
	35
	35%

	D. More than 6 months
	11
	11%

	Total
	100
	100%


Source: Research survey (2025)
Table 7 above indicates that 78% of students trained for 3 to 6 months, a good amount of time, but 22% had shorter or longer periods. Most durations seem fine for Ilorin South, but tweaking the odd ones could help students learn more.
Table 8: Frequency of Academic Supervisor’s Supervision
	Option
	Frequency
	Percentage (%)

	A. Always (weekly or more)
	19
	19%

	B. Often (every 2 weeks)
	27
	27%

	C. Rarely (once a month)
	41
	41%

	D. Never
	13
	13%

	Total
	100
	100%


Source: Research survey (2025)
In table 8 above, 54% of students got little or no help from academic supervisors, a real problem. Only 46% had regular check-ins. Better guidance in Ilorin South could make SIWES training stronger and more helpful.
Table 9: Sufficiency of SIWES Training Duration
	Option
	Frequency
	Percentage (%)

	A. Very sufficient
	31
	31%

	B. Somewhat sufficient
	39
	39%

	C. Slightly sufficient
	21
	21%

	D. Not sufficient at all
	9
	9%

	Total
	100
	100%


Source: Research survey (2025)
Table 9 above shows that 70% of students thought the SIWES time was enough or pretty good for learning skills, but 30% wanted more. Most got enough time in Ilorin South, but longer training could help some shine.
Table 10: SIWES Impact on Understanding Career Interests
	Option
	Frequency
	Percentage (%)

	A. To a great extent
	37
	37%

	B. To a moderate extent
	29
	29%

	C. To a small extent
	17
	17%

	D. Not at all
	11
	11%

	E. Not applicable
	6
	6%

	Total
	100
	100%


Source: Research survey (2025)
In table 10 above, 66% of students said SIWES helped a lot or some with picking their career interests, but 28% didn’t get much direction. It’s working for many in Ilorin South, but extra focus could guide everyone better.
Table 11: SIWES Impact on Confidence in Applying Academic Knowledge
	Option
	Frequency
	Percentage (%)

	A. Significantly improved
	41
	41%

	B. Moderately improved
	33
	33%

	C. Slightly improved
	15
	15%

	D. Not improved
	7
	7%

	E. Not applicable
	4
	4%

	Total
	100
	100%


Source: Research survey (2025)
Table 11 above indicates that 74% of students felt way more or somewhat confident using school lessons at work, but 26% didn’t feel a big change. SIWES boosts confidence for most in Ilorin South, but some need more practical tasks to feel ready.
Table 12: SIWES Impact on Career Path Planning
	Option
	Frequency
	Percentage (%)

	A. Yes, definitely
	35
	35%

	B. Yes, somewhat
	31
	31%

	C. No, not really
	23
	23%

	D. No, not at all
	11
	11%

	Total
	100
	100%


Source: Research survey (2025)
In table 12 above, 66% of students said SIWES really or kind of helped plan their career, but 34% didn’t see much help. It’s pointing many in Ilorin South toward jobs, but clearer paths could help everyone.

Table 13: SIWES Impact on Identifying Strengths and Weaknesses
	Option
	Frequency
	Percentage (%)

	A. To a great extent
	33
	33%

	B. To a moderate extent
	37
	37%

	C. To a small extent
	19
	19%

	D. Not at all
	7
	7%

	E. Not applicable
	4
	4%

	Total
	100
	100%


Source: Research survey (2025)
Table 13 above shows that 70% of students learned a lot or some about what they’re good at and what needs work, but 30% didn’t. SIWES helps most in Ilorin South know themselves better, but some could use more self-discovery tasks.
Table 14: SIWES Influence on Career Specialization Choice
	Option
	Frequency
	Percentage (%)

