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ABSTRACT
The study investigates the influence of gender differences on career choices among Office Technology and Management (OTM) students in tertiary institutions in Kwara State, Nigeria. With a focus on understanding the relationship between gender and career aspirations in the OTM field, the research explores how male and female students perceive and choose career paths in this discipline. The study examines various factors, including societal expectations, cultural norms, academic performance, and personal interests, that shape gender-based career decisions. Data will be collected using a structured questionnaire administered to OTM students from selected tertiary institutions. The findings aim to provide insights into the gender dynamics affecting career choices and contribute to policy recommendations for enhancing gender equity in career development within the Office Technology and Management sector.
Keywords: Gender, Career, Choice, Technology, Institutions
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CHAPTER ONE
INTRODUCTION
1.1 Background of the study
Career choice is a pivotal aspect of individual development and can be significantly influenced by various factors such as personal interests, socio-economic background, societal norms, and educational opportunities. Among these factors, gender plays a fundamental role in shaping the career trajectories of students. Gender differences in career choice are often influenced by societal expectations, stereotypes, and cultural norms that dictate what professions are deemed appropriate for males and females. These societal biases and stereotypical beliefs can lead to a distinct separation in the types of professions that individuals of different genders pursue. As such, gendered career expectations can have a profound impact on the career paths that students choose (Roth, 2004).
Historically, career choices for males and females have been influenced by the perceived appropriateness of certain jobs for each gender. While males are often encouraged to pursue careers in technical and leadership-oriented fields, females are typically steered toward more nurturing, administrative, and service-oriented professions. These gender-based expectations are deeply rooted in cultural traditions and socialization processes, where roles are assigned based on historical notions of what is considered "masculine" or "feminine" (Nauta & Epperson, 2003). Even though these rigid gender distinctions have begun to evolve, their lingering effects still shape the career decisions made by young adults today, especially in academic disciplines such as Office Technology and Management (OTM).
Office Technology and Management (OTM) is an academic field focused on equipping students with the skills necessary for managing and organizing information, office equipment, and administrative systems in various organizational settings. The study of OTM encompasses a broad range of competencies, including information technology, office administration, communication, data management, and leadership skills. These competencies are critical to various industries, including business, government, and non-profit sectors. In tertiary institutions across Nigeria, OTM has become an essential discipline that trains students for a wide range of careers, from office administrators and human resources professionals to IT support specialists and systems managers.
Despite the diverse career opportunities in OTM, gender perceptions often influence students' choices regarding which career paths they pursue within the field. While OTM may seem like a neutral field for career development, previous research indicates that gendered expectations still play a role in shaping the career interests of students. For instance, male students may be more inclined to pursue technical and IT-related roles within OTM, such as systems analysis, network administration, or IT consulting. In contrast, female students may be more likely to pursue careers in administrative roles, such as office management, human resources, and customer service, which are typically viewed as more aligned with traditional feminine roles (Chukwuma & Igwe, 2019).
In Kwara State, Nigeria, where this study is based, gender-related career choices are influenced by a combination of local cultural norms, family expectations, and institutional practices. In many Nigerian communities, there is still a strong cultural bias that associates certain roles with specific genders. For example, roles in technology and information systems are often perceived as male-dominated, while administrative and clerical roles are seen as more appropriate for females. This gender divide in career choices may limit the career options of students, particularly in the OTM field, where both technical and administrative skills are essential for success.


1.2 Statement of the problem
Career choices are pivotal to the future success and professional growth of students, influencing not only their personal development but also the broader socio-economic landscape. In today’s educational system, it is widely acknowledged that various factors, including gender, significantly impact the career choices of students (Eccles, 2011). Despite efforts to encourage gender equality in educational and professional sectors, gender differences continue to play a crucial role in shaping career preferences. In the field of Office Technology and Management (OTM), which encompasses both technical and administrative career paths, the influence of gender on career decisions remains an important issue yet to be fully explored, particularly in the context of Nigerian tertiary institutions, such as those in Kwara State.
Although OTM is a field that offers both administrative and technical career opportunities, gender perceptions continue to drive students’ interests in specific career paths. Research suggests that male students are more likely to gravitate towards the technical aspects of OTM, such as Information Technology (IT) management and systems analysis, while female students tend to focus more on administrative and clerical roles (Chukwuma & Igwe, 2019). These gendered career choices limit the ability of students to fully explore and develop skills across the entire spectrum of OTM, potentially reinforcing traditional gender roles and narrowing their future career options.
In Kwara State, gender stereotypes associated with career selection may significantly influence the academic and career aspirations of students. The societal expectations that certain professions are more suited to one gender over the other may limit students’ exploration of careers outside of these boundaries. For instance, while males may be encouraged to pursue technical fields, females may be steered toward more “feminine” roles, such as office management or human resources. This division not only perpetuates gender inequality but also limits the pool of qualified professionals in various areas of OTM, ultimately impacting the growth and diversity of the sector (Nauta & Epperson, 2003).
Despite the increasing enrollment of both male and female students in OTM programs in tertiary institutions, there remains a dearth of comprehensive studies examining how gender affects career choices within the discipline, particularly in Nigerian tertiary institutions. The absence of such research hinders a thorough understanding of how gendered perceptions, cultural expectations, and institutional practices influence students' career decisions and their subsequent professional development. Moreover, it becomes difficult for policymakers and educators to implement effective strategies that promote gender equality and provide equal opportunities for all students, regardless of their gender.
This research is therefore necessary to investigate how gender differences influence career choices among OTM students in Kwara State. The findings of this study will help to identify the gender-specific barriers and opportunities that students face when selecting their career paths within the OTM field, providing valuable insights for curriculum developers, career counselors, and policymakers. By addressing these gendered influences, the study aims to contribute to efforts aimed at reducing gender disparities in career choices and ensuring that both male and female students have equal access to all professional opportunities in OTM.

1.3 Objective of the study
The main objective of this study is to examine the influence of gender differences on career choices among Office Technology and Management (OTM) students in tertiary institutions in Kwara State, Nigeria. Specifically, the study aims to achieve the following objectives:
1. To investigate the impact of gender on career choices within the OTM field
2. To identify the factors that influence career choices based on gender
3. To analyze the role of gender stereotypes in career decision-making
4. To assess the presence of gender-based discrimination or bias in career selection
5. To propose strategies to promote gender equality in career choices within the OTM field

1.4 Research questions
The following research questions guide this study on the influence of gender differences on career choices among Office Technology and Management (OTM) students in tertiary institutions in Kwara State:
1. What is the impact of gender on the career choice of OTM students in tertiary institutions in Kwara State?
2. What factors influence the career choices of male and female OTM students in Kwara State?
3. What roles do gender stereotypes play in the career aspirations of OTM students in Kwara State?
4. What is the gender-based differences in the level of institutional support and encouragement that male and female OTM students receive in Kwara State?
5. What strategies can be implemented to reduce gender bias and promote equal career opportunities for both male and female OTM students in Kwara State?

