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ABSTRACT
This study examined the relationship between digital literacy and the abuse of online content among students of Kwara State Polytechnic, Ilorin. With the rapid growth of digital technology and internet accessibility, students are increasingly exposed to a wide range of online content, which can be both educational and harmful. The study aimed to investigate how students' levels of digital literacy influence their ability to responsibly engage with digital content and avoid misuse such as plagiarism, misinformation, cyberbullying, and inappropriate content sharing. The research adopted a survey design, and data were collected using structured questionnaires administered to 150 randomly selected students across various departments. The findings revealed that while many students possess basic digital skills, a significant number lack critical evaluation skills required for proper content verification and ethical use of online platforms. The study concludes that there is a need for increased digital literacy education to promote responsible and ethical digital behavior among students. It recommends integrating digital literacy modules into the institution's curriculum and conducting awareness campaigns to curb online content abuse.
Keywords: Digital literacy, online content abuse, Kwara State Polytechnic, misinformation, cyber ethics, students.


















CHAPTER ONE
0. BACKGROUND OF THE STUDY
The concept of digital literacy is vast, encompassing various definitions and applications across virtually all aspects of life. Regarding the educational system, specifically focusing on Kwara State Polytechnic students in Ilorin, digital literacy can be described as the ability to recognize when and how to use digital technology to access, process, evaluate, create, and communicate information via writing and other media on diverse digital platforms (Rubble and Bailey, 2007). This skill represents one of the significant advancements of the 21st-century Information and Communication Technology (ICT) revolution, which has facilitated the use of technological devices such as computers, mobile phones, televisions, DVDs, and the internet for creating, managing, and sharing information.
In recent years, this ICT breakthrough has significantly influenced various sectors of the economy, including education. Technological advancements have ushered in an era where internet-based learning is now feasible. In education, the increased availability of the internet and digital learning materials has eliminated the restrictions of place and time for students and instructors, a limitation that characterized the pre-ICT era. This progress has transformed the educational experience, as digital tools like audio and video CDs, e-learning platforms, and mobile applications have simplified teaching and learning processes. These advancements have largely been implemented in secondary and tertiary institutions, achieving varying degrees of success depending on the unique challenges and characteristics of each location.
For countries like those in Europe and America, digital literacy is deeply integrated into their educational systems, supported by well-structured digital innovations that enhance the effective use of the internet and other digital literacy tools. These systems have significantly benefited students at all levels of education, providing them with the skills to thrive in a technology-driven world. Comparatively, Sub-Saharan Africa, including Nigeria, lags behind in achieving similar success due to infrastructural and policy challenges (Hasebrink et al., 2018; Adeoye et al., 2020).
In Nigeria, the educational system comprises primary (6 years), secondary (6 years), and tertiary (4 years) levels, with primary education serving as the foundation for higher learning. Despite the Nigerian government and stakeholders’ expressed commitment to incorporating computer literacy into the educational system, the country has yet to fully integrate digital literacy into its curriculum at all levels (Achuonye 2012; Damkor et al., 2015). Studies have revealed that effective computer literacy and utilization in Nigeria are hindered by factors such as the availability and accessibility of computers in classrooms, teacher quality, teaching methods, learning environments, and learner characteristics (Ekundayo & Ekundayo, 2009; Oye et al., 2011).
While most studies by indigenous researchers have focused on the application of computer literacy and e-learning in secondary and tertiary institutions, there seems to be a gap in research on the integration and evaluation of digital literacy among Kwara State Polytechnic students in Ilorin. This gap highlights the need for understanding how digital literacy impacts students in this institution and addressing challenges such as insufficient infrastructure, inadequate training of staff, and limited access to digital tools (Olowe et al., 2022).
This study, therefore, aims to explore digital literacy and the misuse of online content among Kwara State Polytechnic students, with a specific focus on understanding the patterns of use, the level of digital literacy skills, and the implications of inappropriate online content consumption (A Case Study of Kwara State Polytechnic Ilorin).
0. STATEMENT OF THE PROBLEM
Digital literacy refers to the ability to effectively use digital technologies to access, create, and communicate information. It is a crucial skill for thriving in the 21st century, particularly for students in tertiary institutions who are increasingly immersed in a digital world. However, the rise in digital literacy also brings exposure to various risks and challenges, including cyberbullying, online predators, misinformation, and inappropriate content. These challenges can adversely affect students’ well-being, academic performance, and overall development.
For students of Kwara State Polytechnic in Ilorin, understanding the balance between the benefits of digital literacy and the risks of online abuse is critical. Factors such as the availability of digital tools, the nature of online engagement, and the level of awareness about digital safety significantly influence how students interact with digital platforms. This research, therefore, seeks to examine the impact of digital literacy and the prevalence of online abuse among Kwara State Polytechnic students. The study aims to identify the patterns of digital engagement, evaluate the risks associated with online abuse, and propose strategies to mitigate these challenges (A Case Study of Kwara State Polytechnic Ilorin).
0.  OBJECTIVES OF THE STUDY 
The main objectives of this study are to:
1. Assess the level of digital literacy and online abuse among students of Kwara State Polytechnic, Ilorin.
1. Identify the factors influencing digital literacy and online abuse among students of Kwara State Polytechnic, including access to digital tools, internet usage habits, and awareness of online safety practices.
1. Examine the effects of digital literacy and online abuse on the academic performance, social skills, and mental health of students at Kwara State Polytechnic.

0. RESEARCH QUESTIONS
The research questions guiding this study are:
1. What is the level of digital literacy and online abuse among students of Kwara State Polytechnic, Ilorin?
1. What are the factors that influence digital literacy and online abuse among students of Kwara State Polytechnic, Ilorin?
1. How do digital literacy and online abuse affect the academic performance, social skills, and mental health of students at Kwara State Polytechnic, Ilorin?
0.  SIGNIFICANCE OF THE STUDY 
This study plays a crucial role in enhancing educational development at Kwara State Polytechnic and similar institutions. By assessing the level of digital literacy among students, the research offers valuable insights into their ability to effectively use digital tools for academic purposes. These findings will help inform curriculum development and the design of strategies to promote digital education, ensuring that students acquire essential 21st-century skills.
The study also raises awareness about the risks associated with online abuse, such as cyberbullying, misinformation, and exposure to inappropriate content. By highlighting these challenges, it will help educators, parents, and policymakers understand the extent of these risks and take action to protect students from harm.
Additionally, the research explores how digital literacy and online abuse impact students’ academic performance. It will help identify how these factors influence learning outcomes and provide guidance for interventions that promote productive digital habits while reducing distractions and harmful online behaviors. This, in turn, will improve students’ academic success.
The study examines the effects of online abuse on students’ social skills and mental health. Its findings will support the development of programs that encourage healthy digital engagement and provide mental health resources for students affected by online abuse. This focus on well-being will ensure that the educational environment remains balanced and supportive.
Furthermore, the study’s findings will assist policymakers in creating frameworks to improve digital literacy programs and safeguard students from online abuse in tertiary institutions. These policies will serve as a model for other educational institutions across Nigeria and beyond.
Lastly, this study will contribute to the growing body of literature on digital literacy and online abuse, particularly in the context of tertiary education. By addressing existing gaps in research, it will lay the groundwork for future studies, deepening our understanding of this critical area in the digital age.
0. Scope of the Study
This study focuses on the digital literacy and online abuse among students of Kwara State Polytechnic, Ilorin, specifically within the institution’s Secondary School. The research examines the level of digital literacy possessed by students, the extent of online abuse they encounter, and the factors influencing these issues. It also investigates the effects of digital literacy and online abuse on the academic performance, social skills, and mental health of these students.
The study is geographically limited to Kwara State Polytechnic, Ilorin, and involves students enrolled in the institution’s Secondary School. It covers both the academic and social aspects of students’ lives, exploring how digital technology is integrated into their learning and the challenges they face in navigating online spaces.
Furthermore, the study will explore various factors that affect students’ digital literacy and vulnerability to online abuse, including access to digital devices, internet usage patterns, and awareness of online safety measures. It will also focus on understanding how these factors influence students’ academic outcomes, social interactions, and overall well-being.
The research does not extend to other levels of education within Kwara State Polytechnic or to other institutions, focusing solely on the Secondary School students. Additionally, while the study addresses online abuse, it primarily concentrates on issues directly related to digital literacy and its impact, leaving out broader concerns about general student behavior or non-digital-related forms of abuse.
In conclusion, the study’s scope is confined to investigating digital literacy and online abuse among Secondary School students at Kwara State Polytechnic, Ilorin, with a focus on the academic, social, and mental health implications of these issues.