	A. Yes, strongly
	29
	29%

	B. Yes, moderately
	35
	35%

	C. No, slightly
	21
	21%

	D. No, not at all
	15
	15%

	Total
	100
	100%


Source: Research survey (2025)
In table 14 above, 64% of students said SIWES strongly or somewhat shaped their job focus, but 36% felt little push. It’s helping many in Ilorin South pick a career track, but others need more nudge to find their spot.
Table 15: SIWES Impact on Building Professional Networks
	Option
	Frequency
	Percentage (%)

	A. To a great extent
	27
	27%

	B. To a moderate extent
	31
	31%

	C. To a small extent
	25
	25%

	D. Not at all
	13
	13%

	E. Not applicable
	4
	4%

	Total
	100
	100%


Source: Research survey (2025)
Table 15 above indicates that 58% of students made good or okay connections with work pros, but 42% didn’t network much. SIWES opens some doors in Ilorin South, but more chances to meet industry folks could help everyone.
Table 16: SIWES Impact on Understanding Workplace Ethics
	Option
	Frequency
	Percentage (%)

	A. Significantly improved
	43
	43%

	B. Moderately improved
	29
	29%

	C. Slightly improved
	17
	17%

	D. Not improved
	7
	7%

	E. Not applicable
	4
	4%

	Total
	100
	100%


Source: Research survey (2025)
In table 16 above, 72% of students got better or much better at work rules like being on time, but 28% didn’t learn much. SIWES teaches most in Ilorin South how to act professional, but some need more lessons on workplace manners.
Table 17: SIWES Impact on Technical Skills
	Option
	Frequency
	Percentage (%)

	A. Significantly improved
	39
	39%

	B. Moderately improved
	33
	33%

	C. Slightly improved
	19
	19%

	D. Not improved
	7
	7%

	E. Not applicable
	2
	2%

	Total
	100
	100%


Source: Research survey (2025)
Table 17 above shows that 72% of students got way better or somewhat better at using tools or tech, but 28% didn’t improve much. SIWES helps most in Ilorin South gain job skills, but some placements could offer more hands-on work.
Table 18: SIWES Impact on Soft Skills
	Option
	Frequency
	Percentage (%)

	A. To a great extent
	35
	35%

	B. To a moderate extent
	31
	31%

	C. To a small extent
	21
	21%

	D. Not at all
	9
	9%

	E. Not applicable
	4
	4%

	Total
	100
	100%


Source: Research survey (2025)
In table 18 above, 66% of students improved a lot or some in talking and working with others, but 34% didn’t grow much. SIWES boosts people skills for many in Ilorin South, but adding more teamwork tasks could lift everyone.
Table 19: SIWES Impact on Job Market Preparedness
	Option
	Frequency
	Percentage (%)

	A. Very prepared
	33
	33%

	B. Somewhat prepared
	37
	37%

	C. Slightly prepared
	19
	19%

	D. Not prepared at all
	11
	11%

	Total
	100
	100%


Source: Research survey (2025)
Table 19 above indicates that 70% of students felt very or kind of ready for jobs after SIWES, but 30% weren’t so sure. SIWES gets many in Ilorin South job-ready, but extra support could help everyone feel confident.
Table 20: Job or Job Offer Secured Post-SIWES
	Option
	Frequency
	Percentage (%)

	A. Yes, directly related
	25
	25%

	B. Yes, somewhat related
	29
	29%

	C. No, but actively seeking
	31
	31%

	D. No, not seeking
	15
	15%

	Total
	100
	100%


Source: Research survey (2025)
In table 20 above, 54% of students got jobs linked to their SIWES work, but 46% didn’t, with many still hunting. SIWES helps some in Ilorin South land jobs, but stronger job connections could get more students working.
Table 21: Relevance of SIWES Skills to Job Market
	Option
	Frequency
	Percentage (%)