1.5 Significance of the study
This study on the Influence of Gender Difference on Career Choice among Office Technology and Management Students in Tertiary Institutions in Kwara holds significant value for both the students and the institutions involved. By investigating how gender influences career decisions within the OTM field, the study will provide insights that can foster a more inclusive, supportive, and equitable academic environment.
One of the primary benefits of this study for students is the increased awareness of how gender roles and stereotypes might shape their career decisions. Many students may be unaware of the subtle pressures or biases that influence their choices. This research will help students recognize these influences and encourage them to make career decisions based on personal interest and aptitudes, rather than societal expectations or gender-based stereotypes. This will empower both male and female students to explore all areas of the OTM field without the constraints of traditional gender roles (Chukwuma & Igwe, 2019).
This study also highlights the importance of gender equality in career choices, advocating for both male and female students to pursue careers in all sectors of OTM, whether technical or administrative. By providing data on the career paths chosen by male and female students, the research could inspire students to challenge conventional gender roles and pursue careers in areas where they may not traditionally be represented. For example, female students may be encouraged to explore the technical side of OTM, such as IT systems management or software development, which are often viewed as male-dominated (Roth, 2004).
The findings of the study could inform career counseling services at tertiary institutions, enabling advisors to provide more personalized and gender-neutral career guidance. Students would benefit from career counseling that encourages them to pursue their interests in various sectors of OTM, and mentorship programs could be designed to guide them in making gender-inclusive career decisions (Luft, 2003).
The study will provide valuable information to institutions regarding how gender influences students’ career choices in OTM. This can aid in the design of a more inclusive curriculum that caters to both male and female students and encourages equal representation across technical and administrative domains. By addressing gender biases in academic settings, institutions can create a more balanced and diverse learning environment where both genders feel equally encouraged to pursue any career path within the OTM field (Nauta & Epperson, 2003).
The study could also serve as a basis for institutions to review and refine policies on gender inclusivity in education and career development. Insights from the research may prompt the implementation of new institutional policies that specifically address gender disparities, such as creating more equitable opportunities for female students in traditionally male-dominated OTM roles. This could include policies to reduce gender bias in recruitment, retention, and graduation rates in OTM programs (Eccles, 2011).
By understanding the gender dynamics within OTM education, institutions can play a role in fostering gender equality not just within the classroom but also in the broader workforce. Educating students to make informed and gender-neutral career choices contribute to the development of a more balanced and diverse OTM workforce. This can ultimately benefit both the students and the institutions in terms of improving professional success, community engagement, and social responsibility.
Institutions that prioritize gender equality and provide opportunities for all students to thrive are likely to enhance their reputation as progressive and inclusive educational establishments. By conducting research that focuses on removing gender biases from career choices and promoting equal opportunities for all, institutions in Kwara State can establish themselves as leaders in gender-sensitive educational practices, attracting a diverse student body and faculty.
1.6 Delimitation
This study is focused on the influence of gender differences on career choices among Office Technology and Management (OTM) students in tertiary institutions in Kwara State, Nigeria. The research is delimited to three selected institutions in Kwara State, meaning the findings may not be directly applicable to other regions or countries. Additionally, the study focuses only on gender issues on the students, which could limit its broader scope.
The study examines OTM students enrolled in 2024/2025 academic session, in public polytechnics in Kara State, this are Kwara State Polytechnic Ilorin and Federal Polytechnic Offa, and while it acknowledges that other factors like socio-economic status may influence career choices, it primarily centers on gender as the key factor. The sample is delimited to current OTM students, excluding graduates or prospective students, and the findings are specific to these institutions, not generalizable to all academic disciplines or career paths.
While this study offers valuable insights into gender and career choices within OTM programs, its scope is confined to the selected geographical and academic boundaries.
1.7 Limitation
This study has several limitations that may affect the interpretation and generalization of its findings.
First, the research is limited to students in Office Technology and Management (OTM) programs within two selected public polytechnic tertiary institutions in Kwara State, Nigeria. As a result, the findings may not be representative of students in other regions or those studying different fields.
Second, the study focuses only on OTM male and female students, this limitation may restrict the scope of the study in understanding the full spectrum of gender-related career choices.
Additionally, the study examines only students from the 2024/2025 academic session, and changes in social norms, educational policies, or economic factors over time may influence career choices in future studies. The results, therefore, reflect the perspectives of students during a specific time period, which may not necessarily apply to future cohorts.
Finally, while the study explores the influence of gender on career choice, it does not account for other potential influencing factors such as socio-economic background, family expectations, and individual interests, which may also play a significant role in shaping students' career paths.
These limitations suggest that the findings of the study should be interpreted within the context of the chosen sample and time period. Future research could explore broader samples, other gender identities, and additional influencing factors for a more comprehensive understanding of career choice dynamics.