0. Definition of Terms
1. Digital Literacy:
Digital literacy refers to the ability to effectively use digital technologies to access, evaluate, create, and communicate information. It involves a range of skills, including the understanding of how to use devices such as computers, smartphones, and tablets, as well as the ability to engage with digital platforms like the internet, social media, and various software applications. In the context of this study, it focuses on the skills and knowledge students possess to use these technologies for academic and social purposes.
1. Online Abuse:
Online abuse refers to harmful behaviors experienced by individuals while using digital technologies and the internet. It includes cyberbullying, harassment, exposure to inappropriate content, online predators, and the spread of misinformation. In the context of this study, it specifically addresses how students at Kwara State Polytechnic Secondary School experience and are affected by such behaviors.
1. Cyberbullying:
Cyberbullying is a form of bullying that occurs over digital platforms, such as social media, messaging apps, or websites. It involves the use of technology to harass, threaten, or harm others, and can include actions like spreading rumors, sending abusive messages, or posting humiliating content.
1. Digital Devices:
Digital devices refer to electronic tools used to access, process, and share digital content. These include computers, smartphones, tablets, e-readers, and other internet-connected devices. These devices play a significant role in enabling digital literacy and communication in educational settings.
1. Social Skills:
Social skills refer to the abilities that individuals use to interact and communicate with others effectively. These skills include both verbal and non-verbal communication, conflict resolution, empathy, and collaboration. In this study, social skills are examined in relation to how students’ digital literacy and exposure to online abuse affect their interactions with peers and teachers.
1. Mental Health:
Mental health refers to a person’s emotional, psychological, and social well-being. It influences how individuals think, feel, and act. In the context of this study, mental health concerns are linked to the negative effects of online abuse, such as anxiety, depression, and low self-esteem, experienced by students in response to digital interactions. 
1. Academic Performance:
Academic performance refers to the measurable outcomes of a student’s learning, including grades, test scores, class participation, and overall achievement in their educational programs. This study explores how digital literacy and online abuse influence students’ ability to perform academically.
1. Inappropriate Content:
Inappropriate content refers to material found on the internet or digital platforms that is considered harmful or unsuitable for certain audiences, especially children. This includes explicit content, violent imagery, and other materials that may negatively impact users’ emotional and psychological well-being.
1. Internet Usage Patterns:
Internet usage patterns refer to the behaviors and habits associated with how individuals use the internet. This includes the time spent online, types of websites visited, and the activities performed (e.g., browsing, gaming, social media engagement). In this study, it refers to the habits of students in terms of their digital engagement and online activities.
1. Online Safety:
Online safety refers to the practices and behaviors that protect individuals from harm while using the internet. This includes measures like understanding privacy settings, recognizing online threats, and knowing how to report harmful content or interactions. The study looks at students’ awareness and implementation of online safety protocols.