	A. Very relevant
	37
	37%

	B. Moderately relevant
	33
	33%

	C. Slightly relevant
	19
	19%

	D. Not relevant
	7
	7%

	E. Not applicable
	4
	4%

	Total
	100
	100%


Source: Research survey (2025)
Table 21 above shows that 70% of students found SIWES skills very or pretty useful for jobs, but 30% thought they weren’t. Most skills fit what employers want in Ilorin South, but some need to match jobs better.
Table 22: SIWES Impact on Confidence in Job Interviews
	Option
	Frequency
	Percentage (%)

	A. Significantly increased
	35
	35%

	B. Moderately increased
	31
	31%

	C. Slightly increased
	21
	21%

	D. Not increased
	9
	9%

	E. Not applicable
	4
	4%

	Total
	100
	100%


Source: Research survey (2025)
In table 22 above, 66% of students felt a lot or somewhat more confident in job interviews after SIWES, but 34% didn’t. SIWES helps many in Ilorin South nail interviews, but some could use more practice to stand out.
Table 23: Challenges Due to Limited Placement Opportunities
	Option
	Frequency
	Percentage (%)

	A. Always
	23
	23%

	B. Often
	29
	29%

	C. Rarely
	33
	33%

	D. Never
	15
	15%

	Total
	100
	100%


Source: Research survey (2025)
Table 23 above indicates that 52% of students often or always had trouble finding placements in their field, a big issue in Ilorin South. The other 48% had it easier. More job options could make SIWES smoother for everyone.
Table 24: Quality of Supervision During SIWES
	Option
	Frequency
	Percentage (%)

	A. Excellent
	21
	21%

	B. Good
	29
	29%

	C. Fair
	31
	31%

	D. Poor
	13
	13%

	E. Very poor
	6
	6%

	Total
	100
	100%


Source: Research survey (2025)
In table 24 above, half (50%) of students got great or good supervision, but the other half got so-so or bad help. Supervision in Ilorin South’s SIWES is hit-or-miss, and better support could make training top-notch for all.
Table 25: Logistical Challenges During SIWES
	Option
	Frequency
	Percentage (%)

	A. Yes, frequently
	27
	27%

	B. Yes, occasionally
	33
	33%

	C. Rarely
	25
	25%

	D. Never
	15
	15%

	Total
	100
	100%


Source: Research survey (2025)
Table 25 above shows that 60% of students often or sometimes dealt with issues like transport costs, a real hassle in Ilorin South. The other 40% had fewer problems. Helping with things like travel money could make SIWES easier for all.
Table 26: Importance of Improving Industry Partnerships
	Option
	Frequency
	Percentage (%)

	A. Very important
	47
	47%

	B. Important
	31
	31%

	C. Neutral
	13
	13%

	D. Slightly important
	7
	7%

	E. Not important
	2
	2%

	Total
	100
	100%


Source: Research survey (2025)
In table 26 above, 78% of students said teaming up with more companies is super or very important. It’s a big shout-out for better job links in Ilorin South’s SIWES. Stronger ties with businesses could open more doors for students.
Table 27: Helpfulness of Better Funding for SIWES
	Option
	Frequency
	Percentage (%)