CHAPTER TWO
LITERATURE REVIEW
This section provides a review of existing literature related to the influence of gender differences on career choices, particularly within the context of Office Technology and Management (OTM) students in tertiary institutions. The review covers various aspects, including gender roles in career choice, factors influencing career decisions, gender stereotypes in education, and the OTM field. The review will be conducted under the following sub headings.
2.1 Gender and Career Choice						
2.2 Gender Stereotypes and Career Aspirations				
2.3 Socio-Cultural Influence on Career Choices				
2.4 The Impact of Family and Educational Background			
2.5 Gender Differences in Career Choices in OTM				
2.6 Gender Equality and Career Counseling in Nigerian Tertiary Institutions
2.1 Gender and Career Choice
Gender differences, rooted in societal norms and expectations, strongly influence career choices from an early age (Eccles, 2011). In fields like Office Technology and Management (OTM), traditional gender roles often shape students’ career perceptions and decisions.
Gender socialization, a process through which individuals learn and internalize the values and behaviors deemed appropriate for their gender by society, is one of the earliest influences on career choice. This process begins in childhood and continues into adulthood, affecting students’ decisions on educational pathways and, ultimately, career choices. In the context of Nigerian tertiary education, including institutions in Kwara State, these gender norms can often dictate which fields are deemed acceptable for male and female students.
According to Nauta and Epperson (2003), career choices are not solely based on individual preferences but are also influenced by gender-specific socialization. These gendered expectations can have lasting consequences on the professional lives of students. For example, male students may feel a societal pressure to pursue technical fields, while female students might be inclined to choose administrative or nurturing careers, like those offered in the OTM field. However, these influences are not universally experienced—there are differences within cultures and regions that affect how strongly gender roles shape career choices.
In the case of Office Technology and Management students in Kwara State, gender differences are highly evident. The OTM program itself provides a unique mix of technical and administrative aspects, offering opportunities for both genders. However, societal norms can lead to gendered division in terms of which aspects of the OTM field students choose to pursue. Male students in Kwara State may be more likely to pursue the technical, IT-related aspects of OTM, such as IT systems management and software development, while female students are often more inclined to focus on the administrative components like office management, clerical duties, and customer service (Chukwuma & Igwe, 2019). This division in career choice often occurs despite the availability of both technical and administrative courses within the same program.
Socio-cultural factors play a crucial role in shaping gender differences in career choices, especially in regions like Kwara State, where cultural beliefs and traditions continue to influence career aspirations. In many Nigerian communities, including those in Kwara, gender roles are heavily defined, and certain careers are seen as more appropriate for one gender over another. For instance, engineering, IT, and other technical fields are often seen as masculine, while careers in administration, teaching, and nursing are considered more suitable for women (Ogunyemi, 2018).
This cultural influence often leads to the underrepresentation of women in male-dominated fields like technology and management, despite increasing opportunities for women to excel in these areas. Female students in OTM programs might feel societal pressure to conform to these gendered expectations, leading to a concentration of females in administrative roles and a lack of participation in the more technical side of OTM. In contrast, male students are more likely to gravitate toward the technical aspects of OTM, where they are perceived as more competent or suited due to traditional gender norms (Roth, 2004).
In a study conducted by Chukwuma and Igwe (2019), it was found that Nigerian students’ career choices are deeply influenced by the traditional roles assigned to men and women. The study emphasizes how male students in technical courses like OTM are encouraged to take on leadership roles, while female students are often expected to take up supportive positions. This trend is apparent in Kwara State, where cultural norms often restrict women’s professional opportunities in technology-related fields.
In Nigerian society, family plays a pivotal role in shaping the career choices of students. Parents, particularly in more traditional settings like those in Kwara State, often have a significant influence on their children’s career paths. In many cases, families may encourage their children to pursue careers that align with societal expectations based on gender. For instance, male students may be encouraged to pursue fields that are seen as prestigious or financially rewarding, such as engineering, information technology, or business management. On the other hand, female students are often steered toward careers in teaching, healthcare, or administrative roles (Akinlolu, 2017).
This parental influence is particularly strong in Nigerian culture, where parents often have a direct say in their children's educational and career choices. According to Ogunyemi (2018), Nigerian families, particularly in the northern and central regions like Kwara, tend to promote certain career paths based on gender expectations, often without fully considering the child's interests or abilities. Such parental pressures can limit the options available to both male and female students, thus perpetuating gender differences in career choice.
In the context of OTM students in Kwara, parents may encourage their daughters to pursue the administrative side of the OTM program, such as office management, because it aligns with the societal view of women’s roles as caregivers and supporters. Conversely, male students might be more likely to explore the technical side of OTM, encouraged by familial expectations to engage in careers that promise higher income or status.
2.2 Gender Stereotypes and Career Aspirations
Gender stereotypes have long been a major influence on the career choices of students across the world, shaping aspirations and perceptions of what roles are suitable for each gender. In Nigeria, and specifically in Kwara State, these stereotypes are deeply embedded within educational structures and societal norms. Gender expectations play a central role in shaping the career paths of students in various academic disciplines, including Office Technology and Management (OTM). OTM, which covers a broad range of skills from administration to technology, is an important field of study in Nigerian tertiary institutions. However, gender differences in career aspirations within this discipline continue to reflect long-standing societal stereotypes about "appropriate" roles for men and women. This paper will explore how gender stereotypes influence the career aspirations of OTM students in Kwara State, analyzing the barriers these students face and the social factors that guide their career choices (Cheryan et al., 2017).
Gender stereotypes are societal beliefs and expectations about the characteristics, roles, and behaviors deemed appropriate for men and women. These stereotypes are particularly significant in shaping career choices, as they influence how individuals view their capabilities and professional potential. In the context of OTM in Kwara State, gender stereotypes dictate the type of roles that are deemed appropriate for male and female students. For example, administrative and secretarial roles, which require excellent organizational skills and attention to detail, are often considered “feminine” career choices, while technical and managerial roles, which require problem-solving skills and leadership, are considered more suited to men (Sadker & Sadker, 1994).
In Nigerian society, these stereotypes have historically influenced the way young people—particularly in tertiary education—have approached career decisions. This has led to gendered divides in many fields of study, including OTM. Male students in Kwara State may be more likely to pursue the more technical aspects of the OTM field, such as office automation, IT management, and business analytics. In contrast, female students may feel encouraged, or even pressured, to pursue roles related to administrative management, secretarial work, and business communication—roles that are perceived as more socially acceptable for women (Eagly & Carli, 2007).
In Nigeria, gender socialization is a lifelong process where individuals learn societal expectations associated with their gender. From an early age, individuals are taught what is considered "appropriate" behavior based on their sex, and these lessons are deeply ingrained through family, peers, schools, and media. In Kwara State, as in many parts of Nigeria, gender roles are deeply rooted in the cultural fabric, and they have a powerful impact on the career aspirations of both male and female students. For female OTM students, gender socialization often means being steered toward administrative and support roles. The perception of these roles as "appropriate" for women is reinforced by societal expectations that women should prioritize nurturing, organizing, and supporting roles in the workplace (Cheryan et al., 2017).
For male students, on the other hand, technical and managerial roles are seen as natural extensions of their "leadership" qualities. As a result, male OTM students in Kwara State are more likely to pursue careers in the more technical or managerial aspects of office technology, such as network management, IT support, or database administration. These roles, aligned with male stereotypes of assertiveness and technical prowess, are often seen as the best options for male students within the OTM field (Sadker & Sadker, 1994). These socially constructed expectations lead to a situation where career aspirations in OTM are deeply influenced by gender. Female students, despite their abilities, may find themselves being subtly pushed away from technical subjects and encouraged to focus on roles like clerical support, where there is less competition and fewer leadership opportunities. This limits their career options, even within a field that is designed to offer equal opportunities for both genders (Eagly & Carli, 2007).
Within tertiary institutions in Kwara State, the structure of the OTM curriculum and the pedagogical practices also contribute to reinforcing gender stereotypes. Although OTM programs often cover both technical and administrative aspects of office work, the way these subjects are presented and taught can either reinforce or challenge gendered perceptions. For instance, in many cases, female students may receive encouragement to pursue more communication-based courses or administrative management, while male students are often pushed toward the more technical or IT-related courses (Stevenson, 2018).
Faculty members, perhaps unintentionally, may reinforce these gender roles in their advising and teaching. Research indicates that teachers may express higher expectations for male students in subjects such as IT and system management, while females are expected to excel in administrative areas. This informal guidance, often based on unconscious bias, directly affects the career aspirations of students. For female OTM students in Kwara, this means that they may not pursue technical or leadership roles in the OTM field, even if they are interested and capable, because they are not encouraged or supported in doing so (Sadker & Sadker, 1994).
By encouraging female students to take on leadership and technical roles within OTM and providing them with the mentorship and resources they need to succeed, tertiary institutions in Kwara State can help build a more inclusive and diverse workforce, benefiting the OTM industry and broader society.
[bookmark: _Hlk191994826]2.3 Socio-Cultural Influence on Career Choices
[bookmark: _Hlk191994834]The socio-cultural environment has a profound impact on the career choices of individuals, with gender-specific expectations playing a central role in shaping the career trajectories of students. In Nigeria, and specifically in Kwara State, cultural norms often dictate the professional paths considered appropriate for men and women. These cultural expectations are grounded in long-standing gender stereotypes, which shape how both parents and educators perceive the career prospects of students based on their gender. This influence is particularly evident in fields that are seen as traditionally male or female, further exacerbating the gender divide in certain industries.
In many cultures, including Nigeria, careers in science, technology, engineering, and mathematics (STEM) are often considered male-dominated fields. These fields are seen as requiring certain qualities—such as strength, rationality, and technical ability—that are culturally associated with masculinity. Consequently, male students in Kwara State are frequently encouraged to pursue technical and highly remunerative professions like engineering, IT, or architecture (Ogunyemi, 2018). This trend is not only reinforced by families but also by teachers and peers, who often unconsciously perpetuate gender stereotypes (Adeyemi & Adebayo, 2015). The notion that boys are naturally inclined towards technical tasks and problem-solving leads to increased pressure for them to excel in STEM subjects, creating a direct path to male-dominated professions.
In contrast, female students face a different set of expectations. From an early age, girls are often steered towards careers that emphasize caregiving, nurturing, or administrative skills. Fields such as nursing, teaching, and social work are considered suitable for women due to their association with femininity, which values empathy, care, and emotional intelligence (Eze, 2020). These cultural norms often limit female students' exposure to male-dominated careers like IT or engineering, which are perceived as less suited to women (Fapohunda, 2014). As a result, many women in Kwara State, and across Nigeria, feel constrained by these societal expectations, leading to a gender disparity in fields that require technical expertise.
The influence of family and community expectations on career choices, particularly with regard to gender roles, is a critical factor in shaping the professional aspirations of young individuals. In many regions, especially in rural or conservative areas like Kwara State, Nigeria, traditional beliefs about gender and the appropriateness of certain careers for men and women are deeply entrenched. These beliefs often limit the career options available to female students and perpetuate the gender gap in fields like engineering, information technology (IT), and other technical professions. Parents, especially in conservative families, typically hold strong cultural views regarding the roles their children should play within society. These roles are often linked to deeply ingrained ideas of femininity and masculinity, which heavily influence their perceptions of what careers are "appropriate" for their sons and daughters (Adeyemi & Adebayo, 2015).
For girls, these gendered expectations can be particularly limiting. In many households, especially those in more traditional or rural settings, parents may not only discourage their daughters from pursuing careers in male-dominated fields but may actively push them toward careers that align with traditional roles associated with women. These roles are often perceived as nurturing or supportive, such as teaching, nursing, or administrative positions, which are viewed as more “natural” for women based on cultural expectations of femininity (Ogunyemi, 2018). This social conditioning can begin early in a girl’s life, with subtle cues from parents, teachers, and the broader community, encouraging girls to aspire to roles that are seen as more gender-appropriate (Fapohunda, 2014). For example, when girls show interest in fields like engineering or IT, they may be told that these careers are too "tough" or not suited to their emotional or social temperament (Okeke, 2017). This undermines their confidence in their abilities and steers them away from fields that require technical skills, even if they possess the aptitude for them.
In some cases, parents may even go as far as discouraging their daughters from pursuing such fields, citing the belief that women are better suited to jobs that focus on nurturing or caregiving. In many cultures, including in Nigeria, these views are so deeply ingrained that they become almost unquestioned norms. Parents may argue that careers like engineering or IT are physically demanding, mentally challenging, or even inappropriate for women, reflecting a broader societal view that women are better suited to supportive roles (Adeyemi & Adebayo, 2015). Additionally, these parents may perceive careers like nursing or teaching as a better fit for women because these professions allow them to maintain societal expectations of femininity while also providing a sense of fulfillment through caregiving roles (Eze, 2020). This discouragement from parents can create a significant barrier for girls who wish to break free from these constraints and pursue careers in male-dominated fields, potentially limiting their professional opportunities and contributing to the underrepresentation of women in fields like STEM.
The impact of community expectations cannot be understated. In many communities, particularly rural areas, there is a collective belief that women are better suited to roles that align with caregiving, while technical or leadership roles should be the domain of men. This view is often perpetuated by extended family members, neighbors, and community leaders who hold traditional views about gender roles (Ogunyemi, 2018). In these settings, women who pursue careers in male-dominated fields like engineering or IT are sometimes viewed as deviating from societal norms, and their success in such fields can be met with skepticism or even disapproval. Women in these professions may be seen as outliers or anomalies, which further reinforces the perception that such careers are not appropriate for women (Okeke, 2017). This creates a societal pressure for girls to conform to the expectations of their families and communities, which often means choosing careers that are considered more “feminine” or nurturing.
Despite the significant socio-cultural barriers that limit career opportunities for girls in many regions, including Kwara State, Nigeria, there have been growing efforts to promote gender equality in career choices, especially in male-dominated fields such as STEM (Science, Technology, Engineering, and Mathematics). These efforts focus on challenging traditional gender norms and providing girls with the necessary tools and support to pursue careers in fields where they have historically been underrepresented.
Organizations such as the Women in Tech Nigeria initiative and the Girls in STEM program are leading the charge to provide these opportunities. By offering workshops, coding boot camps, and exposure to real-world STEM applications, these programs aim to ignite interest and build competence in fields like computer science, engineering, and data analysis among young girls (Adebayo, 2019). Furthermore, these initiatives often collaborate with schools to incorporate STEM into the curriculum in ways that are more accessible and engaging for girls. This helps to dismantle the notion that STEM subjects are for boys, allowing girls to see themselves as capable participants in these fields from an early age.
These efforts not only aim to equip young girls with the technical skills required for success in STEM careers but also work to challenge and ultimately change the deeply rooted cultural assumptions that limit female students' career options. By showcasing successful women in STEM and creating opportunities for girls to directly engage with these fields, such programs help to shift societal perceptions of gender and career roles. For example, female engineers, computer scientists, and entrepreneurs who serve as role models demonstrate that women can excel in technical professions and that these careers offer both personal fulfillment and financial independence (Ogunyemi, 2018).
The broader goal of these efforts is to foster a more diverse and inclusive workforce. When more women enter technical fields, they contribute new perspectives and ideas that enhance innovation and problem-solving in those industries. By diversifying the talent pool, these programs help to address the gender disparities in STEM fields and contribute to a more equitable and balanced workforce. Ultimately, these initiatives aim not only to empower individual girls but also to transform societal expectations around gender roles in career choices (Eze, 2020).