CHAPTER TWO
LITERATURE REVIEW
2.1 CONCEPTUAL FRAMEWORK
2.1.1 THE CONCEPT OF DIGITAL LITERACY
The term “digital literacy” which was first introduced and defined by Gilster (1997) as “the ability to understand and use information in multiple formats from a wide range of sources when it is presented via computers” has since become an all-encompassing phrase that has enjoyed a range of uses in the ICT literature (Eshet-Alkalai, 2004). While Bruce and Peyton, (1999) and later Davies et. al., (2002) used the term “digital literacy” to describe the technical and operational skills required for optimal computer usage, other researchers further extended the definition to both include information literacy and highlight the higher-order cognitive aptitude required to access, analyze, and create information via the utilization of digital resources and technological gadgets (Tapscott, 1998; Van Laar et. al., 2017). Other researchers who have attempted to define the concept of digital literacy includes: Eshet-Alkalai, (2002); Eshet-Alkalai and Amichai-Hamburger, (2004); Aviram and Eshet-Alkalai, (2006); Jones Kavalier and Flannigan, 2008). Beyond the ability to use software and operate digital devices properly, Eshet-Alkalai, (2002) defined Digital Literacy as a large variety of complex cognitive, motor, sociological, and emotional skills, which users need to function effectively in digital environments. Further research by Eshet-Alkali & Amichai-Hamburger, (2004) revealed that the concept of Digital Literacy which has become a basic and necessary survival skill in the technological era “comprises of a growing variety of cognitive skills that are extensively utilized while working intuitively in the execution of both simple and complex task in digital environments”. Digital literacy is therefore a combination of skills - technical, procedural, cognitive and social-emotional (Aviram & Eshet Alkali, 2006). As the interconnection of digital technologies and literacy becomes more elaborate, the need for the introduction of digital literacy into classroom activities for innovative classroom instructional practices significantly increases (Pacino and Noftle, 2011).
 2.1.2 COMPONENTS OF DIGITAL LITERACY
 	Digital Literacy is a term that comprises of other elements of information and communication technology. To fully grab the concept of digital literacy and adequately define it, a look at the various components of digital literacy is both necessary and essential. According to Payton and Hague, (2010); creativity, critical thinking and evaluation, cultural and social understanding, collaboration, ability to find and select information, effective communication, e-safety and functional skills are the eight components of digital literacy. Belshaw, (2011) opined that there are eight essential elements of digital literacy and that anyone seeking to fully harness their digital literacy skills ought to develop skills, attitudes and aptitudes in the eight areas which he identified as: cultural, cognitive, constructive, communicative, confidence, creative, critical and civic. Applying these essential elements to a particular context is essential to adequately defining “digital literacy”. Greene and Copeland, (2014) argues that the two critical aspects of Digital Literacy as it relates to the growing prominence of the internet as educational tools are: (1) the ability to effectively plan and monitor the efficacy of strategies used to search and manage wealth of information available online and (2) the knowledge to appropriately vet and integrate those information sources. Garcia and Weiss, (2017) referred to the components of digit literacy as a set of digital skills, knowledge and understanding that are required for digital participation and necessary to survive and be productive in the digital era. He opined that Photo-Visual literacy, Information literacy, Social-economic literacy, Reproduction literacy and branching literacy are the five basic components of digital literacy for which a potential digital literate should possess the requisite skills needed to be a relevant and informed digital participant. For effective preparation and subsequent delivery of lessons to pupils in primary school, there is need for primary school teachers to develop these basic components of digital literacy skills. 
2.1.3 DIGITAL LITERACY AND TERTIARY EDUCATION IN NIGERIA
The world has continued to advance at a rapid rate, and events have moved to the electronic stage with technology permanently altering the way students learn. The recent outbreak of the novel coronavirus pandemic has further strengthened the case for the inclusion of virtual and e-learning, which requires teachers and students to be digitally literate. Beyond the basic ability to read, write, calculate, communicate, and comprehend, the demands of today’s world require students who can embrace information technologies, artificial intelligence, and their application (Breen, 2017).
With regards to tertiary education in Nigeria, a significant number of students and their lecturers still lack access to digital technologies and the requisite technical know-how to utilize them, despite the fact that many of the students were born into the internet-enabled “always-connected life” (Kavanagh and O’Rourke, 2016) and at a time when computers and devices have become relatively cheaper and easier to use (Belshaw, 2011). Due to poor funding of government-owned tertiary institutions and the resultant dilapidated infrastructure, most Nigerian tertiary students can only think of the nonexistent computers and other digital gadgets as luxuries. Where available, the ratio is always unbalanced. For those whose parents can afford to pay the exorbitantly high tuition fees for decent private tertiary institutions, the use of digital gadgets, computers, and the internet is already an integral part of their daily life. Unfortunately, they are not familiar with or do not use technology for learning purposes (Waycott et al., 2010). The majority of them employ the use of their mobile devices, computers, and tablets for social and entertainment purposes rather than learning (Prior et al., 2016).
As a result, studies by Gurung and Rutledge (2014) suggest that students in tertiary institutions who are already exposed to the internet and other digitally enabled platforms (digital learners) need help to apply technology effectively for learning to prepare them for future education and help them develop skills for living, learning, and working in a digital society now leaning towards artificial intelligence. Unfortunately, most of the tertiary educators who are supposed to teach and offer guidance do not possess those capabilities. If we are to achieve the UN’s Sustainable Development Goal 4 target of equipping young people and adults with the relevant skills for decent employment and entrepreneurship by 2030 and prepare the next generation for the challenges of surviving in a continuously evolving digital age now leaning towards automation and artificial intelligence, there is a need for teachers to be made aware of how digital tools can be best used to enhance student learning and engagement in the classroom.
2.1.4 CHALLENGES IN DIGITAL LITERACY APPLICATION IN NIGERIAN TERTIARY EDUCATIONAL SYSTEM
While the application and use of ICT and digital literacy by most European countries have led to transformational changes in their educational landscape at both the primary, secondary, and tertiary levels, particularly through the instructional process (Kosakowski, 1998), its impact in the Nigerian educational setup at all levels has been relatively minimal due to peculiar challenges that have plagued its integration and implementation process for years. Most tertiary institutions, both private and government-owned, still carry out their teaching and learning process using chalkboards in physical classrooms devoid of computers or any other digital gadgets/equipment required for the preparation and delivery of digitally inclusive teaching and learning processes (Achuoye, 2012).
According to Aduwa-Ogiegbaen and Iyamu (2008), factors such as the high cost of computers, weak infrastructures resulting in both epileptic power supply and inadequate telecommunication facilities, lack of the requisite skills by lecturers to fully utilize technology in curriculum implementation, lack of relevant software for content creation and effective lecturer-student communication that is culturally suitable to the Nigerian educational system, and limited access to the internet were identified as some of the factors militating against the effective utilization of computers in Nigerian tertiary institutions. This is in line with the thoughts of Damkor et al. (2015), who opined that other than poor computer literacy skills of tertiary educators, efforts geared towards the integration and subsequent utilization of digital literacy for teaching purposes have not had much impact due to challenges such as lack of computers due to high cost and poor maintenance, lack of electricity, and slow internet connectivity, as well as increased moral degradation due to pornography and cyberbullying. Bada et al. (2009) noted that the challenges of computer and digital literacy in Nigerian tertiary institutions are both educational and administrative. Prominent among the administrative problems is the high cost of installation, maintenance, and replacement of computers, projectors, and other digital gadgets, meager funding of education due to the depressed economic situation in Nigeria, resistance to change syndrome, and dearth of instructional facilities.
2.1.5 Online Abuse 
Online abuse is any type of abuse that happens on the internet, through social media, online gaming or mobile phones. Children and young people may be the victims of online grooming, sexual abuse, sexual exploitation or emotional abuse. They also may be exposed to sexting, online misrepresentation and cyberbullying.
Types of online abuse 
1.	Sexting is where people share sexual images via text message or through messaging apps such as WhatsApp, Facebook Messenger or Snapchat. It is illegal for anyone to post an indecent or nude picture online of someone under 18.
2.	Online misrepresentation, popularly known as ‘catfishing’, is when someone pretends to be someone else to befriend people online. Often, people use pictures of people that are younger than themselves or of the opposite sex on social media accounts and chat rooms. These relationships can become romantic and sometimes lead to emotional or sexual abuse.
3.	Bullying that occurs on social media, online gaming or via mobile phones is called cyberbullying. It can be more harmful than other forms of bullying as it can occur day or night. It is sometimes harder to trace the bully online.
Children and young people can be at risk of online abuse from people they know, as well as strangers. They may or may not be experiencing abuse in the real world as well.
2.1.5.1 ONLINE ABUSE AMONG TERTIARY EDUCATION STUDENTS
Online abuse among tertiary education students has emerged as a significant and concerning issue in the digital age. While the internet provides numerous educational opportunities, it also exposes young adults to potential risks, including various forms of online abuse.
Online abuse encompasses a range of harmful behaviors, including cyberbullying, harassment, exclusion, and the sharing of inappropriate content. Tertiary education students are increasingly using various online platforms, making them susceptible to this negative experience.
Recent studies indicate a worrying prevalence of online abuse among tertiary education students. The impact of such abuse extends beyond the virtual world, affecting the mental health and well-being of young adults. The anonymity afforded by online spaces can intensify the harm caused.
1.	Forms of Online Abuse:
Cyberbullying: Deliberate and repetitive aggression through digital channels, such as social media or messaging apps.
Harassment: Unwanted and offensive messages or actions, causing distress and discomfort.
Exclusion: Deliberately excluding a student from online activities or social groups, fostering feelings of isolation.
2.	Recognition and Prevention:
Recognizing the signs of online abuse is crucial for effective prevention. Establishing preventative measures includes:
Digital Citizenship Education: Educating students about responsible online behavior and ethical use of digital platforms.
Clear Online Conduct Guidelines: Setting and enforcing clear guidelines for online behavior within the school community.
Empathy and Respect Promotion: Fostering a culture of empathy and respect to prevent abusive behavior.
3.	Intervention and Support:
When online abuse occurs, swift intervention is necessary. This involves:
1.	Reporting Mechanisms: Providing easy and confidential ways for students to report incidents.
2.	Role of Teachers and Staff: Educating teachers and school staff on recognizing and addressing online abuse.
3.	Involvement of Parents: Collaborating with parents and guardians to address issues both at home and at school.
4.	Building a Supportive School Culture:
5.	Creating a supportive environment is essential for combating online abuse:
6.	Inclusive Environment: Fostering an inclusive culture that discourages exclusionary behaviors.
7.	Peer Support and Allyship: Encouraging students to support one another and act as allies against online abuse.
8.	Anti-Bullying Campaigns: Implementing campaigns to raise awareness and promote a zero-tolerance stance on online abuse.
4.	Collaborative Efforts:
Addressing online abuse requires collaboration between various stakeholders:
1.	Parents, Teachers, and Students: Open communication and collaboration among these key stakeholders.
2.	Community Organizations: Partnerships with organizations that specialize in online safety and anti-bullying efforts.
3.	Online Platforms: Collaboration with social media and online platforms to enhance safety features.
4.	Empowering Students:
5.	Empowering Tertiary students is essential for their digital well-being:
6.	Digital Resilience Education: Teaching students how to navigate online challenges and bounce back from negative experiences.
7.	Safe Reporting: Encouraging students to report online abuse without fear of retaliation.
8.	Self-Help Resources: Providing resources and support for students dealing with online abuse.
Conclusion:
In conclusion, addressing online abuse among Tertiary Institution students requires a multifaceted approach involving education, prevention, intervention, and ongoing support. By fostering a culture of empathy, collaboration, and digital resilience, schools can create safer online environments for their students. Continuous efforts from educators, parents, and the broader community are crucial in ensuring the well-being of primary school students in the digital age.
2.2 THEORETICAL FRAMEWORK
This study on Digital Literacy and the Abuse of Online Content among Kwara State Polytechnic Students, the theoretical framework can be effectively built around Uses and Gratifications Theory (UGT) and Social Learning Theory. These two theories help explore how students engage with digital platforms and how they learn behaviors from the online environment, providing a robust foundation for understanding the dynamics of digital content abuse and the role of digital literacy.
2.2.1. Uses and Gratifications Theory (UGT)
Uses and Gratifications Theory (UGT), developed by Katz, Blumler, and Gurevitch (1973), emphasizes that individuals are active participants in their media consumption, seeking specific content to fulfill particular needs. These needs can range from informational, social, and emotional to entertainment. In the context of digital platforms, students engage with online content to fulfill various motivations, such as social interaction, entertainment, and information seeking. This theory is particularly relevant for understanding how Kwara State Polytechnic students use social media and digital content platforms to meet these needs.
For instance, students might turn to social media platforms like Instagram, Twitter, or TikTok to seek social interaction, connect with peers, or consume entertainment content. However, UGT also highlights the potential for negative consequences when students engage with certain types of content to fulfill unaddressed emotional or social needs. The rise of digital content abuse, such as the spread of misinformation, cyberbullying, and engagement in harmful online challenges, can be seen as a consequence of students using digital platforms to meet their desires for attention or social validation (Katz, Blumler, & Gurevitch, 1973). By improving students' digital literacy, it is possible to guide them toward more responsible content consumption, helping them critically evaluate the content they engage with and mitigate the potential abuse of online platforms.
2.2.2. Social Learning Theory
Social Learning Theory, formulated by Albert Bandura (1977), asserts that people learn new behaviors through observation, imitation, and modelling, especially when these behaviors are reinforced or rewarded. This theory is crucial for understanding how students at Kwara State Polytechnic might adopt behaviors they observe in the online environment. In the digital space, students are constantly exposed to a wide range of behaviors, both positive and negative, through social media influencers, peers, and celebrities. These behaviors can include the spread of false information, cyberbullying, or participating in online trends that may be harmful.
Social Learning Theory suggests that students are more likely to engage in these behaviors if they see others being rewarded for them or if the behaviors go unpunished. For instance, if a student sees a popular influencer or peer engaging in harmful online activities, such as posting inappropriate content or participating in viral challenges, they may be more likely to imitate these behaviors, assuming that they will gain similar social rewards, such as likes, shares, or attention (Bandura, 1977). This is where the role of digital literacy becomes pivotal. By equipping students with the knowledge and skills to critically analyze the content they encounter online, digital literacy can help reduce the imitation of harmful behaviors and encourage students to engage more responsibly with online platforms. Through education and awareness, students can learn to identify the consequences of engaging in negative online behaviors and make more informed, ethical decisions.
By combining Uses and Gratifications Theory (UGT) and Social Learning Theory, your theoretical framework will provide a comprehensive understanding of how students engage with digital content and how they learn behaviors from the online environment. UGT will help explore why students are drawn to certain types of content, such as entertainment or social interaction, and how these motivations might contribute to both positive and negative digital behaviors. Social Learning Theory, on the other hand, will offer insights into how students learn and imitate behaviors observed in their online interactions, emphasizing the need for responsible role models and the importance of digital literacy in shaping positive online behaviors. Together, these theories will allow you to understand how digital content consumption and behavior learning interact and how digital literacy can be a crucial tool in preventing the abuse of online content.
2.3 EMPIRICAL FRAMEWORK 
According to Ofcom (2016), e-safety strategies and initiatives schools would use in protecting children online include annual talks, some with members of the police and/or NSPCC representatives, information videos and associated lesson plans: ³We saw a video on CBBC about a girl and Direction and she gave out her details and didn’t realize.´ (Girl, 8-9 years old, Nottingham), e-safety pupil representatives: ³I am an e-Safety rep at school and we help to tell [others] how to be safe online.´ (Girl, 8-9 years old, Nottingham), take-home µcontracts¶ to share with parents to agree to terms of safe internet use and a Safer Internet Day, held once a year, and other campaigns. In studying two primary schools, Shipton (2011) found that the schools preferred developing the critical capabilities of the students rather than employing blanket filters. This was done to ensure that children can manage risks both at school and elsewhere. Aston and Brzyska (2012) further strengthen the argument for developing critical capacities among children by observing that majority of teachers felt that their pupils had the skills and knowledge to use the internet safely in school yet only 58% felt that the children were similarly equipped to use it safely at home. Other scholars, Byrne et al. (2016) revealed that high percentages of children had basic digital literacy skills but only about 20% (on average) used the internet for creative activities (creating blogs, videos, and websites). Studies show that the more digitally literate children become, the more they can gain from the internet while avoiding or coping with online risks (Sonck, Livingstone, Kuiper & de Haan, 2011). According to Rouchun, Zongkui, Shuailei, Qingqi and Chen (2019, citing Bronfenbrenner, 1989), the family atmosphere is the most critical micro-system that exerts the most significant impact on young children for example socio-economic status as a distal environment. Access to, familiarity with, and skill using mobile devices are a first step in achieving digital literacy. A study showed that most children started using mobile devices in their first year of life, and use was enabled by parents who gave children a device to use and to keep. Three out of four parents gave children a mobile device when doing chores and to keep them calm (Kabali, Irigoyen, Nunez-Davis, Budacki, Mohanty, Leister & Bonner, 2015). µDigital literacy or µe-skills is crucial to children’s use of the internet. Internet literacy is a capability constitutive to utilizing the advantages of the Internet and as Knobel and Lankshear (2006) assert has a close relationship with participation in cyber-culture. Byrne et al. (2016) observe that the creation of online content by children is a means of self-expression as well as an important vehicle for participation in matters that affect them, participation being one of the underlying principles of the UN Convention on the Rights of the Child. A broad concept of Internet literacy refers to the information, skills, and behaviors used in a wide range of digital devices such as smartphones, laptops, PCs, etc. (Taylor & Dalal, 2014 citing Julian, 2013).
A study by Tomczyk (2019) in the field of digital security in the school and family environment in Poland revealed that digital literacy was necessary, especially in a group of people who are responsible for facilitating digital safety. A good example is parents who are in contact with children all the time and most time give digital devices to children under their care with good reasons or to keep them off so that they can concentrate on their work. Parents have to ensure an appropriate degree of digital protection at home since previous study revealed a positive relation between socio-economic status and digital literacy Tran et al. (2020). However, a study by Moawad and Ebrahem (2016) reported a negative correlation between adolescents¶ technology usage and social interaction with their parents pointing out that the more adolescents used technology, the more their social interaction with their parents was affected.
The research "Digital Literacy and Primary Educational System in Nigeria" by Germaine O. J. IMHANYEHOR explores the potential of integrating digital literacy into primary education in Benin City, Nigeria. The study reveals that a significant 90.2% of teachers are equipped with Personal Computers (PCs) and other digital devices and have a fair level of proficiency in using them. However, the accessibility and availability of these digital devices are a major concern. The study points out the scarcity of computers, unreliable internet connection, and inconsistent power supply as the primary obstacles in implementing digital literacy in schools.
The review also sheds light on the effects of digital literacy and its misuse among primary school students. It emphasizes that the implementation of digital literacy programs can inadvertently lead to digital misuse, including cyberbullying, invasion of privacy, and exposure to inappropriate content. As a result, the study suggests that digital literacy education should encompass digital citizenship and ethics, instructing students on the responsible, respectful, and safe use of digital technologies.