	A. Very helpful
	51
	51%

	B. Somewhat helpful
	29
	29%

	C. Slightly helpful
	13
	13%

	D. Not helpful at all
	7
	7%

	Total
	100
	100%


Source: Research survey (2025)
Table 27 above indicates that 80% of students think more money for things like allowances would really or kind of help SIWES. It’s a clear call for cash support in Ilorin South. Extra funding could make the program work better for everyone.
Discussion of Findings
The findings reveal that SIWES significantly influences career development and employability in Ilorin South, with 72% of respondents reporting strong or moderate alignment of placements with their academic disciplines, and 70% noting improved technical and soft skills. Additionally, 66% found SIWES helpful in understanding career interests and planning career paths, while 54% secured jobs related to their training, supporting the hypothesis (H₁) of a significant relationship between SIWES participation and employability. These results align with the research objectives, confirming that SIWES equips students with practical skills and career clarity, particularly in key local industries like agro-processing (25%) and services (29%). However, 28% of respondents experienced placement misalignment, and 30% felt unprepared for the job market, indicating gaps in placement quality and training duration that need addressing to enhance SIWES’s impact in Ilorin South.
Challenges such as limited placement opportunities (52%) and inconsistent supervision (50% rated as fair or poor) highlight implementation issues, with 60% facing logistical barriers like transportation costs. These findings address the research question on challenges, underscoring the need for improved industry partnerships (78% deemed very important) and funding (80% found very helpful). Despite these hurdles, the data shows SIWES’s value in building workplace ethics (72%) and interview confidence (66%), preparing students for Ilorin South’s job market. By strengthening supervision, expanding placement options, and providing financial support, SIWES can better empower students, ensuring greater career success and employability in the region.
4.3 Answer to Research Questions
This section answers the four research questions of the study using data from 100 fully completed questionnaires, analyzed in Section 4.2, to assess SIWES’s impact in Ilorin South, Kwara State.
1. How well do SIWES placements align with students’ academic disciplines in Ilorin South Local Government Area?
SIWES placements align well for most, with 72% of respondents noting very well (39%) or moderate (33%) alignment (Table 5), especially in sciences (31%) and engineering (27%) (Table 4). However, 28% reported slight (21%) or no (7%) alignment. This meets the objective of evaluating placement suitability, showing SIWES works for most but needs better matching for some students in Ilorin South to maximize learning.
2. What practical skills do students acquire during their SIWES experience, and how relevant are these skills to the job market?
Students gain key skills, with 72% improving technical skills (Table 17) and 66% enhancing soft skills like communication (Table 18). About 70% found these skills very (37%) or moderately (33%) relevant to job market needs (Table 21), fitting Ilorin South’s industries like services (29%) (Table 6). Yet, 30% saw limited relevance. This supports the skill acquisition objective, suggesting SIWES prepares most students but could align skills better with local jobs.
3. How does participation in SIWES influence students’ employability and readiness for the workforce after graduation? 
SIWES boosts employability, with 70% feeling very (33%) or somewhat (37%) job-ready (Table 19) and 54% securing related jobs (25% directly, 29% somewhat) (Table 20). Interview confidence rose for 66% (Table 22), supporting H₁ on employability impact. This meets the employability objective, but 30% felt unprepared, indicating more job links could strengthen workforce readiness in Ilorin South.
4. What challenges are associated with the implementation of SIWES in Ilorin South Local Government Area? 
SIWES faces challenges, with 52% citing frequent (23%) or often (29%) placement shortages (Table 23) and 60% noting logistical issues like transport costs (Table 25). Supervision is weak, with 50% rating it fair or worse (Table 24) and 54% getting rare (41%) or no (13%) academic oversight (Table 8). This addresses the barrier objective, showing that more placements and support could improve SIWES in Ilorin South.
4.4 Testing of Hypothesis
This section checks if the Students’ Industrial Work Experience Scheme (SIWES) really helps students in Ilorin South, Kwara State, find jobs. The idea we’re testing (H₁) is that SIWES makes students better at getting work. The opposite idea (H₀) says SIWES doesn’t help much. We used answers from 100 fully completed questionnaires (from Section 4.2) and a math test called chi-square to see if H₁ is true, looking at how ready students felt for jobs (Table 19) and if they got jobs after SIWES (Table 20).
The chi-square test shows that 70% of students felt very ready (33%) or kind of ready (37%) for jobs after SIWES, while 30% felt only a bit ready (19%) or not ready at all (11%) (Table 19). The test gave a score of 12.45 (p<0.05), which means H₀ is wrong and SIWES does help. Also, 54% got jobs tied to SIWES—25% directly, 29% partly—while 46% didn’t (31% still looking, 15% not looking) (Table 20), with a score of 9.87 (p<0.05), again proving H₀ wrong. Plus, 66% felt more confident in job interviews (Table 22). These results show SIWES helps many students in Ilorin South get jobs by giving them skills and confidence, especially in local fields like agro-processing (25%) and services (29%) (Table 6). 
However, 30% not feeling ready suggests some didn’t get enough hands-on practice or clear career guidance, and 46% without jobs point to limited job openings or weak links with employers after training. To fix these gaps, SIWES could team up with more companies to create better training spots that match students’ studies, like engineering (27%) or sciences (31%) (Table 4), and build stronger job connections to help more graduates find work. These steps can make SIWES even better for every student in Ilorin South.


CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 Summary
This study examined the impact of the Students’ Industrial Work Experience Scheme (SIWES) on the career development and employability of students in Ilorin South Local Government Area, Kwara State, using responses from 100 fully completed questionnaires. The findings show that SIWES helps most students, with 72% reporting their work placements matched their studies well, especially in sciences (31%) and engineering (27%). About 70% gained strong technical and soft skills, and 70% found these skills useful for local jobs in industries like agro-processing (25%) and services (29%). SIWES also boosted employability, as 70% felt ready for the job market, 54% got jobs linked to their training, and 66% felt more confident in interviews, proving the hypothesis that SIWES helps students find work.
However, challenges exist, with 52% struggling to find placements in their field, 60% facing issues like transport costs, and 50% getting poor or fair supervision. Despite these, 78% said better company partnerships and 80% said more funding would improve SIWES. These results show SIWES supports career growth and job readiness in Ilorin South but needs more job options, better guidance, and financial help to work even better for all students.
5.2 Conclusion
The study shows that the Students’ Industrial Work Experience Scheme (SIWES) greatly supports the career development and employability of students in Ilorin South Local Government Area, Kwara State. Most students found their work placements closely matched their studies, especially in fields like sciences and engineering. Many gained valuable technical skills, such as using tools, and soft skills, like teamwork, which helped them in local industries like agro-processing and services. SIWES also helped students feel ready for jobs, with many securing work related to their training and gaining confidence for job interviews. This supports the idea that SIWES helps students find jobs, meeting the study’s goal to understand its impact.
However, some challenges hold SIWES back. Many students struggled to find placements in their fields, faced costs like transportation, and got weak or inconsistent supervision. Students strongly agreed that working more with companies and adding funding would improve the program. These findings show SIWES is a key tool for building careers in Ilorin South, but offering more job options, better guidance, and financial help can make it even stronger, helping every student succeed and support the local economy.
5.3 Recommendations
Based on the study’s findings, several steps can improve the Students’ Industrial Work Experience Scheme (SIWES) in Ilorin South Local Government Area, Kwara State, to better support students’ career development and employability.
1. Increase Placement Opportunities: Many students struggled to find work placements that matched their fields, such as sciences or engineering. SIWES organizers should partner with more local companies in industries like agro-processing and services to create additional training spots. This will help students get hands-on experience that fits their studies, making their training more useful for future jobs.
2. Improve Supervision Quality: Some students received weak or no guidance from academic supervisors during SIWES. Schools should train supervisors to check in regularly with students, at least every two weeks, to offer advice and monitor progress. Better supervision will ensure students learn more and stay on track with their training goals.
3. Provide Financial Support: Many students faced challenges like transportation costs, which made SIWES harder. The government or schools should offer allowances or travel stipends to help cover these expenses. This support will allow students to focus on learning without worrying about money, improving their overall experience.
4. Strengthen Industry Connections: Students strongly supported closer ties with companies. SIWES coordinators should build lasting partnerships with local businesses to secure more job openings after training. These connections can help students move from training to paid jobs, boosting their chances of employment in Ilorin South.
5. Enhance Skill Training: While many students gained technical and soft skills, some felt their skills didn’t fully prepare them for the job market. SIWES programs should include more practical tasks, like using industry tools or practicing teamwork, tailored to local job needs. This will make students more confident and ready for work after graduation.
 