Nevertheless, the socio-cultural barriers remain deeply entrenched, and gender disparities in career choices persist. Overcoming these cultural constraints requires a collective effort from parents, educators, policymakers, and community leaders to shift perceptions about gender roles and career suitability. Only through such comprehensive efforts can the gender gap in traditionally male-dominated fields be addressed, ensuring that all students—regardless of gender—have equal access to opportunities and the freedom to pursue their career aspirations.
2.4 The Impact of Family and Educational Background
[bookmark: _Hlk191994846]Family background and educational influences are pivotal factors in shaping career decisions, as both play significant roles in reinforcing or challenging gender norms and career aspirations. In many societies, including Nigeria, the family serves as the first and most influential agent in shaping a child's career choices. Parental support, as well as discouragement, can either nurture or suppress a child's interest in specific careers, especially when these choices conflict with traditional gender roles. Luft (2003) highlights that parental attitude, whether supportive or dismissive, can have a profound impact on a student's confidence and ambition. When parents encourage their children to pursue careers that align with gender norms, they reinforce existing societal expectations, limiting the range of career options available to both boys and girls. Conversely, when parents provide encouragement to explore careers beyond traditional gender boundaries, they can expand their child's aspirations and potential.
In Nigeria, cultural expectations play a significant role in shaping career choices for both male and female children. These cultural norms dictate which careers are considered acceptable and prestigious for each gender, influencing the decisions parents make when guiding their children. For male children, careers in fields such as engineering, business, and medicine are highly valued, often regarded as prestigious and financially rewarding. These fields are considered to align with traditionally masculine traits, such as strength, leadership, and technical ability (Ogunyemi, 2018). Engineering, for instance, is viewed not only as a lucrative field but also as one that requires problem-solving skills, logical thinking, and physical resilience—qualities culturally associated with men. As such, male children are frequently encouraged to pursue these careers, which are seen as markers of success and societal status. The societal pressure to excel in these fields is reinforced by the perception that they represent the epitome of masculine achievement and are integral to securing financial independence and prestige (Adeyemi & Adebayo, 2015).
On the other hand, female children often face more subtle but equally significant discouragement from entering these male-dominated, technical, or managerial fields. In many Nigerian households, the notion that certain careers are unsuitable for women is deeply rooted in traditional gender roles. Careers such as engineering, information technology (IT), and architecture are sometimes considered "too difficult" or "unsuitable" for girls, as these fields are seen as demanding, both mentally and physically, and often associated with male traits such as rationality and toughness (Fapohunda, 2014). This perception is not only reinforced by parents but also by educators and peers who may consciously or unconsciously perpetuate these gender biases. For example, teachers might offer more encouragement and support to male students in technical subjects like mathematics or physics, while girls may be steered toward subjects traditionally viewed as more feminine, such as languages or the social sciences (Okeke, 2017).
These ingrained societal views have a profound impact on the career expectations set for young girls. In many instances, female students are nudged toward careers that align with traditional feminine roles, such as teaching, nursing, or social work. These professions are seen as nurturing, compassionate, and suited to women perceived natural abilities, which are often linked to caregiving and support roles (Adeyemi & Adebayo, 2015). As a result, female students are often socialized from a young age to view these careers as more attainable and appropriate for them, even if their interests lie elsewhere. For instance, girls may be subtly encouraged to pursue nursing or teaching, which are viewed as fulfilling yet more socially acceptable career paths for women (Ogunyemi, 2018). This social conditioning leads many girls to internalize these gendered expectations, which can limit their career aspirations and make it harder for them to envision themselves in more technical or leadership roles.
Moreover, these gendered expectations are further perpetuated by societal structures that place a premium on women’s roles as caregivers, both in the home and the workplace. This can lead to an underrepresentation of women in technical and managerial positions, as they are often led to believe that such roles are incompatible with their primary responsibilities as wives and mothers (Fapohunda, 2014). In many cases, even when girls excel academically and express an interest in technical fields, they may still face discouragement from parents or extended family members who view such career choices as incompatible with traditional gender roles (Okeke, 2017). This creates a cycle where the lack of female role models in male-dominated fields further reinforces the belief that such professions are reserved for men, leading to a continued gender gap in fields such as engineering, IT, and architecture.
However, despite these positive efforts, barriers still persist, especially in more traditional or rural areas where socio-cultural expectations are more deeply ingrained. The combination of limited exposure to diverse role models and the lack of adequate career guidance can lead students to make career decisions that are constrained by gendered assumptions. For instance, a lack of female teachers in science subjects or the absence of female mentors in technical careers can send a message to female students that these fields are not for them (Eze, 2020). Additionally, the limited presence of male teachers in fields traditionally associated with women, such as nursing or early childhood education, may reinforce the idea that these careers are more suited to women, further perpetuating gender roles (Eccles, 2011).
Overall, both family background and educational influences significantly impact the career decisions of students, often in ways that reinforce gender stereotypes. However, positive interventions—such as parental education, the introduction of diverse role models, and the presence of supportive career guidance—can create an environment where students, regardless of gender, feel empowered to pursue careers based on their interests and abilities. Breaking down these gender barriers requires a collaborative effort between families, schools, and communities to create a more inclusive and supportive environment for all students, ultimately enabling them to pursue their career aspirations without the limitations imposed by traditional gender norms.
2.5 Gender Differences in Career Choices in OTM
[bookmark: _Hlk191994855]In the context of Office Technology and Management (OTM), gender differences in career choices are particularly noticeable, reflecting the broader societal gender norms and expectations that influence students' decisions. OTM as a field offers both technical and administrative career paths, yet the distribution of students across these areas often shows a clear gender divide. Male students in OTM programs are generally more inclined to focus on the technical side of the field, pursuing career paths in IT infrastructure management, software development, and systems analysis. These areas are often seen as requiring technical expertise, logical thinking, and problem-solving abilities—traits that are culturally associated with masculinity (Roth, 2004). As a result, male students are encouraged to engage with and excel in the technical aspects of OTM, which are perceived as offering more lucrative and prestigious career opportunities in the long run (Fapohunda, 2014).
In contrast, female students in OTM programs are more likely to gravitate toward administrative roles such as office management, clerical duties, and customer service, which are often considered more “feminine” professions. These roles are typically seen as requiring organizational skills, attention to detail, and interpersonal communication, all qualities traditionally associated with femininity (Roth, 2004). This trend reflects a broader gendered perception of what types of work are deemed suitable for women, with the administrative side of OTM being viewed as more aligned with nurturing, supportive, and administrative duties—roles that are stereotypically assigned to women. As such, female students often find themselves directed into these more supportive, non-technical positions rather than the technical or managerial roles within the OTM field (Ogunyemi, 2018).
The division of labor along gender lines in OTM also aligns with societal expectations that influence career paths. In many educational settings, teachers, career counselors, and even peers may unconsciously perpetuate gendered stereotypes, steering male students toward the more technical aspects of the field while encouraging females to pursue roles that are seen as “softer” or less technical. This is often supported by the limited exposure that female students have to female role models in technical positions, particularly in fields like IT infrastructure or systems analysis, which further solidifies the notion that these careers are more suitable for men (Adeyemi & Adebayo, 2015). The lack of female role models in these technical fields can discourage young women from pursuing these careers, as they may not see them as attainable or appropriate for their gender (Eccles, 2011).
Additionally, the broader socio-cultural context in Nigeria and other similar societies often reinforces the idea that men should take on leadership and technical roles, while women are expected to fulfill supportive, nurturing, or administrative roles. This cultural expectation is reflected in the educational system, where male students are often given more encouragement and resources to pursue technical courses, while female students may receive subtle discouragement from entering fields that are perceived as outside of their traditional gender roles (Okeke, 2017). Such gendered expectations may contribute to the underrepresentation of women in technical areas of OTM, further perpetuating the gender disparity in career choices within the field.
The gender disparity in OTM programs is also influenced by the type of teaching and support that students receive. Research has shown that when female students are not provided with sufficient role models or encouragement in technical fields, they are less likely to pursue careers in those areas. The underrepresentation of women in technical roles, such as IT management or systems analysis, creates a lack of visibility for female students aspiring to enter these professions. Without female role models to inspire them, many girls may internalize the notion that these careers are beyond their capabilities (Fapohunda, 2014). For example, in many educational settings, female students may not receive the same level of encouragement to pursue subjects like computer science or engineering as male students do. Teachers may unintentionally reinforce gendered assumptions by assuming that boys are more naturally skilled in technical subjects, while girls are more suited for administrative or service-oriented tasks (Roth, 2004; Adeyemi & Adebayo, 2015).
Moreover, the lack of gender-sensitive career guidance further exacerbates the gender divide in OTM. Career counselors, who are often not trained to challenge traditional gender biases, may inadvertently guide female students toward administrative fields and male students toward technical ones. Research suggests that career counselors who are trained to identify and address gender biases can help students explore a broader range of career options, regardless of gender (Eccles, 2011). However, in many Nigerian educational institutions, the career counseling services are either inadequate or non-existent, leaving students to rely on cultural norms and the biases of teachers and parents when making career decisions (Okeke, 2017).
These educational practices, coupled with societal pressures, often limit the career choices of female students in OTM. For instance, women who wish to pursue technical roles may face discouragement from their families or communities, who may deem these careers as incompatible with the traditional female role of caregiver (Ogunyemi, 2018). Furthermore, even when female students do pursue technical careers, they often face a "glass ceiling" in their professional lives, as women are underrepresented in senior management and technical roles in the workforce (Fapohunda, 2014). These barriers to female participation in technical fields are compounded by gender-based stereotypes that label women as less competent in these areas, contributing to a lack of confidence among young women considering technical careers.
Efforts to address these gender disparities in OTM education and career choices are beginning to gain traction. Various initiatives, such as mentorship programs, scholarships, and outreach programs, are being implemented to encourage young women to pursue careers in technical fields. These programs aim to provide female students with the skills, resources, and role models they need to overcome the barriers created by traditional gender roles (Adebayo, 2019). For instance, organizations like the Women in Technology in Nigeria (WiTN) have been working to raise awareness about the potential for women in technical fields and to provide a supportive community for women pursuing careers in IT and other technical areas (Okeke, 2017). These programs aim to inspire confidence among young women and provide them with the networks and opportunities that may have otherwise been unavailable.
In addition to these initiatives, some educational institutions are making efforts to integrate gender-sensitive teaching practices into their curricula. This includes providing female students with equal opportunities to engage in technical subjects and ensuring that both male and female students are equally encouraged to pursue all aspects of OTM, from IT management to office administration (Adeyemi & Adebayo, 2015). By promoting a more inclusive educational environment, these efforts are slowly changing the traditional gender dynamics within OTM and helping to bridge the gender gap in technical careers.
Despite these challenges, there have been ongoing efforts to address gender imbalances in OTM and other technical fields. Initiatives designed to encourage female participation in STEM and technical careers are gaining traction, with various programs offering mentorship, scholarships, and training for young women interested in technical fields such as IT and systems management. These programs aim to break down gender stereotypes and offer young women the resources and support they need to pursue careers in traditionally male-dominated areas (Adebayo, 2019). By challenging the gender norms that limit career options and by providing female students with the opportunity to engage in technical subjects, these initiatives are helping to create a more equitable environment within OTM education.
2.6 Gender Equality and Career Counseling in Nigerian Tertiary Institutions
[bookmark: _Hlk191994862]Career counseling is a vital component of helping students make informed career choices that align with their skills, interests, and aspirations. However, studies have shown that career guidance services in Nigerian tertiary institutions often fail to address the gender disparities present in career decision-making. As Nwosu (2020) highlights, career counseling in Nigerian universities frequently reinforces traditional gender roles, which leads to the reinforcement of societal expectations about what careers are appropriate for each gender. Male students are typically encouraged to pursue technical, high-status careers such as engineering, IT, or medicine, while female students are often directed toward administrative roles, including teaching, nursing, and office management. These gendered patterns in career counseling reflect and perpetuate broader cultural norms that dictate the types of professions deemed suitable for men and women.
The gendered nature of career guidance can limit the opportunities available to students, particularly female students. By steering women toward careers that are traditionally seen as nurturing or supportive, such as healthcare or social work, career counselors inadvertently discourage them from exploring technical or leadership positions in fields like science, technology, engineering, and mathematics (STEM). Similarly, by pushing male students into these male-dominated fields, counselors perpetuate the stereotype that men are more suited for technical work and leadership roles, further entrenching gendered expectations of career roles (Adeyemi & Adebayo, 2015). Such biased counseling practices often discourage students from pursuing careers based on their true interests, talents, and potential, instead limiting them to careers that align with rigid societal gender norms.
Moreover, the lack of gender-neutral career guidance often leaves female students unaware of career options in non-traditional fields. According to Eccles (2011), when students are not exposed to diverse role models or career possibilities, their career aspirations become narrowly defined, limiting their ambitions and opportunities. Female students who are not exposed to women in technical roles or leadership positions may internalize the idea that such careers are not attainable or appropriate for them. This situation is compounded in Nigerian universities, where many students lack exposure to real-world role models, especially in male-dominated fields (Okeke, 2017). As a result, the gendered career counseling practices in these institutions contribute to the continued underrepresentation of women in technical professions and leadership roles.
Furthermore, research has shown that when career counselors are not trained to recognize gender biases, they unintentionally reinforce these biases in their guidance practices. According to Roth (2004), career counselors who lack training in gender sensitivity may perpetuate stereotypical views about gender roles, inadvertently directing male students toward technical careers and female students toward administrative positions. This practice not only limits the career aspirations of female students but also deprives male students of the opportunity to explore careers in fields that may align with their interests or talents but are considered traditionally “female,” such as nursing or teaching.
One of the most impactful areas where gender-sensitive career counseling could make a significant difference is in encouraging female students to explore STEM (Science, Technology, Engineering, and Mathematics) careers. Historically, these fields have been predominantly male-dominated, and women’s participation in STEM has been limited by both societal expectations and educational barriers (Fapohunda, 2014). Career counseling that actively promotes STEM opportunities for female students can help dismantle the cultural and educational barriers that restrict women's access to these high-demand, high-paying industries. Eccles (2011) argues that exposure to diverse role models—especially women who have excelled in STEM fields—can inspire female students and challenge traditional gender roles. By seeing women in successful, technical careers, students gain the encouragement they need to envision themselves in similar roles, which, in turn, can motivate them to pursue these careers with greater confidence.
Role models, particularly those who have navigated similar challenges, provide female students with tangible proof that success in STEM fields is achievable. According to Nwosu (2020), when female students see women who have succeeded in traditionally male-dominated careers, they are more likely to challenge the assumption that such fields are outside their reach. Additionally, the presence of female role models can disrupt the stereotype that technical work and leadership positions are inherently masculine, offering a broader range of career possibilities for female students. Without access to such role models or encouragement, female students may be discouraged from considering STEM disciplines as viable career options, opting instead for fields that society deems more suitable for women, such as education, nursing, or administrative roles (Okeke, 2017).