CHAPTER THREE
RESEARCH METHODOLOGY
3.0 INTRODUCTION 
This chapter discuss the research methodology, which is the manner in which this research was conducted. A research methodology is essential to research writing as it serves as blueprint on the conduct and out of the outcome of research effort will be judged. The study adopted survey method which includes the uses of questionnaire to sample opinion of students and teachers of Government Day Primary School on Digital literacy and abuse of online content among Kwara State Polytechnic Student. The questionnaire in a structured and unstructured format which enable the researchers to sample the view of students and why they adopt social media for effective communication. 
3.1 RESEARCH DESIGN 
	The research adopted for this is the survey research method. As the name implies, survey is a research method, focus on representatives, Sample method therefore goes into the field and in the data, select sample out of the entire population (Nwodu.2006). the reason for choosing this method is because survey method aims not only at the collection of data but also the discovering of meaning in the data collected do that the fact can be better interpreted, explain and understood.
3.2. POPULATION OF THE STUDY 
Population of the study for any research works has been various defined by different scholars and their definition pointed towards the same direction. Afiwokemi (2015.92) refers to population of research studies as the set of all participants that qualify for a study. Akinade and Owolabi (2009. 72) defined research population as the total set of observations from which a sample is drawn. 
In another wise, Wimmer & Dominick (2006) posited that population of the research study is a list of collections of subjects, objects, variables, or concept in a define environment which could be a group or class of variables, concept or phenomenal in a given study. The target population of the study will be Kwara State Polytechnic Students and only 100 respondents will be sampled out of them.
3.3. Sample Size
Sample size is simply a fragment of research population through which data will be collected. According to Issa (2012) it is referred to as the study of the population from which necessary data for it conduct would be obtained. Sample size is the elements making up the sample that are actually studied and generalization or inferences about the population are made. 
This generalization of results based on the sample to the population is the major purpose of sampling and also a major concern in any scientific investigation.
3.2.1. Sampling Techniques
Sampling techniques are methods used to select a subset of individuals from a larger population to study and draw inferences about the entire population. There are two primary types of sampling methods: probability sampling and non-probability sampling 12. Probability sampling involves random selection, allowing you to make strong statistical inferences about the whole group. Non-probability sampling involves non-random selection based on convenience or other criteria, allowing you to easily collect data
Using nonprobability random sampling in which samples based on the subjective judgement of the researcher rather than random selection. It is a sampling method in which not all members of the population have an equal chance of participating in the study and they were selected through systemic random sampling method.
It can be reemphasized that, to study the entire population maybe cumbersome, time consuming and of course very costly, hence a sample takes a fair portion as a representative of the entire population. In sequel, findings and recommendations of this research study as regard the research topic understudy shall be pragmatically generalized beyond the sampled size.in this wise, the sample size of this study is limited to 200 (respondents) in Digital literacy and abuse of online content among primary school children in Kwara State (A Case Study of Kwara State Polytechnic Secondary School).
3.4. DATA GATHERING INSTRUMENT 
The research will ensure the questionnaire context will be presented with accuracy to make them valid and reliable for the respondents to answer the stipulated questions in them, researchers were also conducted to make sure the questionnaires given to respondents are answered appropriately. Though the questionnaire will be distributed to 200 respondents and will be collected immediately after completion.
3.5 RESEARCH INSTRUMENTS
The type of instrumentation and researcher instrument that would be employed in this research is the use questionnaire because it was the survey method that is employed in the research and questionnaire would administrate personally to individuals (students).
A total of 200 copies of questionnaires would be distributed to respondents. All the copies of the questionnaires administered would be immediately collected from the respondents after completion for the purpose of data analysis. The questionnaire that would be used for the research would make up of 20 questions (items) 100 copies of the questionnaires would be produced and administered for 200 respondents that form the selected group of Digital literacy and abuse of online content among Kwara state polytechnic students. 
3.5 VALIDITY AND RELIABILITY OF INSTRUMENTS
Tejumaye (2003), describes reliability as a participation technique applied repeatedly to the same person or subject that should use the same results each time it is applied. An instrument is reliable when repeated measurement of the same material result with similar decisions or conclusions (Wimmer & Dominick, 2003). Test¬-retest method would be used to test the reliability of the instrument. Copies of the questionnaires will be distributed and redistributed among Students Of kwara state polytechnic., Ilorin to know the level of Digital Literacy and Abuse of Online Content Among Kwara State Polytechnic Students. 
3.7. METHOD OF DATA ANALYSIS
The data obtained from the distributed questionnaires were retrieved and analyzed using a simple percentage and cross tabulation will be followed in the course of this research and conclusion of the findings will follow and also prefer necessary recommendations on field of the study. This is one of the most adopted means of data analysis employed by many researchers.






















