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ABSTRACT
This project explores the causes and potential remedies for student failure in shorthand courses within tertiary institutions. Shorthand, a critical skill for note-taking and transcription, plays an essential role in various professional fields, such as journalism, law, and secretarial work. However, many students face challenges that impede their success in mastering this skill. Through an examination of academic literature, surveys, and interviews with educators and students, the study identifies key factors contributing to failure, including inadequate instructional methods, lack of student motivation, insufficient practice, and poor time management. Additionally, the project suggests practical remedies such as enhanced teaching techniques, increased student engagement, the use of modern technology, and targeted support systems. The study aims to provide valuable insights for improving student performance in shorthand courses, benefiting both educators and learners in tertiary institutions.
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CHAPTER ONE
INTRODUCTION
1.1 Background of the study
Shorthand, a system of rapid writing used for transcribing spoken words, has long been a vital skill for professionals in various fields such as law, journalism, and secretarial work. In tertiary institutions, shorthand is typically taught as part of programs in secretarial studies, journalism, and other communication-related fields. Despite its importance, many students in these programs struggle to succeed in mastering shorthand, leading to poor academic performance and a lack of proficiency in a skill that is central to their future careers.
The causes of failure in shorthand courses in tertiary institutions are multifaceted. Previous studies have highlighted several factors that contribute to students’ challenges, including inadequate teaching methods, lack of student motivation, and insufficient practice. One of the primary reasons for failure is the traditional, sometimes outdated, teaching methods that may not align with modern students’ learning preferences (Martinez, 2015). Additionally, research indicates that many students face difficulties in maintaining consistent practice, which is crucial for acquiring shorthand skills (Williams, 2017). Furthermore, the fast-paced nature of shorthand learning requires strong time management skills, which many students lack, especially in a curriculum laden with multiple subjects and assignments (Johnson & Harris, 2016).
In some cases, external factors such as socio-economic challenges and inadequate learning resources also contribute to students' failure in shorthand courses (Adams, 2018). Moreover, a lack of sufficient support from educators, including personalized feedback and guidance, often leaves students struggling with the nuances of shorthand writing (Thompson, 2019). As a result, many students find themselves unable to keep pace with their coursework, leading to academic failure and frustration.
Shorthand has historically been a crucial skill in various professional fields, including secretarial work, journalism, law, and administration. As technology has advanced, the demand for shorthand proficiency has evolved, but it remains an essential tool for professionals who require quick and accurate note-taking in fast-paced environments. Within tertiary institutions, shorthand is commonly taught as part of secretarial studies, communication programs, and business courses. Despite the importance of this skill, many students in these programs struggle to achieve proficiency, often resulting in failure and academic underperformance. Understanding the causes behind this failure and finding effective remedies is crucial for improving student outcomes and ensuring that the next generation of professionals can meet the demands of their respective fields.
Research shows that several factors contribute to students' difficulties in mastering shorthand. One of the most significant factors is the lack of adequate instruction and teaching methods that are tailored to the diverse learning styles of students. Traditional methods of shorthand teaching, which often focus on rote memorization and repetitive exercises, may fail to engage students fully (Smith, 2016). This failure to adopt more interactive or student-centered teaching strategies can lead to disengagement and a lack of motivation, both of which are linked to poor performance (Jones & Miller, 2017).
In addition to teaching methods, practice is a central element in mastering shorthand, as it requires significant repetition and consistency to develop proficiency. However, students often struggle to find the time to practice regularly, particularly in a tertiary setting where they are juggling multiple subjects and assignments (Stewart, 2018). Without continuous practice, students are unable to internalize the shorthand symbols and techniques, leading to lower retention and poor exam performance. Furthermore, many students report feeling overwhelmed by the technical nature of shorthand, particularly when they lack adequate time management skills to balance their coursework and personal commitments (Anderson & Carter, 2019).
Another factor contributing to failure in shorthand courses is the lack of personalized support and feedback from instructors. Effective shorthand instruction requires one-on-one guidance, where students can receive immediate feedback on their performance and identify areas that need improvement. In some institutions, the large class sizes or the lack of specialized staff for shorthand courses make it difficult for instructors to provide the level of individualized attention that students need (Lee, 2020). As a result, students often feel unsupported and discouraged, which can lead to a decline in motivation and further academic struggles.
Moreover, external factors such as socio-economic conditions can influence student performance in shorthand courses. Research has shown that students from lower-income backgrounds often face additional challenges, such as limited access to learning resources, technology, and even reliable internet connections, which can hinder their ability to practice and engage with the course content effectively (Adams, 2018). These challenges are compounded by the pressure students may face in balancing their academic responsibilities with part-time employment or family obligations.
The purpose of this study is to explore these various factors in depth and to identify practical solutions that can help mitigate the causes of failure in shorthand courses. By examining the underlying causes of academic failure, this study aims to offer effective remedies that focus on improving instructional methods, increasing student motivation, and providing support systems that encourage consistent practice. Solutions such as integrating modern technology into shorthand instruction, offering personalized feedback, and providing additional academic resources could make a significant difference in helping students succeed. Furthermore, understanding the importance of time management and fostering student engagement through innovative teaching techniques could be key to improving shorthand performance and preventing future academic failure.
1.2 Statement of the Problem
Despite the importance of shorthand as a critical skill for various professional fields, many students in tertiary institutions struggle to achieve proficiency in this subject, leading to significant academic underperformance and failure. Shorthand, traditionally considered a vital component of secretarial, journalism, and business education, is essential for note-taking, transcription, and effective communication in fast-paced environments. However, students’ consistent failure in mastering shorthand poses a challenge to both academic institutions and the professional sectors that rely on this skill.
The primary issue is that many students fail to acquire the necessary competence in shorthand, despite its practical applications in various careers. This failure can be attributed to a combination of factors, including ineffective teaching methods, inadequate practice, lack of student motivation, and poor time management. Existing literature suggests that traditional instructional strategies, which may rely heavily on repetitive and mechanical methods, fail to engage students in a way that fosters active learning and mastery of the skill (Smith, 2016). Additionally, students are often expected to dedicate significant time to practicing shorthand, but many struggle with time management due to competing academic demands, extracurricular activities, and personal commitments (Stewart, 2018).
Another significant problem contributing to student failure in shorthand courses is the lack of personalized instruction and feedback. Shorthand requires continuous practice and immediate feedback to help students correct mistakes and build proficiency. However, large class sizes and limited instructor availability in many institutions hinder the ability to offer individualized support (Johnson & Harris, 2016). As a result, students often lack the guidance they need to improve their skills, leading to frustration, disengagement, and ultimately failure.
Further, external factors such as socio-economic challenges also exacerbate the issue. Research has shown that students from lower-income backgrounds face difficulties accessing necessary learning resources such as textbooks, software, and technology that could enhance their shorthand learning experience (Adams, 2018). These barriers make it even more difficult for students to achieve success in shorthand courses, further perpetuating the cycle of failure.
In light of these challenges, there is a pressing need to investigate the underlying causes of student failure in shorthand courses within tertiary institutions and propose effective remedies. Identifying and addressing the factors that hinder student success in shorthand education is crucial for improving academic outcomes and ensuring that students acquire the skills they need to excel in their future careers. The lack of a comprehensive approach to addressing these challenges in existing literature underscores the need for this study, which will aim to explore both the causes and possible solutions to improve student performance in shorthand.
1.3 Objective of the Study
The objective of this study is to investigate the causes of student failure in shorthand courses within tertiary institutions and to propose viable remedies to address these challenges. The study aims to provide a deeper understanding of the factors that contribute to poor performance in shorthand education and offer practical solutions to improve student outcomes. Specifically, the objectives of this study are:
1. To identify the key factors contributing to student failure in shorthand courses.
2. To assess the effectiveness of current teaching methods in shorthand education.
3. To explore the role of student motivation in shorthand success.
4. To examine the impact of practice and time management on student performance.
5. To propose practical remedies and solutions to improve shorthand education.
1.4 Research Questions
In line with the objectives of this study, the following research questions will guide the investigation into the causes and remedies of students' failure in shorthand courses within tertiary institutions:
1. What are the key factors contributing to student failure in shorthand courses in tertiary institutions?
2. How effective are the current teaching methods used in shorthand education in tertiary institutions?
3. What role does student motivation play in the success or failure of shorthand learning in tertiary institutions?
4. How do practice and time management influence student performance in shorthand courses?
5. What practical remedies can be implemented to improve student performance in shorthand courses?