CHAPTER THREE
METHODOLOGY
This chapter outlined the research methodology employed in the study on the influence of gender differences on career choices among Office Technology and Management (OTM) students in tertiary institutions in Kwara State.
3.1 Instrument Used
For this study, a structured questionnaire was designed by the researcher as the primary instrument for data collection. The questionnaire was a Likert-scale items designed to assess the factors that influence career choices, students' perceptions of career opportunities, and how gender plays a role in these decisions among OTM students. The Likert scale was used to measure the level of agreement or disagreement with statements regarding career choices, ranging from "Strongly Agree" to "Strongly Disagree." The design of the questionnaire was simple, clear, and easy to understand, to encourage accurate responses and maximize participation.
3.2 Population of the Study
The population of this study comprises Office Technology and Management (OTM) students from selected public polytechnic tertiary institutions in Kwara State. The target population are students from these public, polytechnics, in the state. According to data obtained from the admissions office of the selected institutions, the total number of OTM students was approximately 1,200. These students are enrolled in various programs, including National Diploma, and Higher National Diploma
3.3 Sample and Sampling Techniques
A stratified random sampling technique was used to select the sample for the study. The sample was stratified by gender, ensuring that both male and female students were equally represented. Within each gender group, simple random sampling was employed to select participants from different academic levels, such as National Diploma, and Higher National Diploma, programme. To determine the appropriate sample size for the study, the Taro Yamane (1967) formula for sample size determination was applied, which is appropriate for a finite population. Given a population of 1,200 OTM students and assuming a margin of error of 5%, the sample size was calculated to be 297 students, consisting of 148 males and 149 females. This sample size was considered adequate to ensure that the results of the study would be statistically significant and representative of the population.
3.4 Distribution and Collection of Data
The distribution of the questionnaires was carried out personally by the researcher with the assistance of trained two research assistants who ensured consistency in the administration of the instrument. The questionnaires were distributed in person during lecture hours to ensure the availability of the students and to increase participation. Before distributing the questionnaires, the purpose of the study was explained to the students, and their consent was obtained to ensure ethical participation. The data collection process spanned two weeks, allowing ample time for students to complete the questionnaires at their convenience. The completed questionnaires were retrieved immediately after they were filled out to ensure a high response rate and to minimize the chances of incomplete responses. The direct distribution and collection process also helped the researcher maintain control over the data collection and address any queries from the respondents.
3.5 Reliability
The reliability of the research instrument was tested using the Cronbach’s Alpha method, which measures the internal consistency of the items in the questionnaire. A pilot study was conducted with 30 students who were not part of the main study sample, and the data collected from the pilot study was analyzed to determine the reliability coefficient of the instrument. The Cronbach’s Alpha value obtained from the pilot study was 0.82, which is considered to be high and indicates a strong level of internal consistency. A Cronbach’s Alpha value of 0.7 or higher is generally considered acceptable in social science research, thus confirming that the instrument was reliable for measuring the intended variables in the study.
3.6 Validity
The validity of the instrument was established through content validity. The questionnaire was reviewed by experts in the fields of Office Technology and Management and career guidance and councilor to ensure that the items in the instrument adequately addressed the research questions and objectives of the study. The feedback from these experts was used to refine the questionnaire and ensure that the items were relevant and aligned with the study’s focus. Based on the expert feedback, the instrument was found to be valid for use in the main study.