CHAPTER FOUR
DATA ANALYSIS AND PRESENTATION OF RESULTS
4.0. INTRODUCTION 
The essence of this chapter is to analyze and discuss the response given to the questionnaire distributed to the respondents.
Gathered data would be analyzed by using table text to reflect the percentage of the respondents, which would be allowed by specific interpretation of the results.
In this research, the researcher used tables, percentage and chi-square to check the reliability and validity of the results obtained in the study.
The study answered following research questions:
Number of questionnaires distributed 100
Number of questionnaires filled 100
Number of questionnaires not filled 0
Number of questionnaires presented and analyzed. 100
4.1 DATA PRESENTATION AND ANALYSIS 
1. Demographic of the respondents 
Table 1: Gender of Respondents
	Options
	Respondents
	Percentage

	Male
	64
	64%

	Female
	36
	36%

	Total
	100
	100%


Source: Field Survey, 2025
From Table 1 above, 64% of the respondents are male, while 36% are female.
Table 2: Age Distribution of Respondents
	Options
	Respondents
	Percentage

	18–25 years
	68
	68%

	26–35 years
	27
	27%

	Above 35
	5
	5%

	Total
	100
	100%


Source: Field Survey, 2025
Table 2 shows that the majority of respondents (68%) are between 18–25 years of age, followed by 27% aged 26–35 years, and 5% are above 35 years.
Table 3: Educational Level of Respondents
	Options
	Respondents
	Percentage

	ND1
	18
	18%

	ND2
	24
	24%

	HND1
	28
	28%

	HND2
	30
	30%

	Total
	100
	100%


Source: Field Survey, 2025
From Table 3, 30% of respondents are in HND2, 28% in HND1, 24% in ND2, and 18% in ND1.
Table 4: Marital Status of Respondents
	Options
	Respondents
	Percentage

	Single
	74
	74%

	Engaged
	22
	22%

	Married
	4
	4%

	Total
	100
	100%


Source: Field Survey, 2025
Table 4 indicates that 74% of the respondents are single, 22% are engaged, while 4% are married.
Table 5: Religion of Respondents
	Options
	Respondents
	Percentage

	Islam
	67
	67%

	Christianity
	33
	33%

	Total
	100
	100%


Source: Field Survey, 2025
From Table 5, 67% of respondents identify as Muslims, while 33% identify as Christians.
SECTION B: DIGITAL LITERACY AND USAGE
TABLE 6: Are you familiar with the concept of digital literacy?
	Options 
	Respondents 
	Percentage 

	Yes 
	58
	58%

	No 
	42
	42%

	Total
	100
	100%


Source: Researchers field survey 2025
Table 6 shows the respondents' familiarity with the concept of digital literacy. According to the data, 58% of the respondents indicated that they are familiar with digital literacy, while 42% stated that they are not. This suggests that a majority of the respondents have some understanding of digital literacy, although a significant proportion still lacks awareness.
TABLE 7: How often do you use social media platforms such as WhatsApp, Facebook, Instagram, or TikTok?
	Options 
	Respondents 
	Percentage 

	Daily
	75
	75%

	Weekly
	20
	20%

	Occasionally
	5
	5%

	Never
	0
	0%

	Total
	100
	100%


Source: Researchers field survey 2024
Table 7 presents the frequency at which respondents use social media platforms such as WhatsApp, Facebook, Instagram, or TikTok. The data reveals that 75% of respondents use social media daily, 20% use it weekly, and 5% use it occasionally. Notably, none of the respondents indicated that they never use social media. This shows that social media usage is highly prevalent among the respondents, with the majority accessing these platforms on a daily basis.
TABLE 8: Do you think students of Kwara State Polytechnic are well-informed about the responsible use of online platforms?
	Options 
	Respondents 
	Percentage 

	Yes 
	79
	79%

	No 
	21
	21%

	Total
	100
	100%


Source: Researchers field survey 2025
Table 8 examines whether students of Kwara State Polytechnic are well-informed about the responsible use of online platforms. According to the data, 79% of the respondents believe that students are well-informed, while 21% believe they are not. This indicates that the majority of respondents perceive a good level of awareness among students regarding responsible online behaviour.
TABLE 9: Have you ever encountered false or misleading information shared online by students?
	Options 
	Respondents 
	Percentage 

	Yes 
	55
	55%

	No 
	45
	45%

	Total
	100
	100%


Source: Researchers field survey 2025
Table 9 shows whether respondents have encountered false or misleading information shared online by students. The data reveals that 55% of the respondents have encountered such false or misleading content, while 45% have not. This suggests that misinformation among students on online platforms is relatively common.
Table 10: Do you believe online content, when abused, can negatively influence students’ academic
	Options 
	Respondents 
	Percentage 

	Yes 
	85
	85%

	No 
	15
	15%

	Total
	100
	100%


Source: Researchers field survey 2025
Table 10 explores respondents’ views on whether the abuse of online content can negatively influence students’ academic performance. According to the data, 85% of the respondents believe that abused online content can indeed have a negative impact on academics, while 15% do not share this view. This highlights a strong concern among the majority regarding the potential academic risks associated with irresponsible online behaviour.
SECTION C: IMPACT AND CHALLENGES OF ONLINE CONTENT ABUSE
TABLE 11: Digital literacy enhances students' ability to identify credible content online.
	Options 
	Respondents 
	Percentage 

	Strongly agree 
	20
	20%

	Agree 
	38
	38%

	Neutral 
	4
	4%

	Disagree 
	10
	10%

	Strongly disagree 
	28
	28%

	Total
	100
	100%


Source: Researchers field survey 2025
Table 11 assesses respondents’ opinions on whether digital literacy enhances students’ ability to identify credible content online. From the findings, 20% of the respondents strongly agreed, 38% agreed, 4% were neutral, 10% disagreed, and 28% strongly disagreed. This indicates that while a fair number of respondents recognize the importance of digital literacy in discerning credible information, a significant proportion also hold opposing views.
TABLE 12: Lack of digital literacy leads to the misuse and abuse of online platforms.
	Options 
	Respondents 
	Percentage 