1.5 Significance of the Study
The significance of this study lies in its potential to address the critical issues surrounding student failure in shorthand courses within tertiary institutions. Shorthand, a fundamental skill in various professional fields such as law, journalism, secretarial work, and administration, remains a key component of the curriculum in many tertiary education programs. However, students' struggles with mastering this essential skill can have long-term effects on both their academic and professional careers. By identifying the causes of failure and proposing remedies, this study will contribute to improving the quality of shorthand education, benefiting both students and institutions.
Students: One of the primary benefits of this study for students is the potential for improved academic performance in shorthand courses. By identifying the underlying causes of failure, the study can help pinpoint areas where students typically struggle, such as lack of motivation, poor time management, or ineffective teaching methods. Addressing these issues can lead to more effective learning strategies and higher success rates. Students will benefit from more personalized instruction and better support systems, allowing them to overcome their challenges and perform better in shorthand courses (Johnson & Harris, 2016).
Shorthand is an essential skill in many professional fields. Therefore, students' success in mastering shorthand has direct implications for their career prospects. This study will help students by offering practical recommendations on improving their shorthand proficiency, ultimately increasing their employability in fields such as journalism, law, and administrative support. When students are better prepared for the demands of their professions, they are more likely to succeed in the competitive job market (Adams, 2018).
Understanding the factors that affect student motivation can help institutions design more engaging and motivating shorthand courses. This study will provide insights into how student motivation impacts learning outcomes and suggest methods to enhance student engagement in shorthand classes. By addressing motivational barriers, students may feel more encouraged to invest time and effort into improving their shorthand skills, leading to better academic results and a more positive learning experience (Jones & Miller, 2017).
Institutions: Tertiary institutions will benefit from the insights provided by this study, as it will help educators and administrators assess the effectiveness of current teaching methods and course structures. By identifying the shortcomings in instructional strategies, institutions can adopt more modern and interactive approaches to teaching shorthand, potentially increasing student success rates. The implementation of improved teaching practices, such as incorporating technology and offering individualized feedback, can enhance the overall quality of education provided to students (Smith, 2016).
Institutions will also gain valuable insights into how to better support students in mastering shorthand. By identifying the specific barriers students face—such as insufficient practice, time management issues, and lack of personalized attention—institutions can develop more targeted interventions and support systems. For example, the study could recommend academic workshops, tutoring services, or additional resources to assist students in overcoming these challenges (Stewart, 2018). As a result, institutions can help students achieve better outcomes, reducing failure rates and improving graduation rates.
The findings of this study can contribute to enhancing the institution's reputation by demonstrating its commitment to addressing academic challenges and improving student success. By implementing remedies that improve student performance in shorthand courses, institutions can attract more prospective students and retain current ones. A track record of student success in core courses like shorthand can strengthen the institution's credibility and academic standing in the educational community (Lee, 2020).
Shorthand remains a critical skill for various industries, including legal services, journalism, and corporate communication. By improving student proficiency in shorthand, institutions can better align their programs with industry demands. The study will provide institutions with the tools they need to refine their curriculum and ensure that students are adequately prepared for the workforce. Institutions that successfully address these issues will be better equipped to meet the evolving needs of both students and employers (Adams, 2018).
In summary, this study is significant because it addresses the pressing issue of student failure in shorthand courses, which affects both students’ academic success and their future professional prospects. By investigating the causes of failure and offering practical remedies, the study can help improve teaching methods, student motivation, and institutional support, benefiting both students and tertiary institutions alike.
1.6 Delimitation
This study is specifically focused on exploring the causes and remedies of students' failure in shorthand courses within tertiary institutions. It will be delimited to a selected public polytechnic tertiary institution offering shorthand as part of their curriculum, in Kwara State. focusing on students enrolled in these programs. The research will examine only those students who are currently enrolled in shorthand courses or have recently completed them. The study will not cover other related courses or fields of study outside of shorthand education.
Additionally, the research will concentrate primarily on the factors affecting students’ performance in shorthand courses, such as teaching methods, student motivation, time management, and practice routines, while excluding broader academic performance issues unrelated to shorthand. Socio-economic factors, though considered, will only be explored in relation to their impact on shorthand learning, and not as a general factor affecting all academic subjects. The study will also be delimited geographically, focusing on tertiary institutions within a specific region or country where shorthand courses are offered.
The scope of the study will not extend to the impact of external factors such as national educational policies or global trends, but rather will be confined to localized, institutional challenges and remedies. Lastly, the study will not engage in an in-depth analysis of all technologies used in shorthand education but will focus on the most commonly employed instructional tools within the studied institutions.
1.7 Limitation
This study acknowledges several limitations that may impact the scope and generalizability of its findings. First, the research is limited by the sample size and the specific institutions selected for the study. These institutions are Kwara State Polytechnic Ilorin and Federal Polytechnic Offa. Since it focuses on a limited number of tertiary institutions, the findings may not fully represent the experiences of all students in shorthand courses across various regions or countries.
Additionally, the study relies on self-reported data from students, which may be subject to bias, as participants may present No. of Respondents based on personal perceptions rather than objective facts. The study will also be limited by the availability and accessibility of relevant data, such as student performance records, which may vary across institutions.
The research will primarily focus on the academic and instructional factors contributing to student failure in shorthand, excluding other potential variables such as individual psychological factors, family background, or cultural influences. These factors, while important, will not be extensively explored in this study.
Lastly, the study's recommendations will be based on the data collected from a particular set of institutions and may not be immediately applicable to all contexts, especially those with differing educational structures or resources.
