3.7 Method of Data Analysis
The data collected from the completed questionnaires were analyzed using descriptive statistics such as frequencies, and percentages, were used to summarize the responses of the respondents and to describe the general trends in career choice preferences based on gender. 


CHAPTER FOUR
DATA ANALYSIS
4.1 Introduction 
This chapter presents the analysis of data collected on the influence of gender difference on career choice among OTM students in Kwara State. The findings, displayed in tables, highlight how gender shapes career preferences and opportunities for both male and female students in the OTM field.

4.2 Results
Table 4.1: Gender influences career choice among OTM students
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	120
	40.4

	Agree
	90
	30.3

	Disagree
	65
	21.9

	Strongly Disagree
	22
	7.4

	Total
	297
	100


Source: Researcher's Fieldwork, 2025

Table 4.1 above showed that 120 (40.4%) respondents strongly agreed and 90 (30.3%) respondents agreed that gender influences career choice among OTM students, while 65 (21.9%) respondents disagreed and 22 (7.4%) respondents strongly disagreed with the statement, respectively.
Table 4.2: Career preferences are shaped by traditional gender roles among OTM students
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	105
	35.4

	Agree
	95
	32.0

	Disagree
	70
	23.6

	Strongly Disagree
	27
	9.1

	Total
	297
	100


Source: Researcher's Fieldwork, 2025

Table 4.2 above showed that 105 (35.4%) respondents strongly agreed and 95 (32.0%) respondents agreed that career preferences are shaped by traditional gender roles among OTM students, while 70 (23.6%) respondents disagreed and 27 (9.1%) respondents strongly disagreed with the statement, respectively.