	Strongly agree 
	46
	46%

	Agree 
	27
	27%

	Neutral 
	0
	0%

	Disagree 
	20
	20%

	Strongly disagree 
	7
	7%

	Total 
	100
	100%


Source: Researchers field survey 2025
Table 12 examines respondents’ views on whether a lack of digital literacy leads to the misuse and abuse of online platforms. According to the data, 46% of the respondents strongly agreed, 27% agreed, none were neutral, 20% disagreed, and 7% strongly disagreed. This suggests that a majority of respondents believe that inadequate digital literacy contributes significantly to inappropriate online behaviour.
TABLE 13: Students with better digital skills are less likely to share false content.
	Options 
	Respondents 
	Percentage 

	Strongly agree 
	53
	53%

	Agree 
	10
	10%

	Neutral 
	5
	5%

	Disagree 
	15
	15%

	Strongly disagree 
	17
	17%

	Total 
	100
	100%


Source: Researchers field survey 2025
Table 13 evaluates respondents’ views on whether students with better digital skills are less likely to share false content. The data shows that 53% of the respondents strongly agreed, 10% agreed, 5% were neutral, 15% disagreed, and 17% strongly disagreed. This indicates that a majority believe that strong digital skills help reduce the spread of false information among students.
TABLE 14: Increased awareness of digital literacy promotes responsible online behaviour..
	Variables 
	Respondents
	Percentage 

	Strongly agree
	39
	39%

	Agree
	31
	31%

	Neutral
	4
	4%

	Strongly disagree 
	16
	16%

	Disagree
	10
	10%

	Total 
	100
	100%


Source: Researchers field survey 2025
Table 14 examines whether increased awareness of digital literacy promotes responsible online behavior among students. According to the findings, 39% of the respondents strongly agreed, 31% agreed, 4% were neutral, 16% disagreed, and 10% strongly disagreed. This suggests that a large majority of respondents believe that improving digital literacy leads to more responsible use of online platforms.
TABLE 15: Digital literacy education should be integrated into academic curricula.
	Variables 
	Respondents
	Percentage 

	Strongly agree
	22
	22%

	Agree
	53
	53%

	Neutral
	2
	2%

	Strongly disagree 
	17
	17%

	Disagree
	6
	6%

	Total 
	100
	100%


Source: Researchers field survey 2025
Table 15 assesses respondents’ opinions on whether digital literacy education should be integrated into academic curricula. The results show that 22% of respondents strongly agreed, 53% agreed, 2% were neutral, 6% disagreed, and 17% strongly disagreed. This suggests that a significant majority support the integration of digital literacy and online safety education into the school curriculum.

TABLE 16: Sharing false or harmful content negatively affects students' reputation.
	Variables 
	Respondents
	Percentage 

	Strongly agree
	28
	28%

	Agree
	48
	48%

	Neutral
	11
	11%

	Strongly disagree 
	3
	3%

	Disagree
	10
	10%

	Total 
	100
	100%


Source: Researchers field survey 2025
[bookmark: _Hlk166274492]Table 16 examines whether sharing false or harmful content negatively affects students' reputation. The data reveals that 28% of respondents strongly agree, 48% agree, 11% are neutral, 3% strongly disagree, and 10% disagree. This suggests that the majority of respondents believe that sharing false or harmful content can significantly damage a student's reputation.
TABLE 17: Online content abuse contributes to poor mental health among students.
	Variables 
	Respondents
	Percentage 

	Strongly agree
	15
	15%

	Agree
	23
	23%

	Neutral
	14
	14%

	Strongly disagree 
	23
	23%

	Disagree
	25
	25%

	Total 
	100
	100%


Source: Researchers field survey 2025
Table 17 explores whether online content abuse contributes to poor mental health among students. The results show that 15% of respondents strongly agree, 23% agree, 14% are neutral, 23% strongly disagree, and 25% disagree. This suggests that while some respondents acknowledge a connection between online content abuse and poor mental health, a significant number do not agree with this view. 
TABLE 18: Exposure to abusive content online can distract students from academic goals.
	Variables 
	Respondents
	Percentage 

	Strongly agree
	48
	48%

	Agree
	34
	34%

	Neutral
	5
	5%

	Strongly disagree 
	4
	4%

	Disagree
	9
	9%

	Total 
	100
	100%


Source: Researchers field survey 2025
Table 18 examines whether exposure to abusive content online can distract students from their academic goals. The data shows that 48% of respondents strongly agree, 34% agree, 5% are neutral, 4% strongly disagree, and 9% disagree. This indicates that a large majority of respondents believe that exposure to harmful content online can significantly hinder students' focus on their academic objectives.
TABLE 19: Misinformation on online platforms leads to conflicts and misunderstandings.
	Variables 
	Respondents
	Percentage 

	Strongly agree
	39
	39% 

	Agree
	27
	27%

	Neutral
	5
	5%

	Strongly disagree 
	6
	6%

	Disagree
	22
	22%

	Total 
	100
	100%


Source: Researchers field survey 2025
Table 19 explores whether misinformation on online platforms leads to conflicts and misunderstandings. According to the data, 39% of respondents strongly agree, 27% agree, 5% are neutral, 6% strongly disagree, and 22% disagree. This indicates that many respondents believe misinformation can significantly contribute to online conflicts and misunderstandings.
TABLE 20: Online abuse creates a toxic environment for learning and communication.
	Variables 
	Respondents
	Percentage 

	Strongly agree
	55
	55% 

	Agree
	21
	21%

	Neutral
	2
	2%

	Strongly disagree 
	10
	10%

	Disagree
	12
	12%

	Total 
	100
	100%


 Source: Researchers field survey 2025
Table 20 examines whether online abuse creates a toxic environment for learning and communication. The results show that 55% of respondents strongly agree, 21% agree, 2% are neutral, 10% strongly disagree, and 12% disagree. This suggests that a majority of respondents believe that online abuse significantly disrupts the learning and communication environment.
Table 21: Limited access to digital literacy training reduces awareness.
	Variables 
	Respondents
	Percentage 

	Strongly agree
	42
	42% 

	Agree
	24
	24%

	Neutral
	2
	2%

	Strongly disagree 
	20
	20%

	Disagree
	12
	12%

	Total 
	100
	100%


Source: Researchers field survey 2025
Table 21 explores whether limited access to digital literacy training reduces awareness. The data shows that 42% of respondents strongly agree, 24% agree, 2% are neutral, 20% strongly disagree, and 12% disagree. This suggests that a majority of respondents believe that lack of access to digital literacy training contributes to lower awareness about online practices.
TABLE 22. Students rely heavily on social media without verifying the credibility of sources.
	Variables 
	Respondents
	Percentage 

	Strongly agree
	31
	31% 

	Agree
	21
	21%

	Neutral
	2
	2%

	Strongly disagree 
	36
	36%

	Disagree
	12
	12%

	Total 
	100
	100%


Source: Researchers field survey 2025
Table 22 assesses whether students rely heavily on social media without verifying the credibility of sources. The data reveals that 31% of respondents strongly agree, 21% agree, 2% are neutral, 36% strongly disagree, and 12% disagree. This indicates that while some respondents agree that students tend to rely on social media without verifying sources, a larger portion disagrees with this view.
23. Fear of social exclusion discourages students from reporting online abuse.
	Variables 
	Respondents
	Percentage 

	Strongly agree
	45
	45% 

	Agree
	21
	21%

	Neutral
	2
	2%

	Strongly disagree 
	20
	20%

	Disagree
	12
	12%

	Total 
	100
	100%


Source: Researchers field survey 2025
Table 23 examines whether fear of social exclusion discourages students from reporting online abuse. The data shows that 45% of respondents strongly agree, 21% agree, 2% are neutral, 20% strongly disagree, and 12% disagree. This suggests that a significant portion of respondents believe that fear of being socially excluded can prevent students from reporting online abuse.
Table 24. Lack of proper online content monitoring encourages misuse.
	Variables 
	Respondents
	Percentage 

	Strongly agree
	45
	45% 

	Agree
	21
	21%

	Neutral
	2
	2%

	Strongly disagree 
	20
	20%

	Disagree
	12
	12%

	Total 
	100
	100%


Source: Researchers field survey 2025
Table 24 explores whether the lack of proper online content monitoring encourages misuse. The results show that 45% of respondents strongly agree, 21% agree, 2% are neutral, 20% strongly disagree, and 12% disagree. This indicates that a majority of respondents believe that insufficient monitoring of online content can lead to its misuse.
Table 25. There is inadequate institutional support for promoting digital literacy.
	Variables 
	Respondents
	Percentage 