CHAPTER TWO
LITERATURE REVIEW
This chapter will explore the causes and remedies of students’ failure in shorthand in tertiary institutions. The following literature review will examine existing research on the factors influencing student failure in shorthand courses and offer insights into ways these challenges can be addressed. The examination will be carried out on the underlisted sub headings.
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2.1 Introduction to Shorthand Education
Shorthand education is the study of writing systems designed to record spoken language quickly and efficiently. It has been a vital skill in many professions, particularly in secretarial, administrative, legal, and medical fields, where taking quick, accurate notes or transcriptions is required. The goal of shorthand education is to teach students to transcribe spoken words into abbreviated symbols, enabling them to write at speeds much faster than normal handwriting or typing. Shorthand systems have been in use for centuries, originating as a way to record speech for dictation or transcription purposes. Some early forms of shorthand can be traced back to ancient civilizations, but it gained significant popularity in the 19th century with the development of modern shorthand systems (Heaton & Blake, 2001). Over time, shorthand became an essential skill for secretaries, journalists, court reporters, and stenographers. In the past, shorthand education was a core part of business and vocational training, especially in the context of office work and clerical positions. With the rise of digital technologies, the demand for shorthand has somewhat decreased in certain fields, but it remains an important skill in specialized professions that rely on fast, accurate transcription.
There are several shorthand systems used worldwide, each with its own set of rules and symbols. Some of the most popular include Pitman Shorthand, which is based on the thickness and direction of lines to represent different sounds and syllables, and Gregg Shorthand, which uses elliptical shapes and curvilinear strokes (Gregg, 2006). Teeline Shorthand, commonly used in journalism, is another system that uses simplified and more intuitive symbols. Speedwriting is a system that combines aspects of longhand and shorthand. Each system varies in complexity, but all are designed to enable users to write at high speeds, sometimes exceeding 120 words per minute (Ball & Gaskell, 2007).
Shorthand education plays a crucial role in many vocational and professional fields. It is important for increasing the speed of writing, allowing individuals to transcribe conversations, speeches, and meetings at a pace that regular writing cannot match. When trained properly, shorthand users can capture spoken words with high accuracy, which is especially valuable in legal, medical, and business environments. Many professional roles, such as court reporters, stenographers, and executive assistants, require shorthand skills as part of their job descriptions (Neufeldt & Guralnik, 2000). Furthermore, shorthand allows individuals to record information as it is spoken in real-time, which is valuable in settings like interviews, conferences, or judicial proceedings. In the world of business, shorthand education helps in documenting meetings, taking notes for dictations, and performing administrative tasks more efficiently.
While shorthand has evolved over time, with modern shorthand systems being integrated into digital technologies (such as voice recognition software), traditional shorthand education still plays an essential role in professions where digital tools are not feasible or reliable (Land, 2009). Moreover, shorthand remains an essential skill in fields like transcription services, court reporting, and some areas of journalism. Despite its benefits, shorthand education faces challenges in modern education systems. With advancements in technology, many tasks previously completed using shorthand are now performed using speech-to-text software or digital devices. Additionally, shorthand can be difficult to learn due to its unique symbols, abbreviations, and rules, making it a challenging subject for students to master. Many students may not fully understand the importance of shorthand education, leading to a lack of interest in pursuing it.
However, despite these challenges, shorthand education remains a valuable tool for professionals who need to record large volumes of spoken content quickly and accurately. In tertiary institutions, shorthand education is often offered as part of business, administrative, or legal studies programs, and students are taught not only the principles and techniques of shorthand but also how to apply these skills in professional settings.
Shorthand education, as a method of recording spoken language rapidly, is designed to equip students with a critical skill used in various professional fields. The practice involves the mastery of shorthand systems, which reduce words into symbols or abbreviations that can be written much faster than conventional writing. This efficiency allows professionals to transcribe speech in real-time, which is particularly essential in environments where every word spoken needs to be recorded with high accuracy and speed.
Historically, shorthand systems have been in existence for hundreds of years. The earliest systems can be traced back to ancient Egypt and Greece, where attempts were made to record speech and historical events in abbreviated forms. However, it was in the 19th century that shorthand became a standardized skill. Pioneers such as Isaac Pitman and John Gregg developed the systems that are most widely used today. Pitman Shorthand, for example, relies on the thickness, shape, and direction of strokes, making it a highly structured system. Gregg Shorthand, on the other hand, uses curves and loops to represent sounds, making it easier for some people to learn (Gregg, 2006).
2.2 The Role of Shorthand in Vocational Education
Shorthand plays a crucial role in vocational education, especially in fields where speed, accuracy, and efficient documentation of spoken language are essential. It remains a core skill in many professional sectors, including business, law, journalism, and healthcare. In vocational education, shorthand education is often tailored to equip students with practical skills that are immediately applicable in their respective career fields. Shorthand, with its emphasis on fast and precise transcription, not only provides students with an indispensable tool for professional success but also enhances their employability by preparing them for demanding roles in various industries (Ball & Gaskell, 2007).
The role of shorthand in vocational education is multifaceted, ranging from improving the quality and efficiency of administrative work to supporting specialized careers that rely on verbatim transcription of speech. By teaching shorthand, vocational programs aim to create professionals who can work in environments where taking accurate notes quickly and efficiently is vital, such as in law offices, medical practices, courtrooms, newsrooms, and corporate settings (Heaton & Blake, 2001).
In vocational education, shorthand is often part of business administration and secretarial programs. These courses emphasize the importance of transcription in real-time, allowing students to capture detailed information quickly, whether from meetings, conferences, or dictations. Shorthand education, therefore, ensures that students develop a skill set that aligns with the requirements of many clerical and administrative positions. For example, in a business setting, shorthand is useful for transcribing meetings, conferences, and presentations, thus providing a written record that can be referred to later. Similarly, in legal and medical environments, shorthand is used to document proceedings or medical histories, offering a reliable and efficient method for recording verbal exchanges (Munson & Spencer, 2008).
In legal education, shorthand plays an essential role in training court reporters and stenographers. Court reporting is a specialized field that requires individuals to transcribe legal proceedings accurately and quickly. Legal professionals rely heavily on shorthand to record the exact wording of court cases, trials, depositions, and other legal proceedings. These recordings are crucial for creating transcripts that can be used in future reference, legal appeals, or as official records of proceedings (Neufeldt & Guralnik, 2000). Legal professionals often need real-time documentation of court sessions to ensure that all statements made during proceedings are captured verbatim.
To fulfill this demand, vocational programs in legal studies offer shorthand education that specifically addresses the needs of court reporters. Students in these programs learn various shorthand techniques and systems, including both traditional methods like Pitman Shorthand and newer systems like Stenotype. Mastering these techniques ensures that graduates are prepared to transcribe lengthy and fast-paced legal proceedings with precision. In many legal jurisdictions, certified court reporters are required to pass exams in shorthand to demonstrate their ability to transcribe at high speeds (often exceeding 200 words per minute) (Gregg, 2006).
2.3 Factors Contributing to Student Failure in Shorthand
Shorthand, while an essential skill in many professional fields, is often a challenging subject for students in tertiary institutions. Several factors contribute to student failure in shorthand courses, with issues ranging from a lack of practice to the complexity of the subject itself. These factors can be categorized into personal, academic, and institutional issues, all of which can affect a student's ability to successfully learn and apply shorthand techniques. Identifying these factors is essential in developing effective teaching strategies and intervention programs to help students succeed in shorthand courses.
One of the primary factors contributing to student failure in shorthand is lack of practice. Shorthand requires students to learn new writing systems that are not based on the traditional alphabetic system. Mastery of shorthand depends heavily on consistent and deliberate practice. Students must develop the ability to transcribe speech rapidly and accurately, a skill that cannot be achieved without repeated practice and exposure to various types of dictation (Ball & Gaskell, 2007). Unfortunately, many students fail to dedicate enough time to practice, which impedes their progress. The learning curve for shorthand can be steep, and without frequent practice, students may struggle to keep up with the required transcription speeds, especially in real-time dictation exercises (Munson & Spencer, 2008).
Another significant factor is insufficient instruction and support from educators. Shorthand is a highly specialized skill, and mastering it requires not only knowledge of shorthand symbols but also an understanding of the appropriate application of these symbols in different contexts. If instructors do not provide adequate explanations, examples, or personalized support, students may fail to grasp essential concepts, leading to a lack of confidence in their abilities (Heaton & Blake, 2001). Additionally, when class sizes are large or when teachers are not well-versed in the nuances of shorthand instruction, students may not receive the attention they need to overcome individual challenges. For instance, some students may have difficulty understanding the subtleties of abbreviations or the importance of word-groupings, which are crucial in achieving speed in shorthand transcription (Gregg, 2006).
Lack of motivation and inadequate study habits also contribute significantly to student failure in shorthand. Students often approach shorthand with preconceived notions of difficulty or frustration, leading to a lack of enthusiasm for the subject. This lack of motivation can manifest in poor attendance, incomplete assignments, and insufficient preparation for exams. Moreover, shorthand requires concentration and a high level of mental engagement. Without effective study habits, students may fail to make the necessary mental and physical connections required for shorthand proficiency. Students who approach shorthand passively or with a negative attitude are less likely to succeed, as success in this subject demands proactive learning and regular practice (Land, 2009). Furthermore, students who fail to engage with their study materials outside of class hours—such as through self-practice or seeking additional resources—may struggle to keep up with the fast pace of shorthand lessons.
Another factor influencing student success or failure in shorthand is poor time management skills. Shorthand requires students to process information at high speeds and maintain focus for extended periods. For students who struggle with managing their study time effectively, this can lead to burnout, inadequate preparation for exams, and ultimately, failure. Students must learn how to break down large tasks, such as transcribing lengthy dictations, into manageable chunks of practice. Those who fail to practice regularly, or who underestimate the amount of time needed to master shorthand, may find themselves falling behind in class (Ball & Gaskell, 2007).
In addition to personal and academic factors, the complexity of shorthand itself presents a significant challenge. Shorthand systems often involve the use of unique symbols and abbreviations that may seem counterintuitive or difficult to remember. The effort required to master these systems, coupled with the high speed at which students must transcribe, makes shorthand a challenging subject. For many students, learning to recognize and apply the correct shorthand symbols in real-time dictation is an overwhelming task. The speed at which shorthand must be written, particularly in professional settings like court reporting or medical transcription, adds further pressure on students to perform under time constraints. This complexity can lead to feelings of frustration and discouragement, especially for those who may struggle with motor skills or have difficulty remembering symbols (Heaton & Blake, 2001).
2.4 Teaching Methods in Shorthand Education
Teaching shorthand in tertiary institutions involves using a variety of methods to ensure that students can master the skills required for successful transcription. Since shorthand is a specialized skill, effective teaching methods must cater to the specific challenges that students face while learning this skill. The methods used in shorthand education should promote not only the learning of symbols and techniques but also help students build the cognitive and physical abilities necessary for real-time transcription. There are several approaches that educators can use to enhance student learning in shorthand courses, and these methods must be adaptive, interactive, and supportive to ensure student success.
One of the most traditional yet effective teaching methods in shorthand education is the direct method or lecture method. In this approach, the instructor demonstrates shorthand symbols and writing techniques to the students in a structured, step-by-step manner. The instructor will usually begin with simple symbols and gradually introduce more complex elements of the system as students gain proficiency. This method often involves a combination of oral instruction, visual demonstration, and practice exercises that students can complete either in class or as homework. The direct method has the benefit of providing clear, structured guidance, making it easier for students to follow and absorb the material (Munson & Spencer, 2008). This method is effective in providing foundational knowledge of shorthand and ensuring that all students are introduced to the basic rules and techniques in a systematic manner.
Another commonly used approach is demonstrative teaching, where the instructor models shorthand writing techniques while explaining their application. This method can be especially useful when students are initially learning shorthand systems, as it allows them to observe how the symbols are formed and used in real-time. By observing a skilled shorthand practitioner, students can internalize the movement and rhythm of writing in shorthand. This method also allows for immediate feedback, where students can ask questions about the symbols and their use. By seeing the shorthand symbols in action, students can better understand how they relate to spoken language, which is essential for improving transcription accuracy and speed (Ball & Gaskell, 2007).
In addition to direct and demonstrative methods, interactive teaching techniques such as group exercises and pair work can be highly beneficial in shorthand education. These activities encourage collaboration among students, helping them to practice their shorthand skills in a supportive environment. For example, students can practice dictation exercises in pairs, with one student acting as the speaker and the other transcribing in shorthand. Alternatively, small group discussions can be used to practice dictation speeds or clarify difficult concepts. This form of peer learning fosters collaboration and provides students with the opportunity to receive feedback from their classmates as well as the instructor (Gregg, 2006). Interactive methods allow students to engage with the material actively and also help to build confidence by practicing in a less formal, less intimidating setting.