Table 4.3: OTM female students are encouraged to pursue careers in secretarial work
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	90
	30.3

	Agree
	100
	33.7

	Disagree
	75
	25.3

	Strongly Disagree
	32
	10.8

	Total
	297
	100


Source: Researcher's Fieldwork, 2025

Table 4.3 above showed that 90 (30.3%) respondents strongly agreed and 100 (33.7%) respondents agreed that OTM female students are encouraged to pursue careers in secretarial work, while 75 (25.3%) respondents disagreed and 32 (10.8%) respondents strongly disagreed with the statement, respectively.




Table 4.4: Male OTM students are more likely to pursue managerial positions than female students
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	110
	37.0

	Agree
	90
	30.3

	Disagree
	70
	23.6

	Strongly Disagree
	27
	9.1

	Total
	297
	100


Source: Researcher's Fieldwork, 2025

Table 4.4 above showed that 110 (37.0%) respondents strongly agreed and 90 (30.3%) respondents agreed that male OTM students are more likely to pursue managerial positions than female students, while 70 (23.6%) respondents disagreed and 27 (9.1%) respondents strongly disagreed with the statement, respectively.



Table 4.5: Gender affects the level of professional support received by male and female OTM students
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	95
	32.0

	Agree
	90
	30.3

	Disagree
	75
	25.3

	Strongly Disagree
	37
	12.5

	Total
	297
	100


Source: Researcher's Fieldwork, 2025

Table 4.5 above showed that 95 (32.0%) respondents strongly agreed and 90 (30.3%) respondents agreed that gender affects the level of professional support received by male and female OTM students, while 75 (25.3%) respondents disagreed and 37 (12.5%) respondents strongly disagreed with the statement, respectively.



Table 4.6: Male OTM students are more likely to be hired for management roles than female students
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	120
	40.4

	Agree
	90
	30.3

	Disagree
	70
	23.6

	Strongly Disagree
	17
	5.7

	Total
	297
	100


Source: Researcher's Fieldwork, 2025

Table 4.6 above showed that 120 (40.4%) respondents strongly agreed and 90 (30.3%) respondents agreed that male OTM students are more likely to be hired for management roles than female students, while 70 (23.6%) respondents disagreed and 17 (5.7%) respondents strongly disagreed with the statement, respectively.



Table 4.7: Female students in OTM are more likely to be placed in secretarial roles than in managerial roles
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	85
	28.6

	Agree
	100
	33.7

	Disagree
	75
	25.3

	Strongly Disagree
	37
	12.5

	Total
	297
	100


Source: Researcher's Fieldwork, 2025

Table 4.7 above showed that 85 (28.6%) respondents strongly agreed and 100 (33.7%) respondents agreed that female students in OTM are more likely to be placed in secretarial roles than in managerial roles, while 75 (25.3%) respondents disagreed and 37 (12.5%) respondents strongly disagreed with the statement, respectively.





Table 4.8: Male students are more confident in pursuing leadership roles within OTM than female students
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	95
	32.0

	Agree
	90
	30.3

	Disagree
	75
	25.3

	Strongly Disagree
	37
	12.5

	Total
	297
	100


Source: Researcher's Fieldwork, 2025

Table 4.8 above showed that 95 (32.0%) respondents strongly agreed and 90 (30.3%) respondents agreed that male students are more confident in pursuing leadership roles within OTM than female students, while 75 (25.3%) respondents disagreed and 37 (12.5%) respondents strongly disagreed with the statement, respectively.



Table 4.9: There are more career advancement opportunities for male OTM students compared to female students
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	100
	33.7

	Agree
	85
	28.6

	Disagree
	70
	23.6

	Strongly Disagree
	42
	14.1

	Total
	297
	100


Source: Researcher's Fieldwork, 2025

Table 4.9 above showed that 100 (33.7%) respondents strongly agreed and 85 (28.6%) respondents agreed that there are more career advancement opportunities for male OTM students compared to female students, while 70 (23.6%) respondents disagreed and 42 (14.1%) respondents strongly disagreed with the statement, respectively.





Table 4.10: Both male and female OTM students have equal access to industry internships and work placements
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	95
	32.0

	Agree
	100
	33.7

	Disagree
	70
	23.6

	Strongly Disagree
	32
	10.8

	Total
	297
	100


Source: Researcher's Fieldwork, 2025

Table 4.10 above showed that 95 (32.0%) respondents strongly agreed and 100 (33.7%) respondents agreed that both male and female OTM students have equal access to industry internships and work placements, while 70 (23.6%) respondents disagreed and 32 (10.8%) respondents strongly disagreed with the statement, respectively.



Table 4.11: Male OTM students are more likely to pursue administrative careers than female students
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	100
	33.7

	Agree
	95
	32.0

	Disagree
	70
	23.6

	Strongly Disagree
	32
	10.8

	Total
	297
	100


Source: Researcher's Fieldwork, 2025

Table 4.11 above showed that 100 (33.7%) respondents strongly agreed and 95 (32.0%) respondents agreed that male OTM students are more likely to pursue administrative careers than female students, while 70 (23.6%) respondents disagreed and 32 (10.8%) respondents strongly disagreed with the statement, respectively.



Table 4.12: There is a gender-based disparity in the job opportunities available to OTM graduates
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	115
	38.7

	Agree
	85
	28.6

	Disagree
	65
	21.9

	Strongly Disagree
	32
	10.8

	Total
	297
	100


Source: Researcher's Fieldwork, 2025

Table 4.12 above showed that 115 (38.7%) respondents strongly agreed and 85 (28.6%) respondents agreed that there is a gender-based disparity in the job opportunities available to OTM graduates, while 65 (21.9%) respondents disagreed and 32 (10.8%) respondents strongly disagreed with the statement, respectively.



Table 4.13: Societal gender roles influence the career choice of OTM students
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	120
	40.4

	Agree
	90
	30.3

	Disagree
	70
	23.6

	Strongly Disagree
	17
	5.7

	Total
	297
	100


Source: Researcher's Fieldwork, 2025

Table 4.13 above showed that 120 (40.4%) respondents strongly agreed and 90 (30.3%) respondents agreed that societal gender roles influence the career choice of OTM students, while 70 (23.6%) respondents disagreed and 17 (5.7%) respondents strongly disagreed with the statement, respectively.



Table 4.14: OTM programs offer equal opportunities for male and female students
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	95
	32.0

	Agree
	100
	33.7

	Disagree
	75
	25.3

	Strongly Disagree
	27
	9.1

	Total
	297
	100


Source: Researcher's Fieldwork, 2025

Table 4.14 above showed that 95 (32.0%) respondents strongly agreed and 100 (33.7%) respondents agreed that OTM programs offer equal opportunities for male and female students, while 75 (25.3%) respondents disagreed and 27 (9.1%) respondents strongly disagreed with the statement, respectively.



Table 4.15: Gender affects the way OTM students are treated by instructors
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	85
	28.6

	Agree
	110
	37.0

	Disagree
	75
	25.3

	Strongly Disagree
	27
	9.1

	Total
	297
	100


Source: Researcher's Fieldwork, 2025

Table 4.15 above showed that 85 (28.6%) respondents strongly agreed and 110 (37.0%) respondents agreed that gender affects the way OTM students are treated by instructors, while 75 (25.3%) respondents disagreed and 27 (9.1%) respondents strongly disagreed with the statement, respectively.