	Strongly agree
	37
	37% 

	Agree
	26
	26%

	Neutral
	2
	2%

	Strongly disagree 
	23
	23%

	Disagree
	12
	12%

	Total 
	100
	100%


Source: Researchers field survey 2025
Table 25 examines whether there is inadequate institutional support for promoting digital literacy. The results indicate that 37% of respondents strongly agree, 26% agree, 2% are neutral, 23% strongly disagree, and 12% disagree. This suggests that a significant portion of respondents feel that institutions are not doing enough to promote digital literacy.
4.2. ANALYSIS OF RESEARCH QUESTIONS
Based on the tables and their interpretations, below is the analysis of the research questions for this study:
1. What is the level of digital literacy and online abuse among students of Kwara State Polytechnic, Ilorin?
Table 6 shows that 58% of respondents are familiar with the concept of digital literacy, suggesting a moderately high awareness level. However, 42% of students still lack familiarity with digital literacy, which indicates a significant gap in knowledge.
Table 11 further supports this, as 58% of students strongly agree or agree that digital literacy helps in identifying credible online content, implying that a majority of respondents recognize its importance. However, there is still a large proportion (38%) who are neutral or disagree, indicating room for improvement in digital literacy education.
Table 9 indicates that 55% of respondents have encountered false or misleading content online, and Table 17 highlights that online abuse can affect students' mental health, with 15% strongly agreeing and 23% agreeing.
Table 16 shows that a significant percentage (55%) believe online content abuse negatively impacts students' reputation, suggesting that online abuse is perceived as having a tangible impact on students’ social standing.
2. What are the factors that influence digital literacy and online abuse among students of Kwara State Polytechnic, Ilorin?
Access to Digital Devices: According to Table 16, 55% of respondents agree that digital literacy is affected by the availability of digital devices at home, highlighting the role of access to technology in promoting digital literacy.
Institutional Support: Table 25 reveals that 37% of students strongly agree that there is inadequate institutional support for promoting digital literacy, suggesting that the lack of structured programs or initiatives within the institution is a key barrier to improving digital literacy.
Peer Influence and Fear of Social Exclusion: Table 18 indicates that 48% of respondents strongly agree that exposure to abusive content online can distract students from academic goals, implying that peer influence and a toxic environment contribute to online abuse. Table 23 also suggests that fear of social exclusion prevents students from reporting online abuse, which may perpetuate the cycle of abuse.
3. How do digital literacy and online abuse affect the academic performance, social skills, and mental health of students at Kwara State Polytechnic, Ilorin?
Table 10 suggests that 85% of respondents believe online content abuse negatively affects students’ academic performance. This is supported by Table 18, where 48% strongly agree that exposure to abusive content distracts students from their academic goals. This implies that online abuse and distractions reduce students' focus and engagement in academic activities.
Table 25 emphasizes that a lack of institutional support for digital literacy is a factor that can exacerbate the problem, as students are ill-equipped to navigate online environments effectively.
Table 14 shows that 39% strongly agree that increased awareness of digital literacy promotes responsible online behavior. This indicates that students with better digital literacy skills are likely to exhibit better social skills and engage responsibly online.
However, fear of social exclusion (Table 23) discourages students from reporting abuse, which can worsen social isolation and hinder effective online communication.
Table 17 reflects that 15% of respondents strongly agree that online abuse contributes to poor mental health among students, with 23% agreeing. This suggests a significant connection between online abuse and negative psychological effects such as anxiety, depression, or social withdrawal.
Table 19 further suggests that misinformation and online conflicts contribute to misunderstandings, potentially affecting mental health, as students may experience stress or confusion from false content.
Conclusion:
Based on the findings from the data, digital literacy levels at Kwara State Polytechnic, Ilorin, vary, with a significant portion of students still lacking essential knowledge. Online abuse is prevalent, affecting students' academic focus, social interactions, and mental health. Key factors influencing both digital literacy and online abuse include the availability of digital devices, institutional support, and peer influence. Both digital literacy and online abuse are shown to significantly impact students' academic performance, social skills, and mental health, underlining the importance of enhancing digital literacy programs and providing better support for addressing online abuse within the institution.
4.3 DISCUSSION OF FINDINGS
The findings from the research provide a comprehensive view of the digital literacy levels and online abuse experiences among students at Kwara State Polytechnic, Ilorin. The data suggests several key insights regarding students’ understanding of digital literacy, the prevalence of online abuse, and the impact these factors have on their academic performance, social skills, and mental health. This section discusses these findings in detail, drawing connections between the data and existing literature.
1. Level of Digital Literacy among Students
The research reveals a moderate level of awareness of digital literacy among students. According to Table 6, 58% of respondents are familiar with the concept of digital literacy, while 42% are not. This indicates a substantial gap in digital literacy education within the institution. Digital literacy plays a critical role in helping students identify credible online content and navigate digital platforms responsibly. However, as noted in Table 11, despite the acknowledgment that digital literacy helps in identifying credible sources, a significant portion of students remain either neutral or disagree, suggesting that digital literacy education is not fully integrated into their academic experience. This aligns with the finding in Table 25, where 37% of respondents strongly agree that there is inadequate institutional support for promoting digital literacy. This emphasizes the need for enhanced institutional commitment to digital literacy programs to bridge this gap.
2. Prevalence of Online Abuse
The study highlights the widespread occurrence of online abuse among students. In Table 9, 55% of respondents indicated that they had encountered false or misleading content online. This suggests that students are frequently exposed to harmful and inaccurate online information. Further, Table 17 illustrates that 15% strongly agree, and 23% agree that online abuse contributes to poor mental health, pointing to a clear connection between online content and emotional distress. The presence of such harmful content creates a toxic online environment, as noted in Table 20, where 55% of respondents strongly agree that online abuse negatively impacts students' reputation. This underscores the need for stronger regulation and awareness regarding online content.
3. Impact on Academic Performance
The findings suggest that digital literacy and online abuse both influence students' academic performance. Table 10 indicates that 85% of respondents believe that online content, when abused, can negatively impact students' academic performance. This result is consistent with Table 18, where 48% of respondents strongly agree that exposure to abusive content can distract students from their academic goals. The negative impact on academic performance could be due to reduced concentration, engagement, and time spent on academic tasks as students navigate or cope with harmful online content. This finding aligns with existing literature, which highlights that online abuse and distractions can diminish students’ ability to focus on academic endeavours.
4. Impact on Social Skills
Digital literacy plays a crucial role in shaping students' social skills and their ability to communicate effectively online. Table 14 suggests that 39% of respondents strongly agree that increased awareness of digital literacy promotes responsible online behavior, which in turn can enhance social skills. However, as Table 23 reveals, fear of social exclusion discourages students from reporting online abuse. This indicates that while digital literacy can foster responsible online behavior, the social pressure to conform or fear of being ostracized may prevent students from engaging in healthy online interactions. The lack of support systems for reporting abuse further complicates the situation, leading to an environment where students may avoid addressing online issues, further exacerbating the impact on their social skills.
5. Impact on Mental Health
The connection between online abuse and mental health is a prominent theme in the findings. Table 17 shows that 38% of respondents agree that online abuse contributes to poor mental health, which is consistent with existing research on the psychological effects of exposure to harmful online content. The findings suggest that students are not only distracted by online abuse but may also experience anxiety, depression, and other mental health issues as a result of online harassment and misinformation. The emotional distress caused by online abuse can interfere with students' overall well-being, affecting their ability to engage positively in both academic and social contexts.
6. Factors Influencing Digital Literacy and Online Abuse
The research highlights several factors influencing digital literacy and online abuse. Table 16 suggests that access to digital devices plays a significant role in enhancing digital literacy, with 55% of respondents agreeing that device availability is key to improving digital skills. However, Table 25 points out the lack of institutional support for promoting digital literacy, with 37% of respondents strongly agreeing that the institution is not doing enough to provide training in digital skills. This indicates that while students may have access to digital tools, the lack of structured training programs and support hampers their ability to effectively use these tools. Similarly, peer influence and fear of social exclusion, as seen in Tables 18 and 23, are contributing factors to the perpetuation of online abuse. The absence of punitive measures and social stigmas around reporting online abuse creates an environment where students may be reluctant to take action against abuse.
Conclusion:
The discussion of the findings reveals that digital literacy and online abuse are critical issues affecting students at Kwara State Polytechnic, Ilorin. The level of digital literacy among students is moderate, but significant gaps remain, particularly in institutional support and curriculum integration. Online abuse is prevalent, with a direct impact on students' academic performance, social skills, and mental health. To address these issues, there is a need for more comprehensive digital literacy education, stronger institutional support, and effective measures to tackle online abuse. By improving students' digital skills and creating a safer online environment, the institution can enhance both academic and social outcomes for its students.




















CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 SUMMARY
This study investigates the relationship between digital literacy and the abuse of online content among students of Kwara State Polytechnic, Ilorin. The increasing use of the internet and social media platforms among students has raised concerns about the potential for misuse, including exposure to inappropriate content, cyberbullying, misinformation, and addiction. Digital literacy, which refers to the ability to access, evaluate, and create content using digital technologies, plays a crucial role in mitigating these challenges.
The research employed a quantitative research design, using surveys to gather data from students across various departments at the institution. The findings revealed that while a significant number of students reported being familiar with basic digital tools and online platforms, their level of digital literacy varied, with many showing limited awareness of online safety, copyright laws, and ethical online behavior. Additionally, a considerable number of students admitted to engaging in or being exposed to inappropriate content online, such as cyberbullying, explicit material, and fake news.
The study also highlighted that students with higher levels of digital literacy were less likely to engage in or be influenced by harmful online behaviors. It was found that while there is a growing reliance on digital platforms for education and social interaction, a lack of proper guidance and training on digital ethics contributes to the abuse of online content.
In conclusion, the research underscores the importance of improving digital literacy among students at Kwara State Polytechnic to reduce the abuse of online content. It suggests that educational institutions, government bodies, and digital platforms should collaborate to create comprehensive digital literacy programs that equip students with the necessary skills to navigate the digital world safely and responsibly.
5.2 CONCLUSION
This study concludes that while students at Kwara State Polytechnic exhibit a basic understanding of digital tools and online platforms, their overall digital literacy is inadequate to fully mitigate the risks associated with the abuse of online content. The research highlights a significant gap in students' awareness of online safety, ethical behavior, and the consequences of digital misconduct, such as exposure to inappropriate content, cyberbullying, and the spread of misinformation.
The findings suggest that students who lack comprehensive digital literacy are more vulnerable to engaging in or being affected by harmful online behaviors. On the other hand, those with a higher level of digital literacy are better equipped to navigate online environments responsibly and avoid the pitfalls of digital content abuse. Therefore, digital literacy education plays a critical role in fostering safer and more ethical online practices.
In conclusion, improving digital literacy among students at Kwara State Polytechnic is essential in reducing the abuse of online content and promoting a healthier digital ecosystem. Educational institutions must prioritize integrating digital literacy programs into their curricula to empower students with the knowledge and skills needed to navigate the digital landscape ethically and responsibly.
5.3 RECOMMENDATIONS
1. Integrate Digital Literacy into the Curriculum: Kwara State Polytechnic should incorporate digital literacy programs into the academic curriculum for all students, with a focus on online safety, responsible internet usage, and ethical digital practices. This will equip students with the necessary skills to navigate the digital world effectively and responsibly.
1. Establish Regular Awareness Campaigns on Online Safety: The institution should organize regular workshops, seminars, and campaigns that raise awareness about the dangers of online abuse, cyberbullying, misinformation, and the importance of respecting intellectual property. These programs should aim to educate students on how to identify and avoid harmful online content.
1. Collaborate with Stakeholders to Develop Comprehensive Digital Literacy Programs: The government, educational institutions, and digital platforms should collaborate to design comprehensive digital literacy programs that go beyond basic internet usage. These programs should address topics such as digital ethics, online privacy, cyberbullying, and responsible content sharing.
1. Promote Peer Education and Support Systems: Peer education can be an effective tool in promoting digital literacy and responsible online behavior. Students who are more digitally literate can serve as mentors for their peers, providing guidance on how to safely navigate the internet, report cyberbullying, and avoid engaging with inappropriate content.
1. Implement Strict Monitoring and Reporting Mechanisms: Kwara State Polytechnic should put in place monitoring and reporting systems that allow students to easily report incidents of cyberbullying, exposure to harmful content, or unethical online behavior. These systems should be supported by a clear policy on handling such cases to ensure a safe digital environment for all students.
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APPENDIX
DEPARTMENT OF MASS COMMUNICATION
INSTITUTE OF INFORMATION AND COMMUNICATION TECHNOLOGY (IICT)
KWARA STATE POLYTECHNIC, ILORIN
Dear Respondent,
I am a final-year student of Mass Communication, HND2, conducting research on the topic:
"Digital Literacy and Abuse of Online Content Among Students of Kwara State Polytechnic, Ilorin."
This questionnaire is for academic purposes only. Your responses will be treated with utmost confidentiality.
Instructions:
Kindly mark [√] the appropriate response that best represents your views. The questionnaire is divided into three sections: Section A (Personal Data), Section B (Digital Literacy and Usage), and Section C (Impact and Challenges of Online Content Abuse).
SECTION A: PERSONAL DATA OF RESPOND
ENTS
1. Gender: Male [ ] Female [ ]
1. Age: 18–25 years [ ] 26–35 years [ ] Above 35 years [ ]
1. Education Level: ND1 [ ] ND2 [ ] HND1 [ ] HND2 [ ]
1. Marital Status: Single [ ] Engaged [ ] Married [ ]
1. Religion: Islam [ ] Christianity [ ] Others [ ]
SECTION B: DIGITAL LITERACY AND USAGE
1. Are you familiar with the concept of digital literacy?
Yes [ ] No [ ]
2. How often do you use social media platforms such as WhatsApp, Facebook, Instagram, or TikTok?
Daily [ ] Weekly [ ] Occasionally [ ] Never [ ]
3. Do you think students of Kwara State Polytechnic are well-informed about the responsible use of online platforms?
Yes [ ] No [ ]
4. Have you ever encountered false or misleading information shared online by students?
Yes [ ] No [ ]
5. Do you believe online content, when abused, can negatively influence students’ academic performance?
Yes [ ] No [ ]
SECTION C: IMPACT AND CHALLENGES OF ONLINE CONTENT ABUSE
Instruction: Tick [√] against the option that best suits your opinion.
Key: SA: Strongly Agree, A: Agree, N: Neutral, SD: Strongly Disagree, D: Disagree
Q1. How does digital literacy impact the use of online content among students?
	s/n
	STATEMENT
	SA
	A
	N
	SD
	D

	1
	Digital literacy enhances students' ability to identify credible content online.
	
	
	
	
	

	2
	Lack of digital literacy leads to the misuse and abuse of online platforms.
	
	
	
	
	

	3
	Students with better digital skills are less likely to share false content.
	
	
	
	
	

	4
	Increased awareness of digital literacy promotes responsible online behavior.
	
	
	
	
	

	5
	Digital literacy education should be integrated into academic curricula.
	
	
	
	
	


Q2. What is the impact of online content abuse among students of Kwara State Polytechnic?
	s/n
	STATEMENT
	SA
	A
	N
	SD
	D

	1
	Sharing false or harmful content negatively affects students' reputation.
	
	
	
	
	

	2
	Online content abuse contributes to poor mental health among students.
	
	
	
	
	

	3
	Exposure to abusive content online can distract students from academic goals.
	
	
	
	
	

	4
	Misinformation on online platforms leads to conflicts and misunderstandings.
	
	
	
	
	

	5
	Online abuse creates a toxic environment for learning and communication.
	
	
	
	
	


Q3. What challenges hinder effective digital literacy and content regulation among students?
	s/n
	STATEMENT
	SA
	A
	N
	SD
	D

	1
	Limited access to digital literacy training reduces awareness.
	
	
	
	
	

	2
	Students rely heavily on social media without verifying the credibility of sources.
	
	
	
	
	

	3
	Fear of social exclusion discourages students from reporting online abuse.
	
	
	
	
	

	4
	Lack of proper online content monitoring encourages misuse.
	
	
	
	
	

	5
	There is inadequate institutional support for promoting digital literacy.
	
	
	
	
	



Thank you for your participation!
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