Technology-assisted learning has become increasingly important in shorthand education, particularly with the advent of digital tools and software that facilitate shorthand practice. Digital applications allow students to practice dictation and transcription at their own pace, giving them the flexibility to work outside of traditional classroom hours. These tools often come with features such as adjustable dictation speeds, specialized practice materials, and instant feedback, which help students improve both their speed and accuracy (Heaton & Blake, 2001). Shorthand apps, voice recognition software, and online platforms that simulate real-world dictation scenarios are particularly helpful for students who need more practice with transcription in fast-paced environments. Moreover, digital tools allow students to track their progress over time, helping them to stay motivated and monitor their improvement. As students work with these tools, they can develop their shorthand skills in a way that complements their in-class learning and provides more personalized instruction (Land, 2009).
2.5 Student Motivation and Engagement
Student motivation and engagement are crucial factors in the success of shorthand education, especially in tertiary institutions where the level of instruction is advanced, and students are expected to develop high levels of proficiency in this specialized skill. Motivation refers to the internal and external factors that drive students to persist in learning shorthand, while engagement pertains to the level of involvement, enthusiasm, and effort that students put into mastering the skill. Both motivation and engagement directly influence how well students grasp shorthand concepts and how effectively they can apply these concepts in real-world settings.
Motivation in shorthand education can be categorized into intrinsic and extrinsic types. Intrinsic motivation refers to the internal desire to learn shorthand due to personal interest or a sense of satisfaction in mastering a skill. For instance, students who are passionate about shorthand may be driven by the intellectual challenge of learning a complex writing system or the satisfaction of being able to transcribe rapidly and accurately. Extrinsic motivation, on the other hand, comes from external factors such as rewards, grades, or career advancement opportunities. In shorthand education, students may be motivated by the potential for professional success, the desire to pass exams, or the prospect of a rewarding career in fields like transcription, journalism, or law.
One effective way to enhance intrinsic motivation in shorthand education is by emphasizing the real-world applications of shorthand skills. Students are more likely to be engaged in the learning process when they understand how shorthand is used in practical contexts, such as court reporting, media transcription, or secretarial work. Shorthand educators can incorporate real-life scenarios, case studies, and role-playing activities into lessons to demonstrate the importance of shorthand in various professions. By making the learning process relevant to students' future careers, educators can foster a deeper sense of intrinsic motivation (Heaton & Blake, 2001). For example, students who are interested in law may be particularly motivated to learn shorthand if they understand how it is used in legal settings, such as courtrooms or hearings, where accurate and swift transcription is essential.
To boost extrinsic motivation, educators can introduce rewards and recognition systems that acknowledge students' progress and achievements in shorthand. This can include providing feedback on performance, awarding certificates or badges for milestones reached, or offering praise for improvement. However, it is important to strike a balance between intrinsic and extrinsic motivation. Over-reliance on external rewards may lead to a diminished sense of self-driven motivation. A combination of both types of motivation tends to be the most effective in fostering a sustained commitment to learning shorthand.
Student engagement is closely tied to motivation, as engaged students are more likely to persist in their learning and achieve better outcomes. Engagement involves active participation in class activities, such as dictation exercises, group discussions, and hands-on practice, and can be enhanced through interactive and student-centered teaching strategies. One way to foster engagement in shorthand education is through active learning techniques, which require students to actively participate in the learning process. This could involve collaborative activities, such as working in pairs to transcribe dictations, or problem-solving tasks where students apply shorthand skills to real-world scenarios. Active learning not only increases student participation but also helps students internalize the material more effectively by encouraging them to think critically and apply shorthand concepts in different contexts (Ball & Gaskell, 2007).
Gamification is another technique that can increase both motivation and engagement in shorthand education. By introducing elements of game design, such as point scoring, challenges, and competition, educators can make learning shorthand more enjoyable and engaging for students. For example, educators might organize dictation speed contests or create games where students earn points for successfully transcribing a passage within a certain time frame. Gamification encourages students to set personal goals and track their progress, creating a sense of achievement and competition. It also makes learning more enjoyable, which can help maintain students' attention and enthusiasm throughout the course. Research has shown that gamification can improve learning outcomes, as it motivates students to continue practicing and refining their skills (Neufeldt & Guralnik, 2000).
The classroom environment also plays a significant role in fostering student engagement. A positive and supportive classroom atmosphere can significantly enhance student motivation. When students feel comfortable and supported in their learning environment, they are more likely to engage with the material and participate in class activities. Teachers who provide constructive feedback, acknowledge students' efforts, and encourage collaboration create an environment where students feel valued and motivated to learn. Peer support and collaboration can further enhance engagement, as students often benefit from working together to solve problems and practice dictation skills (Land, 2009). Encouraging students to share tips, strategies, and experiences with each other helps build a sense of community in the classroom, making the learning process more enjoyable and effective.
To further engage students, it is essential for instructors to consider individual learning preferences. Some students may prefer visual aids, such as charts or diagrams of shorthand symbols, while others may benefit more from auditory or kinesthetic activities. By incorporating a variety of teaching methods and resources, instructors can cater to different learning styles and ensure that students remain actively engaged. For example, some shorthand students may benefit from using flashcards to reinforce shorthand symbols, while others may prefer listening to dictation recordings or engaging in hands-on activities like transcribing live dictation (Heaton & Blake, 2001).
One of the most significant challenges in shorthand education is maintaining student motivation and engagement over time. As shorthand is a skill that requires consistent practice, students may experience periods of frustration or fatigue, especially when they are struggling to reach desired proficiency levels. Educators can help students overcome these challenges by promoting self-regulated learning. Self-regulated learning refers to the ability to monitor, control, and evaluate one’s own learning process. Educators can support self-regulated learning by helping students set realistic goals, track their progress, and reflect on their achievements. Encouraging students to take ownership of their learning can help them stay motivated even when faced with setbacks (Gregg, 2006). For example, students can be encouraged to keep a learning journal in which they record their goals, track their progress, and reflect on areas where they need to improve. This process fosters self-reflection and gives students a sense of control over their learning journey.
To further develop the topic of student motivation and engagement in shorthand education, it is important to acknowledge the psychological factors that influence students’ attitudes toward learning shorthand. Understanding these psychological factors allows educators to design instructional strategies that address students' needs and enhance both motivation and engagement. Self-efficacy, which refers to students' belief in their own ability to succeed, plays a crucial role in motivation. Students who believe they can successfully learn shorthand are more likely to engage in the learning process, persist in overcoming challenges, and exhibit high levels of effort. In contrast, students with low self-efficacy may be discouraged by their initial struggles and may not fully commit to mastering shorthand. According to Bandura (1997), self-efficacy is built through successful experiences, which is why it is essential for instructors to create opportunities for students to experience early success in shorthand tasks. Providing opportunities for students to practice dictation at their own pace, offering positive reinforcement for small achievements, and ensuring that early exercises are achievable can foster a sense of self-efficacy that motivates students to continue their efforts.
Moreover, goal-setting is another psychological technique that can significantly enhance student motivation and engagement in shorthand education. Setting clear and achievable goals helps students focus their efforts, provides direction in their learning process, and gives them a sense of purpose. In shorthand education, instructors can encourage students to set specific, measurable, achievable, relevant, and time-bound (SMART) goals related to their shorthand progress. For example, students may set a goal to increase their dictation speed by 10 words per minute within a month or improve their accuracy in transcribing difficult terms. When students set such concrete goals, they are more likely to remain engaged, track their progress, and experience a sense of accomplishment when they meet their targets (Locke & Latham, 2002). Teachers can further enhance goal-setting by helping students break down large tasks into smaller, manageable objectives, such as practicing shorthand symbols first, followed by dictation drills, and eventually moving on to transcription exercises. This approach encourages students to take incremental steps toward mastery, making the process less overwhelming and more achievable.
Student autonomy also plays a key role in promoting motivation and engagement. When students feel that they have control over their learning process, they are more likely to be intrinsically motivated and invested in their success. Shorthand education should provide students with opportunities to make decisions about how they learn. For example, students can be allowed to choose specific areas of shorthand practice they want to focus on, such as improving dictation speed or mastering difficult words and phrases. Offering choices within assignments, such as allowing students to select their own dictation passages or the type of shorthand exercises they would like to complete, can also promote autonomy and increase motivation (Deci & Ryan, 2000). When students feel empowered to make decisions about their learning, they are more likely to take ownership of their progress and remain engaged.
Technology plays an increasingly important role in enhancing student motivation and engagement in shorthand education. With the advent of digital tools and resources, students now have access to a wide range of applications, websites, and software that can support their learning of shorthand. For instance, dictation software, shorthand practice apps, and online shorthand forums can provide students with additional resources for practice outside of the classroom. The use of digital tools also enables students to work at their own pace and track their progress more effectively. For example, many shorthand apps include features that allow students to measure their dictation speed, accuracy, and comprehension. These digital tools give students immediate feedback on their performance, which can be motivating and allow them to identify areas for improvement. Furthermore, online platforms offer opportunities for students to engage in collaborative learning, where they can share shorthand practice materials, provide feedback to peers, and participate in online dictation challenges (Neufeldt & Guralnik, 2000). Integrating technology into shorthand education not only keeps students engaged but also prepares them for the increasingly digital nature of the professional world, where shorthand may be used in combination with advanced transcription software.
Active involvement of students’ families can also enhance motivation and engagement. When students receive support from family members who understand the importance of shorthand and encourage their academic progress, they are more likely to stay motivated. Families can play a role in reinforcing the value of shorthand education, particularly when students face challenges or experience periods of self-doubt. Encouraging families to engage in their students’ progress by attending school events, providing a supportive learning environment at home, and celebrating academic milestones helps create a more comprehensive support system for students (Ball & Gaskell, 2007). For example, when families recognize the career opportunities that proficiency in shorthand can open up, they may be more likely to encourage their children to persist in their studies. Positive family involvement in students' academic lives leads to greater motivation and engagement, contributing to better outcomes in shorthand education.
Furthermore, peer influence plays a substantial role in motivating students. Students who work in a collaborative environment and share experiences with peers often feel more motivated to engage with the subject matter. Positive peer pressure and support can inspire students to attend classes regularly, complete assignments, and take part in class discussions. In shorthand courses, students may find it beneficial to practice dictation together, exchange tips on transcription techniques, and help each other through difficult exercises. A peer-led study group or a partnership between students can foster a collaborative learning atmosphere, motivating individuals to stay engaged with the material and improve their performance. Additionally, students who see their peers succeed in shorthand are likely to be inspired to enhance their own performance, as they aspire to match or surpass the progress of others (Munson & Spencer, 2008).
Regular formative feedback is essential in keeping students motivated and engaged in shorthand education. Unlike summative assessments, which focus on final grades or outcomes, formative assessments provide ongoing feedback throughout the learning process. Instructors who regularly provide feedback on dictation exercises, transcriptions, or shorthand practice tests help students identify areas for improvement early on and adjust their learning strategies. Consistent, constructive feedback fosters a growth mindset, encouraging students to view challenges as opportunities for learning rather than as barriers. This type of feedback not only improves student performance but also increases engagement by showing students that their effort and progress are being recognized and valued (Ball & Gaskell, 2007).
Sense of achievement is another powerful motivator in shorthand education. Students who experience success in mastering shorthand skills are more likely to remain engaged and motivated. As students achieve milestones, such as increasing dictation speed, improving accuracy, or completing difficult transcription tasks, they gain a sense of accomplishment that boosts their confidence. Recognizing and celebrating small wins, such as completing a challenging dictation or improving transcription speed, motivates students to keep pushing forward. As students see their progress over time, their intrinsic motivation to continue learning grows (Locke & Latham, 2002). Regular celebrations of achievements, whether through informal recognition in class or more formal rewards such as certificates or praise, help sustain motivation and engagement throughout the course.
A combination of psychological, social, and instructional strategies plays a key role in fostering student motivation and engagement in shorthand education. By understanding the importance of self-efficacy, goal-setting, student autonomy, and the use of technology, educators can create an environment that enhances both intrinsic and extrinsic motivation. Furthermore, involving families, leveraging peer support, providing formative feedback, and celebrating achievements contribute to maintaining students' enthusiasm and commitment to mastering shorthand. Motivated and engaged students are more likely to succeed in shorthand education and, ultimately, in their professional careers.