Table 4.16: Female students face more challenges in obtaining career advancement in OTM than male students
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	105
	35.4

	Agree
	90
	30.3

	Disagree
	70
	23.6

	Strongly Disagree
	32
	10.8

	Total
	297
	100


Source: Researcher's Fieldwork, 2025

Table 4.16 above showed that 105 (35.4%) respondents strongly agreed and 90 (30.3%) respondents agreed that female students face more challenges in obtaining career advancement in OTM than male students, while 70 (23.6%) respondents disagreed and 32 (10.8%) respondents strongly disagreed with the statement, respectively.



Table 4.17: There are more career opportunities for male students in OTM than female students.
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	95
	32.0

	Agree
	100
	33.7

	Disagree
	75
	25.3

	Strongly Disagree
	27
	9.1

	Total
	297
	100


Source: Researcher's Fieldwork, 2025

Table 4.17 above showed that 95 (32.0%) respondents strongly agreed and 100 (33.7%) respondents agreed that there are more career opportunities for male students in OTM than female students, while 75 (25.3%) respondents disagreed and 27 (9.1%) respondents strongly disagreed with the statement, respectively.




Table 4.18: A Gender Gap Exists in Leadership Roles Within OTM Professions
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	115
	38.7

	Agree
	85
	28.6

	Disagree
	65
	21.9

	Strongly Disagree
	32
	10.8

	Total
	297
	100


Source: Researcher's Fieldwork, 2025

Table 4.18 above showed that 115 (38.7%) respondents strongly agreed and 85 (28.6%) respondents agreed that there is a gender gap in leadership roles within OTM professions, while 65 (21.9%) respondents disagreed and 32 (10.8%) respondents strongly disagreed with the statement, respectively.



Table 4.19: Gender of OTM students influences their academic goals
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	95
	32.0

	Agree
	105
	35.4

	Disagree
	70
	23.6

	Strongly Disagree
	27
	9.1

	Total
	297
	100


Source: Researcher's Fieldwork, 2025

Table 4.19 above showed that 95 (32.0%) respondents strongly agreed and 105 (35.4%) respondents agreed that the gender of OTM students influences their academic goals, while 70 (23.6%) respondents disagreed and 27 (9.1%) respondents strongly disagreed with the statement, respectively.
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Table 4.20: Gender plays a significant role in shaping the career ambitions of OTM students
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	110
	37.0

	Agree
	90
	30.3

	Disagree
	75
	25.3

	Strongly Disagree
	32
	10.8

	Total
	297
	100


Source: Researcher's Fieldwork, 2025

Table 4.20 above showed that 110 (37.0%) respondents strongly agreed and 90 (30.3%) respondents agreed that gender plays a significant role in shaping the career ambitions of OTM students, while 75 (25.3%) respondents disagreed and 32 (10.8%) respondents strongly disagreed with the statement, respectively.


CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 Summary
This study examined the influence of gender differences on the career choices of Office Technology and Management (OTM) students in tertiary institutions in Kwara State, Nigeria. The primary objective was to explore how gender affects students' career preferences, professional development opportunities, and the impact of societal gender roles on career decisions. The study employed a survey methodology to gather data from 297 OTM students from two different public polytechnics tertiary institutions in Kwara State.
The findings showed that gender significantly influences the career choices of OTM students. It was evident that societal expectations, traditional gender roles, and the perceived support for certain career paths for men and women influenced the decisions of students. The results highlighted that male students were more likely to pursue managerial roles, while female students were often encouraged to pursue secretarial or administrative careers. Moreover, respondents expressed that there were gender disparities in career advancement opportunities, with male students perceiving more opportunities in managerial roles.
The study revealed that OTM students, regardless of gender, believed that gender differences impacted their academic goals, career ambitions, and job placements in the professional world. These findings underscore the need for addressing gender disparities in career development programs and for creating an environment that provides equal opportunities for both male and female OTM students.


5.2 Conclusion
The study concluded that gender played a critical role in shaping the career choices and professional opportunities of OTM students in tertiary institutions in Kwara State. Traditional gender roles and societal expectations continue to influence how male and female students perceive their potential career paths. Male students tend to be more confident in pursuing leadership and managerial roles, while female students are often directed towards secretarial and administrative positions. Additionally, gender biases in career opportunities, internships, and job placements have been identified, which could hinder the professional growth of female OTM students.
The study suggested that while gender-related challenges still exist in the professional development of OTM students, the need for gender-sensitive career guidance and policies was vital for bridging these gaps and ensuring equitable access to career opportunities for all students, irrespective of gender.
5.3 Recommendations
1. Promote Gender Equality in Career Guidance: Educational institutions should establish comprehensive career counseling services that cater to both male and female OTM students, ensuring equal access to opportunities in all career fields. Counselors should be trained to address gender biases and encourage students to pursue careers that align with their interests and abilities, rather than societal expectations.
2. Introduce Gender-Sensitive Curriculum and Programs: Tertiary institutions offering OTM programs should integrate gender sensitivity into their curricula. This would raise awareness among students about gender equality in the workplace and encourage more inclusive career choices. Programs aimed at leadership development and managerial training should be made equally available to both male and female students.
3. Equal Opportunities for Career Advancement: Institutions and employers should strive to provide equal professional support and career advancement opportunities for both male and female OTM students. This could include offering mentorship programs, leadership training, and internships that give all students, regardless of gender, equal exposure to managerial and secretarial roles.
4. Encourage Female Participation in Leadership Roles: Institutions should create initiatives that specifically encourage female OTM students to pursue leadership and management roles. This can include the establishment of women-in-leadership programs, networking opportunities, and targeted mentorship that provides female students with the confidence and skills needed to succeed in male-dominated career fields.
5. Public Awareness Campaigns on Gender Equality in the Workforce: Polytechnics and relevant stakeholders should collaborate to launch public awareness campaigns on the importance of gender equality in career choice. These campaigns can challenge stereotypes and change societal perceptions that limit career choices for women and men, promoting a more inclusive and equal professional environment for all.
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Dear Sir/Ma,

RESEARCH QUESTIONNAIRES
	This is a research instrument to elicit information relevant for research work titled Influence of Gender Difference on Career Choice Among Office Technology and Management Students.
	The Research is a partial fulfilment of the requirement for the award of Higher National Diploma in Office Technology and Management in Kwara State Polytechnic.
	I shall be grateful if this questionnaire can be completed by you. Your anonymity is highly guaranteed. Information gathered through this questionnaire would be used only for Academic purposes.


QUESTIONNAIRE
1. Gender influences career choice among OTM students
(a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
2. Career preferences are shaped by traditional gender roles among OTM students
(a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
3. OTM female students are encouraged to pursue careers in secretarial work
(a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
4. Male OTM students are more likely to pursue managerial positions than female students
(a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
5. Gender affects the level of professional support received by male and female OTM students
(a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
6. Male OTM students are more likely to be hired for management roles than female students
(a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
7. Female students in OTM are more likely to be placed in secretarial roles than in managerial roles
(a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
8. Male students are more confident in pursuing leadership roles within OTM than female students
(a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
9. There are more career advancement opportunities for male OTM students compared to female students
(a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
10. Both male and female OTM students have equal access to industry internships and work placements
(a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
11. Male OTM students are more likely to pursue administrative careers than female students
(a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
12. There is a gender-based disparity in the job opportunities available to OTM graduates
(a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
13. Societal gender roles influence the career choice of OTM students
(a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
14. OTM programs offer equal opportunities for male and female students
(a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
15. Gender affects the way OTM students are treated by instructors
(a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
16. Female students face more challenges in obtaining career advancement in OTM than male students
(a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
17. There are more career opportunities for male students in OTM than female students.
(a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
18. A Gender Gap Exists in Leadership Roles Within OTM Professions
(a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
19. Gender of OTM students influences their academic goals
(a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
20. Gender plays a significant role in shaping the career ambitions of OTM students
(a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )

60