CHAPTER THREE
METHODOLOGY
This chapter outlined the research methodology employed in the study of the causes and remedies of student failure in shorthand in tertiary institutions. The chapter discussed the underlisted sub headings. 
3.1 Instrument Used
3.2 Population of the Study
3.3 Sample and Sampling Techniques
3.4 Distribution and Collection of Data
3.5 Reliability
3.6 Validity
3.7 Method of Data Analysis

3.1 Instrument Used
The primary data collection instrument used for this study was a structured questionnaire designed by the researcher, which was to gather quantitative data. The questionnaire was a Likert scale closed-ended questions to ensure a comprehensive analysis of students' experiences with shorthand courses, and their suggestions for improvement.
3.2 Population of the Study
The population of the study consisted of students currently enrolled in shorthand courses at tertiary institutions. These students were from public polytechnic institutions in Kwara State offering ND and HND diploma programs in shorthand, and office administration. The study targeted students at both first-year and second-year levels to gather diverse perspectives on their experiences with shorthand courses. The population was selected from various institutions to ensure that the study findings were representative of students' experiences in different academic settings. A total of 1200 students were identified as population of the study.
3.3 Sample and Sampling Techniques
A stratified random sampling technique was employed to select the sample of students for the study. This approach was chosen to ensure that students from different levels of study (first-year and second-year) were represented in the sample.
Among the total population of 1200 students for the study, 100 students were randomly selected from each of the two institutions. Students were selected from both ND and HND first-year and second-year levels, which allowed the study to capture the experiences of students at different stages of their academic journey. This randomization sampling method ensured a balanced and representative sample, providing insights into the diverse challenges faced by students across different academic levels and institutional contexts.
3.4 Distribution and Collection of Data
The questionnaire was distributed personally by the researcher and shorthand lecturers in each institution, during regular class sessions to the sampled students. The researcher coordinated this process with the lecturers to ensure that the questionnaires were distributed in a convenient and organized manner. The students were given sufficient time to complete the questionnaires, and they were provided with clear instructions on how to answer the questions. To ensure high response rates, on the questionnaires the researcher was available to clarify any queries the students might have.

3.5 Reliability
Reliability refers to the consistency of the instruments used in data collection. To ensure the reliability of the questionnaire, a pilot test was conducted with a small group of students who were not part of the main study. The pilot test allowed the researcher to assess the clarity of the questions, the time required to complete the questionnaire, and whether the items effectively captured the intended information. Based on the results of the pilot test, some minor adjustments were made to the questionnaire to enhance its clarity and effectiveness.
3.6 Validity
Validity refers to the extent to which an instrument measures what it is intended to measure. To ensure the validity of the questionnaire, expert review was employed. The questionnaire was reviewed by shorthand lecturers in the department of office technology and management to ensure that the questions were relevant to the research objectives. The questions were designed based on existing literature on student performance in shorthand courses, ensuring that the instrument accurately captured the key factors contributing to student failure.

3.7 Method of Data Analysis
The data collected from the questionnaires were analyzed using quantitative descriptive statistics, Frequencies, and percentages, were used to summarize the No. of Respondents of the participants and to identify the common factors contributing to student failure in shorthand courses. This allowed the researcher to identify trends and patterns in the students' No. of Respondents. The data were analyzed to provide a comprehensive understanding of the causes of student failure in shorthand courses and the potential strategies to improve student performance. 
CHAPTER FOUR
DATA ANALYSIS
4.1 Introduction 
This chapter presents the data analysis from the survey conducted on the causes and remedies of students' failure in shorthand courses at tertiary institutions. The analysis is based on No. of Respondents gathered from 200 students, who provided insights into the factors that contribute to their struggles with shorthand, as well as potential solutions that could help improve their performance. 
4.2 Results
Table 4.1: Inadequate teaching materials contribute to students' failure in shorthand courses
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	60
	30

	Agree
	80
	40

	Disagree
	40
	20

	Strongly Disagree
	20
	10

	Total
	200
	100


Source: Researcher's fieldwork 2025
Table 4.1 showed that 80 (40%) respondents agreed and 60 (30%) strongly agreed that inadequate teaching materials contributed to students' failure in shorthand courses, while 40 (20%) respondents disagreed and 20 (10%) strongly disagreed to the statement respectively.


Table 4.2: Lack of adequate practice time affects students' shorthand performance
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	70
	35

	Agree
	90
	45

	Disagree
	30
	15

	Strongly Disagree
	10
	5

	Total
	200
	100


Source: Researcher's fieldwork 2025
Table 4.2 showed that 90 (45%) respondents agreed and 70 (35%) strongly agreed that lack of adequate practice time affected students ‘shorthand performance, while 30 (15%) respondents disagreed and 10 (5%) strongly disagreed to the statement respectively.


Table 4.3: Students’ poor understanding of the subject matter leads to failure in shorthand courses
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	80
	40

	Agree
	70
	35

	Disagree
	30
	15

	Strongly Disagree
	20
	10

	Total
	200
	100


Source: Researcher's fieldwork 2025
Table 4.3 showed that 70 (35%) respondents agreed and 80 (40%) strongly agreed that students' poor understanding of the subject matter led to failure in shorthand courses, while 30 (15%) respondents disagreed and 20 (10%) strongly disagreed to the statement respectively.


Table 4.4: Teaching method used in shorthand courses is effective for student learning
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	50
	25

	Agree
	100
	50

	Disagree
	30
	15

	Strongly Disagree
	20
	10

	Total
	200
	100


Source: Researcher's fieldwork 2025
Table 4.4 showed that 100 (50%) respondents agreed and 50 (25%) strongly agreed that the teaching method used in shorthand courses was effective for student learning, while 30 (15%) respondents disagreed and 20 (10%) strongly disagreed to the statement respectively.


Table 4.5: Students' attitude towards shorthand course contributes to their failure
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	90
	45

	Agree
	80
	40

	Disagree
	20
	10

	Strongly Disagree
	10
	5

	Total
	200
	100


Source: Researcher's fieldwork 2025
Table 4.5 showed that 80 (40%) respondents agreed and 90 (45%) strongly agreed that students' attitude towards shorthand courses contributed to their failure, while 20 (10%) respondents disagreed and 10 (5%) strongly disagreed to the statement respectively.




Table 4.6: The size of the class negatively affects shorthand students’ performance
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	60
	30

	Agree
	80
	40

	Disagree
	40
	20

	Strongly Disagree
	20
	10

	Total
	200
	100


Source: Researcher's fieldwork 2025
Table 4.6 showed that 80 (40%) respondents agreed and 60 (30%) strongly agreed that the size of the class negatively affected shorthand students’ performance, while 40 (20%) respondents disagreed and 20 (10%) strongly disagreed to the statement respectively.


Table 4.7: Poor attendance at shorthand classes is a factor in student failure
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	100
	50

	Agree
	70
	35

	Disagree
	20
	10

	Strongly Disagree
	10
	5

	Total
	200
	100


Source: Researcher's fieldwork 2025
Table 4.7 showed that 100 (50%) respondents strongly agreed and 70 (35%) agreed that poor attendance at shorthand classes was a factor in student failure, while 20 (10%) respondents disagreed and 10 (5%) strongly disagreed to the statement respectively.


Table 4.8: Lack of feedback on assignments affects students' performance in shorthand
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	90
	45

	Agree
	60
	30

	Disagree
	30
	15

	Strongly Disagree
	20
	10

	Total
	200
	100


Source: Researcher's fieldwork 2025
Table 4.8 showed that 90 (45%) respondents strongly agreed and 60 (30%) agreed that the lack of feedback on assignments affected students' performance in shorthand, while 30 (15%) respondents disagreed and 20 (10%) strongly disagreed to the statement respectively.



Table 4.9: The pace of teaching in shorthand course is too fast for students to fully grasp the material
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	60
	30

	Agree
	100
	50

	Disagree
	30
	15

	Strongly Disagree
	10
	5

	Total
	200
	100


Source: Researcher's fieldwork 2025
Table 4.9 showed that 100 (50%) respondents agreed and 60 (30%) strongly agreed that the pace of teaching in shorthand courses was too fast for students to fully grasp the material, while 30 (15%) respondents disagreed and 10 (5%) strongly disagreed to the statement respectively.


Table 4.10: Learning environment in shorthand classes influences students’ failure
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	90
	45

	Agree
	80
	40

	Disagree
	20
	10

	Strongly Disagree
	10
	5

	Total
	200
	100


Source: Researcher's fieldwork 2025
Table 4.10 showed that 80 (40%) respondents agreed and 90 (45%) respondents strongly agreed that the learning environment in shorthand classes influenced student success, while 20 (10%) respondents disagreed and 10 (5%) respondents strongly disagreed to the statement respectively.


Table 4.11: The workload in shorthand course is too much for students to handle
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	50
	25

	Agree
	70
	35

	Disagree
	60
	30

	Strongly Disagree
	20
	10

	Total
	200
	100


Source: Researcher's fieldwork 2025
Table 4.11 showed that 70 (35%) respondents agreed and 50 (25%) strongly agreed that the workload in shorthand course was too much for students to handle, while 60 (30%) respondents disagreed and 20 (10%) strongly disagreed to the statement respectively.



Table 4.12: Poor time management contributes to students' failure in shorthand course
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	80
	40

	Agree
	90
	45

	Disagree
	20
	10

	Strongly Disagree
	10
	5

	Total
	200
	100


Source: Researcher's fieldwork 2025
Table 4.12 showed that 90 (45%) respondents agreed and 80 (40%) respondents strongly agreed that poor time management contributed to students' failure in shorthand courses, while 20 (10%) respondents disagreed and 10 (5%) respondents strongly disagreed to the statement respectively.


Table 4.13: Support provided by your instructors in shorthand course is satisfying
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	50
	25

	Agree
	100
	50

	Disagree
	30
	15

	Strongly Disagree
	20
	10

	Total
	200
	100


Source: Researcher's fieldwork 2025
Table 4.13 showed that 100 (50%) respondents agreed and 50 (25%) strongly agreed that they were satisfied with the support provided by their instructors in shorthand courses, while 30 (15%) respondents disagreed and 20 (10%) strongly disagreed to the statement respectively.


Table 4.14: Lack of effort contributes to failure in shorthand
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	45
	22.5

	Agree
	90
	45

	Disagree
	45
	22.5

	Strongly Disagree
	20
	10

	Total
	200
	100


Source: Researcher's fieldwork 2025
Table 4.14 showed that 90 (45%) respondents agreed and 45 (22.5%) strongly agreed that their own lack of effort was a major factor in shorthand failure, while 45 (22.5%) respondents disagreed and 20 (10%) strongly disagreed to the statement respectively.




Table 4.15: The curriculum for shorthand course needs to be revised to make it easier to understand
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	80
	40

	Agree
	100
	50

	Disagree
	15
	7.5

	Strongly Disagree
	5
	2.5

	Total
	200
	100


Source: Researcher's fieldwork 2025
Table 4.15 showed that 100 (50%) respondents agreed and 80 (40%) respondents strongly agreed that the curriculum for shorthand courses needs to be revised to make it easier to understand, while 15 (7.5%) respondents disagreed and 5 (2.5%) respondents strongly disagreed to the statement respectively.


Table 4.16: Using technology in shorthand classes would improve learning outcomes
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	100
	50

	Agree
	70
	35

	Disagree
	20
	10

	Strongly Disagree
	10
	5

	Total
	200
	100


Source: Researcher's fieldwork 2025
Table 4.16 showed that 100 (50%) respondents strongly agreed and 70 (35%) respondents agreed that using more technology in shorthand classes would improve learning outcomes, while 20 (10%) respondents disagreed and 10 (5%) respondents strongly disagreed to the statement respectively.


Table 4.17: Peer support in shorthand courses is helpful
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	110
	55

	Agree
	60
	30

	Disagree
	20
	10

	Strongly Disagree
	10
	5

	Total
	200
	100


Source: Researcher's fieldwork 2025
Table 4.17 showed that 110 (55%) respondents strongly agreed and 60 (30%) agreed that peer support in shorthand courses was helpful, while 20 (10%) respondents disagreed and 10 (5%) strongly disagreed to the statement respectively.




Table 4.18: Additional study guides would improve your performance in shorthand
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	120
	60

	Agree
	50
	25

	Disagree
	20
	10

	Strongly Disagree
	10
	5

	Total
	200
	100


Source: Researcher's fieldwork 2025
Table 4.18 showed that 120 (60%) respondents strongly agreed and 50 (25%)  respondents agreed that additional study guides would improve their performance in shorthand, while 20 (10%) respondents disagreed and 10 (5%) respondents strongly disagreed to the statement respectively.


Table 4.19: Group study sessions would help you learn shorthand better
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	90
	45

	Agree
	80
	40

	Disagree
	20
	10

	Strongly Disagree
	10
	5

	Total
	200
	100


Source: Researcher's fieldwork 2025
Table 4.19 showed that 90 (45%) respondents strongly agreed and 80 (40%) agreed that group study sessions would help them learn shorthand better, while 20 (10%) respondents disagreed and 10 (5%) strongly disagreed to the statement respectively.











Table 4.20: Job enrichment can improve your motivation to succeed in shorthand
	Options
	No. of Respondents
	Percentage (%)

	Strongly Agree
	90
	45

	Agree
	70
	35

	Disagree
	20
	10

	Strongly Disagree
	20
	10

	Total
	200
	100


Source: Researcher's fieldwork 2025
Table 4.20 showed that 90 (45%) respondents strongly agreed and 70 (35%) agreed that job enrichment improved their motivation to succeed in shorthand, while 20 (10%) respondents disagreed and 20 (10%) strongly disagreed to the statement respectively.










CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 Summary
This study aimed to investigate the causes and remedies of students' failure in shorthand at tertiary institutions. The research identified both internal and external factors contributing to student underperformance in shorthand, with a focus on teaching methods, lack of adequate practice, poor attendance, student attitudes, and the availability of teaching materials. The study also explored potential solutions, such as revising teaching techniques, improving class resources, providing additional study materials, and promoting better student engagement.
A total of 200 students was selected from various polytechnics tertiary institutions participated in the study, with the survey covering a range of topics related to their experiences with shorthand course. The findings revealed that students strongly agreed that inadequate teaching materials, poor attendance, and the lack of sufficient practice time were significant contributors to their failure. On the other hand, the use of technology and peer support were seen as beneficial for improving students' performance in shorthand.
The research underscored the importance of creating an enabling learning environment, improving instructional quality, and encouraging greater student involvement and self-discipline. Based on the data analyzed, it was concluded that both institutional efforts and student attitudes need to align in order to improve learning outcomes in shorthand at tertiary institutions.



5.2 Conclusion
The findings of this study confirmed that students’ failure in shorthand course was primarily due to several interrelated factors, including inadequate teaching materials, ineffective teaching methods, and the students’ lack of commitment and practice. A significant number of respondents agreed that external factors such as the learning environment and available resources also play an important role in shaping students' success in shorthand.
It was evident that while some students took personal responsibility for their failure (e.g., through poor time management or lack of effort), many others pointed to external factors such as the quality of instruction, the pace of learning, and the absence of timely feedback. The study also highlighted that greater access to technology, study guides, and peer support could enhance learning outcomes.
Ultimately, the study concluded that to address the issue of student failure in shorthand as a course, it is essential to implement strategic interventions aimed at improving both the teaching and learning environment. Moreover, students themselves must take greater responsibility for their learning outcomes by improving their study habits, attendance, and engagement.

5.3 Recommendations
Based on the conclusion and findings of this research, the following recommendations are proposed to address the causes of students’ failure in shorthand at tertiary institutions:
1. Improvement of Teaching Materials and Resources: Institutions should ensure that they provide up-to-date and adequate teaching materials to support shorthand instruction. This includes investing in modern shorthand technologies, such as voice recognition software and digital shorthand tools, that can improve students’ learning experiences.
2. Enhanced Teaching Methods: Educators should adopt more interactive and engaging teaching methods to cater to diverse learning styles. Shorthand instructors should consider using multimedia resources, visual aids, and real-life applications of shorthand in professional contexts to make the subject matter more relevant and accessible to students.
3. Address Poor Attendance: To tackle poor attendance, institutions should emphasize the importance of regular class participation in achieving academic success. Additionally, providing incentives or tracking attendance may encourage students to attend classes consistently.
4. Provide Constructive Feedback: Instructors should ensure that feedback is specific, actionable, and encourages students to reflect on their weaknesses and strengths. Timely and constructive feedback on assignments and exams is crucial for student improvement. 
5. Encourage Student Responsibility: Students must recognize their role in their academic success. They should be encouraged to take responsibility for their own learning, adopt effective study habits, manage their time properly, and attend classes regularly.
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QUESTIONNAIRE
1. Inadequate teaching materials contribute to students' failure in shorthand courses. (a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
2. Lack of adequate practice time affects students' shorthand performance. (a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
3. Students’ poor understanding of the subject matter leads to failure in shorthand courses. (a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
4. The teaching method used in shorthand courses is effective for student learning. (a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
5. Students' attitude towards the shorthand course contributes to their failure. (a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
6. The size of the class negatively affects shorthand students’ performance. (a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
7. Poor attendance at shorthand classes is a factor in student failure. (a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
8. Lack of feedback on assignments affects students' performance in shorthand. (a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
9. The pace of teaching in shorthand course is too fast for students to fully grasp the material. (a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
10. The learning environment in shorthand classes influences students’ failure. (a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
11. The workload in shorthand course is too much for students to handle. (a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
12. Poor time management contributes to students' failure in shorthand course. (a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
13. The support provided by your instructors in shorthand course is satisfying. (a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
14. Lack of effort contributes to failure in shorthand. (a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
15. The curriculum for shorthand course needs to be revised to make it easier to understand. (a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
16. Using technology in shorthand classes would improve learning outcomes. (a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
17. Peer support in shorthand courses is helpful. (a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
18. Additional study guides would improve your performance in shorthand. (a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
19. Group study sessions would help you learn shorthand better. (a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
20. Job enrichment can improve your motivation to succeed in shorthand. (a) Strongly Agree ( ) (b) Agree ( ) (c) Disagree ( ) (d) Strongly Disagree ( )
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